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UvVOoD
Vazeni Citatelia,

predkladame vam d’alSie ¢islo nasho Casopisu, v poradi 23., ¢im otvarame XlI. ro¢nik
prispevkoch. V ramci tvodu — néasho pravidelného kalendaria, by sme vam radi pripomenuli
d’alSie vyznamné vyroc€ia narodeni slovenskych osobnosti literatury a kultiry, ktoré zazna-
menavame a pripominame si v prvom polroku roku 2023.

9. januara 1913 sa v Chrudime narodil sa dramatik a literarny kritik PETER ZVON
(110. vyrogie narodenia), vl. menom Vladimir Sykora. Po $tadiach na gymnaziu $tudoval pravo
na Karlovej univerzite. Potom pracoval ako bankovy tradnik v Bratislave. Debutoval dramatic-
kou hrou Tanec nad placom (1943) a znamy je aj ako autor d’alSich dramatickych Zanrov, napr.
komédie Vzdialend zem (1942), ktora viak ostala v rukopisnej podobe. Ciastoéne znamy je ako
kritik svojimi referatmi, ktoré uverejnoval v ¢asopise Elan (1940 —1942).

25. januara 1863 sa vo Vrbici (v stSasnosti miestna &ast’ Liptovského Mikulasa) narodil
basnik, spisovatel’, uéitel’ a narodny buditel’ PETER PAVOL ZGUTH (160. vyro&ie narode-
nia). Po gymnazialnych studiach v Martine a na evanjelickom lyceu v Kezmarku a u¢itel'skych
ustavoch v Klastore pod Znievom a v Leviciach posobil ako uditel” a skolsky in§pektor. Je auto-
rom viacerych ucebnic zemepisu a slovenciny.V literatire bol ovplyvneny basnickou tvorbou P.
O. Hviezdoslava Vydal verSovanu poviedku Na oracke (1905), zbierku pohrebnych ver§ov Slovd
utechy (1910). Jeho Casopisecky uverejnené verse vysli neskor suborne pod nazvom Paberky z
rodnych poli a Po stopach davnych (1947). Ciastoéne je znamy aj ako autor verSov pre deti
amladez — Viaci sud (1942), Hej, pod Krivariom (1944). Ako publicista napisal $tdiu Prehled
slovenské literatury do roku 1918 (vysla v knihe Détska literatura ¢eska, 1924). Slovnikovou for-
mou vydal knihu Predstavitelia Bernoldakovej skoly (1937).

27. januara 1923sa v Kralovej Lehote narodila poetka a spisovatePka
KRISTA BENDOVA (100. vyroéie narodenia). Kto by nepoznal tito spisovatelku? Osobne sa
nam mnohym viaze jej tvorba s ¢asmi povinnej Skolskej dochadzky na prvom stupni zakladnych
$kol. Jej basne boli pritomné nielen v §labikaroch, ale aj v detskych Casopisoch. Autorka detskych
knih Bola raz jedna trieda, Opice z nasej police, ¢i jazykovo a obsahovo origindlneho
Osmijanka — to st nezabudnutelné verSe pre mnohych z nas.

30. januara 1913 sa v obci Liptovsky Peter narodil fotograf MARTIN MARTINCEK
(110. vyrocie narodenia). Vydal viaceré publikacie. Jeho fotografie jednoducho a hlboko zachy-
tavaju prirodu a I'udi Liptova. Mal blizko k ndSmu top spisovatel'ovi Milanovi Rufusovi, pretoze
jeho fotografie st symbidzou verSov Milana Rufusa a naopak, Rifusove verSe zase sybioticky
dopiiaja hibku Rafusovych versov.

4. februara 1933sa Vv Partizanskej LCup¢i narodil prekladateP a basnik
JULIUS RYBAK (90. vyrogie narodenia). Stretnit sa s Julom Rybékom osobne — to bol naozaj
neskuto¢ne silny zazitok. Tolkou l'udskost'ou, porozumenim, tolerantnost'ou a profesionalitou
nas dokazal tento prekladatel’, basnik a v prvom rade ¢lovek zahrnut,, Ze to v nas ostava naveky.
Osobne viem, o ¢om piSem. Nezabudnutelna je jeho tvorba: V prvom roku nového tisicrocia,
V prvom roku neznej slobody, V dotyku s Paviom Straussom, Posledny rok, v Jubilejnom roku
2000 a iné. Dakujeme Ti, Julo Rybak, Ze sme s tebou mohli byt.

16. februara 1908 sa v Liptovskom Mikulasi narodil literarny historik a kritik
MILAN PISUT (115. vyro&ie narodenia). Milan posut je znalec v oblasti slovenskych literar-
nych dejin, hlavne $tarovského romantizmu, literarne aktivny uz vo svojich gymnazialnych $ta-
diach. Pisal poéziu, no ¢oskoro sa preorientoval na literarnu kritiku a histériu. Od zaciatku 30.
rokov v odbornej tla¢i uverejiioval recenzie, ale aj state o literarno-estetickych problémoch, o
funkcii spisovnej slovenciny, o ¢s. kultirnej vzajomnosti, o Strukturalizme a formalizme a i. Je
autor viacerych sibornych §tadii: Slovenskd lyrika po Kraskovi (1931), Pociatky bdasnickej Skoly
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Stiirovej (1938), Romanticky cin v literatiire (1942). Osobitnii pozornost’ upriamil na Zivot a dielo
Janka Kral'a v knihe Basnik Janko Kral’ a jeho Drama sveta (1948), vo vydani Kral'ovho Sitbor-
ného diela (1952, 1959) a v monografii Janko Kral’ (1957). Azda kazdy slovenéinar ma vo svojej
stkromnej kniznici jeho Dejiny slovenskej literatury (1984).

24. februara 1923 sa v Batizovciach narodila filologicka, lexikograficka, autorka slov-
nikov a Stylistickych priru¢iek MARIA IVANOVA-SALINGOVA (100. vyroie narodenia).
Slovenski lingvisti, ale i bezna verejnost’ ur¢ite ma vo svojich knizniciach je Slovnik cudzich slov.

9. marca 1903 sa v Liptovskom Mikulasi narodil basnik, spisovatel’, literarny kritik,
Pavicovy politik a publicista DANIEL OKALI (120. vyrogie narodenia), jeden zo zakladatelov
skupiny DAV. Davisti bola skupina mladych, I'avicovo orientovanych &esko-slovenskych inte-
lektualov, ktora vznikla roku 1922 v Prahe a vydavala ¢asopis DAV (1924 —1937). Skratka DAV
vznikla z prvych pismen mien hlavnych predstavitelov tejto skupiny: Daniel Okali, Andrej
Siracky a Vlado Klementis.

10. marca 1888 sa v Liptovskom Mikulasi narodil lekar a dramatik IVAN STODOLA
(135. vyrocie narodenia), Je predstavitel’ slovenskej medzivojnovej dramy, autor hier ako Jozko
Pruicik a jeho kariéra alebo Marina Havranovd.

14. marca 1913 sa v Plevniku-Drienovom narodil spisovatel, prekladatel a redaktor
DOMINIK TATARKA (110. vyrocie narodenia), ktory po okupacii Ceskoslovenska (1968) vy-
stipil z KSC a po roku 1971 bol vyluceny z verejného Zivota. Znamy je ako spisovatel’ slovenskej
literatury po roku 1945.

16. marca 1828 sa v SlavoSovciach narodil evanjelicky farar, pedagog, d’alsi velikan
slovenskej 'udovej slovesnosti, basnik, prekladatel’, redaktor, literarny kritik a folklorista
PAVOL DOBSINSKY (195. vyro&ie narodenia). Je autorom znamych Slovenskych povesti
(1858/1861), Zbornika slovenskych ndarodnych piesni, povesti, prislovi, porekadiel, hdadanok,
hier, obycajov a povier (1874), Prostondrodnych obycajov, povier a hier slovenskych (1880),
Prostondrodnych slovenskych povesti (1880/1883). V sikromnych domacich knizniciach Slova-
kov uréite nechyba asponi jedna zo spominanych prac l'udovej slovesnosti nasho zberatel'a 'udo-
vej slovesnosti.

20. marca 1923 sa vo Svitom Jure narodil rezisér, vytvarnik, karikaturista a animator
VIKTOR KUBAL (100. vyro¢ie narodenia), zakladajiica osobnost” slovenského animovaného
filmu. Skor narodenti si iste vel'mi dobre pamétaju Kubalove karikatury. Viktor Kubal stal pri
zrode prvého slovenského animovaného filmu Studiia ldsky v ramci Ustavu pre tvorbu uéebnych
pomdcok Skolfilm. Kubal d’aleko prekro¢il ramec slovenského animovaného filmu, odborna ve-
rejnost’ ho povazuje aj za jedného z vyznamnych predstavitel'ov svetového animovaného filmu.

12. aprila 1903 sa v Skalici narodil jeden z prvych profesionalnych operetnych sloven-
skych hercov, spevak, reZisér, vel’ky elegan a bonvivan FRANTISEK KRISTOF VESELY
(120. vyrocie narodenia). Pamétaju si ho predovsetkym skor narodeni. Spolu s Gejzom Dusikom
a Pavlom Braxatorisom patri medzi spoluzakladatel'ov slovenskej operety. Bol aj spoluzaklada-
tel'om divadla Nova scéna v Bratislave.

13. maja 1908 sa vo Velkych Krstetfianoch narodil katolicky kiiaz a vyznamny basnik
katolickej moderny PAVOL GASPAROVIC HLBINA (115. vyro¢ie narodenia). Slovenska
katolicka moderna predstavuje skupinu basnikov z 30. a 40. rokov minulého storoCia. Zaroven je
to vyznamny pruad v nasej medzivojnovej a povojnovej poézii. Zrod katolickej moderny na Slo-
vensku inicioval prave Pavol Gasparovi¢ Hlbina.

29. juna 1913 sa v Mocaranoch narodil eSte jeden predstavitel’ spominanej katolickej mo-
derny — Kkatolicky kiiaz, basnik, prekladatel’ GORAZD ZVONICKY (110. vyroéie narode-
nia).

PhDr. Roman Kvapil, PhD.
séfredaktor
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BILLBOARD COMPETITION: LINGUISTIC AND VISUAL ANALYSIS
OF POLITICAL BILLBOARDS OF THE 2022 PARLIAMENTARY ELECTIONS
IN HUNGARY

ANDREA CSAPO-HORVATH, ANIKO MAKKOS

Abstract

On 3rd April 2022 parliamentary elections were held in Hungary. Both the governing coalition
and the opposition parties campaigned to get into government, and the campaign could be
followed through billboards as well. This paper focuses on billboards of both the government and
the opposition side. The study seeks to answer the question of what specific linguistic and visual
means are used to achieve the desired effect of influencing voters and what communication
methods are used by billboard makers. The study interprets the billboards as multimodal texts
and analyses the combined meaning of the textual message and the visual world. The comparison
of the billboards shows that the FIDESZ-KDNP coalition was more successful to identify the
leader of the opposing coalition, Péter Marki-Zay with the negative past and itself with the
positive future. Based on the results of the 2022 election we can say that the visual, easy-to-
understand representation of the simple message of FIDESZ-KDNP had a greater impact on
voters than the textual messages of the United for Hungary coalition.

Keywords: political communication, multimodality, election billboards, text and composition
analysis.

Introduction

In Hungary, since the first free elections after the fall of communism in 1990,
parliamentary elections have been held every four years, and in 2022, they were held on 3 April.
The stakes were high: the election decided whether the governing coalition of FIDESZ-KDNP
(FIDESZ stands for “Alliance of Young Democrats”, KDNP stands for “Christian Democratic
People’s Party”) would win for the fourth time since 2010 or lose after 12 years of consecutive
government. The right still wanted to keep what it had built and gained. The opposition coalition
of six parties “United for Hungary” were calling for a change of government, a change of regime
and a change of era. They wanted to bring about the restoration of constitutional democracy and
the rule of law.

It is worth noting here that, as in the Hungarian media space in general, the opposition did
not start on equal terms. During the campaign the governing coalition took maximum advantage
of its existing media dominance. According to a joint report by K-Monitor, Political Capital and
Transparency International Hungary?, a poster campaign worth more than HUF 3 billion was
launched in March to support the governing parties. The FIDESZ-organized NGO called COF
(Civic Alliance Forum) and the ruling parties together spent on advertising eight times more than
the opposition and three times more than the legal limit. In contrast, the opposition coalition led
by Péter Marki-Zay had only 1,564 billboards at a much lower cost of HUF 390 million.

This research focuses on one channell of communication, the election billboards produced
by the two political sides during the 2022 election campaign. By interpreting the billboards as
multimodal texts, we will carry out a multimodal analysis and examine the components with a
particular focus on the interplay between text and image. In this paper, we will answer the

! https://politicalcapital.hu/hirek.php?article_read=1&article_id=2981
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questions how election billboards achieve the desired effect of influencing voters and which
modes of communication are used by billboard makers.

Political Communication

According to Kumin (2005, p.106), in postmodern politics political communication, i.e.
the medium, displaces the political content [...] the message itself. [...] [TThus the public's
attention is not focused on the examination of the values assumed to be appropriate in politics -
was the decision taken just or wise? -, but on seemingly cynical speculations, calculations of the
chance of political gain - to whom and how did the decision-maker want to send a message, and
how did he thereby weaken the position of his political rival?

It is evident that all communication has a goal: in the case of political communication, the
goal is to keep or gain power. This is supported by Mazzoleni's formulation that says: ,, political
communication [...] has become a source of power, an object of political competition, a means
and a site of conflict between political forces” (Mazzoleni, 2002, p. 9).

Political communication therefore presupposes communication that expresses power but
also influences power. It should be noted here that in post-2010 Hungary political communication
has become increasingly exclusionary and hateful. Many vulnerable social groups such as
refugees, the homeless, Roma and sexual minorities have fallen the victim to this communication.

Political communication can be understood as a generic term that includes the political
message and the political language as well as the different channels of communication. According
to Szabé and Szlics (2010), the interpretation of the linguistic aspects of politics can be
summarised in five paradigmatic approaches: the symbolic, the linguistic, the rhetoric, the
communicative and the discursive approach to political language. In our paper, we will focus on
the communicative approach to political communication. Its main characteristic is that it
describes the use of political language primarily as a behaviour, which is on a par with other
forms of action, and even — as a result of the development of modern mass communication
technologies — it has perhaps become the most important form of political action. The use of
language here is purely instrumental: political action takes place in a preformed communication
space, the goal of it is successful manoeuvring, and language is the tool and object of this series
of actions. The idea that all political action is only interesting insofar as it plays a role in
communication has become dominant in this approach.

According to Merkovity (2008), political communication has three legs: the political
system, the citizen-voter and the media system, i.e. the mass media. The majority of people
encounter politics through the media, and this is no different during elections.

Political forces use every possible means to sway, influence, persuade and even
manipulate voters to their side. Parties pursue two types of campaign strategy: political media
campaigns and paid advertising campaigns. They address voters directly, through different
channels: in addition to traditional media, they are increasingly using the internet and social
media. However, the visibility and reach of all these electoral advertising tools is surpassed by a
classic electoral campaign tool, the election billboard.

Election Billboard as a Political Communication Tool

., The election campaign is the time for billboards”, writes Langguth (2015, p. 12). Their
aim is to attract people’s attention over a relatively large area, in the busiest places, and to
encourage people to vote. Artinger (2000, p.15) defines the political billboard as ,,a mass
communication medium that conveys ideas and emotions in text and images with the aim of
persuading viewers in some way and influencing their actions.” Its political communication
functions have changed little over the years: it conveys highly condensed information in text
and/or images and updates political issues and actors (Geise, 2011).

In the age of modern mass communication, there is an increased presence of visuality.
,,Visual texts in election campaigns are usually designed to evoke emotions [...], to create a

10
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shared identity” (Richardson and Wodak, 2013, pp.250 — 251). The image is in fact a condensed
message; it is quicker to understand than language and easier to recall. As little as 1/100 of a
second is enough for the viewer to understand the subject of the image or billboard and its most
important piece of information. Two seconds are enough to memorise the image. In this time,
depending on the difficulty of the text and the reading skills of the recipient, five to ten words
can be grasped (Kroeber-Riel, 1993). The image is able to convey the message in a single
perception, acting mainly at the level of deeper motivations; it can influence the subconscious.
The message can, of course, be conveyed by purely linguistic signs, but it cannot be conveyed by
visual representation alone. If the main message of a campaign cannot be visualised, language is
the medium that takes over from images. The great potential of linguistic communication is that
the sender of the message is able to make arguments for and against a case. Language is able to
focus, to isolate certain aspects of a whole and to illuminate them more or less accurately.

The most common election billboards contain both textual and visual elements, and
combine them into an overall message. This is explained by the fact that complementary image-
text messages are much more successful to memorise, as double-coded information is easier to
retain.

Analysis of Multimodal Texts

Communication scholars agree that more attention needs to be paid to the multimodal
nature of communication when analysing the communicative acts of our time (cf. Fairclough,
2000; Wodak, 2009; van Leeuwen, 2014). According to Kress and van Leeuwen’s definition
(2006, p. 177) ,,any text whose meanings are realized through more than one semiotic code is
multimodal”. The authors also refer to these texts as complex texts. They argue that the meaning
of these texts is not simply the sum of the meanings of the parts, but that these parts should be
seen as interrelated and interacting. Schierl (2001) uses another term to express the specific
relationship between these elements. ,, [the] image and the text form a supersign that carries the
meaning of the message to be conveyed” (2001, p.251). Hart (2018, p. 195) also links language
to visual images when says that ,,/tJo study the meaning of language in social and political
discourses [...] entails studying patterns of visual representation within the same discourse”.
Kress and van Leeuwen (2006) further say that there are lots of types of semantic relations which
can be more easily expressed either visually or linguistically. It is backed up by Machin and Mayr
(2012), who argue that visual and textual elements act together, but their functions differ. They
claim that the content conveyed by verbal elements is provided with background, context and
specific connotations by the visual elements.

To establish the framework of our analysis of the election billboards we agree with
Klymenko, who says ,,[als a genre of communicative action, a billboard or poster is a
multimodal text” (Klymenko, 2018, p. 442).

Methodology

When analysing the texts found on the election billboards, the main categories used are:
thematising the opposing parties, syntax, addressing the recipients, arguing and frames. Under
the category of thematising the opposing parties we examine how political parties deal with each
other on election billboards and whether this thematisation is linguistically implicit or explicit.
Under syntax, the main focus is on the sentence structures and the punctuations used on the
election billboards. When we look at how the recipients are addressed, we analyse whether the
election billboards establish contact with the recipients directly or indirectly and which linguistic
means are used for it. The next main category of analysis is arguing: here we analyse how the
respective parties argue for their advantage through their election billboards to present themselves
in the best light to the recipients. The focus here is on whether this argumentation happens
explicitly by naming the arguments or making promises or implicitly, e.g. by using high-value
words. The last category of analysis is the frames that are activated by each election billboard.
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They are analysed primarily to determine which content-related focal points are used as ‘threads’
through the campaign and which impressions the parties want to consolidate in the minds of the
recipients.

When analysing the compositions, according to Kress and van Leeuwen (2006) it is
necessary to consider the interplay of three interrelated systems. These are information value,
salience and framing. Information value is carried by the zones in which the elements are located:
right or left, top or bottom, centre or edge. The positioning of the elements gives them a specific
information value. Salience, e.g. prominence is given by the foregrounding or backgrounding of
the elements, their size in relation to each other, the contrast in tone or colour of their presentation
and the differences in sharpness. Finally, framing refers to the presence or absence of framing
devices that divide or frame, connect or separate linguistic and visual elements.

Machin and Mayr (2012), mentioned above, examine the social messages conveyed by the
images with a particular focus on the posture and positioning of the figures: whether they are
looking at the viewer, what they are doing, what is being foregrounded about them and what
metaphors apply to them. When applicable, we will also use their approach.

In our analysis, we will work with the above categories and, in addition to describing the
texts and visual images on the billboards, we will also try to explore the underlying
communicative intentions.

Analysis of Billboards

In our paper, we analyse 8-8 election billboards from both the right and the left which
represented the parties’ campaigns the best. We deliberately looked at billboards that did not
touch on the theme of the Russian-Ukrainian war although some of the election billboards
reflected on it.

Analysis of the Billboards of the Opposition Coalition, United for Hungary
The billboards analysed under this section are shown below.

Billboard 1 Billboard 2 Billboard 3

Billboard 8
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Text Analysis

The thematisation of the governing parties plays an important role in the election
campaign of the coalition. Criticism of the opposing party is both implicit and explicit on the
billboards. The headline ‘Wage increases instead of price increases!” (Billboard 2) implicitly tries
to appeal to the electorate. The use of the preposition ‘instead of® conveys the message to the
recipients that the actions of the governing parties only lead to price increases. The opposition
parties are both criticising the government side and promoting the content of their own party
platform with this message, i.e. if they come to power, instead of price increases, they will have
wage increases. Some opposition billboards (Billboards 3 — 4) directly attack the ruling parties.
In the message ‘43,000 dead because they stole from the epidemic, too’, the adverb ‘too’ should
be highlighted, implying that theft is a common and natural thing for the ruling parties. In addition
to communicating the facts, the headline also aims to appeal to the emotions of the recipients by
mentioning the dead, one of the most painful losses, as an example. The fourth billboard — ‘He
lies, so he is afraid to argue!” — openly attacks the current prime minister, questioning his
credibility.

In terms of syntax, the billboards studied contain examples of complete simple sentences,
incomplete sentences and complex sentences. ‘He does not tolerate theft, that's why he is
attacked!” (Billboard 1), ‘He lies, that's why he is afraid to argue!” (Billboard 4) and ‘43,000 dead
because they stole from the epidemic, too’ (Billboard 3) are compound sentences that indicate
cause and effect relationships. In the headlines of Billboard 1 and 4 the name of the politician is
not given in both of the juxtapositional phrases, but the image makes it clear that the one who
does not tolerate theft is the candidate for prime minister of the six-party coalition and the other
one who lies is the current prime minister. Billboard 3 also lacks a subject in its causative
subordinate clause, but the image (Viktor Orban) makes it clear who the opposition parties hold
responsible for the high death rate. The absence of the end-of-sentence punctuation allows the
headline to be expanded at will. The headline of the second billboard — ‘Wage increases instead
of price increases!” — is an ellipsis, the sentence lacks both a subject and a predicate, but the
meaning can be deduced from the context. It is an attempt at linguistic economy which does not
affect comprehension. Billboard 1, ‘Only upwards!’, is also an ellipsis. With this message, the
opposition wants to reflect the ‘forward-backward’ message of government billboards: for the
forces calling for a change of government, there is no other way but up, the way of improvement.
Billboards 5-8 form a series in that each of them displays a slogan in the imperative mode (‘Let
Hungary belong to all of us!”) and the message is expressed by a simple sentence on each of them.
The consonantal alliteration of the slogan (Magyarorszdg mindenkié) reinforces the message and
helps to keep it in mind. The simple sentences in the headlines are antithetical and are intended
to argue positively in favour of the United for Hungary. In all cases, the first sentences of the
parallel structures are short statements, ‘Orban is going.’, ‘People privileged by Fidesz are
going.’, which end with a full stop. The second sentence on all billboards is the promise of the
opposition parties, punctuated by an exclamation mark: ‘Border fence stays!’, ‘Overhead cuts
stay!’, ‘Hungary for all of us is coming!” and ‘Independent ministries of health and education are
coming!’. These phrases are personifications by action, which endow the product to be promoted
with human qualities or actions specific to humans.

Only four billboards (Billboards 5 — 8) address the voters. The slogan ‘Let Hungary belong
to all of us!” is indirectly addressed to the people. The use of the pronoun “all of us” implies that
Hungary should not belong only to a privileged class, but to the whole population of the country.
The message is intended to reinforce that we are all part of a community, responsible for our
country.

The communication and argumentation method of the United for Hungary coalition — in
addition to criticising the opponent — focuses on creating its own image and emphasising its own
electoral programme. Positive keywords on billboards such as ‘wage increase’ (Billboard 2),
‘upwards’ (Billboard 1) or “all of us’ (Billboards 5-8) are arguments in favour of the left-wing

13



Lingua et vita 23/2023 A. C.-HORVATH, A. MAKKOS Jazyk, kultara, komunikacia

coalition: if they win the election, they will raise wages, and the country will prosper to the
satisfaction of all. In the headlines of Billboards 3, 4 and 7 the verb and adjective phrases have
negative connotations: ‘They stole’ (Billboard 3), ‘He lies’ (Billboard 4) and ‘People privileged
by Fidesz’ (Billboard 7). These are implicit arguments for the need to replace the ruling
government parties. The antonyms ‘go’ — ‘stay’ and ‘go’ — ‘come’ draw attention to themselves
on four billboards. The left-wing coalition keeps what it considers to be good to ‘remain’, but
supplements it with decisions it considers important. It is essential that the words used to
influence the target audience not only arouse interest but also encourage action.

The six parties of the left coalition are using a series of themes in their election campaigns
to address the electorate and to evoke frames of meaning. One such frame is corruption. This
lexeme does not appear explicitly on the billboards, but the headlines of billboards 1, 3, 4 and
even indirectly of billboard 7 activate this frame of interpretation in the mind of the recipients.
They suggest that corruption is an existing practice in Hungary that needs to be abolished.
Another frame is belonging together. The slogan ‘Let Hungary belong to all of us!” (Billboards
5-8) and the message ‘Hungary for all of us is coming!” (Billboard 7) are intended to evoke and
reinforce the feeling in citizens that if the left wins, privileges will be abolished and everyone will
be equal in the country.

Analysis of the composition

Moving on to the analysis of the composition, we will first look at the information value
of the billboards. In terms of the positioning of the elements, the billboards are divided into two
groups. The first group includes Billboards 1 — 4, where the left side always shows the image of
one or more persons: Péter Marki-Zay alone, or politicians associated with the opposition parties
(Billboards 1 —2), and Viktor Orban (Billboards 3 —4). The left side is reserved for the old, given
information content, the politicians, while the right side of the composition is reserved for new,
unknown information, the messages. The upper and lower halves of the billboards have an
informational value similar to the former: the upper half is the essential, most visible part of the
billboard and represents the ideal, while the lower half represents the real: realistic, practical
information. On the first four billboards, the text messages are located in the upper, most
important part of the billboards, while on billboards 1 and 2, the placement of the parliamentary
election date and the pictogram of the valid vote in the lower right quadrant adds the new and real
values to the information displayed.

As regards proportions and dimensions, the billboards with one-person portraits of
politicians are slightly out of proportion, so that the text section occupies not only the right-hand
side but also the centre of the billboards, roughly 2/3 of them. This further highlights the new
information, the message. The only exception to this is the billboard of the five politicians of the
coalition, where the image and text are equally divided between the left and right sides of the
billboard, which highlights the visual element more. The font sizes of the billboards are
proportional to the importance of the message. When comparing the four billboards, it can be
seen that the word with the largest size is ‘lying’, followed in size by words that function as
additional call words such as ‘stole’ and ‘wage increase’. In general, a billboard will have three
different font sizes for text information, helping to emphasise the most important messages.

The colours clearly distinguish between billboards promoting opposition unity and those
denigrating Viktor Orban. The colours of the opposition billboards are blue, green (sometimes
turquoise) and white, while the billboards depicting Viktor Orban use orange, black and white.
Each of these colour combinations contains bright and contrasting colours, making the text
messages easy to read and highly visible.

Finally, as regards framing, there is a high degree of consistency between the opposition
coalition's billboards with different contents, so in addition to the colours, the repetitive shapes
help voters to identify the billboards. On Billboards 1 — 4, the background of the images is
accentuated by a colour bar running upwards from left to right, framing the message. In addition,
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all other text elements appear on the billboards in the same direction, facing upwards to the right
and similarly framed. The only exception to this editorial principle is the name of the party
alliance, which is displayed horizontally at the bottom of the billboards (except for Billboards 3
and 4, which depict Viktor Orban and do not show the name of the party alliance).

Looking at the posture and positioning of the politicians, we can conclude that the
billboards of the opposition coalition use very different means to depict their own politicians than
the current Prime Minister, Viktor Orban. The images of the opposition politicians are colourful
and lifelike, the politicians are smiling, their whole upper body is visible, they face the viewers
and look them in the eye, which is inviting and gives the impression of openness and friendliness.
On the billboard of Péter Marki-Zay, the politician is looking outwards and upwards, which
suggests optimism and upward aspiration. Viktor Orban is depicted in black and white, with a
distorted smile (Billboard 4) and a face that reflects negative emotions (Billboard 3), and in both
images he looks away, backwards and sideways. Neither portrayal is appealing, but rather
intimidating and frightening, and the avoidance of eye contact and the sideways glances also give
the viewer the wrong impression.

Billboards 5 — 8 form another group in terms of composition. There are no photos of
politicians, so the billboards are entirely made up of text messages, so the information value is
linked to them. There is a top-bottom contrast, and the top left-hand corner is given special
emphasis by the placement of the party slogan. In the upper part of the billboards, the substantive,
ideal content is placed, promising the replacement of the current power, while the realistic,
practical information area contains the actions for the future. The party alliance’s logo is placed
in the ideal-knowledge information square, while its name is at the bottom of the billboards.

The dichotomy described above is reinforced by the colours used: the information on
Viktor Orban is highlighted on an orange background, while the future actions of the party
alliance are highlighted on a green background. The slogan of the party alliance is in the usual
blue-green colour combination. In all cases, the text is highlighted in white, and the alternating
font sizes are used to emphasise key phrases.

The framing is strikingly different in size and shape around the information content of the
two parties: the orange arrow points to the left, downwards, and is always narrower, while the
green arrow points to the right, upwards, and is visibly wider. This tilted, coloured, framed
representation of the textual content creates unity between the billboards of the opposition
coalition. It also serves to reflect the backwards-forwards division of the government side but
with a different meaning, and reinforces the slogan of the opposition side: ‘Only upwards!’.

Analysis of the Billboards of FIDESZ-KDNP
The billboards analysed under this section are shown below.

Text Analysis

The thematisation of the opposition coalition, United for Hungary and its permanent attack
is the main line of the government parties in the election campaign. The billboards sometimes
explicitly and sometimes implicitly criticise the left, almost discrediting it. At the start of the
election campaign, the billboard saying ‘The boss has a new clone: Little Feri’ (Billboard 16) was
among the first to be displayed. The slogan — ‘The new Gyurcsany show’ — sends a clear message
to the audience that the ‘boss’ is the former Prime Minister (2004 — 2009), Ferenc Gyurcsany
(Feri means Ferenc). The billboard's creators intended to discredit the opposition's candidate for
Prime Minister by using a scene from the 1999 Hollywood film Little Me — Austin Powers 2: The
Spy Who Shagged Me: a caricature of the world-conquering mad scientist Dr. Evil (Ferenc
Gyurcsany) and his short clone Little Me (Péter Marki-Zay). The aim of the government side was
to make the electorate believe that if the opposition candidate for Prime Minister was elected, the
“Gyurcsany era”, the source of all the bad things would return. However, after a short while the
Little Feri billboards disappeared from public spaces due to copyright concerns. Of the
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government billboards examined, all but one (Billboard 9) feature Ferenc Gyurcsany, which
suggests to voters that if the opposition wins, real power, will be in the hands of the former Prime
Minister. Two billboards, ‘Hungary goes forwards! Not backwards.” (Billboard 9) and ‘Not
backwards, let's go forwards’ (Billboard 10) implicitly send the message that only the current
government's staying in power will ensure the country's further development.

IIP7RS
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Billboard 9

Billboard 12

e CSAX A FIDESZ: |
APRILIS 3,

Billboard 15 Billboard 16

Looking at the syntax of FIDESZ-KDNP billboards we can say that the messages of these
political advertisements are typically expressed in simple sentences, but there are also examples
of incomplete and complex sentences. In terms of punctuation, the headlines include an
exclamation mark and a full stop, as well as a colon in one case. In the headline
of Billboard 16 — ‘The boss has a new clone: Little Feri’ — the colon is used to logically connect
the first and second clauses. The colon has a significant function in this case: it defines that Little
Feri is the boss's clone. The headline of Billboard 9 consists of a simple sentence and an ellipsis.
The personification ‘Hungary goes forwards!” implies the message that if the current government
remains in power, the country will develop. This message is reinforced by the exclamation mark
at the end of the sentence. The ellipsis, ‘Not backwards.’, on the other hand, is intended to convey
to the electorate that if the government side loses, there will be regression. Billboard 10 is
intended to convey the same message to the recipients, but in a different form, as an exhortation.
Billboards 11 — 14 are one of a series of billboards designed to reinforce the negative campaign
against the candidate for Prime Minister of the left side. Each of the billboards, stamped 100%
Gyurcsany’, contains a simple sentence Stating that the left-wing parties would ‘Abolish overhead
cuts’, ‘Take away the 13th month pension’, ‘Privatise hospitals’ and ‘Let immigrants in’.
Sentences beginning with a conditional verb imply, in the absence of an end-of-sentence
punctuation, that the sentence would end in this way: if they won the elections. The above
statements are short, easy to remember, and excellent for manipulating voters. The ellipses
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combined with a simple phrase on Billboard 15 (‘They are dangerous! Let's stop them! Only
FIDESZ!’) are easy to decode, and the aim is to maximise the reception and memorability of the
message by using the fewest words possible.

Only two billboards examined address the voters explicitly. Billboard 10: ‘Not backwards,
let's go forwards! VVote for FIDESZ on 3 April!” and Billboard 15: ‘Let’s stop them!” are specific
invocations. The plural form of 1 person, imperative verbs express that ‘we’ should be the ones
to do it. Recipients feel stronger as part of a group; the message is intended to reinforce
togetherness.

FIDESZ-KDNP's communication and argumentation are dominated by attacking the
opponent and arguing that he is the heir to the Gyurcsany-led past. This is underlined by the use
of the adverbs ‘backwards’ and ‘forwards’ (Billboards 9-10). Backwards means regression, and
this is what is waiting for Hungary in the event of a left-wing victory, the government propaganda
claims. On Billboards 11-14 the governing parties give concrete reasons why people should vote
for them. The conditional verbs ‘would take away’, ‘would privatise’ and ‘would abolish’ are all
intended to create negative associations with the past in the minds of the recipients, in order to
prevent the left from coming to power. ‘Dangerous!’ (Billboard 15) is an adjective that evokes
negative emotions and in the present election ad it is used to demonise the opponent, to portray
him as a danger. The modifier ‘only’ in the message ‘Only FIDESZ!” (Billboard 15) is an
affirmation, certainty, emphasis in favour of the party in power. Only FIDESZ ... and no one else
— the sentence could be continued. The stake, according to FIDESZ, is to prevent the return of
the Gyurcsany era, which in some people has negative associations.

The main theme of the government's election campaign, which it intends to use to
influence the electorate and thus create a frame of reference, is Ferenc Gyurcsany himself. The
name and image of him appears explicitly in seven of the eight billboards examined (Billboards
10-16), implying to voters that he will be the real leader if the opposition wins. Another frame
linked to this is regression. The lexeme itself is implicit; the government billboards 11 — 14 list
what could be lost if the opposition forms the government. The government side aims to put the
electorate with an equal sign between Gyurcsany and regression. They hope that the negative
campaign will mobilise people's emotions and get them on their (FIDESZ-KDNP) side. The
governing parties position themselves as the guarantors of the future, going ‘forwards’
(Billboards 9 — 10) and guaranteeing the country's further development if elected. This is the
feeling that the stability frame is supposed to evoke in voters.

Analysis of the composition

The billboards of FIDESZ-KDNP and its supporters are not uniform in composition. That
is why we will look at them alone or in smaller groups but will follow the previous analysis of
visuals and talk about the information value, the colours, the proportions and dimension, the
framing and the positioning of the figures. Despite the differences, these billboards do have
something in common, and it is the portraits of the opposition coalition's candidate for Prime
Minister, Péter Marki-Zay and the former Prime Minister, Ferenc Gyurcsany, which appear on
all but one billboard.

The most striking billboard is Billboard 16, which is the last element of a previous
billboard campaign with which the government intended to associate and confuse politicians who
they saw as their opponents with Ferenc Gyurcsany. The billboard analysed here thus evokes the
imagery that was characteristic of that campaign. The colours are garish, reminiscent of the
ostentatious world of the circus or show business, and the purple background and the colourful,
colour-transparent lettering are associated with a shabby, worthless quality. The costumes and
sets, borrowed from the aforementioned film (Little Me — Austin Powers 2) also convey, albeit in
a coded way, the frivolity of the politicians portrayed, but also their evilness. The portrayal of
Péter Marki-Zay as a dwarf makes his figure ridiculous and insignificant, and the metaphor of
him being dwarfed by Ferenc Gyurcsany, the main villain, is easily decoded. The heads mounted
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on the bodies are lifelike, the former Prime Minister looks away and his expression is sly, while
Péter Marki-Zay faces the camera. The message encloses the figures, and the information about
them is clearly visible on their sides in large font size. The old information (Ferenc Gyurcsany)
is on the left of the billboard, while the new information (Péter Marki-Zay) is on the right.

Of the eight billboards analysed, two are based on the ‘backwards-forwards’ message of
the government side, both in terms of content and visual appeal. On Billboard 9, the textual
content is located in the upper-central part of the billboard, in the zone displaying the ideal, the
essential, with the text tilted upwards to the right. This message is reinforced by the arrow above
it, also pointing upwards and to the right, and the uniform blue background depicting the skyline
of Budapest. The blue colour is familiar to voters from government communication billboards of
previous years. In the lower left corner of the billboard, the message ‘Backwards’ is separated by
a red colour, which is represented in the graphic as an earlier page, covered by a blue page
symbolising the future. All the lettering is white, which stands out and is easy to read thanks to
the contrasting backgrounds painted in strong colours. The font sizes are proportionately large,
and the central message and arrow are further emphasised by their size. The information on the
very top states that the billboard contains government information, which is confirmed by the
national coat of arms between the two words ‘government information’. The billboard was put
on the streets in October 2021, which was not yet a campaign period. This indicates that, disguised
as government information, the election campaign was in fact started earlier by the government.

The other billboard, based on the ‘backwards-forwards’ contrast, is Billboard 10, where
the content, which was obscure until then, is given a clear, explicit expression through the visuals.
This billboard is visibly divided into left and right sides, with a black and a national-coloured
arrow pointing outwards from the billboard. On the left side of the billboard are the black and
white portraits of Péter Marki-Zay and Ferenc Gyurcsany, representing the old, given
informational value. On the right side, representing the new information value, is the coloured
picture of Viktor Orban. The national colours behind him suggest that Viktor Orban represents
the nation, while the black background is used to identify the opposition with the dark, evil side.
At the bottom right, in front of an orange background, is an encouragement to vote for FIDESZ-
KDNP, and all messages on this side of the billboard are in white. The message on the left side
of the billboard is also in black, and is separated from the black background by a white border.
The overall colour scheme of the two sides is very different: while the right side is serene, bright
and colourful, the left side is sombre, almost completely black and grey. The relative positions of
the three figures show the dominance of Viktor Orban, whose photo is about half a head taller
than that of Ferenc Gyurcsany, and even taller than that of Péter Marki-Zay. Viktor Orban faces
the camera and smiles modestly, Ferenc Gyurcsany looks worried and also looks at the viewer,
and Péter Marki-Zay looks indifferently, somewhat coldly, contemptuously from top to bottom.

Billboards 11 — 14 form a series, as mentioned above. They are clearly discrediting the
opposition's candidate and the coalition itself. Their imagery is uniform: in the absolute centre,
in a prominent position, is a black and white portrait of Péter Marki-Zay, to the left of him, in the
known area, is the message, while to the right, in the part reinforcing the new information, is a
red seal with a black and white image of Ferenc Gyurcsany in the middle, all this against a white
background. The portrait is exaggeratedly large and the top part of the image is left off the
billboard. Although the facial expression does not reflect negative emotions, the size of the
portrait makes the politician somewhat threatening, as he oversteps his boundaries. The colours
are uniform and black dominates, even the message is in black letters. In stark contrast, the red
stamp, which stigmatises the candidate, stands out as a warning. This metaphor is well expressed
by the visuals. Finally, yellow also plays a role: the name of Péter Marki-Zay is written in yellow
letters against a black background, and his black photo is also framed in yellow. The combination
of black and yellow is widely used to draw attention to toxic and dangerous substances. The text
contents on the billboards are displayed in different font sizes: the number and text on the stamp
are at least twice the font size of the message on the left, suggesting that the real danger is the
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person of Ferenc Gyurcsany. The name of Péter Marki-Zay can be read in a much smaller font
size below his portrait.

The message of the billboard series analysed above is further reinforced by Billboard 15,
which hit the streets last. The billboard can be divided into right and left zones: Ferenc Gyurcsany
and Péter Marki-Zay can be seen in the background on the left, and the framed message reads on
the right. This distribution also fits into the old-new information system observed so far. The
images of politicians on the left are now not entirely black and white, their complexion is
yellowish, which might be associated with illness or envy. The familiar grey-black background
from Billboard 10 makes the image gloomy and ominous. The danger, previously expressed only
through the yellow colour, now appears at the level of the words: ‘They are dangerous!’. This
warning is in the largest white letters against a highly contrasting red background. The new
message appears on a white background on the right side of the billboard. The call to stop the two
politicians is at the top and can be read in slightly larger black letters, and the call to vote is at the
bottom and is shown in slightly smaller orange letters. The pictogram of the valid vote cast also
confirms the action.

Conclusion

The election billboard plays a significant role in the election campaign. First of all, it can
reach out to voters easily, furthermore its message is concise and through the combination of
linguistic and visual elements it can present contents that parties consider important. The
billboard expresses persuasion in different ways: it often operates with promises or threats
reinforced with the diverse means of visual language the effect of which is not usually conscious
in the recipient. All this can be traced in the case of the billboards we examined.

Our analysis showed that despite significant differences in content between the two sides,
their language strategies had common features. The implicit or explicit thematisation of opposing
parties and concise, short sentences were important linguistic elements that could be observed on
almost all election billboards. In addition, specific or implicit addressing of recipients, targeted
keywords and reasoning, often coupled with interpretive frameworks, also appeared. On the
billboards of both sides the conscious use of a wide range of visual grammar tools to compose
visual worlds could be recognized, such as assigning specific information values to text and
graphic elements, setting people in a specific way, and the purposeful application of colours, sizes
and proportions.

Naturally, each side had its own priorities, which were also reflected on their billboards.
The left coalition campaigned for “Hungary for all of us” to sweep away the corruption and lies
attributed to the ruling parties. At the level of slogans, it wanted to present programs such as wage
increases, an independent Ministry of Health and Education and maintaining border fences and
overhead cuts. All this was framed by a unified, easily identifiable world of shapes and colours.
In contrast, FIDESZ-KDNP built its billboard campaign on the dichotomy of the past and the
future, envisioning the return of the past by blurring the politicians of the opposition and
identifying the leader of the opposition coalition, Péter Marki-Zay with Ferenc Gyurcsany, the
representative of the past 8 years of the socialist-liberal coalition. They campaigned primarily
with the expiration of the opponent, with malicious intentions attributed to them, and did not
display a clear program on their own. Their billboards were connected by the visual presentation
of the backwards-forwards theme and the recurring depiction of and mixing the opponent's
politicians.

Quoting from Political Capital's study entitled ,, Disinformation in the Election
Campaign — Hungary 2022 ”, it can be stated that the disinformation narratives spread by the
governing party and the far right undeniably dominated the 2022 Hungarian election campaign.
The intensity of the spread of these messages with virtually no external control caught the
Hungarian society completely unprepared, which probably contributed to the electoral success of
the Orban government and the new two-thirds majority of FIDESZ-KDNP. The billboard
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competition was also won by the governing coalition: the visual representation of FIDESZ-
KDNP’s main and only message was easy to understand and remember and seemed to be more
convincing for the majority of the voters than the textual explanations which dominated the
billboards of the United for Hungary coalition.
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RECHT UND RECHTSTEXTE INTERDISZIPLINAR!
LAW AND LEGAL TEXTS — INTERDISCIPLINARY APPROACH

ALENA DURICOVA, EVA MOLNAROVA

Abstract

In dem Beitrag wird von der Prisentation des Projekts ,,Nutzen von Informationstechnologien als
innovativer Faktor der interdiszipliniren Ausbildung zukiinftiger Ubersetzer und Juristen*
ausgegangen. Die Besonderheiten der Rechtsiibersetzung, die Erforderlichkeit der Innovation des
Bildungsprozesses sowie Vorteile der Informationsmedien waren der Anlass fiir das angefiihrte
Projekt. Es werden Ziele und Teilergebnisse des Projektteams vorgestellt, wobei insbesondere
das Wesen und die Bedeutung des neukonzipierten Kurses ,,Recht und Rechtstexte
interdisziplindr* fokussiert wird. Die theoretischen Betrachtungen des Beitrags basieren auf der
Analysephase des Ubersetzungsprozesses und den konkreten Titigkeiten vor der eigentlichen
Ubersetzung eines Rechtstextes. GroBer Wert wird diesbeziiglich auf die Interpretation sowie die
Auslegung von Rechtstexten gelegt.

Schliisselworter: Projekt, Recht, Rechtstext, Rechtsterminologie, Interpretation, Ausbildung.

Abstract

The paper focuses on the presentation of the project titled “The use of information technologies
as an innovative factor in the interdisciplinary education of future translators and lawyers”. The
peculiarities of legal translation, the need to innovate the educational process, as well as the
advantages of the use of information technologies were the impetus for the above project. The
paper presents the objectives and sub-results accomplished by the project team, focusing in
particular on the essence and significance of the recently implemented course “Law and Legal
Texts — Interdisciplinary Approach”. The theoretical considerations are based on the analytical
phase of the translation process and the concrete activities that are necessary before the actual
translation of legal texts with special regard to the interpretation of legal texts.

Keywords: project, law, legal text, legal terminology, interpretation, education.

Einleitung

Die letzten Jahre sind durch eine rasante Entwicklung neuer Kommunikations- und
Informationstechnologien geprigt, die von Tag zu Tag nicht nur das Leben um uns herum é&ndern,
sondern auch in das Leben jedes einzelnen Menschen eingreifen. Neue Medien und
Informationstechnologien haben zu einem Kommunikationswandel gefiihrt und bringen jeden
Tag neue Moglichkeiten. Neue Medien, Informationstechnologien, Computer- und
Internetnutzung bieten immense Vorteile fiir den Bildungsprozess, was sich insbesondere in den
letzten, durch die Pandemie geprégten Jahren erwiesen hat. Die auBergewohnliche Situation hat
zu einem sprunghaften Anstieg des Einsatzes moderner Technik und Medien in der Ausbildung
gefiihrt.

Auf die Erforderlichkeit, sich an neue PandemiemafBnahmen anzupassen, haben im
Bereich des Bildungswesens die Hochschulen besonders dynamisch reagiert und die Distanzform
fiir Lehrveranstaltungen eingefiihrt. Dank schnellem Internet und der bestehenden technischen
Ausriistung an den Universitdten, war dies leicht umsetzbar. Die intensive Nutzung moderner
Medien und Technik bestétigt die Bedeutung und Erforderlichkeit einer zu erweiternden

! Der Beitrag wird im Rahmen des Projekts KEGA 022UMB-4/2021 verdffentlicht.
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Wissensvermittlung durch das E-Learning sowie die Einfithrung neuer Formen, Methoden und
innovativer Konzepte in den Bildungsprozess. Die fast dreijahrige Praxis der universitiren
Ausbildung auf Distanz hat zeigt, dass diese Form entscheidende Vorteile gegeniiber
herkommlichen Lehrveranstaltungsformen hat, die in traditionellen Formen der Lehre genutzt
werden. In diesem Zusammenhang gewinnt das Blended Learning? — die Kombination
unterschiedlicher Methoden — immer mehr an Bedeutung.

Die Erweiterung innovativer Konzepte, neuer Formen und Methoden sowie der Einsatz
moderner Informations- und Kommunikationstechnologien und Medien in der universitiren
Ausbildung stellen Lehrende jedoch vor groBere Herausforderungen als gedacht. Die Einfithrung
des Blended Learnings geht Hand in Hand mit der Ausarbeitung von neuen Konzepten und
Online-Lehrwerken. Dies erfolgt oft im Rahmen forschungsorientierter, wissenschaftlicher
Projekte.

Auf Herausforderungen und neue Trends der universitiren Ausbildung reagiert das
Projektteam des Instituts fiir Germanistik der Philosophischen Fakultdt der Matej-Bel-Universitét
in Banska Bystrica durch sein Vorhaben, das sich im Projekt 022UMB-4/2021 Nutzung von
Informationstechnologien als innovativer Faktor der interdisziplindren Ausbildung zukiinfiiger
Ubersetzer und Juristen manifestiert, das von der Kultur- und Bildungsprojektagentur (KEGA)
des Ministeriums fiir Bildung, Wissenschaft, Forschung und Sport der Slowakischen Republik
gefordert wird.

Beschreibung und Ziele des Projekts

Das Projekt Nutzung von Informationstechnologien als innovativer Faktor der
interdisziplindren Ausbildung zukiinftiger Ubersetzer und Juristen orientiert sich an der
Innovation von Studienprogrammen fiir die Masterausbildung von Ubersetzern und
Dolmetschern sowie Juristen, wobei die Interdisziplinaritdt besonders akzentuiert wird. Dies
spiegelt sich in den Zielen des Projekts wider.

Das Hauptziel des Projekts und des Forschungsvorhabens ist die Implementierung neuer
Methoden und Formen der Ausbildung und die Nutzung von Informationstechnologien in der
zweiten Stufe der translatologisch ausgerichteten Studienprogramme Deutsche Sprache und
Kultur und des Studienprogramms Rechtswissenschaften sowie die Einfithrung von
interdisziplindren Elementen in diesen Studienprogrammen.

Das Erreichen des Hauptziels des Projekts besteht in der Erstellung des E-Learning-Kurses
Recht und Rechtstexte interdisziplindr und eines E-Glossars ausgewéhlter Termini mit deren
Beschreibung im Deutschen und Slowakischen. Zum Ziel der Innovation der angefiihrten
Studienprogramme fithren akzentuierte moderne Technologien und Interdisziplinaritit. Die
erreichten Ziele sollen zur Qualitdtserhohung der universitiren Ausbildung beitragen. Dies
erfolgt durch die Erweiterung von Kompetenzen der Studierenden im Bereich Ubersetzen und
Dolmetschen um Rechtskenntnisse sowie die Erweiterung linguistischer Kompetenzen der
Jurastudierenden.

Das Projektvorhaben geht von der aktuellen Situation in der Slowakei und in der Welt aus,
die die Erforderlichkeit einer breiteren Nutzung von Informationstechnologien und
Distanzformen der universitiren Ausbildung bestétigt. Auler dieser Herausforderung gehoren
zur Ausgangsbasis des Projekts die Besonderheiten der Rechtsiibersetzung, das Interesse am
Studium  Dolmetschen und Ubersetzen, die Interdisziplinaritit der Translatologie,
Erforderlichkeit der Innovation, Erhéhung der Qualitit, Internationalisierung und
Modernisierung universitirer Ausbildung sowie die Situation auf dem Arbeitsmarkt.

Das Grundobjekt der Untersuchung stellen ausgewdhlte Rechtstexte und die
Rechtsterminologie als Reprisentanten von Rechtskulturen und Rechtssystemen dar, die unter
linguistischen, translatologischen und didaktischen Aspekten und in fiir das Blended Learning

2Vgl. Kole¢ani Lencova, Toméskova (2020, S. 88 — 106), Seidl (2020, 139), Marsh (2012).
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sowie E-Learning relevanten Kontexten untersucht werden. Zu den wichtigsten Methoden der
Untersuchung gehdren die deskriptive Methode, Analyse, Komparation, Interpretation und
Synthese.

Zum Projektteam gehoren drei Mitarbeiterinnen des Instituts fiir Germanistik der
Philosophischen Fakultit und eine Mitarbeiterin der Juristischen Fakultdt der Matej-Bel-
Universitit in Banskd Bystrica. Die Dauer des Projekts betrdgt drei Jahre (2021-2023). Seit
Anfang der Projektdurchfiihrung sind verschiedene, vom Projektteam geplante Tétigkeiten und
Veranstaltungen durchgefiihrt und relevante Teilergebnisse erreicht worden. Im theoretischen
Bereich konnen die Veranstaltung der Tagung Fachkommunikation im vereinten Europa,
Verbdffentlichung wissenschaftlicher Beitriige® sowie die Herausgabe des Sammelbandes Vom
Text zur Ubersetzung XV genannt werden. Auf dem Feld der Ausbildung wurden im Jahr 2021
Pilotseminare veranstaltet, in denen mit ausgewihlten Rechtstexten gearbeitet wurde. Zu diesen
wurden begleitend Vorlesungen mit zusammenhéngenden rechtswissenschaftlichen Themen
organisiert. Dies wurde die Basis fiir den intendierten Kurs, der im Sommersemester 2022 als
Wahlfach angeboten wurde und in die neu akkreditierten, ab September 2022 giiltigen Curricula
als obligatorischer Wahlkurs aufgenommen worden sind. Im Rahmen der internationalen
Zusammenarbeit sind von grofler Bedeutung die Teilnahme von Germanistik-Studierenden aus
der Philosophischen Fakultdt der Universitdt Ostrava an den Pilotlehrveranstaltungen, die
Durchfithrung des Terminologischen Seminars aus dem Strafrecht sowie der im Rahmen der
Woche der Wissenschaft und Technik in der Slowakei organisierte Workshop Projekte
verbinden, der in erster Linie fiir Studierende der Philosophischen Fakultit in Banska Bystrica
und Ostrava vorgesehen war.

Recht und Rechtstexte interdisziplinir

Der digitale Wandel fiihrt zu neuen Kompetenzanforderungen an die Menschen und stellt
die Universititen diesbeziiglich vor eine groBe Aufgabe — die Kompetenzprofile von
Absolventinnen und Absolventen zu entwickeln und sich den aktuellen technologischen und
gesellschaftlichen Trends anzupassen, damit sie auf dem Arbeitsmarkt Erfolg haben und sich ihre
beruflichen Chancen erhéhen. Diese Ambition, ndmlich die Kompetenzen der Studierenden zu
erweitern, hat auch der neu konzipierte Kurs Recht und Rechtstexte interdisziplindr, der
schrittweise ins Leben gerufen wurde.

Die Konzeption des Kurses basiert auf zwei Grundpfeilern — auf der Vermittlung von
theoretischen Rechtskenntnissen und auf spezifischen Fertigkeiten im Umgang mit Rechtstexten
in der rezeptiven Phase des Ubersetzungsprozesses. Im Vordergrund stehen dabei das
Leseverstehen, die Auslegung, die linguistische und iibersetzungsrelevante Analyse ausgewahlter
authentischer Rechtstexte, die Auslegung und Komparation von Rechtstermini sowie von
Konventionen betreffender Rechtstexte, und dies alles im Kontext der Interkulturalitét.

Recht und Rechtstexte in der Ubersetzerausbildung

In der Translatologie stehen seit den letzten Jahren pragmatische und kulturelle
Aspekte im Vordergrund. Das Ubersetzen und die Ubersetzung werden deshalb als Transfer von
Kultur verstanden. Das Recht, das einen unentbehrlichen Bestandteil einer Kultur darstellt, wird
im Kommunikationsrahmen zwischen den jeweiligen Rechtssystemen zum Element, das die
allgemeinen Bedingungen der Kommunikation bestimmt. Fiir die Theorie der Rechtsiibersetzung
bedeutet dies, dass im Rahmen kultureller Aspekte den Kommunikationsspezifika, die den
Transfer zwischen den Rechtskulturen gewihrleisten, besondere Aufmerksamkeit zu widmen ist.
In dieser interkulturellen Kommunikation stellen die Translation und der Translator einen
wichtigen und unentbehrlichen Bestandteil dar, weil sie nicht nur die Kommunikation vermitteln,
sondern auch die mehrsprachige Auseinandersetzung ermdglichen. Rechtstexte jeder Art und

3vgl. z.B. Duricova (2021), Némethové (2021), Molnarova (2021), Stefandkova (2021).
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Form sind einerseits Objekt und andererseits Mittel fiir das Zustandekommen der Verstandigung
im juristischen Fachbereich, sowohl unter Experten als auch zwischen Experten und Laien. Dies
gilt ebenso fiir Rechtsiibersetzungen, die dem Menschen im breitesten Spektrum den Kontakt mit
Behorden und Institutionen in einem fremden Land sowie die Integrationsmoglichkeiten im Sinne
der giiltigen Vorschriften ermdglichen. Die angedeuteten Aspekte weisen auf einige
Besonderheiten der Kommunikation im Recht, und zwar auf die Interdisziplinaritit, die
Interkulturalitdt, auf die Pluralitdt von Adressaten sowie von Kommunikationssituationen, hin.*
Diese spiegeln sich in der Rolle eines Rechtsiibersetzers wider, wie sie z.B. Razore® formuliert:
,,Die Aufgabe von Rechtsiibersetzern besteht darin, rechtliche Informationen effizient tiber die
Grenzen rechtlicher Traditionen, Kulturen und Sprachen hinweg zu transportieren. Das
Hauptziel dabei ist, die Verstehensbarrieren zu iiberbriicken zu helfen, ohne Missverstdindnisse
und mit grofitmoglicher Transparenz. “ (Razore, 2019)

Die Ubersetzung von Rechtstexten wird in der Translatologie fiir eine besonders
anspruchsvolle Tatigkeit und fiir die schwierigste, durch unterschiedliche Besonderheiten
charakterisierte Art der Ubersetzung gehalten. Die Rechtsiibersetzung erfordert sehr spezifische
Kompetenzen, was besondere Anforderungen an Rechtsiibersetzer stellt. Auller den ,,iiblichen*
Kompetenzen eines Ubersetzers® werden vom Rechtsiibersetzer weitere spezielle Kenntnisse,
Féhigkeiten und Fertigkeiten erwartet: die einwandfreie Beherrschung der juristischen
Terminologie, des Terminologievergleichs sowie der Terminologieauslegung, die Kenntnis der
sprachlichen Konventionen, fundierte Kenntnisse im Recht, aktualisiertes Weltwissen, die
Fihigkeit zur Kontextualisierung und nicht zuletzt Griindlichkeit und Prézision, Diskretion und
Vertraulichkeit.” Bonath (2009, S. 10) weist ebenso auf besondere Anforderungen an Ubersetzer
mit Spezialisierung auf Recht hin und betont ,,Sie miissen das hinter den Fachausdriicken
stehende System und Beziehungsgeflecht richtig interpretieren. *

Geht man vom Wesen der Interpretation aus (was im Allgemeinen als das Suchen und
Zuordnen der Bedeutung zu den entsprechenden Wortern, Satzen und Texten zu bezeichnen ist,
falls zwei oder mehrere Bedeutungen in Frage kommen), kann festgestellt werden, dass auch der
Ubersetzungsprozess selbst eine Art der Interpretation ist. Obwohl Juristen und Ubersetzer einen
Rechtstext zu unterschiedlichen Zwecken und mit unterschiedlichem Ziel verwenden und
behandeln, ist das Lesen und Verstehen des Textes, und zwar oft unter Anwendung
entsprechender Methoden der Interpretation, fiir beide Berufe eine notwendige Voraussetzung.
So wie fiir die Rechtsauslegung die grammatikalische Auslegung erforderlich ist, sind fiir die
iibersetzungsrelevante Textanalyse aufler der grammatikalischen Auslegung die Anwendung
rechtswissenschaftlicher  Interpretationsmethoden unentbehrlich.®  Die Auslegung des
Ubersetzers bleibt nach Sandrini (1999, S. 29) auf der abstrakten Ebene stehen, und Aufgabe des

4 Siehe auch Duricova (2017).
5Vgl. Die Rechtsiibersetzung und der Rechtsiibersetzer. https://www.trazy.eu/2019/05/25/die-
rechtsuebersetzung-und-der-rechtsuebersetzer/ [Zugriff am 8.8.2022].
6 Zum Bild und zu den Kompetenzen eines Ubersetzers vgl. z.B. Kautz (2000), Warga (2020),
https://bdue.de/der-beruf [Zugriff am 8.9.2022].
"Vgl. Alphatrad Germany — Globale Sprachdienstleistungen.
https://sprachdienstleistungen.wordpress.com/2019/04/29/faehigkeiten-juristischer-uebersetzer/
[Zugriff am 8.9.2022], Europdisches Justizportal. https://e-
justice.europa.eu/116/DE/legal_translatorsinterpreters?init=true [Zugriff am 8.9.2022].
8 Peter Sandrini (1999, 27) weist in diesem Zusammenhang auf die Bedeutung der zentralen
Position der Kenntnis der juristischen Auslegungsmethoden fiir den Ubersetzer hin: ,, Er muss
wissen, wie der Text von den Fachleuten aufgefasst bzw. vom Zielpublikum gelesen und
verstanden wird.“ Vgl. auch die Ansicht Pommers (2006, S. 133): ,, Zur Ermoglichung einer
Verstindigung muss der Ubersetzer die kommunikativen Absichten des Verfassers des
Ausgangstextes durch Interpretation feststellen.
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Ubersetzers ist es, das Interpretationspotenzial des Ausgangstextes abzuschitzen, um daraus
Kriterien flir die Wahl der Sprachmittel und die Gestaltung des Zieltextes zu gewinnen.

Die angefiihrte Interpretation eines zu libersetzenden Rechtstextes sowie alle fiir das
Verstehen des Rechtstextes erforderlichen Tétigkeiten fallen im Ablauf des gesamten
Ubersetzungsprozesses entsprechend der translatologischen Fachliteratur in seine Analysephase.®
In dieser Phase, die die eigentliche Vorbereitung fiir das Ubersetzen darstellt, erfolgt die
Textrezeption — der Ausgangstext wird gelesen, verstanden und analysiert. Bei der Textanalyse
ist es wichtig, die in der Fachliteratur empfohlenen Vorgangsweisen und Methoden zu
beriicksichtigen (vgl. Fluck 1988, Baumann 1992, Reis 1993, Stark, Hartwieg 1998, S.178),
wobei immer mehr Sachkenntnisse betont und erfordert werden, um den zu iibersetzenden Text
richtig zu verstehen. Treffend formuliert es Stolze (1992, S. 46): ,, Beim Ubersetzen geht es nicht
um das Verstehen der Sprache, sondern um das Verstehen durch Sprache.

Die Vermittlung von Féhigkeiten und Fertigkeiten, die fiir die Rechtsiibersetzung
erforderlich sind, geht in der Ubersetzerausbildung Hand in Hand mit der Rezeption eines
Rechtstextes sowie mit dem Vermitteln von entsprechenden Sachkenntnissen. Die Praxis der
Ubersetzerausbildung zeigt, dass die Arbeit mit dem Ausgangstext einen unentbehrlichen
Bestandteil von Ubersetzungsseminaren darstellt und eine entsprechende und nétige
Vorbereitung  fir die produktive Phase — fir das Ubersetzen — ermdglicht. Im
Ubersetzungsunterncht hat man geniigend Raum fiir verschiedene didaktische Methoden und
Ubungen sowie fiir die Durchftihrung der einzelnen Tatigkeiten in der Analysephase.

Konkret wird in der Ubersetzerausbildung an der Philosophischen Fakultiit der Matej-Bel-
Universitdt in Banska Bystrica, die im Rahmen der Studienprogramme Deutsche Sprache und
Kultur erfolgt, der Analyse der lexikalischen Ebene grofle Aufmerksamkeit gewidmet, von der
zur grammatischen und zur Textebene iibergegangen wird. Die Auswahl entsprechender
Methoden und Ubungen basiert auf Erfahrungen aus den Ubersetzungsseminaren, auf
Ubersetzungen der Studierenden, sowie auf einer internen Untersuchung und Fehleranalyse der
Studierenden. Ausgehend von den ermittelten Daten kann festgestellt werden, dass die
Schwierigkeiten bei der Ubersetzung der Studierenden eng mit der ungeniigenden bzw.
oberflachlichen Behandlung der zu iibersetzenden Rechtstexte und der juristischen Termini in
den einzelnen Etappen der rezeptiven Phase des Ubersetzungsprozesses zusammenhingen.
Konkret handelt es sich insbesondere um folgende Ursachen von Schwierigkeiten und Fehlern
der Studierenden:

v' Texte bzw. Worter wurden falsch gelesen und dadurch falsch verstanden,

v' syntaktische Zusammenhinge wurden nicht erkannt und Texte dadurch falsch verstanden,

v’ die iibersetzungsrelevante Analyse des Ausgangstextes wurde ungeniigend durchgefiihrt, was
zur Folge hatte, dass funktionale, semantische, pragmatische und stilistische Aspekte sowie
Zusammenhédnge zwischen Termini und dem Texttyp nicht erkannt bzw. ungeniigend
definiert wurden,

die Interpretation des Ausgangstextes und der Rechtstermini wurde nicht durchgefiihrt,

die Auslegung des Ausgangstextes und der Rechtstermini wurde nicht durchgefiihrt,

der Vergleich der Rechtssysteme und der Rechtstermini wurde nicht durchgefiihrt,

das Erfordernis der iibersetzungsrelevanten Recherche (Arbeit mit Worterbiichern, Glossaren,
Paralleltexten, Datenbanken, Internet, Informanten) wurde nicht beriicksichtigt und die
iibersetzungsrelevante Recherche wurde oberflachlich oder gar nicht durchgefiihrt. Von den
Studierenden wurde z.B. als Aquivalent oft der erste gefundene Begriff bzw. ein ihnen bereits
bekannter Ausdruck gebraucht.©

AN NN

9 Zu den Schemen des Ubersetzungsprozesses vgl. Kautz (2000, S. 62), H.-R. Fluck (1991, S.
217).
10 Siehe auch Duricova (2017b).
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Die Rechtsterminologie ist Haupttrager der fachlichen Information und damit Schliissel
zum Textverstdndnis, deshalb ist die Auslegung der Termini besonders wichtig. Es ist dabei
wichtig, die Kontextabhéngigkeit der rechtssprachlichen Terminologie sowie die Funktion des
Ausgangs- und des Zieltextes zu beriicksichtigen und die Komparation der der slowakischen und
deutschsprachigen Termini durchzufiihren.

In den Ubersetzungsseminaren werden bei der Ubersetzung von Rechtstexten die Termini
interpretiert, verglichen und iberpriift. Im Rahmen der rezeptiven Phase des
Ubersetzungsprozesses werden bei der Behandlung von Rechtstermini folgende Tétigkeiten und
Ubungen empfohlen und durchgefiihrt:

zum verstehenden Lesen fiihrende Ubungen,

\/ lexikalische Ubungen, Wortbildungsiibungen,

v’ lbersetzungsrelevante Texttypologie, mit dem Ziel Zusammenhinge zwischen Termini und
dem Texttyp / der Textsorte zu erkennen,

tibersetzungsrelevante Textanalyse mit dem Ziel funktionale, semantische, pragmatische und
stilistische Aspekte zu erkennen und zu definieren,

Interpretation des Ausgangstextes / der Termini,

Auslegung des Ausgangstextes / der Termini,

Vergleich der Rechtssysteme / der Termini,

iibersetzungsrelevante Recherche (Worterbiicher, Lexika, besonders Rechtslexika, Glossare,
Paralleltexte, Datenbanken, Internet, Informanten).

Aus dem Angefiihrten folgt, dass die Vermittlung von Kompetenzen der Ubersetzer in der
Ubersetzerausbildung eine zentrale Rolle spielt. Dariiber hinaus muss die Vermittlung der
praktischen Fertigkeiten in einem engen Zusammenhang und in der Wechselbeziehung mit den
theoretischen Kenntnissen erfolgen, die ihrerseits den Hauptbestandteil des Curriculums
darstellen.

Begleitend werden in dieser Phase lexikalische Ubungen eingesetzt, die auf der
Wortbildung und dem Gebrauch der Komposita und Abkiirzungen, jedoch vor allem auf den
Termini und deren Eigenschaften basieren, die den semantischen Beziehungen — der Synonymie,
Polysemie und Homonymie — gegeniibergestellt werden. Dabei erfolgt die Komparation von
Rechtstermini in den betreffenden Rechtssystemen.

Um eine moglichst praxisnahe Situation zu simulieren, werden im Unterricht nicht nur
authentische Rechtstexte eingesetzt, sondern den Studierenden auch die gleichen VVorgaben wie
bei einem Ubersetzungsauftrag gegeben, damit sie unter Zeitdruck stehen, was in der
Ubersetzungspraxis oft vorkommt. Gezielt werden Rechtstexte mit problematischen Stellen
eingesetzt.

<\

ANANENEN

Fazit

In der universitiren Ubersetzerausbildung ist es von groBer Bedeutung, den Arbeitsmarkt
standig zu berticksichtigen und flexibel auf die Verdnderungen am Arbeitsmarkt zu reagieren.
Die Nachfrage nach der Ubersetzung von Rechtstexten zeigt eine steigende Tendenz, was in der
Konsequenz dazu fiihrt, die Rechtsiibersetzung in die Curricula der Ubersetzerausbildung zu
integrieren. Grofle Aufmerksamkeit ist deshalb den Spezifika und der Sonderstellung der
Rechtsiibersetzung sowie den Anforderungen an Rechtsiibersetzer zu widmen.

Bei der Ubersetzung von Rechtstexten wird der interdisziplinire Charakter der
Ubersetzungswissenschaft besonders deutlich. Es sind nicht nur die Translatologie und die
linguistischen Disziplinen, die fiir den Ubersetzer von Rechtstexten die theoretische Basis und
die Voraussetzung fiir seine Tétigkeit darstellen, sondern auch die Rechtswissenschaften,
Kommunikationstheorien, Komparatistik, Logik, Kulturologie, Terminologie und weitere
Fachbereiche.

Das Projekt Nutzen von Informationstechnologien als innovativer Faktor der
interdisziplindren Ausbildung zukiinftiger Ubersetzer und Juristen spiegelt einerseits die
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Erforderlichkeit der Verbindung von Theorie und Praxis, andererseits die Erforderlichkeit der
Vermittlung translatologischer Kenntnisse, Fahigkeiten und Fertigkeiten sowie Sachkenntnisse
aus den Rechtswissenschaften wider.

Der im Rahmen des Projekts neu konzipierte Kurs Recht und Rechtstexte interdisziplindr
dient zur Weiterentwicklung der Ubersetzerausbildung sowie zur Erweiterung der Kompetenzen
eines Rechtsiibersetzers. Die einzigartige Konzeption des Kurses basiert auf der Rezeption,
Analyse und Interpretation von Rechtstexten und der Vermittlung der zusammenhéngenden
Rechtskenntnisse. Die Prisenzform der Durchfithrung des Kurses wird durch das E-Learning
unterstitzt.
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METAFORAS DE LA FISICA EN EL LENGUAJE ECONOMICO
METAPHORS OF PHYSICS IN THE ECONOMIC LANGUAGE

ZELMIRA PAVLIKOVA

Abstracto

El lenguaje econdmico, debido a su dinamismo, introduce constantemente nuevos términos y
conceptos metaféricos. Este articulo estudia algunos aspectos del uso de la metafora en el
lenguaje economico. Nuestro trabajo se basa en el conocimiento de que la tendencia a utilizar
metaforas no ha dejado de aumentar en los ultimos afios. El objetivo de este estudio es analizar
las metaforas seleccionadas del periddico El Economista en los meses de marzo y abril de 2022.
El objeto del estudio son los términos metaféricos relacionados con la fisica y ver qué dominios
fuente son los mas frecuentes. A base del analisis semantico hemos clasificado los diferentes
términos metaforicos en grupos segiin el dominio fuente: maquina, movimiento (aumento y
disminucion de la velocidad), equilibrio, flexibilidad, liquidez, temperatura y gas.

Palabras clave: metafora, economia, fisica, lenguaje econdémico, dominio fuente.

Abstract

Economic language, due to its dynamism, constantly introduces new metaphorical terms and
concepts, this article explores some aspects of the use of metaphor in economic language. Our
work is based on the knowledge that the tendency to use metaphors has been on permanent
increase in recent years. The aim of this study is to analyse metaphors selected from the March-
April 2022 issue of El Economista, which we have classified as metaphors related to physics. In
the field of physics or inanimate objects in our corpus, we have classified the different
metaphorical terms into groups dominated by terms related to the machine, movement (increase
and decrease of speed), equilibrium, flexibility, liquidity, temperature and gas.

Keywords: metaphor, economy, physics, economic language, source domain.

Introduccion

La metafora es un elemento que ha sido objeto de estudio desde la época de Aristotéles,
quien la definia como “la traslacion del nombre de una cosa a otra” (Poetica, 1996) y la
consideraba como un recurso del lenguaje capaz de elevar a la poética y a la retodrica a los niveles
mas elevados. . Durante mucho tiempo la metafora ha sido estudiada casi exclusivamente desde
el punto de vista literario, como un recurso cuya utilidad radica principalmente en el
embellecimiento del discurso. De hecho, no fue hasta finales del siglo XX cuando la metafora
comenzo6 a observarse desde el punto de vista del lenguaje comun, gracias a las concepciones de
la lingiiistica cognitiva y, sobre todo, a las aportaciones de Lakoff y Johnson (1980). Estos autores
consideran que la metafora esta presente en la vida cotidiana y que el pensamiento y la realidad
se estructuran y codifican a través de las relaciones metaforicas que se establecen entre distintos
conceptos. Sin embargo, el campo de estudio de la metafora puede ampliarse aun mas si tenemos
en cuenta que también aparece de forma significativa en diferentes discursos de especialidad,
entendiendo estos como: “/...] productos predominantemente verbales de registros
comunicativos especificos, que se refieren a tematicas propias de un dominio de especialidad, y
que responden a convenciones y tradiciones retéricas especificas” (Ciapuscio, Kuguel, 2002, p.
70).

Se podria pensar que la metafora no tiene cabida en este tipo de lenguajes debido a que se
trata de un recurso que aparentemente no respeta la precision y concision que requieren los
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discursos de especialidad, pero en realidad ocurre todo lo contrario: la metafora es un elemento
esencial para la creacion de nuevos términos y para la transmision del conocimiento
especializado, por lo que se pueden encontrar metaforas en los textos de cualquier ambito de
especialidad. Esto ocurre porque los seres humanos utilizamos la metafora de forma innata
cuando tratamos de explicar determinados conceptos, sobre todo si estos resultan extrafos,
complejos o muy abstractos. En los lenguajes de especialidad, los conceptos con los que se trabaja
se caracterizan por tener un determinado nivel de opacidad y por ser ajenos para las personas que
no estan familiarizadas con ellos, por lo que para explicarlos, Se recurre a asociaciones
metaforicas con las que se consigue que lo desconocido se vuelva conocido y entendible por
todos. En eset caso se establece la comunicacion entre un experto y un lego, pero no solo en este
contexto aparecen metaforas de manera recurrente.

Brown (2003) senala que la metafora también es una herramienta de explotacion y
descubrimiento para el cientifico, con lo que este la utiliza cuando trabaja en sus proyectos,
patenta teorias y modelos o publica los resultados de algin experimento, es decir, cuando hace
ciencia y la comunica. Por lo tanto, la metafora es un recurso util en los textos de especialidad
porque permite “observar la realidad desde otro prisma [...] con la intencién de obtener una
vision mds holistica del concepto nombrado; [...] permite desmenuzar el significado en sus
elementos particulares y entenderlo de otro modo al recibir unos estimulos cognitivos nuevos”’
(Mateo Martinez, 2003, p. 196).

Metaforas en la Economia

La economia es una rama entre las ciencias e humanidades: se sirve de la metafora para
revelar la estructura conceptual de la disciplina y contribuir la construccion de mundos ficticios
en que se basa. A la funcion ornamental de la metafora se une otra cientifica, pues se usa como
herramienta para explicar lo que no se consigue comprender (Bachiller Martinez, Fraile Vicente,
2016). El concepto metafora, por tanto se emplea metaféricamente en el mundo de finanzas,
experimenta una extension de significado y se concibe como la manera que tiene un economista
de expresar lo que ya sabe, que sugiere preguntas y como encontrar respuestas (Solow, 1988).

El lenguaje econdmico explica nociones complejas con términos que se refieren
a imagenes del mundo fisico que se pueden percibir con los sentidos. De este modo transmite una
imagen visual inmediata mas simple que la idea que representan y contribuyen a la comprension
de la economia y a la construccion de la teoria econdmica. Por tanto, la abstraccion central de la
economia es la nocién de modelo, entendida como una simplificacion de la realidad. El uso de
los modelos en la economia permite a los economistas reformular una situacion en términos que
sean mas familiares al lector y comprobar sus hipotesis en un mundo figurado, es el que controlan
todas las influencias y son capaces de juzgar como unas fuerzas influyen sobre otras (Bachiller
Martinez, Fraile Vicente, 2016).

El significado de muchas expresiones idiomaticas de la economia estd motivado por
simbolos o metaforas tradicionales (las metaforas conceptuales) que juegan un papel fundamental
en su creacion ya que es posible adivinar la relacion entre el significado literal de la imagen y el
significado general. La motivacion puede estar todavia presente en nuestra vida cotidiana, puede
haberse perdido, 0 no ser tan evidente.

Hay que recalcar que la metafora conceptual seguin Gomez Parra et al. (1999) puede ser
definida en términos generales como un mapping! mental de un dominio fuente concreto (guerra)
a un dominio abstracto (mercado), para que el segundo dominio se entienda parcialmente en los
términos del primero, ejemlo de lo cual puede ser el concepto metaforico general el mercado es
una guerra. El abanico de los dominios conceptuales que aparentemente se encuentran
estructurados por metaforas conceptuales es inmenso e incluye, entre otros conceptos, las

! Los mappings mas productivos estan tan asimilados por los hablantes que no se perciben ya
como una metéafora sino como un significado literal.
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emociones, la politica (Lakoff, 1996), la moralidad (Johnson, 1993), las matematicas la biologia
y la fisica (Ajzental, 2015). En estos estudios podemos ver como estas metaforas suelen abarcar
una amplia gama de areas semanticas.

Segin Ramacciotti Giorgio (2012) desde el punto de vista de originalidad de las metaforas
en economia, suelen distinguirse las metaforas lexicalizadas, convencionalizadas 0 muertas y las
originales, dinamicas o nuevas. Henderson (1986) sefala al respeto que en el campo de la
economia presenciamos un numero muy elevado de metaforas convencionalizadas en forma de
términos. Igualmente, en cada lengua existen metaforas consagradas o fosilizadas que se repiten
constantemente durante ciertos peridodos.

Objetivos y metodologia

La metaforas presentadas en el campo de la fisica o de los objetos inanimados describen
los movimientos del mercado como algo incotrolable que se atribuye casi al azar. EI economista
se libera aside la necesidad de dar las respuestas exactas y se esconde en las representaciones del
mercado, que parece estar sujeto a fuerzas abstractas mas alla de nuestro control.

En el presente estudio presentamos las metaforas relacionadas con la fisica, encotradas en
el diario EI Economista en los meses de marzo y abril de 2022. El objetivo del presente estudio
es encontrar y selecionar todas la metaforas relacionadas con la fisica o los objetos inanimados.
Hemos usado el método del analisis del contenido de documentos de texto y asimismo hemos
usado el método de extraccion y seleccion para ser capaces de hacer un listado de los términos
relevantes para nuestro estudio. Mediante los métodos de los pensamientos 16gicos, como el
analisis y la sintesis hemos analizado y después clasificado las metaforas que han contado con
mayor nimero de representaciones segln el significado que encierran dichas metaforas. Las
hemos dividido en siete categorias, las que mostramos a continuacion. A la hora de ordenar,
procesar y evaluar los resultados obtenidos hemos utilizado el método de procedimiento de datos
estadisticos, de acuerdo con la naturaleza de nuestra investigacion.

Analisis del corpus

El trabajo se ha centrado en el contenido de los articulos encontrados en el periodico El
Economista sobre las metaforas relacionadas con la fisica. Hemos reunido 139 expresiones
metaforicas. De acuerdo con las expresiones metaforicas encontradas en el corpus, se listan
solamente los dominios fuente que cuentan con un mayor niimero de presencia. Los conceptos
metaforicos presentados en nuestro corpus son: 1. Maquina, 2. Movimiento (aumento y
disminucion de la velocidad), 3. Equilibrio, 4. Flexibilidad, 5. Liquidez, 6. Temperatura, 7. Gas.

Miaquina

El primer concepto mas abundante en el campo de la fisica es presentado en el dominio
LA ECONOMIA ES UNA MAQUINA. Hay que tener en cuenta que los procesos econdmicos
se conciben como maquinas controlables y predecibles, las cuales un buen economista debe saber
manejar. En esta proyeccion, la economia se vuelve productiva cuando funciona como una
“maquina”. Es interesante observar que este término contiene dos metaforas: una que entiende la
economia como una “maquina”, lexicalizada por la unidad de motor, y la otra, que la
conceptualiza como un “organismo” a través de la metafora del crecimiento. Aunque hay dos
metaforas en el mismo término (motor + crecimiento), preferimos categorizar la unidad motor
del crecimiento econdomico como un dominio de la “maquina”, ya que “motor”, en la posicion de
determinado en su constitucion morfologica, encabeza el término para luego permitir la
consideracion de tal proceso metaforico en el campo de la economia.

En cuanto al término palanca, Berber Sardinha (2007) lo considera como un dominio
fuente de la “maquina”, ya que, para el mismo autor, la “palanca” ha sido realizada por una
maquina llamada palanca. Sin embargo, consideramos el “apalancamiento” como un proceso

33



Lingua et vita 23/2023 ZELMIRA PAVLIKOVA Jazyk, kultara, komunikécia

fisico, ya que es un tipo de fuerza que se utiliza para levantar alglin objeto, y la palanca es solo
un instrumento utilizado para realizar este procedimiento.

El término apalancamiento financiero consiste en utilizar algiin mecanismo (como
deuda) para aumentar la cantidad de dinero que podemos destinar a una inversion. Es la relacién
entre el capital propioy el realmente utilizado en una operacion financiera. El término
apalancamiento viene del vocablo apalancar. Una definicion rigurosa de apalancar es: “levantar,
mover algo con la ayuda de una palanca®. Como vamos a ver, este concepto se acerca al
significado del apalancamiento financiero que utiliza mecanismos financieros a modo de palanca
para aumentar las posibilidades de inversion, p.e.. “En el ambito empresarial hablamos de
apalancamiento financiero cuando nos referimos a operaciones que buscan exclusivamente la
rentabilidad. “(eleconomista.es).

En el caso de la “turbulencia”, los términos turbulencias en los mercados financieros o
turbulencias financieras fueron mapeados como metaforas cognitivas de la “maquina”, ya que la
turbulencia se produce por el contacto del “motor (de la maquina) turbo” con el agua, provocando
su agitacion, y de ahi la turbulencia. Sin embargo, estas metaforas segiin Alves da Costa (2007)
podrian clasificarse facilmente como proyecciones cognitivas de la NAUTICA o de la
AERONAUTICA ya que en el caso de la aeronautica la turbulencia se produce cuando hay un
remolino de aire a lo largo del ala del avidn, en lugar de agua, como en el caso de la nautica. En
nuestro corpus encontramos los siguientes ejemplos: apalancamiento econdmico,
apalancamiento  financiero, cuenta Omnibus, desapalancamiento financiero, despegue
economico, dinero de helicoptero, frenar la inflacion, freno de la deuda, freno economico, freno
fiscal, freno inflacionario, herramientas macroeconémicas, mecanismo de precios, mecanismo
de tipos de cambio, mecanismo econdmico, motor de crecimiento, motor de crecimiento
econdmico, motor de desarrollo economico, motor de una empresa, motor economico, motor
financiero, palanca de capital, palanca de desarrollo, palanca de operacion, turbulencias
economicas, turbulencias en los mercados, turbulencias en los mercados financieros,
turbulencias financieras.

Movimiento (aumento y disminucién de la velocidad)

En el campo de la fisica, el segundo concepto mas abundante es relacionado con el
“movimiento” denominando términos como aumento o disminucion. EI concepto expresado en
el dominio fuente LA ECONOMIA ES UN MOVIMIENTO aparece en 23 metéforas.

Los conceptos de la economia que se refieren al aumento o la disminucion de los gastos
de los consumidores, que provocan cambios en la formaciéon de nuevos capitales (factor de
aceleracion o coeficiente de aceleracion), también pueden interpretarse como proyecciones de la
fisica, porque en esta area de conocimiento, la aceleracion es un vector que indica magnitud,
direccion y sentido, es decir, la aceleracion es el cambio del movimiento bajo la influencia de
fuerzas externas (Macedo, 1976). En este sentido, se entiende que LA ECONOMIA ES UN
MOVIMIENTO sometido a influencias externas que pueden no solo moverse, sino también
“aumentar” o “disminuir” su “velocidad” con respecto al mapeo metaforico disefiado para esta
area de conocimiento.

La metafora de “desaceleracion” (ralentizacion del ritmo de crecimiento) también
denomina la unidad terminoldgica desaceleracion economica, proceso por el cual se produce la
“disminucion” de la oferta de empleo, la produccion y la demanda de productos nacionales
(Alves, 1998). En nuestro corpus encontramos los siguientes ejemplos: aceleracion de la
inflacion, aumento de capital, aumento de demanda, aumento de precios, aumento de
productividad, aumento de sueldos, aumento de valor, desaceleracion economica, disminucion
de activo, disminucion de capital contable, disminucion de demanda, disminucion de pasivo

2 Disponible en: https://economipedia.com/definiciones/apalancamiento-financiero.html.
Consultado en linea 22.11.2022.
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disminucion de precios, disminucion de productividad, disminucion de valor, disminuir el riesgo
de mercado, escala movil de salarios, movimiento acreedor, movimiento de capital, movimiento
de fondos, movimiento deudor, movimientos contables, velocidad de circulacion de dinero.

Equilibrio

El tercer concepto mas productivo es el dominio fuente LA ECONOMIA ES UN
EQUILIBRIO donde pertenecen también los términos relacionados con el desequilibrio y la
balanza. Segin Sandroni (2005), el término de “equilibrio”, se refiere al estudio contable que
demuestra la situacién econoémica y financiera de una empresa, agrupando los saldos acreedores
y deudores de una empresa en un periodo determinado. En el caso de la balanza comercial, por
ejemplo, el término se refiere a la relacion entre las exportaciones y las importaciones de un pais.

La “balanza”, segun Ahijado y Aguer (1996), puede referirse a cualquier instrumento o
aparato destinado a comparar masas, determinar pesos o medir fuerzas, con el sentido figurado
de “equilibrio”. El “equilibrio” es un desplazamiento alternativo de un cuerpo en relacién con su
centro de equilibrio. En economia, este concepto es muy utilizado, tanto en microeconomia
(precio de equilibrio) como en macroeconomia (renta de equilibrio). Estos dos conceptos fisicos
tienen un significado coman que es el de “equilibrio”, que constituye el dominio fuente de esta
metafora en economia, ya que, como hemos comentado anteriormente, el objetivo principal de la
economia es encontrar el equilibrio en sus transacciones. Ejemplos en nuestros corpus son los
siguientes: balanza comercial, balanza de capital, balanza de invisibles, balanza de mercancias,
balanza de pagos, balanza de rentas, balanza de servicios, balanza de transferencias, balanza
financiera, balanza por cuenta corriente, desequilibrio economico, desequilibrio financiero,
desequilibrio presupuestario, equilibrio de consumidores, equilibrio de dinero, equilibrio de
mercado, equilibrio econdmico, equilibrio empresarial, equilibrio financiero, equilibrio
presupuestario, precio de equilibrio, punto de equilibrio, renta de equilibrio.

Flexibilidad

El cuarto concepto mas abundante es el de LA ECONOMIA ES FLEXIBILIDAD. Este
dominio fuente sirvidé para conceptualizar términos como elasticidad, elasticidad del precio,
elasticidad de la demanda. La economia pasa entonces a entenderse en este ambito en términos
de “flexibilidad”, ya que prevalece en esta ciencia la “hipdtesis mecanicista neocldsica, que ve
la economia como una mdquina, con mecanismos de precios, equilibrios y elasticidades”
(Ajzental, 2015, p. 22).

El término elasticidad es definido por Ahijado y Aguer (1996) como la relacion entre las
diferentes cantidades de demanda y oferta de unos bienes en funcion de las variaciones de sus
precios. Los bienes “elasticos” de la demanda son los indispensables para la subsistencia de la
poblacion, cuyo aumento de precio provoca una disminucion inmediata de la demanda. Desde un
punto de vista matematico, la elasticidad funciona como una medida de la fuerza de una cantidad
economica tomada como variable.

Segin Macedo (1981), “elasticidad” es una nocion procedente de la mecanica (parte de la
fisica en el que se investiga el movimiento y sus causas) que implica la propiedad de un cuerpo
cuya forma se modifica por la accion de fuerzas externas, pero que vuelve a su forma original
cuando cesa la accion de estas fuerzas, en contraposicion a la rigidez. Este dominio fuente es
analogo al dominio objetivo de la economia en cuanto se refiere a los precios de los productos
que varian segin las relaciones de oferta y demanda, conceptualizando estas alteraciones en
términos de “flexibilidad” de los precios o como medida de la fuerza de una cantidad economica
entendida como variable. El concepto de “elasticidad” en economia explica que debe ser flexible
para ajustarse a las nuevas demandas en materia de consumo. En nuestro corpus la flexibilidad y
la elasticidad estan asociadas con los siguientes términos: demanda eldstica, demanda flexible,
demanda ineldstica, elasticidad cruzada de la demanda, elasticidad del precio, elasticidad de
rendimiento, elasticidad de la demanda, elasticidad de la oferta, elasticidad ingreso de la
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demanda, elasticidad precio de la demanda, elasticidad precio de la oferta, flexibilidad
cambiaria, flexibilidad de mercado, flexibilidad salarial, flexibilidad laboral, oferta elastica,
oferta inelastica, tarifa flexible.

Liquidez

El concepto presentado en el dominio fuente LA ECONOMIA ES LIQUIDEZ, la
economia se identifica con una corriente de agua que discurre suavemente a lo largo de un curso,
lo que suguiere propiedades como fluidez, flexibilidad y movilidad. Sin embargo, el riesgo
también se concretiza en un liquido, sustancia variable, compleja y cambiante que tiene la
capacidad de moverse. La palabra liquidez en la economia se refiere a los fondos disponibles para
realizar pagos inmediatos o, en otras palabras, mide la rapidez con la que un activo financiero
puede conventirse en un medio de pago sin que pierda valor. La metafora de la “liquidez”, que
conceptualiza la economia en términos de motor (de la maquina) turbo “instantaneidad”, puede
entenderse como algo que puede convertirse en moneda de curso legal rapidamente. La metafora
de la liquidez se manifiesta aqui en términos como la liquidez financiera o la liquidez monetaria
entre otras.

Este concepto esta ligado tambien a la idea de “instantaneidad”, ya que el estado liquido
es una condicion de la materia en la que la distancia entre sus moléculas es suficiente para
adaptarse a cualquier medio, lo que garantiza su fluidez. Los rasgos semanticos que definen este
referente en economia, proyectados por el dominio origen al dominio de destino, provienen de
significados como “cualidad o condicién de un cuerpo en estado liquido; fluidez™.

En economia, estos aspectos de “fluidez” e “instantaneidad” revelan la disponibilidad de
moneda, medios de pago o tenencias de valores o titulos rapidamente convertibles en efectivo
(Sandroni, 2005). En el ejemplo anterior, la metafora de los activos de alta liquidez se refiere a
las acciones que pueden considerarse activos de gran liquidez, expresando la situacion en la que
un inversor puede convertir rapidamente el dinero en efectivo. Presentamos los siguientes
ejemplos de nuestro corpus: activos de alta liquidez, activos liquidos, ahorros liquidos, beneficio
liquido, capital liquido, ciclo de liquidez, colchon de liquidez, cuota liquida, fondo de liquidez,
ganancia liquida, liquidez a corto plaza, liquidez de las acciones, liquidez financiera, liquidez
monetaria, mercado liquido, patrimonio liquido, riesgo de liquidez, tasa de liquidez.

Temperatura

La proyeccion expresada en el dominio fuente LA ECONOMIA ES TEMPERATURA
aparece al menos 17 metaforas terminoldgicas. Las metaforas relacionadas con la “temperatura”
se realizan cuando se activa una determinada sensacion fisica en relacion con sensaciones como
el aumento o la disminucién de la temperatura corporal, la agitacion fisica, etc.

En relacion con el tema de estudio, encontramos el uso de unidades cuyos conceptos se
entienden como una forma de “temperatura” para abordar el desarrollo positivo de las actividades
economicas. Las unidades terminoldgicas calentamiento economico 0 enfriamiento econdomico
podemos categorizar como metaforas ya que el calentamiento atribuye un concepto positivo a la
economia, mientras que el enfriamiento atribuye un valor negativo.

Interpretamos estos mapeos como proyecciones del dominio fuente de la fisica, ya que
“temperatura” se refiere a una cantidad que caracteriza el equilibrio térmico de un sistema con
otro; donde hay un equilibrio, la temperatura es constante en todos los puntos del sistema para
que pueda producirse el paso del calor. En la economia, lo que se mapea metaforicamente desde
este dominio de origen son los aspectos semanticos relacionados con el “calor”, el
“calentamiento” o, por el contrario, el “enfriamiento” o incluso la “congelacion”.

En el caso del uso de la “congelacion” en el comercio, este fendmeno se produce cuando,
en general, hay escasez de divisas, circunstancia que se aplica a una situacion en la que una deuda

3 Disponible en: https://www.rae.es//. Consultado en linea 29. 04. 2022,
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no liquidada no puede ser cobrada por el deudor o recibida por el acreedor durante un determinado
periodo de tiempo (Ahijado, Aguer, 1996). Hemos encontrado los siguientes términos bajo este
dominio: activo congelado, calentamiento del mercado, calentamiento de la economia,
congelacion de activos financieros, congelacion salarial, congelamiento de crédito,
congelamiento de cuentas bancarias, congelamiento de deudas, congelamiento de precios,
cuenta congelada, dinero caliente, divisa congelada, enfriamiento econdmico, enfiiar la
economia, fondos congelados, recalentamiento de la economia, salarios congelados.

Gas

El séptimo concepto relacionado con el campo de la fisica es LA ECONOMIA ES GAS.
La volatilidad expresa una medida de las oscilaciones de los precios de un activo (acciones,
bonos, entre otros tipos de inversion). El inversor puede, mediante esta medida estadistica, tener
una estimacion de la variacion del precio de un valor en el futuro. Este activo “volatil” puede ser
un factor de riesgo para el inversor ya que existe el riesgo de no obtener los beneficios deseados.
Desde el punto de vista de la fisica, volatilizar es “hacer pasar o pasar al estado de gas o vapor;
reducir a gas o vapor, vaporizar’*.

En la “burbuja”, la economia es tratada como si fuera una parte de la naturaleza, algo fisico
sujeto a un hinchazon anormal que, al estallar, causa dafos al crédito en general. , En la economia,
la analogia entre burbuja y disipacion se produce cuando un activo presenta un valor superior al
real, haciendo que la gente se dé cuenta en un determinado momento de que su valor ya no se
sostiene, lo que lleva al punto de su disipacién o, como se denomina mas comunmente, su
explosion — creando una rapida devaluacién que obliga a los inversores a salir del negocio.
Ejemplos encontrados en nuestro estudio: burbuja bursadtil, burbuja de precio de los activos,
burbuja economica, burbuja especulativa, burbuja de mercado, burbuja financiera, burbuja
inmobiliaria, volatilidad cambiaria, volatilidad de ventas, volatilidad de mercado(s), volatilidad
de precios, volatilidad monetaria.

Conclusiones

En el campo de la fisica o de los objetos inanimados, los conceptos relacionados con la
maquina el movimiento (aumento y disminucion de la velocidad), el equilibrio, la flexibilidad, la
liquidez, la temperatura y el gas son predominantes en nuestro corpus de estudio. Estos datos nos
permiten afirmar que la economia funciona mediante funciones de orden “natural”. Muchos de
estos conceptos revelan que la economia debe moverse para generar el “desarrollo” en las
sociedades capitalistas, cuyo objetivo final es el enriquecimiento. Al observar los términos
analizados extraidos de nuestro corpus, podemos afirmar que uno de los principales campos
cognitivos de los términos de economia esta relacionado con el area de la fisica.

En cuanto a las metaforas analizadas en nuestro corpus presentamos un esquema segin
los dominios fuente. Esta disposicion grafica nos permite concluir que del niimero total de 139
expresiones analizadas las metaforas mas frecuentes son, en primer lugar, las relacionadas con la
“maquina” produciendo términos como motor o palanca; en segundo lugar el “movimiento” con
términos de velocidad y sus unidades de tipo de aceleracién 0 desaceleracion; en tercer lugar el
“equilibrio” con lexicalizaciones como balanza; en cuarto lugar, la “flexibilidad” con algunos
ejemplos de elasticidad; en el quinto, la “liquidez” que licencia unidades que representan
instantaneidad; en el sexto, la “temperatura” con términos de calentamiento; en el séptimo, el
“gas” con algunas unidades ilustradas por metaforas como la volatilidad y la burbuja.

4 Disponible en: https://www.rae.es//. Consultado en linea 29. 04. 2022.
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Metaforas de la fisica

B mdquina W movimiento M equilibrio & flexibilidad M liquidez ™ temperatura M gas

Grdfico 1: Metaforas de la fisica segun el dominio fuente
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THE METAPHORICAL MODELING OF ANTHONY FAUCI
IN AMERICAN MEDIA DISCOURSE

LINDA KRAJCOVICOVA

Abstract

In this paper, we analyze the American media discourse and metaphorical image of Anthony
Fauci, prominent physician, immunologist, director of the National Institute of Allergy and
Infectious Diseases, and former chief medical advisor to President Joe Biden. Our analysis is
interdisciplinary and is carried out at the interface of cognitive linguistics, media linguistics,
political linguistics, discourse theory, and linguistics and cultural studies. We analyze the
functions and intentions of the use of metaphors and how they shape the American linguistic
picture of the world.

Keywords: metaphor, American media discourse, Anthony Fauci, cognitive linguistics,
discourse theory, linguistic picture of the world.

Introduction

Metaphor is undoubtedly one of the most powerful rhetorical devices, as it can carry not
only information but also evaluative judgment associated with emotion which "may be either
positive or negative" (Stefanéik, 2022, p.127). An appropriate and thoughtful choice of metaphors
plays a key role in influencing the value and emotional system of the addressee. Thus,
contemporary cognitive metaphorology considers metaphor not only as a means of embellishing
speech but also as a form of thinking and constructing the surrounding world.

As Thagard points out, "intellectual origins of cognitive linguistics date back to the mid-
1950s when researchers in several fields began to develop theories of mind based on complex
representations and computational procedures. Its organizational origins are in the mid-1970s
when the Cognitive Science Society was formed and the journal Cognitive Science began™
(Thagard, 2000, p. 2). A shift in the perception of metaphor took place in Ortony's volume
Metaphor and thought (1979), which started to view metaphors not only as a rhetorical and
ornamental linguistic device but as a matter of thought. This publication set the stage for Lakoff
and Johnson's revolutionary work Metaphors We Live By (1980) (Steen, 2011, pp. 26 — 27).

The study of metaphor is complex because as Steen states, "metaphor is not just a matter
of language and thought, but also of communication; and metaphor cannot just be approached
from a linguistic (or more generally, semiotic) as well as a cognitive (or more adequately,
psychological) perspective, but it also demands a social approach™ (Steen, 2011, p. 27). The
cognitive revolution, therefore, emphasized an interdisciplinary approach that studied mind and
intelligence, encompassing philosophy, psychology, artificial intelligence, neuroscience,
linguistics, anthropology, etc.

Precedent phenomena and their metaphorical potential

Metaphor as a stylistic device used in an indirect sense provides an opportunity to deepen
the content of media texts by involving memorable, evaluative, often culture-specific images
(Dobrosklonskaya, 2014, p. 138). These may be precedent phenomena that contain enormous
metaphorical potential and at the same time are peculiar cultural codes of particular linguistic
complexes. Precedent phenomena may be divided into precedent texts, precedent expressions,
and precedent names. It is primarily precedent nouns that may be considered as the core of the
category of precedence since they actively update precedent texts, utterances, and situations. By
precedent names, we mean names of authors and characters, names of literary works, literary
toponyms, and situational nominalizations. Precedent names are used for categorization,
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conceptualization, and evaluation in the construction of the national linguistic picture of the
world, forming a national system of values and anti-values, which to some extent influence the
behavior of representatives of the linguocultural community (Nakhimova, 2007, p. 143).

The theory of precedence is related to the theory of intertextuality, which E. A. Nachimova
sees as "a feature of mass culture, advertising, mass media, cinema, and other performing arts.
Not only speech but also non-verbal components (music, sculpture, drawing, etc.) are taken into
account" (Nakhimova, 2007, p. 40). Linguists use various terms in this connection, such as
intertextuality, precedent phenomenon, historical (social, political) or literary (theatrical)
metaphor, textual reminiscence, logoepisteme, element of vertical context, antonomasia and
allusion as a kind of rhetorical tropes and figures, or proper noun, which functions as a common
noun. The aforementioned terms are not completely identical in content, as they express different
views on the belonging of phenomena to mental, cultural, or other spheres and are used in
different scientific paradigms (Nakhimova, 2007, pp. 8 — 9). The study of the processes of
metaphorical modeling using precedent phenomena (mostly nouns) is nowadays extremely
popular in many scientific disciplines and often has an interdisciplinary character, being
implemented mainly in cognitive linguistics, linguoculturology, stylistics, media linguistics,
political linguistics, metaphorology, semiotics, etc.

Media discourse

Since this paper explores the metaphorical picture of Anthony Fauci in contemporary
American media, it is necessary to make a distinction between the concepts of text and discourse.
N. Fairclough defines text not as a process but as a product of textual production. He uses the
term discourse to refer to "the whole process of social interaction of which text is just a part. This
process includes in addition to the text the process of production, of which the text is a product,
and the process of interpretation, for which the text is a resource. Text analysis is correspondingly
only a part of discourse analysis" (Fairclough, 24).

Media discourse is a group of processes and products of speech activity in the media. It is
a combination of the linguistic and cultural statuses of a society because it reflects the linguistic
and cultural statuses of a society. Discourse analysis is an interdisciplinary field of research
because it lies at the intersection of linguistics, sociology, political science, psychology,
ethnography, semiotics, stylistics, philosophy, cognitive linguistics, and other humanities and
social sciences. The analysis of media discourse is a priority area of media linguistics, which
intersects the research of linguists, journalists, media communication specialists, discourse
analysts, etc.

Currently (among many others), the two most common ways of approaching the definition
of media discourse may be identified. According to the first approach, media discourse is a
specific type of speech activity that is characteristic exclusively of the field of mass media
information. In this sense, it is necessary to distinguish between the media discourse and other
independent types of discourse, such as political, religious, scientific, etc. The differences
between them are determined by changes in different parameters of discourse — different
linguistic practices, and communicative situations of their implementation, although the
statements of these discourses may refer to a common thematic field. According to the second
approach, media discourse is conceived as any kind of discourse, carried out in the field of mass
communication, produced by the media. Therefore, we may talk about political, religious,
pedagogical, and other media discourses, which suggests that for their implementation these types
of institutional discourses presuppose a relatively stable set of practices for the production,
translation, and interpretation of media information. In our paper, we draw predominantly on the
second way of perceiving and analyzing media discourse.
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Methodology

This paper analyzes the metaphorical image of Anthony Fauci in American electronic
media published from 2019 to the present. The methods applied in this paper are namely
systematic, descriptive, and content-based (based on quantitative data exploration). This paper
aims to obtain the most comprehensive metaphorical picture of Anthony Fauci in the American
linguocultural space.

We draw on contextual analysis to determine the specifics of how metaphors function;
pragmatic analysis serves to describe the intentions of the metaphorical process and the semantic
background of particular metaphorical models. We also use quantitative analysis, which is
accompanied by the interpretation of quantitative data, and a discourse approach, which allows
us to trace the interrelationships between linguistic and extra-linguistic aspects of a media text.
The aim is to reveal the use of metaphor as a tool of social and political power. We apply the
axiological approach, which is closely related to the conceptual approach and its main task is to
understand the inner world of linguistic (discourse) personality, human values, and society based
on language.

Metaphorical Modeling of Anthony Fauci in American Media Discourse

Anthony Fauci is a prominent American physician, immunologist, director of the National
Institute of Allergy and Infectious Diseases, and former chief medical advisor to the President.
Fauci has advised 7 presidents and has been in public service for more than 50 years. He
announced his resignation in August 2022 and left his post in December 2022. Anthony Fauci
played an important role during the coronavirus pandemic.

Fauci was a national phenomenon during the pandemic outbreak when the vaccine even
came to be colloquially referred to as Fauci Ouchie. Similarly, the so-called Fauci Effect began
to be discussed in the US, with a surge in applications to medical schools in 2020 thanks to Fauci's
handling of the coronavirus. The admiration for Fauci has also been reflected in products —
various items with the slogan In Fauci We Trust have appeared on the market, as well as candles,
the so-called Dr. Anthony Fauci Prayer Candle. A Republican politician from Florida Governer
Ron De Santis, who has opposed lockdowns and strict pandemic measures, started selling drink
koozies and T-shirts with the text Don't Fauci My Florida. Thus, Fauci’s impact on society has
been extremely pronounced, which is why we find the analysis of the metaphorical image of
Fauci in the American media interesting in terms of a deeper understanding of the American
picture of the world.

In the US media, the precedent name we have encountered concerning Fauci is Rasputin:
For his critics, Anthony Fauci cemented his status as the Rasputin of public health with his Senate
testimony this week (www.politico.com). Rasputin was a religious advisor at the court of Nicholas
I1 who was suspected of exerting undue political influence on the tsar. The Rasputin in this case
is Anthony Fauci, who had a great influence on US President Joe Biden. This image aims to evoke
negative associations in relation to Fauci.

Fauci is often referred to as the contemporary Galileo Galilei: Is Anthony Fauci today's
Galileo Galilei, the champion of science? (www.statnews.com) / Truth is heresy to Donald
Trump, which makes Dr. Anthony Fauci our Galileo (www.eu.azcentral.com) / From Galileo To
Dr. Fauci: The History Of Science Denial And Conspiracies (www.npr.org). Galileo Galilei
came into conflict with the Pope in the 17th century over his claim that the sun and not the earth
was the center of our solar system, which was contrary to Church doctrine. Galileo was accused
of heresy and his works were banned. According to some American media, A. Fauci faced the
same attacks, especially from the ranks of Donald Trump. The reference to Fauci as a
contemporary Galile,o0 therefore, paints a positive image of Fauci as a person defending science,
and at the same time it puts the Trump administration in a bad light.

A similar metaphor is flat-earth time which expresses the attitude of people who distrust
science or refuse to accept long-established information: It's flat-earth time. Nothing makes
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sense. This is a guy who tries to let science dictate what he says and does
(www.washingtonpost.com). This metaphor also has a negative pragmatic potential in relation to
opponents of science-based information. As a result of frequent attacks, the media often label
Fauci a martyr: But he did manage to criticize President Trump, aggrandize himself as a martyr,
say that Florida "doesn't want to get vaccinated" (www.nationalreview.com). Other powerful
images may also be seen in the following excerpt: Apart from the conspiracy-crazed Trump
hardcore eager to burn him at the stake, Dr. Anthony Fauci generally basks in the admiration
of a frightened public desperate for truthful leadership. For liberals, in particular, he personifies
science in shining armor battling the mad dragon in the White House. Trump supporters see
Fauci as a heretic they would like to burn at the stake; liberals, on the other hand, see him as a
hero battling evil in the White House (www.thenation.com).

Another metaphorical image that relies on the historical knowledge of the addressee is: If
Trump was Attila, he would be Pope Leo and save Rome (www.thenation.com). To an addressee
who is unfamiliar with the historical figures in question, the precedent names Attila and Pope Leo
may seem uninteresting. Attila the Hun in 452 wanted to attack Rome with his army. Pope Leo
decided to meet with him to protect Rome. At the end of the meeting, Attila and his army left
without ravaging the city. According to the author, Fauci resembles the very Pope who is trying
to save the US from Attila who is represented by Donald Trump.

Initially, Trump and Fauci were on good terms, but gradually their views on the pandemic
began to diverge and President Trump became critical of Fauci. In the context of the Trump-Fauci
disagreement, the metaphor of the punching bag is used frequently. It aims to portray Fauci as
the victim of Trump and right-wing media: Fauci is Trump's scapegoat for all of that bumbling
and the favorite punching bag of arrogant 5'9" Trump wannabes because it thrills the MAGA
supporters (www.salon.com) / Fauci has become a frequent punching bag among right-wing
media and politicians (www.businessinsider.com) / Had someone suggested to me that a person
like Anthony Fauci would become a right-wing punching bag before I'd lived through the past
six years, | wouldn't have believed it. Fauci is a hero doctor (www.abovethelaw.com). In the
aforementioned examples, we may observe a positive attitude towards Dr. Fauci.

In the fragment, He is hero and tormentor. Truth-teller and unreliable narrator. We want
to kill the messenger, ignore his message and bury the horse he rode in on
(www.washingtonpost.com), Dr. Fauci is metaphorized as a messenger who had to deliver
unpopular messages during the pandemic that were contrary to the rhetoric of the ruling
establishment which sought to discredit him. The author of the given excerpt attempts to create a
positive image of Dr. Fauci.

The portrayal of Fauci as a James Bond villain is also creative and compelling: So how
did it come to pass that Republicans now see him as some kind of James Bond villain? Nothing
could be more unlikely (www.salon.com). The given image is particularly striking to recipients
who are familiar with James Bond movies. The James Bond villain is usually a charismatic,
sinister mastermind who seeks to take control of the world. According to the author of the excerpt,
Republicans see similarities between the James Bond villain and Dr. Fauci.

A considerable amount of irony may also be observed in the fragment: It tells you that
Tony Fauci is no longer a scientist, assuming he ever was one. Tony Fauci is a figure of religious
veneration. He is Jesus for people who don’t believe in God. The man now believes he's a deity
accountable to no one (foxnews.com). The author of the aforementioned metaphors is Tucker
Carlson, host of the TV show Tucker Carlson Tonight, which airs on the Fox News Channel.
Carlson is known for his negative attitude towards mandatory vaccination, and thus towards Dr.
Fauci himself, as reflected in the following excerpts: He s Jesus with better shoes. The muzzling.
He was only on MSNBC six times this week, you can 't stop this man! He’s god / At the time, Fauci
was studying to become a doctor, not the Pope. Little could he have known back in 1958 that
public health would become America’s reigning religion, and he, its high priest / What you re
seeing here is Washington’s new religion — Fauci-ism / There it was, the third-person self-
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reference. Fidel Castro in English. But that wasn't a slip of the tongue. Tony Fauci is himself a
devout member of the church of Tony Fauci. Look at a still photo from Tony Fauci's home
office, in the back, on the bookshelf. There are Tony Fauci prayer candles, prominently displayed
inside Tony Fauci's home. Toni Fauci isn’t just the high priest of Fauci-ism. He’s also a true
believer himself (www.foxnews.com). Conservative media often metaphorize Fauci as a god, a
religious leader, a parish priest, or a pope. Such metaphors are loaded with a distinctly negative
pragmatic potential. Similarly, Tucker Carlson most often portrays Fauci as the leader of a
religion, a so-called Fauci-ism, thereby pointing to Fauci's self-love and his succumbing to the
cult of his personality. Among other things, Carlson regards Fauci as a criminal and often accuses
him of creating COVID-19. Tucker Carlson refers to Fauci as a dictator by using the precedent
name Mussolini: After two years of non-stop media adulation, Tony Fauci has morphed into an
even shorter version of Benito Mussolini" (www.foxnews.com). Carlson not only disputes
Fauci's decisions but also mocks his stature, referring to him as an even tinier version of the Dalai
Lama and a Stalinist midget (www.foxnews.com).

Former Fox News anchor Lara Logan was harshly criticized for referring to Fauci as
Joseph Mendele: And so in that moment, what you see on Dr Fauci, this is what people say to me,
that he doesn’t represent science to them. He represents Josef Mengele, Dr Josef Mengele, the
Nazi doctor who did experiments on Jews during the second world war and in the concentration
camps, and | am talking about people all across the world are saying this
(www.washingtonpost.com). This powerful image sparked outrage and condemnation from the
American media and the public. Republicans as well try to disparage Fauci's work during the
pandemic by labeling his decisions as Frankenstein experiments: Leading Republicans
predictably responded by promising to "hold him accountable” for the pandemic. They threatened
to send him to prison for "his Frankenstein experiments" (www.salon.com).

The author of the following excerpt accuses Fauci of narcissism: SCIENCE IS REAL isn'’t
a statement expressing the literal existence of science; it’s yard-sign catechism, the shriek of a
true believer. Given that half the nation wants to canonise him as the Patron Saint of Public
Health, it was probably inevitable that Fauci would be ultimately unable to resist buying into his
own hype (www.unherad.com). Interesting metaphorical images may be found in the continuation
of the aforementioned excerpt: But while Fauci may be at fault for getting a bit too high on his
own supply, he didn’t appoint himself to this position, we did, when we decided to make him the
Science Daddy without whose say-so we can never live normal lives again. We made science a
civic religion, and we told Fauci he was the Pope. Unfortunately, he believed us
(www.unherd.com). The author does not blame only Dr. Fauci, but the entire society that elected
him to that position. Fauci has become a symbol of science that people must trust unconditionally.
The author of the excerpt disagrees with this behavior.

The following passage also creates a negative and ironic effect: Surely, Saint Fauci will
be remembered as a latter-day prophet and worker of miracles whose tireless efforts were largely
responsible for subduing the dreaded COVID-19 menace. No, he didn’t make wine from water
or even walk on it. That’s too amateurish. His mission was to convince 330 million U.S. citizens
that unless they wore a mask, closed their businesses, churches, and schools, stayed home from
work, skipped granny’s 83rd birthday party, invited a maximum of four people to Thanksgiving
dinner, stayed one aisle over from the closest shopper at Walmart, washed their hands every 15
minutes and obediently stand in line to receive multiple vaccinations and boosters, then, and only
then, might the country survive (www.gilaherald.com).The author uses creative metaphors from
the religion to make an impact on the addressee. He refers to Fauci as a prophet or a saint who
can perform greater miracles than just making wine from water or walking on water. He aims to
persuade Americans to adhere to pandemic precautions. The irony and the author's negative
attitude towards Fauci are strongly perceptible. The same attitude is observed in the continuation
of the excerpt: It was almost an impossible assignment, but our diminutive Prometheus excelled
at pilfering cures from Heaven for the benefit of man. He had liberated society before, and he
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could do it again. Yet, the same authorities requiring we acquiesce to their demands were often
seen and photographed in public not complying with their own regulations. Eventually, all good
things come to an end. Once Dr. Fauci’s particular role was no longer relevant, he simply faded
into near obscurity. Perhaps he was put back into the Genie bottle until the next health scare
“crisis” (www.gilaherald.com). The author uses the mythological figure of Prometheus, who
gave mankind a precious and useful tool — fire. By using the adjective diminutive, the author
mocks the stature of Dr. Fauci. Simultaneously, the author points out that when Fauci liberated
society, his role was over and he gradually fell into oblivion, which the author emphasizes with
the metaphor of the Genie bottle. The author's use of various metaphors makes the text both more
interesting and compelling.

Dr. Fauci frequently faces accusations from the media and Republican politicians of
collaborating with pharmaceutical companies: The Drugfather. Like Sollozzo in “The
Godfather,” Anthony Fauci’s business is drugs. The NIAID boss bags royalties from drug
manufacturers but doesn’t tell the patients who participate in his risky drug trials
(www.independent.org). The author of the given excerpt attempts to evoke a negative image of
Fauci by portraying him as a drugfather who does not shy away from subjecting the population
to experiments for the sake of profit, by which the author alludes to the vaccination against
COVID-19.

One of Dr. Fauci's most vocal critics is Peter Navarro, an economist and the director of
the National Trade Council throughout the Trump administration. The liberal media consider him
a conspirator who spreads fake news on right-wing news channels. Navarro has repeatedly
accused Fauci of creating the coronavirus and called him the godfather of the pandemic: Navarro
pointed to the image behind him and said: "Tony Fauci, if that [COVID] came from that lab, is
the godfather of this pandemic and he has the blood of over 4 million people on his hands"
(www.newsweek.com). Rand Paul, U.S. Senator from Kentucky, sees a parallel between the
mafia don and Dr. Fauci: "This is more like what you'd see from a mafia don than from a
government bureaucrat or scientist. If you disagree with him, they come down on you hard, and
they try to suppress anybody with a different opinion" (www.foxnews.com). The metaphors aim
to portray Fauci as a leader of a criminal organization.

Conclusion

Based on the analyzed metaphors, we may conclude that the Democratic-oriented media
portray A. Fauci positively, using metaphors such as hero, Galileo Galilei, or Prometheus. Fauci
symbolizes truth and science, and the metaphors such as martyr and punching bag are used to
evoke trust and a positive attitude towards Fauci. In contrast, the Trump administration is
portrayed in a reactionary way. Fauci is also metaphorized as a saint who suffers for his faith and
whose enemies would like to declare him a heretic and burn him at the stake.

On the contrary, Anthony Fauci is portrayed negatively by the right-wing media. The
authors of the analyzed excerpts seek to discredit Fauci, and therefore often refer to him as a cult
leader, a god, a mafia don, or a dictator who uncompromisingly tries to promote the interests of
pharmaceutical companies and who does not shy away from carrying out experiments on the
population for the sake of profit. Fauci's opponents not only question his handling of the pandemic
but often resort to images ridiculing his appearance, precisely his shorter stature (diminutive
Prometheus or the Stalinist midget). The analyzed images have a strongly negative pragmatic
potential, they are extremely impressive and therefore aim to induce distrust of Fauci, fear, and
resistance to the vaccine and pandemic measures.

Our analysis shows that the media and politicians aim to engage the addressee with the
help of strong metaphorical images. The more compelling the images they use, the more likely
they are to influence the mindset of the population. By analyzing the metaphorical modeling of
Dr. Fauci, we may better understand the linguistic picture of the world of Americans in the context

46



Lingua et vita 23/2023 LINDA KRAJCOVICOVA Jazyk, kultara, komunikécia

of the pandemic measures during Covid-19 as well as the political rivalry between the
Republicans and the Democrats.
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ZVIERACIE MOTIiVY V ZBIERKE M. HATALU
DVA VORVANE NA DNE VANE

ANIMAL MOTIVES IN THE ANTHOLOGY OF M. HATAL
TWO SPERM WHALES AT THE BOTTOM OF THE BATH

TEREZIA STRUHAROVA

Abstrakt

Literarnovedny prispevok sa zameriava na analyzu a interpretaciu vybranych basni slovenského
basnika Mariana Hatalu zo zbierky nonsensov Dva vorvane na dne vane (2019), pri¢om sa kladie
doraz na pritomnost’ zvieracich motivov. Vychadza sa z teoretickych poznatkov o interpretacii i
preklade basnického textu a tiez z teoretickych poznatkov o literarnych zvieratach v nemeckom
jazykovom prostredi, ktorym sa v ramci transdiscipliny zvieracie §tadia venuje dostatoéna
pozornost. Pri analyzach a interpretaciach basni sa apeluje na analdgiu medzi Hatalovymi
basfiami anonsensovymi textami nemeckého expresionistického basnika Christiana
Morgensterna zo zbierky Sibenicné piesne (Galgenlieder, 1905) v originali i v slovenskom a
Ceskom preklade.

KPiacdové slova: zvieracie §tadia, antropomorfizacia, literarne zviera, nonsensova poézia.

Abstract

The literary contribution focuses on the analysis and interpretation of selected poems by the
Slovak poet Marian Hatala from the collection of nonsense Two sperm whales at the bottom of
the bath (2019), emphasizing the presence of animal motifs. It is based on theoretical knowledge
about the interpretation and translation of a poetic text, as well as theoretical knowledge about
literary animals in the German language environment, which are given sufficient attention within
the transdiscipline of animal studies. In the analyzes and interpretations of the poems, an appeal
is made to the analogy between Hatal's poems and the nonsensical texts of the German
expressionist poet Christian Morgenstern from the collection Gallows Songs (Galgenlieder, 1905)
in the original and in the Slovak and Czech translations.

Keywords: animal studies, anthropomorphization, literary animal, nonsense poetry.

Uvod

Zbierka nonsensovych basni Dva vorvane na dne vane (2019) od Mariana Hatalu
predstavuje v ramci stéasnej slovenskej poézie netypicky Zaner. Nevyhnutnou sucastou
basnického tvorivého procesu je hra; podla Hatalu v nej spociva podstata tejto poézie,
., presnejsie v oslobodzujiicom procese hry, ktord v svojej pisanej, akustickej a vizualizovanej
podobe uvoliuje energiu paradoxného, absurdného a humorného, neraz i ciernohumorného *
(Hatala, 2016, s. 76 — 77).

Pri analyze a interpretacii Hatalovych basni sa javi ako schodna cesta transdisciplinarity.
Do uvah sa tak zaclenia nielen teoretické poznatky o interpretacii basnického textu, ale pozornost’
bude venovana aj zvieracim motivom v basiiach s dérazom na zakonitosti zvieracich $tadii.
Vychadzat’ sa pritom bude i Z principov poézie nemeckého expresionistického basnika Christiana
Morgensterna, ktorého s autorom spéja nielen jazykova znalost’ ¢i zaujem o literaturu nemeckej
jazykovej oblasti, ale predovSetkym podobnost v experimentovani s jazykom, paradoxom,
nezmyslom i posadnutost’ zvieracim svetom. V interpretaciach sa pozornost’ upriami na pracu s
antropomorfnou metaforou, ktora zohrava doéleziti tlohu vo vyznamovej struktire basne. Prave
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kI"aCovy pojem antropomorfizmus ponuka moznost’ pokusit’ sa o prepojenie literarnovednych
uvah s filozofiou humanno-animalnej koexistencie, ktora je predmetom zvieracich stadii.

Recepcia zvieracich $tadii v nemeckom jazykovom prostredi

Animal turn, pojem zahffiajuci vedecky zaujem o zvieratd, o vztahy medzi l'ud'mi
a zvieratami a o ulohu a status zvierat v I'udskej spolo¢nosti, sa v kultarnych vedach dostava do
pozornosti prave kvoli humdnno-animalnej koexistencii. Potreba zvieracich §tadii v oblasti
kultarnych vied je ziadand z dévodu oslobodenia sa od antropocentrizmu, narokovania si vo
vSetkom z Cloveka vychddzat a zaroven naiho vSetko vztahovat. Pretoze kultirne vedy
nevychadzaju z ¢loveka, ale tematizujii réznorodost’ kultar, ktorych pdvodcom je predovsetkym
Clovek. A tak aj otvaraji zadné dvierka antropocentrizmu, lebo u ¢loveka je kultura pritomna
v pozoruhodnom rozsahu (Welsch, 2020, s. 23 — 24). Uvazovanie o pojmoch literatiry a kultary
aich spitosti v ramci kultirnej vedy prinasa so sebou nézor o literatire ako o ,,centrdlnom
aspekte materialnej stranky kultury, resp. medialnych formach prejavu, ktorymi ju mozno
pozorovat* (Niinning, 2008, s. 406).

Pritomnost’ zvierat v literatire mozno najst uz v starovekej literatare, a sice
v antropomorfnej podobe. Sociologicka encyklopedie definuje antropomorfizmus ako
,,prenasent lidskych viastnosti, lidského chovani a jednani na zvifata, nebeska télesa ci nezivé
predméty nebo na mytologické a pohadkové bytosti. Vychazi z potreby hledani lidskych prvkii
mimo élovéka, hleddni analogii s jedndnim a citénim élovéka.*t Podla Lexikonu teorie literatury
a kultury ,je nesporné, ze antropomorfizace hraje zdsadni roli pri Cetbé literdarnich textii [...].
Antropomorfizace literdrnich postav, zavisla vidy na individudlnim systému predpokladii
Ctenare, jakoz ina kulturné a historicky proménlivé predstavé o , realité”, prispiva v ramci
vytvdreni estetické iluze ke konkretizaci zndazornéného sveta, a teprve tim umoziiuje empatické
cteni [...]“ (Ninning, 2006, s. 39). Z hl'adiska interpretacie obraznosti v basnickom texte
nemozno tiez obist’ pojem antropomorfna metafora, pri ktorej metaforicky vyraz pochadza
z T'udského sveta (Zambor, 2010, s. 20).

Pritomnost’ vztahov medzi F'ud’'mi a zvieratami v literatire je istym naznaenim hranic
medzi tymito dvoma druhmi, ktoré sa Casto prekracuju. Zvieratd nadobudaji I'udské vlastnosti
anaopak, l'udia nadobudajii zvieraciu podobu. Zviera sa tak stdva trépom, obraznym
pomenovanim, ktoré méze dokonca prekrocit’ hranice 'udsko-zvieracich vztahov do tej miery,
7e mozno hovorit’ o znaéne kultiirne preformovanej dimenzii animality.? V stvislosti s tym sa vo
vede chape zviera ako literarna fikcia, alebo prinajmenSom ako materidlna metafora, ktora
poukazuije nielen na jazykovo-kultirnu, ale aj na materialnu realitu.®

Literarne zvieratd su v literarnych textoch vnimané ako fiktivne postavy (Ferrari, Petrus,
2015, s. 227). Su jednak predmetom literatiry (tie, o ktorych sa rozprava), a jednak jej
prostriedkom (tie, prostrednictvom ktorych sa hovori). Naratoldgia pre ne nachadza pojmy
diegetické zvierata — tie, ktoré sa vramci diegézy vyskytuji ako Zzivé tvory, a nediegetické
zvieratd, t.j. tie, ktoré nepatria k hmatateI'nym postavam zobrazovaného sveta. Tejto diferencidcii
je podriadené rozliSovanie literdrnych zvierat na fantastické a realistické, teda na fantastické tvory
a na zvierata, ktorych siroké spektrum nachadzame v zoolégii. Ci sa viak uz hovori o literarnych
zvieratach v zmysle diegetickom, nediegetickom, realistickom alebo fantastickom, v kazdom

L JUSTON, Z., WOLF, J. Antropomorfismus. Sociologicka encyklopedie [online]. [cit. 2022-26-
07]. Dostupné na: https://encyklopedie.soc.cas.cz/w/Antropomorfismus.
2 Porov. BARTOSCH, R. Mensch & Tier in Kunst und Literatur [online]. [cit. 2022-22-08].
Dostupné na: https://www.bpb.de/themen/umwelt/bioethik/321737/mensch-tier-in-kunst-und-
literatur/
3 Porov. BARTOSCH, R. Mensch & Tier in Kunst und Literatur [online]. [cit. 2022-22-08].
Dostupné na: https://www.bpb.de/themen/umwelt/bioethik/321737/mensch-tier-in-kunst-und-
literatur/
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pripade st to vyznamové prvky textu, ktoré mozno interpretovat’. Zohl'adiiujuc aspekty zvieracich
§tadii sa pri interpretacii literarnych textov obsahujlcich zvieracie motivy naznacuje isté
smerovanie. Cisto antropologické nazeranie na pritomnost zvieracich motivov v literatire sa
odzrkadl'uje vo vnimani literarnych zvierat ako literarnych artefaktov (Ferrari, Petrus, 2015, s.
227), nie ako biologickych bytosti, proti Comu sa stavia teriocentricky princip (Ferrari, Petrus,
2015, s. 227). Medzi tymito dvoma pdlmi sa nachadza teriotopologicky postup (Ferrari, Petrus,
2015, s. 227), pri ktorom sa uplatiiuju tri pravidla: literarne zvierata nikdy nestoja samostatne, ale
Vv kontexte, vzdy su umiestnené v historickom ¢ase a priestore aich vyskyt v texte podlieha
interpretacii (Ferrari, Petrus, 2015, s. 228). Prave v nej sa odzrkadluje zaobchadzanie so
zvieracimi charaktermi a ich vztahom k literdrnemu svetu s moznostou prechodu od
individualneho zobrazovania k funkcii symbolu (Wannenmacher, 2016, s. 141 — 152).

Antropomorfné prvky v nonsensovej poézii Christiana Morgensterna a Vv zbierke M.
Hatalu Dva vorvane na dne vane (2019)

Tvorba Christiana Morgensterna®, autora obdobia fin de siécle, sa v literatire nemeckej
jazykovej oblasti zarad’uje k nonsensovej poézii (Burdorf, Fasbender, Moennighoff, 2007, s.
555). Joela Jacobs hovori v spojitosti s literatirou moderny o jazykovej krize, o odcudzeni sa
svetu a slovam, ktoré je prepojené s pochybovanim 0 jazyku a epistemologickych poznatkoch.
Prave to vnima ako dévod, preco sa autori v tomto obdobi vo vac¢sej miere uchylili k zvieraciemu
svetu (Jacobs, 2016, s.138).

Zivotné okolnosti preduréili Morgensterna ako prileZitostného autora malej formy, béasni,
epigramov a aforizmov, eseji a scénok. Paradoxne mu prave tieto humoristické okrajové diela
zabezpetili slavu. Jeho najznamejsia zbierka nonsensov Sibenicné piesne (Galgenlieder, 1905) sa
radi k tradi¢nej linii konkrétnej poézie (Niinning, 2008, s. 375), k poc¢iatkom formy literarneho
umenia nemeckej jazykovej oblasti redukujuce slovo a jazyk na elementarne casti, ktoré sa
oficidlne formovalo v povojnovej poézii v patdesiatych rokoch 20. storo¢ia. Konkrétna poézia
naraba s nonsensom; nezmyselnost’ umocnuju hry so zvukmi, slovami, ¢asto dvojzmyselnymi,
smerujuc tak az k vytvaraniu grotesknej fantazie a zasahujuc do sféry mystiky, sna a sveta
obrateného naruby (Burdorf, Fasbender, Moennighoff, 2017, s. 481).

Morgenstern sa vo svojej poézii hra s jazykom, vyznamom, rymom i vizualnou podobou
basne. Jeho §ibeni¢na lyrika® v sebe ukryva vtip i vaznost zaroven. Sim Morgenstern ich nazyva
»moje cudesné produkcie (na drotenom lane)* (Wilson, 2003, s. 40). Nie je jednoduché priblizit
sa tymto tackajucim sa basnam a skuto¢ne im porozumiet, vyzaduju si Citatela s dobrym
vnimanim (Wilson, 2003, s. 40). Pri Morgensternovych basiach sa otvara problematika
nezmyselnosti poézie; nezmysel sa u neho nechape ako opak toho, ¢o ma svoj vyznam a poriadok,
ale ako ,, zvldstny spésob hry s fantdziou, ktory nemd nic spolocné s infantilnou pochabostou, ale
wytvdra priestor pre hru na hranici moznych predstav aich jazykovych, umeleckych alebo
redlnych zobrazeni“ (Wilson, 2003, s. 47).

Tieto basnické postupy su blizke Maridnovi Hatalovi, v jeho vlastnej tvorbe sa nachddzaju
knihy plné slovnych hier uréené nielen detskym Ccitatelom. Je tiez prekladatelom a znalcom
germanofonnej literatiry a hru so slovom a vyznamom pozna i zo samotnej poézie Christiana
Morgensterna. Podl'a Hatalu si ,,nonsens priam volka vo zvukomalebnych kombinaciach hlasok,
palindrémoch, v gramatickych rymoch, asonancidach, jazykolamoch a neologizmoch* (Hatala,
2016, s. 77). Morgensternove basne zaradil Hatala do svojho vyberu prekladov nonsensovej
poézie Nocny spev sardinky v plechovke (2016). Nazov tejto zbierky je akousi aliiziou na

4 Ch. Morgenstern (1871 — 1914), nemecky nonsensovy klasik (,der deutsche
Nonsensklassiker®), v literature nem. jazykovej oblasti povaZzovany za zakladatel'a nonsensove;j
poézie (najmi vd’aka jeho basnickej zbierke Sibenicné piesne —z nem. orig. Galgenlieder, 1905),
kt. sa po r. 1945 sformovala do konkrétnej a vizualnej lyriky.
5 Nem. termin Galgenlyrik
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slovensky preklad Morgensternovych basni Nocny spev ryb (1994), ktory vznikol v spolupraci L.
Feldeka a L. Feldekovej a jeho st¢ast'ou st tiez originalne kresby Paula Kleea.

Morgensternovské impulzy mozno u Hatalu badat’ uz ovela skor, v roku 2005, ked mu
v ¢asopise RAK vysla basei s rovnomennym nazvom Rak (podla ch. morgensterna)®:

Klepetami prepletata,
prepletami klepetata.

Odkial klepe? Od Tial'toto.
Kamze prepe? Do Tamtot6.

Ale kroky — preslaptyty,
ale slova — breptytyty.

Ide tyta, ide tyté,
naspét’ k d’alSej iden-tyté.

V basni napisanej viazanym verSom vyuziva Hatala tautologické rymy, ¢im vytvara
slovné hry. Tie sa mu dari vytvorit’ i vdaka slovaym presmyckam Vv prvej strofe ,,Klepetami
prepletata, | prepletami klepetatd.”, kde vznika novotvar prepleto ako synonymum k slovu
klepeto. Hatala sa pohrava aj so zvukovou strankou basne; zakladom je opakovanie
dvojslabi¢ného tata v rdznych samohlaskovych variaciach (tata — totd — tyty — tyté) napodobiiujuc
tak zvuk klepiet ¢i pohybujuceho sa raka. Do tohto dynamického obrazu vstupuje narazka na
Pudské — kroky — preslapy a slova — brepty, vztahujlce sa na kérovca pospiatky sa bliziaceho
k dalsiemu individuu, d’alSej podstate. Vznika tak otdzka, ¢i pojem rak stelesiiuje vyslovene
Pudské. Vzhl'adom na uverejnenie tejto basne v ¢asopise s rovnomennym nazvom nam moze
naznacovat’ azda aj charakter postupov i pristupov v oblasti literatury ¢i aktualnej kultiry vobec.

Vo svojej zbierke nonsensov Dva vorvane na dne vane otvara Hatala naplno dvere
absurdite aparadoxu. Pozyva nas nahliadnut do sveta ludi, zvierat ipredmetov.
Morgensternovska posadnutost’ zvieracim svetom, o ktorej hovori Feldek v doslove k svojmu
prekladu Morgensterna (Feldek, 1994, s. 153), opantala aj Hatalu; prilezitost’ vypovedat’ o sebe
dava treske, nutriam, psovi, muche, jelenovi, vtakovi kivi, mlynarikovi ¢i vorvaiiom. Ddlezith
ulohu vo vyznamovej Struktire basne zohrava personifikacia. Basnik zosobtiuje a pripisuje
Pudské vlastnosti nielen zvieratam, ale ozivuje aj predmety, napr. v basni Kreslo noc¢nou tuzbou
rozhojdané (,,Ktosi prdazdnom ohrieva si dlane. / V izbe vstava kreslo. Odhodlane.«) pontika
variaciu na Morgensternovu baseii o opustenom kresle.

V bastach Mestskd laska ¢i Dva vorvane na dne vane mozno najst isti analdgiu
k Morgensternovej basni Jez a Jezienka (1gel und Agel). Vo vsetkych troch basiiach je Gstrednou
témou partnersky vzt'ah. Obaja autori sa pohravaju s muzsko-zenskym elementom; zatial’ co u
Morgensterna sa jezova naklonnost’ k zenskému variantu jezienke kon¢i sklamanim, v basni
Mestska laska vytvara Hatala vztahova idylku medzi Jeleiiom a Jelenou a v basni Dva vorvane
na dne vane sa z rozhadaného paru vorvanov stavaju spociatku rozorvan s rozorvarniou a napokon
aj rozvodvari S rozvodvariou. V spomenutych basiiach dochadza k balansovaniu medzi zvieracim
a l'udskym svetom. U Morgensterna sa jez, sediaci na skale, veselo vytrubuje dZzezové melodie,
Vv basni Mestskd laska si autor zvolil pri slove jelern vel'ké zaciatoéné pismeno, ¢im konfrontuje
¢itatel'a s dvojzmyselnou predstavou jelefia ako parohatého lesného prezavavca’, a zarovei
$vihackeho elegana, ktory sa zrazu ocitne v meste na rohu ulice s lesami na parozi, vyznavajic

6 Pozri Hatala, M. 2005. Rak. In: Revue aktudlnej kultiiry, roc. 10, 2005, ¢. 2, s. 38.
7 (= jelen) In: Krdtky slovnik slovenského jazyka. 2003. Elektronicky portal juls.savba.sk
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tak lasku svojej milej Jelene. V basni Dva vorvane na dne vane sa hadka dvoch vorvanov Zijucich
Si v jednej domécnosti konéi Ziadost'ou o rozvod.

Ch. Morgenstern: Igel und Agel

Ein Igel saf3 auf einem Stein

und blies auf einem Stachel sein.
Schalmeiala, schalmeialii!

Da kam sein Feinslieb Agel

und tat ihm schnigel schnagel

zu seinen Melodein.

Schnigula schnagula
schnaguleia lii!

Das Tier verblies sein Flotenhemd...
"Wie siehst du aus so furchtbar fremd!?"
Schalmeiala, schalmeialii -.

Feins Agel ging zum Nachbar, ach!

Den Igel aber hat der Bach

zum Weiher fortgeschwemmt.

Wigula wagula

waguleia wii

1 ...

Ch. Morgenstern: Jez a JeZienka
(Prel. L. Feldek)

Nadul sa ako bodliak jez,
na skale sedi — pocujes,
ako si dujegaj duje?
Jezienka uriho sidli

a mydli tidli-fidli

S tym jezom tiez.

0jé, o jé,

0, je tam jezZienka a jez!

Uz vygajdoval svoju tiaz.
Jez, ¢o tak cudzo pozeras
a nedujegaj, nedujes?

Tu jeZienku mu sused vzal,
jeza vzal usedavy zial,

do rybnika ho splachol az.
0jé, o jé,

0, uz tam nie je

Jjezienka a jez...

V nemeckom originali basne Jez a JeZienka (Igel und Agel) je vyrazna eufonicka stranka,
ktora zahffia zvukovo presné rymy (Stein — sein — Melodein, Agel — schnagel, ach —
Bach), zvukovo nepresny rym (Flotenhemd — furchtbar fremd — fortgeschwemmt) a citoslovcia
napodobiiujuce zvuk dychového hudobného néstroja (schalmeiala, schalmeialii, schnigel,
schnagel, schnigula, schnagula, schnaguleia lii, wigula, wagula, waguleia wii, tii tii). Vo
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Feldekovom preklade sa zachoval charakter i pozicia rymov, zvukomalebné vyrazy vsSak
prekladatel’ prisposobil domacemu jazykovému prostrediu. Pri preklade Zenského podstatného
mena Agel vnimame hru sjazykom; vyraz, ktory je vlastne doslovne nepreloZitelnym
novotvarom a len z kontextu basne sa dozvedame, ze ide o Zensky ekvivalent k vyrazu Igel (jez),
prelozil Feldek ako jeZienka. V morgensternovskom zvieracom svete sa otvaraju dvere
nezmyselnosti a hre, a tak vobec neprekaza, ked’ si jez s jeZienkou sediac na kameni pri rybniku
vytrubuju a pospevuji jazykolamné (dzezové?) melddie, az kym jeza v hlbokom smutku
neodplavi voda z rybnika. U Morgensterna je priroda na prvom mieste, do basne nevtlaca nasilu
element l'udského, ale ladne v basni vytvara priestor pre symbidzu prirody a kultary cloveka.

M. Hatala: Mestska laska

Aj s Jelenou stal raz Jelen na ndrozi,
priniesol jej dalsie lesy na parozi

a bozkal ju, az sa mesto zelenilo.
Ani Jelene sa pritom nelenilo.

gepol: ,,Ja som z teba Nelen. Ako nebyt?!*
Sepla: ,,Ja Nelena nielen v siedmom nebi.

Skratka, v druhom stave bola, vlastne je. Len.
Len aby sa z Neleria zas nestal Jeler.

Nazov Hatalovej basne Mestskd liska prezradza, ze tematicky sa viaze na mestské
prostredie. To sa dostava do kontrastu s prirodou - na rohu ulice stoji Jelesi a objima Jelenu,
a pritom mu z parozia vyti¢a zelefi ako znak vrucnej lasky k nej. Tato absurdna situacia nesie
V sebe isté posolstvo —navrat k prirode ¢i dokonca poukazovanie na ekologické problémy. Hatala
sa v pohrava so zvukovou i vyznamovou strankou basne a vytvara novotvary Neleri a Nelena
a naznacuje tak d’alSie smerovanie partnerského vzt'ahu. Antropomorfizovany obraz tohto vzt'ahu
mdzeme vnimat ako vzajomné prelinanie sa zoologického rozmeru basne s antropologickym.
V poslednom dvojversi je vyjadrend pochybnost, ¢i sa z naruzivého Neleria opit’ nestane
zméteny Jeleri. Napokon, autor to naznacuje aj zvukovo presnym rymom je. Len. — Jelen, ktory
je zaroven vertikalnou metaforou. Antropomorfizovany vzt'ah sa objavuje aj v basni Dva vorvane
na dne vane:

Na dne vane vo zvade s dva VORVANE:
* Vlylez z vane! — Ja? Nie! Hrozny pohlad na ne!

Rozvadené, velmi velké VELVORVANE
vyzeraju az takzvane rozorvane.

ROZORVAN a najmd jeho ROZORVANA

chce viac miesta. Nestaci jej uizka vana,

V ktorej nepohne sa ani nerozpazi,
ona chce si pozit, kym on ,,md to v pazi ‘.

., Rozvod, “ zvold ROZVODVANA, ,, trvdm na fiom!
Nevstane viak z vane. Tobéz s ROZVODVANOM.
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Basen je napisana viazanym verSom, formalne usporiadana do dvojversi s prevazne
tautologickymi rymami, objavuju sa tiez vnutorné rymy, ktorych pritomnost mozno postrehnut’
aj pri inych basnach v zbierke. Na priestore celej basne sa uplatiiuje zvukova hra so slovami.
Novotvary pritomné v basni, graficky vyélenené velkymi pismenami, podporujii nonsensovy
charakter textu. Vyskytuju sa zvidc¢Sa na konci verSov a vyrazne sa podielaji na zvukovej
i sémantickej vystavbe basne. V§imnime si napr. rymové dvojice VECVORVANE - rozorvane,
ROZORVANA - f{izka vafla, trvam na fom - SROZVODVANOM; vytvorené
novotvary velvorvan, rozorvan a rozvodvar podporuju tematiku basne a taktiez gradaciu napétia.
Hatala vyuziva i aliteracie, napr. vo ver$i ,,Na dne vane vo zvade sit dva VORVANE“ sa
prostrednictvom opakujucej sa slabiky va- odkazuje na miesto, okolnost’ a vykonéavatel'a deja
avo versi ,, Rozvadené, velmi velké VELVORVANE “ sa zopakovanim slovného zakladu vel-
hyperbolizuji hnev a hadka, ¢im sa znasobuje grotesknost’ celej situdcie. Ta v prvom rade
vyplyva uz z nazvu basne; predstava najvicésej velryby na svete na dne utlej vane je absurdna
a humorna zaroven. Netypicky vyskyt vorvanov v ludskom obytnom priestore, ale tiez narazka
na emocionalny stav ,rozorvanosti“, nepohodlny zivot, manzelski hadku, vzajomnu
nev§imavost’ ¢i rozchod implikuju vzajomné prelinanie zvieracieho a l'udského sveta. Posledny
ver$ basne ,, Nevstane vsak z Vane. Tob6z s ROZDVODVANOM. * prinaa odlahéenie situdcie,
ktora je v podstate nerieSitel'na.

Prekracovanie hranic l'udsko-zvieracich vzt'ahov pontika Morgensternova basen Hrdinsky
pudlik (Der heroische Pudel). Smerodajné je dvojversie, ktoré uvadzame v origindlnom zneni
i v slovenskom a ¢eskom preklade: ,,betriibte sich so hollenheifs, / weil seine Dame Fliigel
spielte (Morgenstern, 1972, s. 86); ,trpel, akoby vypil jed, / ked pani hrala na klaviri*
(Morgenstern, 1994, s. 59); ,zatrpkl jako pekia chut, / Ze pani hrdla na piano* (Morgenstern,
2008, s. 38). Citované verSe odkazuji nielen na typické spolunaZivanie ¢loveka a zvierat'a, ale aj
na existujucu senzibilitu zvierat. O vtipnej pointe basne vypovedaju posledné tri verse: ,,er beim
Gekrdih der Morgenhdhne / aufstand als wie ein hoher Greis — / mit einer silberweifen Mdhne *
(Morgenstern, 1972, s. 86); ,, Ked’ kohiit zacal s rannym penim, /z ¢ierneho pudlika bol kmet /so
striebrobielym ochlpenim *“ (Morgenstern, 1994, s. 59); ,, kdyzZ jitini kohout rdno zpival, / vstal
jako kmet — hlavu | hrud’/ krdslila stribrobila hiiva “ (Morgenstern, 2008, s. 38). Podobny obraz
a vztah nam ponuka aj Hatalova basen Pan Tucko a Pes:

Tucko v dlani vodzku macka,
Psovi prikazuje a c¢ka:

,» Tu-ckaj, Pe-es, tu-ckaj, Tu-cka!"
Nuz Pes verne, hravo tu cka,

tu ckd, tu ¢kd tu ¢ka a cka...
Pé Es: Pre Psa je to hra-cka.

Hatala sa v nej nebrani jazykovym hram a dvojzmyselnym vyznamom. Detailne pracuje so
zvukovou rovinou basne. Rozdel'uje slova cez spojovnik v prospech tautologickych rymov, ktoré
Sa objavuju na konci kazdého verSa v podobe slabiky -cka/-¢ka, atieZ v prospech novych
vyznamov, napr. z vyrazu pes sa prostrednictvom tejto jazykovej hry stava Pé Es. Autor v basni
vykresl'uje nielen verny vztah zvierata k ¢loveku, ale prostrednictvom velkého pismena vo
vyraze Pes tiez nalrtdva rovnocennost’ a symbidzu I'udsko-zvieracieho. Taktto polohu ponuka
aj baseit Na obede s ulietanym vtdkom kivi. Vo verSoch ,,Predstavi sa: ,,Ja som Kivi Juzny —
svetak. / A ty? Vtak, co nevie lietat, teda jedak? “ // Poje so mnou, povie: ,, Letim. Vdaka. Dalsie
rande!* (Hatala, 2019, s. 26) mozno najst okrem antropologicko-zoologickej koexistencie aj
ironickd narazku na vzdjomnu intelektudlnu vyrovnanost.
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Zaver

Pri analyze a interpretacii vybranych nonsensovych basni Mariana Hatalu mozno tvrdit,
ze basnikovi je blizke experimentovanie s jazykom, zvukom aj vyznamom, ¢o je do istej miery
ovplyvnené aj jeho prekladatel'skymi skusenost’ami experimentalnej poézie basnika nemeckej
jazykovej oblasti, Christiana Morgensterna. Vo vybranych textoch sa ukazala podobnost’ medzi
Hatalom a Morgensternom pri narabani so zvukovou strankou basne, pri vyvarani novotvarov
a jazykolamov, aj pri jej tematickom spracovani. Vacsia pozornost’ bola venovana aj pritomnosti
zvieracich motivov v basnach. V analyzach a interpreticiach sa objavili uvahy o pritomnosti
literarnych zvierat, ziskané z teoretickych poznatkov o zvieracich §tadiach. Vnimajuc Hatalove
i Morgensternove literarne zvieratd v rimci kontextu basne v istom ¢ase a priestore, podlichajt
prirodzene interpretatnym snaham. St aj symbolmi, aj individuami. Ale predovsetkym,
hmatatelnymi postavami zobrazovaného sveta. S v texte redlne pritomné, si predmetom
literatary. Ich antropomorfizované spravanie a konanie nema smerovat’ k ¢isto antropologickému
ani zoologickému nazeraniu, ale povzbudzovat' k rovnovahe medzi tymito dvoma poélmi a
k moznému ziskaniu novej perspektivy uvolfiujucej hranice fantazie, sna i predstav.
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PROOFREADING AS LINGUISTIC SUPPORT FOR ENHANCING
SCOPUS-REGISTERED PUBLICATIONS

KATALIN VARGA KISS

Abstract

The paper aims to provide an insight into how non-native academics’ scientific progress may be
supported by their institution’s linguistic guidance before submitting a research article to a
Scopus-registered journal. It describes the stages of an internal proofreading process employed
at Széchenyi Istvan University, Hungary and highlights some common mistakes related to style,
grammar and vocabulary use usually resulting either from mother tongue interference or the lack
of general and/or disciplinary literacy. Finally, it makes proposals for how to improve academic
writing skills.

Keywords: international ranking, academic literacy, editing and proofreading, mother tongue
interference, internal proofreading process.

Introduction

University rankings have gained popularity over the past decade providing information
about the performance and quality of higher education institutions enhancing their international
visibility and prestige. Although rankings may be regarded as a source of debate regarding the
requirements institutions must meet, they are likely to contribute to a growing number of
international students and funds. The rapid growth and acceptance of university rankings are
proof of their utility as an assessment tool (De Filippo, et al. 2012).

One of the most highly reputed rankings is the Times Higher Education (THE) World
Rankings. Since 2004 the THE has been providing reliable information on the performance of
Higher Education Institutions for university stakeholders including current and potential students,
teaching and research staff, administrative staff, governing body, donors, alumni etc.
(https://www.timeshighereducation.com/world-university-rankings).

Seres et al. (2019, p. 9058) point out that stakeholder interests are directly correlated with
stakeholder expectations. Based on empirical analysis by Kettunen (2014) stakeholder
relationships can be improved by integrating education with research and development, as well
as establishing multidisciplinary faculties which may contact industries.

The Rankings places emphasis on the research mission focusing on research-intensive
universities in terms of their teaching, research, citations, knowledge transfer and international
outlook. The eligibility criteria for participation in the ranking include publishing activities with
a threshold number of 1000 papers over a five-year period. In addition, it is also required to teach
undergraduates and work across a range of subjects. (https://www.timeshighereducation.com)

The major challenge to fulfil these expectations is to provide a sufficient number of quality
publications. Scopus-registered publications seem to be a solution to this problem. As Elsevier's
abstract and citation database launched in 2004, Scopus is aimed at empowering institutions to
bolster performance, rank, and reputation. (https://www.elsevier.com/solutions/scopus)

The credibility of a scientific journal is shown by its quartile reflecting the demand for the
journal by the scientific community. Each subject category of journals is divided into four
quartiles: Q1, Q2, Q3, Q4. Q1 contains the top 25% of journals in the list; Q2 is occupied by
journals in the 25 to 50% group; Q3 contains journals in the 50 to 75% group; and Q4 is occupied
by journals in the 75 to 100% group (https://phdtalks.org/2022/01/q1-g2-g3-g4-journals.html).

Internationalisation at Hungarian higher education institutions has gained considerable
attention over the past decade. The process embraces not only a significant rise in the number of
international students but also the participation of non-native academics in increased publishing
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activities. As the university’s international ranking (THE) is greatly affected by Scopus-registered
papers, researchers are highly encouraged to publish their research findings in prestigious
journals.

The paper is structured as follows: First, it describes the stages of the proofreading service
launched by Széchenyi Istvan University, highlighting the difference between editing and
proofreading, then it investigates the causes of erroneous language use. The next part
demonstrates some authentic editing and proofreading examples. Finally, the paper provides
some practical recommendations for improvement.

Proofreading as linguistic support
In order to increase the number of Scopus-registered publications, Széchenyi Istvan

University provides proofreading assistance to researchers in order to submit an error-free paper
to the selected publisher. The proofreading service initiated by the University’s Vice-President
for Global Strategy in collaboration with the Centre of Foreign Languages consists of the
following stages:

1. Submitting a finished paper to the university library for checking the journal

2. On approval forwarding the paper by the library to the Centre of Foreign Languages

3. On acceptance (based on the quality of language use) assignment of proof-readers to the
paper, a non-native and a native speaker of English
Reviewing the paper by the non-native speaker — timely process
Contacting the authors to discuss and accept corrections — there might be two rounds
On accepting improvements and corrections forwarding the paper to the native speaker
After some minor corrections sending back the final version to the authors
Submission for publication

NS A

The submitted papers are usually the products of some multidisciplinary research where
two or three authors investigate a problem. Given the profile of the university, the articles are
both related to the Science, Technology, Engineering and Mathematics (STEM) (Craig, 2019)
and Social Sciences, Humanities, the Arts for People and Economy (SHAPE) (Black, 2020)
disciplines. Regarding the STEM disciplines, some authentic examples of multidisciplinary
research include research articles related to Structural and Geotechnical Engineering,
Telecommunications and Computer Science, or Mechanical Engineering, IT, and Material
Science. In terms of SHAPE disciplines papers covered Business and Economics topics.
Proofreading seems to be an unavoidable process for the increasing acceptance rates. According
to Elsevier, the rejection rate of submitted papers to their journals is between 30% and 50% even
before the peer-review stage mainly due to poor language (https:/scientific-
publishing.webshop.elsevier.com/manuscript-review/proofreading-or-editing/).

In order to be submission-ready, a paper should be thoroughly examined for language-
related errors. However, it is not enough to correct spelling mistakes or grammatical errors and
punctuations, it is also necessary to have an in-depth study of the text for cohesion and coherence
to improve the readability of the article by ensuring a logical connection between sentences and
paragraphs. Although the terms ‘proofreading’ and ‘editing’ are often used interchangeably, they
are not the same. Proofreading is often preceded by editing.

McCombes (2019) distinguishes several stages of editing including content, line and
copyediting, of which we apply line editing (changing words, sentences) and copyediting
(polishing individual sentences to ensure stylistic consistency) before the final proofread by a
native speaker checking for remaining errors, e.g. punctuation, misspelling or stylistic
inconsistencies. In the course of the copyediting process, the authors’ active involvement is
required to improve ambiguous sentences. Content editing and formatting, i.e. following the rules
of a specific style guide should be performed by the authors.
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The importance of editing is also underpinned by the fact that “the writer fails to notice
the errors because he tends to overlook and sees what he intends to write, but not what is written
on the manuscript”. It is also true that “no writer can be completely objective about his/ her own
work” (www.manuscriptedit.com). As a result, we may come to the conclusion that editing and
proofreading are indispensable activities for paper to be accepted by a publisher.

Error analysis

Writing any genre including research articles must focus on the lexical and grammatical
elements characteristic of the register of the academic discipline in question (Schleppengrell,
2004). Therefore, non-native academics with a relatively high level of proficiency in English for
ordinary interaction should develop their language skills to master an appropriate level of
academic literacy. Regarding high-level publishing activities, the majority of non-native speakers
seem to face the following challenges: on the one hand, they lack the sufficient level of English
for Academic Purposes (EAP), on the other hand, they have limited experience with genre-related
register. As a result, second-language errors at morphological and syntactic levels, as well as in
terms of register choices are relatively common phenomena. For choosing the right register,
Schleppengrell (2004) suggests the systematic application of ‘grammatical metaphor’, a term by
Halliday (1994) to express the same meaning with different wording, thereby increasing the
technicality and the clear structuring of the text.

With regard to Hungarian speakers of English, we must also underline the importance of
linguistic interference, i.e. the transfer of the mother tongue to the target language. It is a proven
fact that the greater the difference between the mother tongue and the target language, the greater
the negative interference used by the speakers. In addition, mother tongue interference may also
be due to the learner’s inadequate knowledge of the target language (Bhela,1999), which may be
exacerbated by being unfamiliar with the register of a specific genre.

The negative transfer of the mother tongue may hinder the performance of the target tasks
(Yang, 2019) resulting in inter-lingual errors. Erroneous language is due to morphological,
syntactic, lexical, semantic, pragmatic errors. Their systematic, analytical study through error
analysis may be regarded as a pedagogical tool for improvement.

According to research, L2 writers usually transfer L1 writing strategies when planning,
organising, reviewing and editing their thoughts. The higher L2 learners are in their L2
proficiency, the more successfully they may transfer such strategies to the L2. This, then, suggests
that L2 writing teachers should work with their students to improve their grammatical and lexical
knowledge (Khaled et al., 2013).

Taking the above facts into consideration non-native speakers of English usually face the
following challenges: (1) insufficient knowledge of English often resulting in the negative
transfer of the mother tongue to the target language, as well as (2) limited experience with the
genre-related register in the target language as a result of which the stylistic features of the genre
in L1 are erroneously transferred to L2.

Editing and proofreading examples

Gaps in L2 syntactic structures usually include word order problems, the misuse of
collocations and the incorrect use of participles as authors usually apply translation techniques in
the writing process. Stylistic errors are usually related to wordiness, the overuse of long sentences,
on many occasions run-on sentences without any logical connections, as well as the lack of
cautious language. Among ‘the hit parade of errors’ in academic writing Taylor et al. mentions
sentence fragments, run-on sentences, the overuse of passive voice, faulty parallelism, vague
pronouns, wordiness and the misuse of punctuation.

This section provides some examples of linguistic errors and their correction with the help
of editing and proofreading. The examples are classified according to the following types of
errors.
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1) Register-related mistakes due to simple wording:

- today* => these days

- important™ task => essential task

- there are still many™* residential properties built =>there is a large amount of ...

- The main result* of this study => The main finding of this study

- Because of* the lack of uniform criteria =>Due to the lack of uniform criteria

- Besides* the model ... => in addition to the model

2) Register-related mistakes due to wordiness:

- The reason while we have selected side corridors* at* the first step is that their
complexity is quite high*, moreover from the point of view of life threatening is
extremely significant*. => The reason for selecting side corridors as the first step
is that their complexity is considerable enough, with an extremely significant
danger to life.

In this case the correction of wordiness requires rewriting the sentence by using Participle,
upgrading the word choice, as well as applying nominalisation as a means of grammatical
metaphor. The use of grammatical metaphor helps shorten explanations and lessen the number of
clauses as more information can be condensed in noun phrases, thereby formalising the tone.

3) Syntactic errors:

- The data used for testing were the followings* => We used the following data for
testing.

- Inrecent years, the interest in ... has grown quite remarkable* for many reasons ...
=> In recent years, there has been a remarkable interest in ... for many reasons

- The followings are very important to mention related to the research on the
websites* => With respect to our website research the following remarks
should be made.

- The questionnaire, which was anonymous and in full respect of the data protection
rules in force, was sent to this group of students by means of GoogleForms.* =>
This group of students was sent an anonymous questionnaire with full respect
of the data protection rules in force by means of GoogleForms.

4) The misuse of collocations:

- To avoid this problem and give* uniform assessment systems, several decision
supporting methods were carried out*. =>To avoid this problem and to set up a
uniform assessment system, several decision supporting methods were
developed.

- ... has received more emphasis* => ... has received more attention
The verb receive combines with the noun attention, whereas emphasis is used with
put, place.

- draw up* the conclusions and Vsuggestions => draw conclusions and put forward
suggestions
In this case the nouns collocate with different verbs. In addition, the verbs draw and
draw up combine with different nouns such as draw conclusion but draw up a plan,
a proposal, a contract.

- This fact creates* a research limitation. => This fact has imposed some limitation
on our findings.

The noun limitation is frequently used with the following verbs: put, place, impose.
5) Redundant elements:

- The aim of this paper is to investigate how terms related to social responsibility
appears* at Hungarian universities’ websites*. To answer the question a research
was made among universities under the autumn of 2019. Twenty-one institutions
were involved in the research which formed state universities at the time of the
research. => The aim of this paper is to investigate how terms related to social
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responsibility appear on the websites of Hungarian universities. In autumn 2019
some research was carried out involving twenty-one universities.

In order to improve readability, redundant elements are omitted and information is
condensed with the help of grammatical metaphor.

- Inthis study we made a first attempt to measure this visibility with finding keywords
related to social responsibility*. [It is important to note that such kind of research
was not made before based on our knowledge, so the method we used is an attempt
to analyse the visibility of social responsibility.] => The study may be regarded
as the first attempt to measure this visibility by finding keywords related to social
responsibility.

The second sentence is totally superfluous; therefore, it is deleted from the text. In
the first sentence the syntactic structure is changed by using Passive combined with
cautious language.

Conclusion

The internationalisation process of HEIs also raises the international visibility of
universities. In addition to English bachelor and master’s programmes for students, research and
publication activities also gain attention. University world ranking lists offer reputation and
prestige at international level by requiring high-level publication activities on behalf of the
academic staff. However, poor language often tends to be the major barrier to fulfil this task.

There are some remedies to overcome this barrier including Academic Writing courses to
improve general academic literacy by making non-native academics aware of register-specific
language use and organised proofreading services by institutions. Making scholars aware of
erroneous language use highlighted by various examples may enable experienced EFL writers to
employ strategies like those employed by skilful native English speakers. In this way the negative
transfer of the mother tongue may be eliminated as authors will be less likely to apply any L1 to
L2 translation in their writing process, while, on the other hand, they will consciously use the
proper academic style.
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VYUZIVANIE KOMBINOVANEHO VZDELAVANIA
VO VYUCBE ODBORNEHO RUSKEHO JAZYKA

THE USE OF BLENDED LEARNING
IN PROFESSIONAL RUSSIAN LANGUAGE TEACHING

MICHAELA DZIVAKOVA

Abstrakt

V prispevku prindSame kratky pohlad na online vyucbu cudzich jazykov na Ekonomickej
univerzite v Bratislave v predpandemickom obdobi, zamy$lame sa nad tym, ako ovplyvnila
skasenost s distanénym vzdelavanim sposob a organizaciu vyucby a ako je mozné vyuzit’ online
priestor v budtcnosti. Prispevok sa zaobera kombinovanym vzdelavanim ako inovativnou
formou vzdelavania vo vyucbe odborného ruského jazyka studentov prezenénej formy Stiidia na
Ekonomickej univerzite v Bratislave, otazkami kombinacie elektronickej a tradi¢nej formy
vyucby, ich silnymi a slabymi strankami.

Kracové slova: online vyucba, platforma MS Teams, kombinovana forma vyucby, interaktivny
kurz Rustina pre ekonémov, podcast.

Abstract

In this paper we present a brief look at online foreign language teaching at the University of
Economics in Bratislava in the pre-pandemic period, we reflect on how the experience with
distance learning has influenced the way and organisation of teaching and how the online space
can be used in the future. The paper deals with blended learning as an innovative form of
education in the teaching of professional Russian language to full-time students at the University
of Economics in Bratislava, the issues of combining electronic and traditional forms of teaching,
their strengths and weaknesses.

Keywords: online learning, MS Teams platform, blended learning, interactive course, Russian
for economists, podcast.

Uvod

Prenesenie vyucby do online priestoru vdaka opatreniam, suvisiacim s pandémiou
COVID-19, prijimali vyucujici aj Studenti rozpacito. Na jednej strane to bola jedind moznost’,
ako zachovat’ kontinuitu vzdelavania podas zatvorenia $k6l, na strane druhej pre véa¢sinu z nich
i8lo o prvu skusenost’s online vyucovanim.

V obdobi pred pandémiou prebiehalo online u€enie sa cudzich jazykov na Ekonomickej
univerzite v Bratislave iba asynchronne, tzn. nezavisle od konkrétneho ¢asu (blizsie o online
vyucbe a jej formach napr. Kopecky 2006, Turek 2008). PouZivana bola najméi e-learningova
platforma Moodle, na ktoru vyucujuci umiestiiovali ucebné plany, materidly a Studenti
odovzdavali zadania, taktiez tato platforma sluzila na testovanie a vyhodnocovanie vedomosti
Studentov. Pouzivali sa, ale v men§om rozsahu, niektoré vybrané nastroje digitalnych technologii
ako st: blog, weblog, diskusné forum, podcasty, a to najmé pri vyucbe anglického jazyka. Pri
online vyucbe cudzich jazykov bola situacia na slovenskych statnych vysokych skolach podobna.

Pri uvazovani nad tym, preco to tak bolo, sa mézZeme opriet’ o tvrdenie Nguyen, Barton &
Nguyen, ze sucasni ucitelia pouzivaju digitalne technolégie ako podporny prostriedok
vyucovania, no zaroveil odmietaju technoléogiami nahradit’ pedagogicky preverené postupy
a rieSenia (Nguyen, Barton & Nguyen, ze 2015, s. 195).
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Jednym z vysvetleni méze byt aj to, Ze ,, pri zavadzani technologii do vyucby sa ucitelia
citili byt ohrozeni, obavali sa, zZe by ich v budiicnosti technologie pri vyucbe mohli nahradit, a
tak si ucitelia vytvarali negativny vztah k technologiam. Dnes uz vieme, Ze vzdy bude existovat
uloha pre ucitela, Skolitela, profesora alebo odbornika na urcity predmet, ktory bude predavat
svoje odborné znalosti, skiisenosti Studentom v triede “ (Némethova,; Stradiotova, 2019, s. 50).
Pocas dvojro¢ného distanéného vzdelavania sa na Ekonomickej univerzite v Bratislave
vyucovalo najmi prostrednictvom platformy Microsoft Teams a vyucujici mali moznost
vysktasat’ si viaceré aplikacie MS Office (tvorba testov v aplikacii MS Forms, nahravanie
dokumentov, obrazkov, suborov aich zdielanie prostrednictvom aplikidcie OneDrive,
SharePoint, tvorba ankiet prostrednictvom aplikdcie Polly). Praca s aplikaciami viacerych
presvedcdila, ze ich pouzivanie zefektiviiuje a ul'ahCuje pracu ako vyucujucemu, tak aj Studentovi.
Este pocas distancnej formy vyucby sme zrealizovali medzi Studentmi Ekonomickej univerzity
dotaznik, v ktorom sa vyjadrovali k online vyucbe (podrobnejsie Dzivakova, 2022, s.165 — 170).
Studenti hodnotili kladne online vyucbu cudzich jazykov, najmi to, Ze vyudujuci nepouzivaju
MS Teams iba ako nastroj, prostrednictvom, ktorého moézu preniest’ prezenénti vyucbu identicky
do online priestoru, zdiel'anim ucebnice alebo skript, ale ovladaju a aktivne vyuzivaju aj iné
aplikacie. Po navrate k prezen¢nej forme vyuéby je namieste poloZit’ si otazky: Ako budeme pri
vyuébe pokraovat’ d’alej? Co vieme vyuzit’ aj pri prezenénom vyucovani? Je mozné vyucovat’
takym istym spdsobom ako pred pandémiou? Zodpovedat’ na tieto otdzky bude pravdepodobne
mozné az s odstupom Casu. Ukazalo sa vSak, ze najmi aplikacie MS Office vyucbu obohatili a je
potrebné prehodnotit’ vyuzivanie digitalnych technologii vo vyuCovacom procese.
Pri prehodnocovani distanc¢nej formy vyucby (a potvrdilo to aj anketovanie Studentov) jasne
rezonovalo, Ze najvac¢§im nedostatkom bola chybajiica socializacia (ak neberieme do tivahy
technické problémy). Nazdavame sa, ze najoptimalnej$i scenar ako zaviest’ ziskané skusenosti do
praxe je kombinovat’ prezenénu a distan¢nu formu vyucby formou kombinovaného vzdelavania.
Cielom tohto ¢lanku je ukazat, akym spdsobom je mozné pracovat’ kombinovanou formou
vyuéby a ako prebieha vyu¢ba odborného ruského jazyka, ovplyvnena skisenost'ou s online
vyucbou. Na zaklade tejto charakteristiky nam pre nase G¢ely vyhovuje rotaény model — miestna
rotacia (fyzicka a online vyucba sa strieda v uéebni).

Kombinované vzdelavanie

Kombinované vzdelavanie predstavuje integraciu elektronickych zdrojov a nastrojov do
vyucby a ucenia s cielom plne vyuzit’ potencial digitalnych technologii v synergii s osved¢enymi
metddami a prostriedkami, pouzivanymi v tradi¢nej (prezenénej) vyucbe (Zounek, 2016, s. 38,
por. Kopecky, 2006; Graham, 2006; Smith a Baber, 2005). Kombinacia online a tradi¢nej vyucby
je oznacovana ako ,,blended learning®. Pri voI'be kombinovaného vzdelavania je mozné vyberat’
z nasledujucich modelov blended learningu:

Blended
learning

Model "volnej Obohateny
ponuky" virtualny model

Rotacny model Flexibilny model

Obr.1. Modely blended learningu podl'a https://www.christenseninstitute.org/blended-learning-
definitions-and-models/
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1. Rota¢ny model — kombinacia prezenénej a online vyucby, pricom prezen¢na forma
byva zakladom vyucby. Rota¢ny model byva este d’alej Struktiirovany:
e miestna rotacia — fyzicka a online vyucba sa strieda spravidla v jednej uzavretej
ucebni v ramci jedného predmetu;
e rotacia miestnosti — ide 0 kurz, ktory strieda pocitacovii a beznl ucebiiu;
e prevratena trieda — Student sa zoznamuje s online vzdeldvacim obsahom v ramci
domacej pripravy, ndsledne prebieha prezencna vyucba (skupinova praca, diskusia);
e individualna rotacia — kazdy Student ma individualny plan, ucitel’ stanovi, ako bude
prebiehat’ vyucba Studenta.
2. Flexibilny model — online prostredie tvori zaklad vzdeldvania, cast’ vyucby ale
prebicha tvarou v tvar, napr. formou seminarov alebo prednasok.
3. Model ,,voPnej ponuky“ — kurzy, ktoré prebiehaju plne online, ¢iastkové kurzy, ktoré
su ponukané ako doplnenie k tradi¢nej vyucébe (napr. online kurzy pontikané univerzitou
k rozvoju uréitych znalosti alebo zruénosti).
4. Obohateny virtualny model — v tomto modeli je dominantné online ucenie, spravidla
prebehne tvodné osobné stretnutie s ucitelom a d’alSia cast’ kurzu je dokonéena online
(volne podl'a Zounek, 2016, str. 39-40).

Kombinovana forma vyucby ruského odborného jazyka

Clenovia Katedry romanskych a slovanskych jazykov uvaZovali este v obdobi pred
pandémiou, pocas prezencnej vyucby, nad pripravou interaktivneho online kurzu odborného
ruského jazyka. K zameru vypracovat’ interaktivny online kurz odborného ruského jazyka sme
pristapili kvoli skvalitneniu vyucby Studentov dennej a externej formy vzdelavania. Pri
prezencnej vyucbe ruského odborného jazyka sme narazali na viacero problémov:
e nizka ¢asova dotacia a potreba individudlnej prace mimo vyuéovania,
e rozdielna uroven znalosti §tudentov,
e mylna predstava o jednoduchosti uc¢enia sa slovanského jazyka vd’aka jazykovej podobnosti,
e absencia vhodnych u¢ebnych materialov s nahravkami.

Interaktivny kurz Rustina pre ekonémov mal byt prioritne urceny pre Studentov externého
studia online formou a u Studentov denného Studia, ktori zacinajii s vyucbou odborného jazyka,
tzv. kombinovanou (integrovanou) formou vyucovania a ucenia sa, v ktorej sa kombinuje
(integruje) klasicka forma vyu€ovania (face-to-face) a forma online vzdelavania, nazyvana ako
blended learning. Podany projekt pod ndzvom Odborny rusky jazyk a IKT v on-line prostredi bol
nasledne schvaleny.

Po preskimani a analyzovani existujucich materidlov, ur¢enych na vyucbu odborného
ekonomického ruského jazyka na slovenskom a ¢eskom trhu riesitel'sky tim dospel k zaveru, ze
jednotlivé témy st spracované prili§ abstraktne, su zamerané predovsetkym pre cielovu skupinu
podnikatelov a zamestnancov vo firmach. Pri selekcii jednotlivych tém a priprave
e-learningového kurzu Rustina pre ekondmov sa preto riesitel'sky tim snazil v maximalnej miere
priblizit' Studentovi, prisbosobit’ texty a ucebné materidly jeho potrebam a zaujmom,
individualizovat’ vyu€ovanie.

Nakolko sa kvoli pandemickej situacii vyucba na univerzitach realizovala vylu¢ne v
online priestore, umoznilo nam to pracovat’ s pripravenymi materialmi uz skor ako bolo
plénované v projekte, materidly sme zarad’'ovali do vyucby Studentov denného, aj externého
Studia priebezne a Ciastkovo, ¢o ndm déavalo moznost materidly upravovat a zdokonalovat’.
V ramci skaSania réznych foriem vyucby v online priestore sa nam najviac osvedcila praca s
vlastnymi nahravkami. Na internete sa nachddza mnozstvo volne dostupnych nahravok,
podcastov, videonahravok, ktoré §tidium jazyka ozvlastnia a vzbudia zdujem o jazyk. Takéto
nahravky v8ak obsahuja prili§ vel'a novych vyrazov naraz a absentuju lexikalne a gramaticky
zamerané cvicenia, ktoré by taziskové pojmy z vypocutej nahravky upevnili. Samotni Studenti
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pri praci s takymito nahravkami uvadzali, Ze st prili§ naro¢né a praca s nimi si vyzaduje vel'a
Casu. Zamerali sme sa preto na pripravu a ozvucenie vlastnych nahrdvok s cviceniami a
slovnikom vybranych slovnych spojeni. Student si moZe nahravky stiahnut’ priamo z kurzu
a vypocut’ si kedykol'vek potrebuje. Vyhodou vlastnych zvukovych nahravok je to, ze obsahuji
lexiku, s ktorou Student v danej téme pracuje, pozna ju, nahravkam rozumie, ¢o ho motivuje do
d’alSej prace. Ozvucili sme texty vo forme dialdgov, ale aj rozpravanie vo forme monoldgu.
Student pracuje samostatne tempom aké mu vyhovuje a je pripraveny pre naslednt diskusiu
k téme na hodine.

V prvotnej faze pripravy online kurzu uvazoval riesitel'sky tim nad zriadenim vlastnej
webovej platformy pre $tudentov dennej a externej formy $tadia. Aplikacia Microsoft Teams,
ktort sme pocas online vyucby vyuzivali, sa vSak ukdzala ako najvhodnejsi prostriedok pri
kombinovanej forme vyucby a nebolo potrebné zriad’ovat’ ini platformu (je dostupna vsetkym
Studentom, aj vyuéujicim, umoziiuje zasielanie vypracovanych cvic¢eni a jednoduchsiu kontrolu,
flexibilnej$iu komunikaciu s vyucujucim atd’.). Dvojroéné skusenosti s online vyucbou nas
utvrdili v tom, Ze takyto kurz ma svoje opodstatnenie a zefektivituje $tidium odborného ruského
jazyka u $tudentov, najma u $tudentov, ktori si vyberaju rusky jazyk ako druhy cudzi jazyk.

Interaktivny online kurz Rustina pre ekonémov

Kurz Rustina pre ekondmov je umiestneny v aplikacii Microsoft Teams, v time pod
rovnakym ndzvom. Do timu majt pristup vyucujtci jednotlivych kurzov, aj Studenti. Obsahuje 8
tém: Paspemmre npencraButhes; Pabota u yueba; [Tompadorka;, Kommanws; Hossrit 6u3Hec;
[ponykr; [JemoBas moe3nka; Punancel, Oanku. Kazdd ztém je Struktirovana rovnakym
spdsobom:
Cnymaem
Yuraem
Becenyem
Tpenupyemcs
IIpoBepsem cebs

arwdPE

Pre lepsiu ilustraciu uvadzam priklad jednej z tém: Pabora u yueba

1. Caymaem

Studenti si vypoduju nahravku Pacck43 o ce6é a vypracuju ulohy zamerané na po¢uvanie
S porozumenim. Nahravka je originalna, tematicky prispdsobena studentom (o sebe rozprava
studentka Ekonomickej univerzity v Bratislave). Po vypocuti nahravky $tudenti dopliaji
informécie do tabul’ky a zaroven su schopni predstavit’ sa a porozpravat’ o sebe podobnym
spdsobom.

Damiiust, iMsi, 0TYECTBO
MécTo JKATEIbCTBA
Oopa3zoBanue

Yuéonoe 3aBenénue
CnenuaAnbHOCTh, KYypC
SA3bIKOBEIE 3HAHMS
X6606u

2.  Yuraem

V tejto Casti st umiestnené viaceré texty uréené na rozvoj zru€nosti Citanie s porozumenim.
K textom st pripravené rozne typy loh: cvi¢enia s vyberom odpovedi, dopliiovanie slov do viet,
doplnovanie chybajticich informacii z textu, pravda/nepravda. Zavisi od vyucujuceho, ktory typ
uloh a textu zvoli, pricom su texty zoradené od jednoduchsieho k zlozitejSiemu:
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Dk3aMeH 1o reorpaduu
http://Irwi.ru/?647195761=25&m=374

BTopoe BBICHICC 06pa30BaHHe
http://Irwi.ru/?647195761=25&m=221

Jleto He kKak y BceX: UTO JIeNaTh CTYICHTY BO BpeMs KaHUKYI?
https://zaochnik.ru/blog/chto-delat-letom-studentu-chtoby-s-polzoj-dlya-budushhej-karery/

Uro nenaTh, 9TOOBI HAUTH PaboTy OBICTPO
https://www.superjob.ru/pro/5200/

Wiy paboty 6Ge3 ombita
https://www.superjob.ru/pro/5210/

3. Becenyem

Na nécvik zru¢nosti po¢lvanie s porozumenim s uréené aj podcasty (podrobnejsie o podcaste
napr. Konig, 2020, Kolecani Lencova, 2012, Stradiotova, 2016). Nachadzaji sa tu vlastné
podcasty, vytvorené na zaklade preberanej slovnej zdsoby v ramci témy (I'me u xak wmckartp
moIpaboOTKy CTYAEHTY, TecTHpOoBIINK KpoBaTeil), ale aj podcasty, vol'ne dostupné na internete.
Po ich vypocuti je Student schopny vyjadrit’ svoj nazor a odévodnit” ho, opisat’ svoje sklisenosti,
dozvediet sa praktické rady pri hl'adani brigddy a prace.

Praca s podcastom

Student si podcast vypoluje a zapise slova a slovné spojenia, ktoré chybaju v texte. Ide
0 slovni zasobu, ktoru pozna, cielom tejto ulohy je upevnenie preberanej slovnej zasoby.
Nahravka zarovei sluzi ako uvod k diskusii 0 brigadach a praci $tudentov, praci snov, netypickej
brigade. Podcasty st nahovorené naSimi $tudentmi a tematicky su ,,$ité na mieru na jednotlivé
témy, nachadzaji sa tu vSak aj linky na podcasty, dostupné v internete (takisto tematicky
zoradené).

TecTupoBuUIMK KpoBaTeil (MATPACOB)

City4anocsk Jin BaM MPOCKIATHCS YTPOM U IyMaTh: «51 ceroiHs BooOIIé He BCTAHY C KpOBATH!»
Huuero! Barie xenanue MOKeT COBIThCS, ITO MOKET CTaTh Baiiel npuBbiukoil. [Ipeacrasbre,
unére BBl Ha pabOTy M OKaspiBacTech CHOBA B KpoBaTh! Buepa st (1) .oovvevviiiiiciicc,
paboTy Ha HeNnONHBIA pabOuMil JeHb W CIYYalHO HAIIE] TaKyK BAKAHCHIO. AMEpPHUKAHCKAas
¢ripMa MO TPOM3BOACTBY KPOBATEH pasMECTHA Ha CBOEM CANTE (2) ..ocercvvereveriieinen
«TecTUPOBIIHKY. (3) woovvverrereirieinieiiee JIOJDKHBI TIPOTECTHPOBATh KPOBATH, TOCHATH HA HUX,
110éCTh 1 IOYMTATD B HUX, & TOTOM PACCKA34Th O CBOVIX BIICUATICHUSAX. JTO IPAKTHYECKH paboTa
MeUTEl, Ha KOTOpoil BBl Oymere cmate B pabduee BpéMs, W BaM OYAyT 3a 3TO
(4) o, ! Yeayru TecTHpOBHIMKA MOTYT HOTPEOOBATHCSA TAKXKE OTEISIM,
KOTOPBIE MOKYMAIOT HPOAYKIMIO 5TOH KOMIAHHH. ITH OTEIH PACIONGKEHbI 10 BCEMY MHADY,
no3toMy Bbl yBIOuTe Bechb MHP! CHEHHANBHOE (5) ..ooovovvrciiiieiiniinn, He TpéOyeTcs H
3apruiata TOxe Heruioxas! Bépure Bbl min HeT... Ho ecTh u apyriie HEOOBIYHbIC BapHAHTHI
(6) oo JUIsL CTYIEHTOB, HAPUMEp HSIHS Ui cOOAK, KOHTPOJIEP KHHO34na,
TAWHBIA TOKYNATEAb, MONEAb U1 XYAOXKHHKA.. BaMm TOKe BCTPEYAIHNCh HECTAHAAPTHBIE
moApabOTKu?

4, Tperupyemcs
Tato sekcia je ur€ena na precvicovanie gramatickych javov, s ktorymi sa Studenti v rdmci témy
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stretli. Prinasa prehladné tabul’ky gramatiky vybranych problémovych slov, slovesnych vézieb,
sklonovanie a ¢asovanie a tlohy uréené na nacvik gramatiky:

odlisné slovesné vdzby: pabotaTh keM?, y4UTbCs UeMy? BIAIETh 4eM?

pad podstatnych mien: paboraTb 5KOHOMHCTOM

Casovanie nepravidelnych slovies: uckath, TpeOOBaThCsI, CIATh.

predlozky: Ha pabote, B yHUBEpCHTETE...

konstrukcie so slovami pan, 1oykeH, HaIO /HYKHO, HYKCH

Sucastou su aj spravne odpovede k jednotlivym cviCeniam, Student si mdze skontrolovat
spravnost’ odpovedi.

5. Ilposepsiem cebs
V zavere¢nej Casti sa mdze Student otestovat’, ako dand tému zvladol. K dispozicii su dva typy
testov: online, prostrednictvom aplikacie Forms a klasicky test. Vyucujuci rozhoduje, ktoré Gilohy
vypracuje $tudent samostatne a ktoré sa urobia spolo¢ne na vyucovani, vybera z materialov podl'a
obtiaznosti. Material sa da aktualizovat' a dopliiiat’. Ked’ze majii ku kurzu pristup vietci vyuéujuci
daného predmetu, vyuZziju sa $irSie skusenosti a vyucujlici sa mozu poradit’ a navzajom obohatit’.
Nahravky a podcasty, ktoré sme vramci projektu pripravili a nahovorili, st dostupné
nielen Studentom Ekonomickej univerzity na platforme MS Teams, ale aj Sirokej verejnosti na
webe.

Vyhody prace s interaktivhym online kurzom

Pristupny vyucbovy material: Vyucujici ruského jazyka riesili v minulosti nedostatok
vhodného u¢ebného materialu tvorbou skript. Skripta vSak neobsahovali nahravky. Vyucujici tak
pouzivali nahravky zréznych zdrojov (televizia, internet, nahravky k u¢ebniciam) a museli
zabezpeCit' prepis nahravky Studentom aj v textovej forme. NavySe, nie vzdy nahravky plne
zodpovedali preberanej lexike. V online kurze st dostupné nahravky obsahujtce cielova lexiku
kurzu, Student si ich m6ze opakovane prehravat’ aj v domacom prostredi.

Individualizacia: Studenti, ktori §tuduji odborny rusky jazyk na Ekonomickej univerzite
Vv Bratislave, si ho najcastejie vyberaju ako druhy cudzi jazyk. Predpoklada sa, Ze uz majt
znalosti v§eobecného jazyka zo strednych $kol. Ich vstupna uroven vsak byva vel'mi rozdielna a
kazdy Student potrebuje svoje tempo pri priprave a vypracovavani uloh.

Materialy prisposobené Studentovi: Pri vybere textov sme sa ich snazili v maximalnej
miere prispdsobit’ Studentovi, aby sa ho dané témy priamo dotykali a vedel s nimi pracovat’, lebo
st mu blizke.

Motivdcia: Pri nizkej ¢asovej dotacii, urcenej pre dany predmet, a slabej vstupnej irovni
je nevyhnutné Studentov motivovat’ a byt im maximalnou oporou v ich samostatnej praci, preto
ak narazi Student pri vypracovavani materidlu na konkrétny problém, prostrednictvom chatu
v aplikécii mu vyucujuci vie kvalifikovane individudlne pomoct.

To najlepsie z oboch sposobov: Na zaklade skiisenosti sme dospeli k zaveru, Ze u€enie sa
jazyka bez spétnej vézby nie je efektivne. Vyuzitim kombinovanej formy vyucby je zabezpecena
jednak samostatna praca, jednak timova praca.

Nevyhody prace s interaktivnym online kurzom:

e nedostatocna znalost prace s IT

¢ nedostato¢na metodika v oblasti diStan¢nej vyucby

e Casova narocnost’ zo strany ucitel’a

o ruskd klavesnica

Pracu komplikuje odlisna abeceda sliziaca na zapisovanie ruského jazyka a fakt, Ze Studenti na
strednych $kolach pisu na poéitaéi azbukou v minimalnej miere. Studenti si nainstaluja ruska
klavesnicu, jej rozloZenie je vSak odlisné, nie kazdy vyuziva jej fonetické rozlozenie (kde su ruské
pismena rozlozené tak, ako slovenské, t. z. pod slovenskym B sa nachadza b, ale aj tu je zopar

69



Lingua et vita 23/2023 MICHAELA DZIVAKOVA Didaktika a metodika

vynimiek v rozlozeni (&, b, 11, 10, 5, 3, b). Studenti pri pisani ruského textu potom casto robia
chyby a zarovei ich to demotivuje. Celkovo treba rozvijaniu jazykovej zruénosti pisania venovat’
zvySenu pozornost.

Zaver

Kombinovana forma vyucby (tzv. blendid learning) obohacuje a ulahcuje vyucovaci
proces a ma svoje opodstatnenie vo vyucbe. Myslime si, ze na zaklade dvojro¢nych skusenosti
s diStanénym vzdelavanim nie je mozné vyucCovat presne tym istym spdsobom ako
V predpandemickom obdobi. Praxou sme zistili, Ze aplikdcie MS Teams je mozné pouzivat’ aj
V prezen¢nej forme vyucby, priamo na hodinach.

Po jednom semestri prace s interaktivnym kurzom a kombinovanou formou vyucby je
tazké hodnotit’” jeho Uspesnost, z pohladu vyucujuceho vSak mézem konstatovat’, Zze pracu
zefektivituje a ulah¢uje. Studenti sa budi po skonéeni semestra vyjadrovat’ k online kurzu
v dotaznikoch, aby sme kurz vedeli zhodnotit’ aj z pohladu Studenta a zvysit' jeho efektivitu.
Zaroven si vSak uvedomujeme, Ze ,,zviddnutie online a prezencnej vyucby a ich spravnej
kombindcie si bude vyzadovat dalSie kompetencie a skusenosti vsetkych ucitelov, lektorov,
instruktorov“ (Stevéik; Vezjak, 78), vymienanie si skiisenosti a prax.
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KRITICKE MYSLENIE
AKO SUCAST PRIPRAVY UCITELOV ANGLICKEHO JAZYKA

CRITICAL THINKING DEVELOPMENT AS A NECESSITY
IN TEACHER TRAINING OF ENGLISH LANGUAGE TEACHERS

MICHAELA SEPESIOVA

Abstrakt

Stucasna doba kladie zvySené naroky na l'udské kognitivne schopnosti spojené s kritickym
myslenim a spracivanim informacii. Cielom S$tudie je preskimat, do akej miery uditelia
doplnkového pedagogického studia k predmetu anglicky jazyk a literatura vnimaja rozvoj
kritického myslenia v ramci cudzojazyéného vzdelavania. Stidiou zaroven zistujeme ich
pripravenost’ rozvijat’ kritické myslenie ziakov vo vyucovani cudzich jazykov. Na zist'ovanie dat
sme pouzili dotaznik zistujuci $tandardné postupy respondentov v ramci rozvoja kritického
myslenia a rozhovory s vybranymi respondentmi. Vysledky poukazuju na Statisticky vyznamné
rozdiely medzi ucitel'mi zékladnych a strednych §kol, podobne ako na rozdiely medzi skupinami
s roznou pedagogickou praxou.

Klacové slova: zrucnosti 21. storo€ia, kritické myslenie, dopliiujuce pedagogické stadium,
anglicky jazyk, ziak vySSieho sekundarneho stupna vzdelavania.

Abstract

The current era places increased demands on human cognitive abilities related to critical thinking
and information processing. The study aims to investigate to what extent trainees of additional
pedagogical studies — English perceive the development of critical thinking in the context of
foreign language education. It also ascertains their readiness to develop student's critical thinking
in foreign language teaching. A questionnaire ascertaining the respondents' standard practices in
developing critical thinking and individual interviews with selected respondents were used to
collect data. The results reveal statistically significant differences between primary and secondary
school teachers and groups with different teaching experience.

Keywords: 21%-century skills. Critical Thinking. Additional Pedagogical Program. English
Language. Upper Secondary Level Student.

Uvod

Ucenie sa alebo osvojenie si nového jazyka poskytuje jednotlivcovi schopnost’ rozvijat’ sa
kognitivne, emociondlne alebo na akejkol'vek inej urovni, pretoze pristup k zdrojom v inych
jazykoch mu otvara nové perspektivy. Hodiny cudzieho jazyka sa zdaju byt idealnou volbou,
pretoze ziaci sa potrebuju naucit’, ako sa vyjadrovat’, komunikovat’, ¢itat’ a porozumiet’ cudziemu
textu, ¢i porozumiet' cudzojazy¢nym hovoriacim. Zaroven sa témy, do ktorych je ucenie sa
cudzich jazykov zakomponované, moézu venovat’ otdzkam a zrucnostiam, ktoré su rozhodujice
pre trvalo udrzatelny zivot. Zda sa vsak, Ze to, ¢o je potrebné neustale zdoraznovat’ (ibid.), je
dolezitost, ktora sa pripisuje nielen vedomostiam, ale aj zrucnostiam alebo kompetenciam, ktoré
musia ziaci pocas Skolskej dochadzky ziskat’. Tieto zru¢nosti, ¢asto oznaCované ako globalne
zrucnosti alebo zrucnosti pre 21. storocie (napr. Petrasova, 2019; Novotnd a Petrasova, 2020;
Kosturkova a Ferencova, 2019; Kennedy a kol., 2016; Sanchez Vizcaino, 2022; Sanchez
Vizcaino a Fonseca Mora, 2020; Dweyer, Hogan a Stewart, 2014), by mali posilnit’ a umoznit’
ziakom stat’ samostatne sa u¢iacimi a kriticky uvazujlicimi o realite okolo seba. Tieto uvahy st
dévodom na inovécie v jazykovom vzdelavani, pretoze globalizacia a informacnéd revolucia
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zanechavaju v modernom svete vyznamnu stopu a zvySuju naroky na kognitivne schopnosti
¢loveka spojené s kritickym myslenim a orientaciou v informaciach, takze v zaujme pripravy
ziakov na zivot mimo $koly ich nemozno prehliadat’. Schopnosti tohto charakteru st uz dlhsi ¢as
sucastou globalneho vzdelavania (napr. Starkey, 2017; Bakhtiari, 2011) a ich prechod do inych
Skolskych predmetov sa vzhl’'adom na ich prierezovy charakter javi ako nevyhnutny a prirodzeny.

Kritické myslenie a cudzojazy¢né vzdeldvanie

Jednou z klI'i¢ovych zrucnosti je aj kritické myslenie. Podl’a Paula a Binkera (1990) mézu
ziaci pocas hodin cudzieho jazyka efektivne komunikovat, zhromazd’ovat a vyhodnocovat
relevantné informacie z relevantnych zdrojov, jasne identifikovat’ a verbalizovat’ problémy, klast
vhodné otazky, overovat svoje hypotézy, poskytovat' relevantné zavery na zaklade spravne
utriedenych dokazov, vhodne vyjadrovat’ svoj ndzor a aktivne pocuvat’ v ramci diskusii a debat,
pri¢om zostavaju otvoreni a nezaujati.

Ked'Ze kritické myslenie (KM) nepredstavuje novy pojem, existuje mnoho spdsobov, ako
vedci alebo pedagdgovia opisuju a definuji jeho zakladné znaky. NajdolezitejSou ¢rtou kritického
myslenia je pochopenie akejkol'vek informacie v ¢o najsirSom kontexte. To znamena, ze na jednu
vec sa da pozerat’ z roznych uhlov pohladu. Jednoducho povedané, je to schopnost neverit
prvému dojmu. Stanfordska encyklopédia filozofie (2018) definuje kritické myslenie ,, ako rozne
koncepcie toho isté¢ho zakladné¢ho pojmu: starostlivé myslenie zamerané na ciel*. Niektori autori
tvrdia, ze KM nie je definovatelnym vzdeldvacim konceptom (napr. Li, 2018), pretoze je prili§
komplexny a zaroven prili§ vagny vo svojej podstate. Vacsina definicii (napr. Ghanizadeh, Al-
Hoorie a Jahedizadeh, 2020; Paul a Elder, 2020; Cervetti, Pardales, a Damico, 2001 a iné) sa v§ak
zhoduje v tom, Ze ide o aktivny a vedomy proces, ktory mozno trénovat’. Paul a Elder (2020, s.
9) charakterizuju kritické myslenie ako schopnost’ analyzovat’ a hodnotit’ myslienkové procesy s
cielom ich zlepSenia. KM je myslenie zamerané na seba, sebadisciplinu, sebakontrolu a
sebakorekciu. Zahfia efektivne komunikaéné schopnosti a schopnost’ riesit’ problémy, ako aj
schopnost’ prekonat’ negativny egocentrizmus a sociocentrizmus. Rozvija charakter a etické
citenie prostrednictvom explicitnej kultivacie intelektualnych cnosti.

Zaclenenie kritického myslenia do jazykového vzdelavania si vyzaduje pochopenie
vsetkych vyssie uvedenych charakteristik a planovanie vyucovacich hodin, ktorych ciele sa viazu
na vyssie kognitivne funkcie (Anderson a Krathwohl, 2001) a vysledky ucenia sa dosahuju
prostrednictvom aktivneho ucenia sa podporujiceho reflexivne a metakognitivne stratégie.
Takéto pristupy povedu k vzajomnému posiliiovaniu jazykovych znalosti aj zruénosti myslenia.
Akademici prezentujuci takuto integraciu (Mercer, 2019) uvadzaji, ze vyucovanie anglického
jazyka s jeho tradi¢nym zameranim na komunikaciu, spolupracu alebo interkulturne kompetencie
je obzvlast vhodnym miestom pre tito kombinéciu.

Skusenosti z praxe (napr. Kosturkova, 2016; Petrasova, 2012) vSak ukazuju, ze napriek
dorazu na rozvoj vyssich kognitivnych procesov vo vyucovani cudzieho jazyka a empirickym
ddokazom, ktoré potvrdzuju uzitocnost’ vyucovania kritického myslenia spolu s cudzim jazykom,
ich nenachadzame ako integralnu sucast’ vyucovacej hodiny. U¢itelia nedostatocne uplatiiuji
techniky spojené s rozvojom vysSich kognitivnych procesov, kritického myslenia ¢i
transverzalnych zrucnosti, hoci oficialne dokumenty pre vzdelavanie povazuji rozvoj kritického
myslenia za zasadnl poziadavku. Vzhl'adom na to, ze ucitelia by mali byt’ kI'i€¢ovymi osobami,
ktoré zabezpecia, aby sa procesy ulahcujice rozvoj kritického myslenia v triede skutoc¢ne
odohravali, musia vediet’, ako vytvorit’ pre svojich Ziakov prilezitosti na rozvoj tejto kompetencie,
ktort budt v budicnosti potrebovat’ v ramci vykonu povolania, ale aj v beznom Zivote. Ulohou
inStitacii pripravujicich ucitelov je preto vybavit’ pripravujucich sa ucitelov zru¢nostami
potrebnymi pre takto zamerany podporny kompetenény pristup. Tento prispevok sa zameriava na
identifikaciu vnimania komplexu kritického myslenia na hodinach cudzich jazykov uditeI'mi v
ramci hodin anglického jazyka.
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Metodolégia

Na preskiimanie predmetnej problematiky vnimania rozvoja zru¢nosti kritického myslenia
ziakmi vysSicho sekundarneho stupiia ucitel'mi, ktori absolvuju $tidium v ramci dopliiujuceho
pedagogického $tudia, anglicky jazyk a literatira, v zavislosti od ich pedagogickych sktisenosti
a stupna, ktory vyucuji, boli pouzité anonymizovany dotaznik a skupinovy rozhovor.
Respondentmi dotaznikového prieskumu bolo pétdesiatStyri ucitelov anglického jazyka z
roznych 8§kol z PreSovského a KoSického kraja, ktori bud’ absolvuju alebo uspesne ukoncili
dopliiujuce pedagogické Stadium. Pokial’ ide o skupinovy rozhovor, bola zvolend vzorka
s obmedzenym poctom z dévodu ocakavanej naro¢nosti vedenia a prepisu rozhovoru. Skupinovy
rozhovor bol prevedeny s n=16 respondentmi z celkového poétu vzorky, ktori sa ho zaéastnili
na zaklade dobrovolnosti. Na ziskanie obrazu o trendoch a vztahoch vo vnimani rozvoja
kritického myslenia uc¢itel'mi anglického jazyka bol pouzity deskriptivny a korelacny vyskumny
dizajn malého rozsahu. Za limitacie tejto Studie vSak treba povazovat' prili§ velky pocet
premennych.

Selekcia vyskumnej vzorky (n=54; 47Z/7M) sa realizovala vyberom frekventantov
dopliiujuceho pedagogického $tadia vo veku 24 — 51 rokov. Z udajov vyplynulo, Ze 24 ucitelov
pracuje na zakladnej Skole, 27 ucitelov na vybranej strednej Skole a traja ucastnici skupiny
pracuju na jazykovej $kole alebo univerzite. Respondenti majti réznu dizku pedagogickej praxe
(3 mesiace az 7 rokov; v priemere 1,59 roka).

Analyzovanej vzorke bol administrovany 5-bodovy Skalovaci dotaznik (1 rozhodne
nesthlasim — 5 rozhodne sthlasim) pozostiavajuci zo 16 otdzok. Otazky sa tykali priestoru
poskytnutého na vyjadrenie nazorov ziakov vys$sieho sekundarneho stupiia, pouzivania réznych
materialov, hodnotenia a sebahodnotenia a zapaméitania. Na analyzu udajov tejto Stadie boli
pouzité interferenéné Statistické testy.

Vzhl'adom na nizky pocet respondentov a ziskanie relevantnejsich tidajov boli pouzité
polostruktirované rozhovory vedené formou skupinového rozhovoru so vzorkou (n=16).
Rozhovory boli prepisané a kodované. Pri tvorbe §truktary a tém boli Specifikované kategorie,
ktoré sa javili byt vyznamné, pokial’ ide o stanovené ciele, a to nasledovne: KM1 vnimanie a
chapanie kritického myslenia; KM2 miesto a uloha kritického myslenia v ramci cudzojazy¢ného
vzdelavania; KM3 rozvoj kritického myslenia a KM4 faktory ovplyvitujiice rozvoj kritického
myslenia.

Interpretacia a diskusia vyskumnych zisteni

Ziskané udaje boli analyzované pomocou Statistického balika Statistica v 13.5 a
kvalitativnej obsahovej analyzy transkriptu skupinového rozhovoru. Z udajov v tabulke 1 je
mozné vidiet' udaje ziskané z dotaznika a zobrazuje priemerné hodnoty, mediany a Standardné
odchylky. Kategorizacnou premennou bol typ Skoly, t. j. idaje st kategorizované podla toho, na
akej skole ucastnici vyucuju.

vyrok | zakladna $kola stredna $kola
mean median mean median
SD SD

V1 4,13 4,0 0,338 4,93 5,0 0,267
V2 3,63 3,5 0,711 3,83 4,0 0,534
V3 2,75 3,0 0,989 3,07 3,0 0,730
V4 2,88 3,0 1,191 3,29 4,0 0,730
V5 1,63 1,0 1,013 2,79 3,0 0,641
V6 3,50 3,5 1,142 4,79 5,0 0,424
V7 3,50 3,0 0,722 4,19 4,0 0,879
V8 2,89 3,0 1,385 4,22 4,0 0,641
V9 3,750 4,0 0,676 3,29 3,0 0,542
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V10 2,250 2,0 1,113 2,11 2,0 0,892
V11 2,125 2,0 0,312 2,82 3,0 0,557
V12 3,000 3,0 1,445 3,44 4,0 0,974
V13 4,000 4,0 0,885 4,04 4,0 0,759
V14 4,750 5,0 0,442 4,78 5,0 0,424
V15 3,750 4,0 1,327 4,56 5,0 0,847
V16 4,500 50 0,885 4,33 5.0 0,832

Tabulka 1 Nazory ucitelov na rozvoj kritického myslenia na hodinach anglického jazyka (typ
skoly)

Vo vseobecnosti mozno povedat, Ze ucitelia strednych $kol dosiahli vyssie skore v
porovnani s ucitelmi zakladnych $kol. Ucitelia zékladnych $kol dosiahli vyssie skore len v
polozke V9 (pouzivanie autentickych materiadlov) a v polozkach V16 (poskytnutie dostato¢ného
priestoru ziakom na kladenie otazok) a V10 (praca s materidlom, ktory si ziaci prinesu na hodinu)
boli medzi skupinami len malé rozdiely. Ako vidno z uvedenej tabul’ky, polozky V5, V11 a V10
nepouzivaji materialy, ktoré si ziaci prinesu na hodinu. Okrem toho sa na zakladnych Skolach vo
vSeobecnosti neuplatiiuje vzajomné hodnotenie. Pri porovnani vysledkov s udajmi zo strednych
skore dosiahnuté v polozke V10, podobne ako u ucitel'ov zakladnych §kol aj v polozkach V5 a
V11 (Ziaci sa ¢asto sami hodnotia a hovoria o tom, ako sa mézu zlepsit’). Je to pomerne zaujimavé
zistenie, ak si uvedomime, e sa zaoberame metakognitivnymi stratégiami uenia. Ziaci
strednych §kdl by mali byt pripraveni na sebahodnotenie svojej prace a planovanie krokov na
dosiahnutie pokroku. Najvyraznejsi rozdiel medzi skupinami je v polozke V8 (pouzivam rozne
ucebné zdroje okrem ucebnice). Kym ucitelia zakladnych $kol dosiahli skore len 2,875, ucitelia
strednych $kol dosiahli skore 4,222. Toto zistenie bolo prekvapujuce vzhl'adom na skutocnost,
ze ucitelia strednych §kol Casto uvadzaju, Ze nemaju ¢as na pracu s d’al§imi materialmi, pretoze
musia pripravovat’ svojich Ziakov na maturitu. Priemerné skore poloziek zoskupenych podl'a
dizky pedagogickej praxe bolo analyzované definovanim troch kategérii (menej ako rok, 1 — 3
roky a viac ako 3 roky pedagogickej praxe). Najvacsiu skupinu tvorila skupina s kratkou
pedagogickou praxou (n=36). Zvysok vzorky bol rovnomerne rozdeleny do d’alsich dvoch skupin
(n=6). Nasledujuci graf 1 zobrazuje vysledky.

Q1 Q2 Q3 Q4 Q5 06 Q7 Q8 Q9 Q10Q11Q12Q13Q14Q15Q16

Graf 1 Priemerné skore podl'a dizky pedagogickej praxe
Pokial’ ide o data ziskané zo skupinového rozhovoru, v oblasti, ako chépu kritické

myslenie (KM1), sa vicSina vyjadrila, Ze je to schopnost’ orientovat’ sa vo faktoch, pocuvat
nazory, postoje a informacie a relevantne ich vyhodnocovat’. Okrem toho KM uviedli ako opak
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subjektivneho, neprofesionalneho alebo zaujatého postoja a neschopnosti odborne skumat),
analyzovat, diskutovat a argumentovat. Jeden z respondentov dokonca uviedol, ze KM "je
schopnost’ uvedomit’ si pozitivne a negativne stranky veci, nazoru alebo javu, otvorenost’ hovorit’
a uvazovat’ o roéznych témach alebo nazoroch", a za jeho opak povazoval "izkoprsy pristup v
zmysle odsudenia nazoru bez toho, aby sa zamyslel nad tym, preco si to spoluziak, kolega, priatel
alebo ina osoba moze mysliet’, automatické prijimanie faktov bez akéhokol'vek overenia alebo
Ciernobiele nazeranie na veci".

Podobné nézory boli vyjadrené pri rieseni kategorie KM2. Ugastnici uviedli, Ze kritické
myslenie by malo byt stcastou vyucovania cudzich jazykov. Vyjadrili sa, Ze jazyk sa neuci
izolovane a bez kritického myslenia nie je mozné pochopit’ podstatu réznych javov. Samotny
jazyk teda nemozno zmysluplne pouzivat, ak ho pouzivatelia nevedia pouzivat. Jeden z
respondentov narazal na tito problematiku, Ze "kritické myslenie ma svoje miesto vo vyucovani
cudzich jazykov [...] mézeme pokryt’ Sirokt $kalu tém z redlneho Zivota a vedie Studentov k
plodnym diskusiam, ktoré prehlbuju ich schopnost’ mysliet™.

V kategorii KM3 — rozvoj kritického myslenia, vac¢sina, t.j. 12 ucastnikov, uviedla, ze v
ramci ziadneho predmetu nie je osobitny priestor na rozvoj kritického myslenia. Niektori
ucastnici vyjadrili presvedCenie, Ze sa snazia rozvijat’ kritické myslenie prostrednictvom diskusii
alebo debat so ziakmi, chcu, aby vyjadrili svoj ndzor, argumentovali a obhajovali svoj nazor; ak
to nedokazu, nech si vypocujui argumenty inych. Snazili sa formulovat’ provokujuce otazky, ktoré
idi do hibky. Ked hovorili o tejto otazke, jeden z respondentov povedal: "Viem, e to nie je
pravda: "Ano, naia $kola pravidelne organizuje akadémiu, kurz, na ktorom Ziaci a vybrani uéitelia
diskutuju o réznych témach, diskutuju a hl'adaji odpovede na rozne spolocenské a filozofické
otazky". Z uvedenych tdajov a komentarov vyplyva, Ze vzdelavacie prostredie nepodporuje
dostato¢ne rozvoj kritického myslenia.

Pri komentovani faktorov ovplyviujicich rozvoj kritického myslenia sa ukézalo, ze
ucastnici ako doélezité faktory uviedli nasledovné: tradi¢né vzdelavanie, nedostatok motivacie,
vyucovacia rutina, strach zo straty kontroly a "moci", zastrasovanie, Ziadna koncepcia alebo
vzdelavacia stratégia, osobny nazor, nedostato¢na priprava pocas vysokoSkolského studia,
nedostatok predchadzajicej pripravy a skusenosti, ziadne dokazy o efektivnosti vyucovania a
ucenia sa, neochota ucitelov uplatiiovat’ nové pristupy, ¢asovo naro¢na priprava a narocné
situacie pri rieSeni problémov.

Zaver

Tato Stidia si stanovila za ciel’ posudit’, do akej miery a aké postupy pouzivaju ucitelia
anglického jazyka v suvislosti s rozvojom kritického myslenia Ziakov vysSieho sekunddrneho
stupnia. Ucitelia jazykov v S§tudii vo vSeobecnosti povzbudzuju ziakov, aby kladli otdzky,
vyjadrovali vlastné ndzory a podporili ich argumentmi, pouZzivaju tiez rdzne materialy a pod.
ziakov, aby uplatiovali metakognitivne zru¢nosti pri hodnoteni svojich vykonov, ako aj
poskytovali spédtnii vézbu svojim rovesnikom. Ucitelia strednych $§kol a ucitelia s dlhSou
pedagogickou praxou v porovnani s u¢itelmi zakladnych §kol a zaéinajucimi uéitel'mi aktivnejsie
zameriavaju aktivity na podporu kritického myslenia a vytvaraju taku atmosféru, v ktorej su ziaci
ochotni podelit’ sa o svoje myslienky a nazory. Ako mozno podobne usudit’ z rozhovorov, ucitelia
na strednych Skolach pouzivaju sirsie portfolio technik v porovnani s tymi, ktori u¢ia na zakladnej
skole.

Pri praci s meniacim sa svetom by si ucitelia mali uvedomit’, ze Ziaci musia byt pripraveni
na neustdle zmeny. Pozitivny vplyv rozvoja kritického myslenia na jazykové a kognitivne
schopnosti Ziakov bol dokdzany vyskumom (pozri tvod). Implementacia kritického myslenia v
ramci vzdelavania je vSak zlozitd. Najst’ spravnu cestu je vyzvou nielen pre ucitel'ov. Preto musia
byt ucitelia vybaveni Specifickymi vedomostami a kompetenciami orientovanymi na rozvoj
kritického myslenia, aby ho mohli uplatiiovat’ a kultivovat’ u ziakov. Ziskat’ tieto kompetencie
bez odbornej pripravy je prakticky nemozné. Univerzity musia v rdmci programov pripravy
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ucitelov podporovat’ zrucnosti 21. storo¢ia. V ramci zmysluplného obsahu je nevyhnutné urcit’,
akymi vedomostami a zru¢nostami by mali byt ucitelia (nielen cudzich jazykov) vybaveni.
Jednym zo zisteni je potreba vzdelavat’ ulitelov zakladnych a strednych $kol v dosahovani
adekvatnych stratégii podporujticich rozvoj kritického myslenia. Na zaklade zisteni, teoretickych
vychodisk a d’alsich vyskumov je idedlnym rieSenim pre ucitel’a cudzich jazykov dosiahnutie
$pecifickych kompetencii suvisiacich s uvedenymi zru¢nostami, ktoré poskytnu ucitelovi
dostatocnti urovenn schopnosti vyucovat’ a zarovenl implementovat’ stratégie potrebné na
integraciu stratégii kritického myslenia.

Téato Studia je sticastou vyskumného projektu financovaného Ministerstvom Skolstva, vedy,
vyskumu a $portu SR VEGA 1/0768/21 Faciliticia transferu rozvoja kritického myslenia do
cudzojazyéného vzdelavania.
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HODNOTENIE PISOMNEHO PREJAVU STUDENTOV
V ONLINE SKUSANI ODBORNEHO JAZYKA

EVALUATION OF STUDENTS' WRITTEN EXPRESSION
IN THE ONLINE EXAMINATION OF PROFESSIONAL LANGUAGE

MARTINA ULICNA

Abstrakt

Obdobie distan¢nej vyucby pocas pandémie Covid-19 bolo spojené s potrebou hodnotenia
studijnych vysledkov prostrednictvom online platforiem. Stadia je analyzou vysledkov
pisomného hodnotenia urovne ovladania odborného slovenského jazyka cudzincami, ktori
Studovali v rokoch 2020 — 2022 na Ekonomickej univerzite v Bratislave. Cielom analyzy bolo
upozornit’ na najéastejSie chyby, ktoré sme v pisomnom sktsani zaznamenali, na silné a slabé
stranky pisomného skuSania a na stratégie, ktorymi Studenti reagovali na nové podmienky
testovania.

Kruacové slova: cudzie jazyky, odborny jazyk, distancné vzdelavanie, online skuSanie, ucenie
a hodnotenie.

Abstract

The period of distance learning during the Covid-19 pandemic was inevitably associated with the
need to assess learning outcomes through online platforms. The study is an analysis of the results
of written assessment the level of proficiency in professional Slovak language by foreigners who
studied in 2020-2022 at the University of Economics in Bratislava. The aim of the analysis was
to highlight the most common errors we observed in written testing, the strengths and weaknesses
of written testing, and the strategies students used to respond to the new testing conditions.

Keywords: foreign languages, professional language, distance learning, online testing, teaching
and evaluating.

Uvod

Obdobie synchronnej online vyucby pocas pandémie covidu prinieslo do vyucby jazykov
vel'a zmien. Metodické zvladnutie procesu vyucby v tychto podmienkach mé niekol’ko rovin, nie
je to len problém ziskavania skusenosti vo vyuzivani informacnych technolégii. Nové podmienky
vyucby prispeli napr. aj k zmene dynamiky vztahu medzi ucitelom a Studentom, zmenil sa
pohlad vyucujiiceho na motivaciu a udrzanie pozornosti Studentov, potrebu kontroly v procese
vyucby atd’. Na ciele, priebeh a vysledky procesu hodnotenia prace Studentov sa tiezZ pozerame
z nového uhla pohladu.

Unifikované testovanie a vypovedna hodnota jeho Statistickych vystupov je z hl'adiska
humanistického pristupu stale vecou diskusie. ,,(...) v sucasnosti sa uz testovaniu zrucnosti v
ktorejkolvek oblasti (jazykovej, prirodovednej, pohybovej atd’) uplne nevyhneme, ale mozeme
nastavit kritéria tak, aby islo o viac, nez len kategorizovanie subjektov testovania do tzv.
vkonnostnych tried  (Kvapil, 2016, s. 200). Ak ma byt hodnotenie kvality vedomosti benefitom
pre vyucujucich a ich Studentov, musi byt orientované na potreby Studentov, pre ktorych su testy
urcené, a pri jeho vytvarani treba vychadzat’ z autentickych textov, ¢o je zékladné vychodisko
komunikativneho testovania (porovnaj BéreSova, 2004, s. 9).

Pojem testovanie sa v teoretickej literatire pouziva predovSetkym na Standardizované
skasanie: ,,0 testovani moézeme hovorit vtedy, ak skusanie prebieha v Standardizovanych
podmienkach, ak sa vykon hodnoti podla prislusnych noriem a je kvantifikovany podla dopredu
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stanovenych pravidiel. Cielom skiuSania aj testovania je ¢o najobjektivnejsie a najpresnejsie
zistenie tirovne kompetencii jedincov a skupin® (Rafajlovi¢ova — Stulrajterova, 2002, s. 8).
Vzhladom na podmienky, v ktorych testovanie pocas obdobia online vyucby prebichalo,
nemozno hovorit' o §tandardizovanom procese a v suvislosti s overovanim trovne ovladania
jazyka budeme v studii pouzivat’ pojem sktsanie. Pre samotny material, ktory v elektronickej
podobe slizi na sktisanie pisomného prejavu Studentov, pouzivame pomenovanie didakticky test.

Ani Spolo¢ny eurdpsky referencny radmec pre jazyky (SERR) nezabida na
mnohostrannost’ a viactroviiovost’ procesu skuSania a testovania: ,, Kazdé hodnotenie je istou
formou evaludcie, ale v programe jazykovej vyucby sa okrem oviddania jazyka uciacim sa
hodnoti aj mnozstvo ostatnych aspektov. Moze zahinat efektivnost ucebnych metod alebo
materialov, druh a kvalitu jazykového prejavu, ktory vzmikd pocas vyucovania, spokojnost
uciaceho sa/ucitela, efektivnost vyucby atd.” (SERR, 2017, s. 181). Aj ovladanie jazyka
spominané v definicii vy$Sie ma mnoZstvo aspektov, na ktoré sa zameriavame v procese skusania.
Tak ako vo vSeobecnom jazyku, i v kurze odbornej slovenciny su to nielen vsetky zlozky
jazykovej kompetencie, ale v ramci odborného jazyka a Zanrov administrativneho a nau¢ného
Stylu ide aj o rozvoj sociolingvalnej a pragmatickej kompetencie.

V teoretickej literature, ktora sa venuje Standardizovanému skdSaniu a hodnoteniu
cielovych vedomosti a schopnosti, autori podcCiarkuji problém objektivity skusania: ,, Pri
viastnom skusani (skusobnej etape) je dolezité dodrziavat objektivnost, spravodlivost, skusania
a hodnotenia, zabezpecit rovnaké podmienky pre vsetkych skusanych Ziakov* (Turek, 2002, s.
267). Vytvorenie porovnatelnych podmienok pri skusani, ako konstatuje Strenacikova (2020, s.
73), je vSak v ¢ase pandémie zasadny problém, ked’Ze sa pocas diagnostiky znizili moznosti
priamej kontroly prace $tudentov zo strany pedagogov, ¢o malo za nasledok, Ze sa v niektorych
predmetoch znizovala obt'aznost, redukovali sa poziadavky na $tudentov alebo sa skracovali
zévereCné testy.

Slovensky jazyk pre univerzitnych $tudentov — cudzincov chapeme predovsetkym ako
komunikacny prostriedok nevyhnutny pre odborné §tidium: v pisomnom prejave na tvorbu
seminarnych, ro¢nikovych a zavere¢nych pisomnych prac, v Gstnom prejave na prezentaciu
vedomosti Z odbornych predmetov a perspektivne ako prostriedok pisomnej i ustnej komunikacie
Vv profesionalnej sfére. Preto sa aj v otazke hodnotenia ispesnosti Studentov v predmete odborny
slovensky jazyk sustred’'ujeme na schopnost’ samostatne pouzivat' slovencinu v akademickej
a oficialnej komunikacii, ktorej zakladnym prostriedkom je pisomny text. Prave pre pisomnost
ako zakladnu vlastnost’ Zanrov oficialnej a odbornej komunikacie sa aj pouzivanie elektronickych
prostriedkov na vytvaranie, Gpravu a kontrolu textov v slovenskom jazyku stava jednym z
nastrojov realizacie tejto komunikdcie, pomodckou na zlepSenie Urovne vysledného textu
z hladiska jazykovej kompetencie aj formalnej Struktury.

V studii sa sustredime na problematiku pisomného online skuSania. NaSe zavery su
vysledkom analyzy materidlov z pisomného online sktiSania realizovaného pocas distanéného
stidia v pandemickom obdobi v rokoch 2020 — 2022 v kurzoch odborného slovenského jazyka
pre cudzincov 1. — 3. na Ekonomickej univerzite v Bratislave v rozsahu 115 pisomnych odpovedi.
Sktsanie a hodnotenie rovne pisomného prejavu Studentov prebiehalo pomocou platformy
Microsoft Forms. Prostrednictvom analyzy tychto materidlov chceme upozornit na hlavné
nedostatky Vv pisomnom prejave Studentov, uroven dodrziavania noriem spisovného jazyka
a jazykovej kompetencie v jej vybratych scastiach — ortoepickej, lexikalnej a gramatickej,
pricom sa sustredime predovsetkym na tie zadania, ktoré si priamo venované slovnej zasobe,
morfolégii a syntaxi. Nasim cielom je néjst’ a pomenovat’ ,slabé miesta” pripravy Studentov,
ktoré maji vyznamny vplyv na kvalitu pisomného prejavu na vyssich trovniach ovladania jazyka.
Zameriame sa aj na schopnost’ §tudentov uspiet’ v tejto forme skuSania a identifikaciu stratégii,
ktoré pouzivaju pri rieSeni uloh.
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Nastroje online ski$ania a hodnotenia

Pripravu a realizaciu pisomného hodnotenia pocas distanéného obdobia charakterizuje
hl'adanie takych spdsobov realizacie skuSania, ktoré by sa mierou objektivnosti ¢o najviac
priblizili k prezencénému spdsobu hodnotenia. Naplnenie Gicelu pisomného hodnotenia zavisi od
uspesné¢ho reflektovania zmien podmienok samotného procesu sktsania a hodnotenia
V podmienkach online vzdelavania.

Nastrojom, ktory sme na skuSanie a hodnotenie slovenc¢iny ako cudzieho jazyka vyuzivali
V obdobi online vyucby, bola predovsetkym platforma Microsoft Forms. Prostrednictvom MS
Forms sme realizovali priebezné i zaverecné testovanie urovne ovladania jazyka. Uprednostnenie
tejto platformy, ktora je urena predovsetkym na uskuto¢iiovanie ankiet, kvizov a prieskumov,
suvisi s jej dobrym prepojenim s platformou Microsoft Teams, ktori sme prednostne vyuzivali
na vyucbu jazykov. MS Forms a MS Teams su stGéastou sluzieb Office 365, ktoré mali
k dispozicii vyucujtci i Studenti zadarmo. Z typov zadani, ktoré st v ponuke MS Forms, sme na
skusanie pisomného prejavu vyuzili predovsetkym vyber z viacerych moznosti, Likertovu
stupnicu, moznost’ kratkej odpovede a zadanie na samostatny pisomny prejav odovzdavany
Vv priloZzenom subore.

Ked’Ze pri zatvorenych tlohach méZzeme ocakavat’ vysoku pravdepodobnost’ ndhodného
spravneho vyberu, najmi v zaverecnych testoch postavenych prednostne na préci s textom sme
preferovali zadania, ktoré su otvorené a vyzaduju produkciu textu: ,,(...) kym produktivne ulohy
vyzaduju dékladné osvojenie vedomosti a zrucnosti, ulohy na rozpoznanie spravnej odpovede
mozu byt menej narocné a ich splnenie moze byt pri alternativnych odpovediach zalozené na
hadani, pricom pravdepodobnost uhddnutia spravnej odpovede je az 50 %* (Rafajlovicova,
Stulrajterova, 2002, s. 11). Pri formulovani zadani produktivnych tloh zavereénych
semestralnych testov sme vychadzali zo zasad komunikativneho testovania, ako ich definuje J.
Béresova: ,, V komunikativnom testovani sa testy opierajii o autentické materidly, déraz sa kladie
na kontext a ulohy sa vztahujii na situdcie z redlneho Zivota* (Béresova, 2004, s. 9).

V procese hodnotenia ovladania jazyka je dolezité vziat' do ivahy i blizkost L1 a L2,
pretoze najméd porozumenie slovnej zasobe je pozitivne ovplyvnené transferom a negativne
interferenciou medzi tymito jazykmi. Z cudzincov Studujucich na Ekonomickej univerzite 95 %
pochadza z rusky hovoriacich krajin alebo z Ukrajiny, zriedkavejsie st to zahrani¢ni Slovaci
arovnako zriedkavo su to Studenti, ktori neovladaju ziadny d’alsi slovansky jazyk. Tento fakt
ovplyvituje ich Uspesnost’ v zatvorenych ulohach: zadania s vyberom z viacerych moznosti
zamerané na slovnu zasobu zvladlo 85,3 % S$tudentov. Pre porovnanie — vyber z variantov
slovnych tvarov zameranych na morfologiu zvladlo podstatne menej — 69,9 % Studentov, ¢o vSak
pri komunikativnom testovani nemusi byt zdsadny problém: ,,(...) niektori zastancovia
komunikativneho pristupu tvrdia, Ze komunikativnu kompetenciu mozno dosiahnut ibez
vyznamného oviladania gramatiky prislusného jazyka“ (BéreSova, 2004, s. 9). Pravda, v pripade
testovania odborného jazyka, ktorého charakteristickou vlastnost'ou je presnost’ a jednoznacnost’
vo formulécii myslienok, nie je vhodny benevolentny pristup k jazykovej kompetencii vratane
gramatickej kompetencie.

Produktivne ulohy s kratkou odpoved’ou boli vdcsinou formulované ako pokyn na
vysvetlenie vyznamu slova a definiciu terminu, uvedenie odpovede na otazky alebo volné
dokongéenie vety podl'a textu v zadani. Samostatna produkcia rozsiahlejsich textov sa zameriavala
na texty administrativnych zanrov, ako st zivotopis, inzerat, pozvanka a motivacny list.

Gramaticka kompetencia

So zadaniami vyzadujucimi vytvorenie konkrétneho morfologického tvaru alebo
syntaktickej konStrukcie sa Studenti stretli v priebeznych testoch, v semestralnych testoch
prevladali zadania vyzadujuce pracu s textom. Zatial Co UspeSnost pri vybere z viacerych
moznosti bola 69,9 %, v otvorenych zadaniach to bolo len 49,5 %. Tento rozdiel jednoznacne
potvrdzuje, ze ak aj Studenti maju pri formulovani kratkych odpovedi problém, nekontroluju
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spravnost’ textu pomocou internetovych prekladacov a online slovnikov a ich odpovede ¢asto nie
su spravne. V Tab. 1 je priklad ulohy vyzadujucej dokonéenie vetnej konstrukcie pomocou
spravnych gramatickych tvarov konkrétnych lexém.

Dokoncite vetu. Pouzite slova v zatvorke.

Kolega ma poziadal, aby... (zapnut pocitac a prist' k oknu).

1. spravne odpovede (58,3 %):

- Aby som zapol pocitac a prisiel k oknu

- som zapla pocitac a prisla k oknu

2. nespravne utvorené 1-ové pricastie: zapnul/zapnul/zapnula, prisel, prisiel/prisia
nespravne utvoreny tvar 1. osoby sg. kondicionalu: aby (ja) zapnul pocitac
nespravny slovosled: aby zapnul/zapnul som pocitac

nespravny tvar slovesa po ucelovej spojke aby: Ja zapni pocitaci a prisiel k oblaku
chyby v ortografii:

- Kolega ma poziadal, aby zapmil som pocita¢ a prisel prisiel/prisla K oknu

Tabul’ka 1 Doplnenie vedlajsej vety po spojke ucelu aby

Z tabulky vyplyva, Ze rozsah a charakter chyb, ktoré mézeme vo vlastnom texte oCakavat’, sa
neobmedzuje na jednu rovinu jazyka — v pripade dokoncenia vedlajsej vety Gcelu sa prejavia
nedostatky v schopnosti utvorit’ spravnu formu l-ového pri¢astia plnovyznamového slovesa
zakonCeného na -nuf, utvorit' formu analytického minulého ¢asu s pomocnym slovesom byt
umiestnenym na spravnom mieste vo vete, problémom tiez moze byt’ vyber spravnej syntaktickej
konstrukcie po spojke aby a napokon i pouzitie diakritickych znamienok.

Uroveii gramatickej kompetencie v kratkych odpovediach zameranych na morfologické
tvary alebo konkrétne syntaktické konstrukcie tieZ nemusi korespondovat’ s rozsahom pouzitia
spravnych morfologickych a syntaktickych javov vo vlastnom texte. Napr. po spojke aby sme sa
vo vysSie uvedenom zadani priebezného testu nestretli s konstrukciou aby + infinitiv (aby zapnut
pocitac/prist k oknu), hoci u $tudentov s ukrajinskym alebo s ruskym jazykom je to Casta
interferenéna chyba. V semestralnom teste sa vSak vo vlastnych Studentskych textoch takéto
chyby vyskytli: ...aby prildkat publikum, ...aby este raz prejst’ sa po pokojnym ulicam Bratislavy.

Dalsie zadanie (Tab. 2) ukazuje schopnost 3tudentov dokongit’ vetni konstrukciu
pomocou preformulovania informacie z textu. Najéastejsie chyby sa vyskytli v slovoslede, ktory
nerespektoval, Ze prva Cast’ vety v zadani a doplneny text tvoria jeden celok (55 % odpovedi),
pricom v takmer 30 % odpovedi to bola jedind chyba v odpovedi. Nespravna ortografia —
predovsetkym v pisani diakritickych a interpunkénych znamienok — bola v 33 % odpovedi.
Relativne malo chyb bolo tvaroslovnych a lexikalnych, ale v 11 % analyzovanych testov na tto
otdzku nie je ziadna odpoved napriek tomu, ze lloha nebola zamerana na overenie faktickych
vedomosti — Student v Casovej tiesni rezignoval na vlozenie odpovede alebo nedokazal
preformulovat’ text. Neochota preformulovat’ text zo zadania a uprednostnenie kopirovania
nevhodne formulovanej informacie do odpovede bez potrebnych syntaktickych zmien sa
vyskytovala i v odpovediach na otazky podla textu.

Podla textu dokoncite vetu: Bez realizdcie uvedeného prieskumu ...

1. formulacie, ktoré mozno povazovat’ za spravne (7,5 % odpovedi):

- By sme nevedeli nazor obc¢anov Slovenska a EU na menu EURO a na ekonomickii
politiku.

- ludstvo nebude schopné zistit pravdu a vyvodit zavery.

2. formulacie s chybami v ortografii (33 %)

- By sme si nemohli byt uplne isty na ktoru stranu je naklonend vicsina verejnosti
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- nezistili by sme aka je situacia v eu a sk

3. formulacie s chybami v pouzitej slovnej zasobe (1,2 %)

- Nemali by sme k dispozicii udaje o tom, ako euro podporuje pandémiu.
4. chyby v tvaroslovi (15 %):

- by sme nevedeli tol'ko informdcie

- by sme nevedeli, ¢o obcani Slovenska myslia o mene Euro.

- nedozvedeli by sme sa nazoru verejnosti.

- jednocentové a dvojcentové minci by sa bezne pouzivali.

5. nespravny slovosled — doplnena ¢ast’ vety je formulovana ako samostatna vypoved’
(55 % odpovedi)

- vidda by nemala spitnii viizbu od obéanov EU

- Situdcia by sa nevyjasnila

Tabul’ka 2 Dokoncenie vypovede podla textu v zadani

Lexikalna kompetencia

Aj pre lexikalnu kompetenciu plati, Zze z hl'adiska schopnosti samostatne pouZzivat’ slovna
zasobu st najmenej vypovedné zatvorené ulohy, ich uspe$nost’ sa pohybuje od 88,9 az do
92,5 %. Tento typ zadania tiez nedovoluje odliSit mieru samostatnosti Studentov alebo
vzajomného zdiel'ania odpovedi, Groven ovladania pravidiel ortografie, morfologic a Syntaxe
a pod.

Na rozdiel od prezencného skt$ania sa v zadaniach formulovanych ako vysvetlenie
vyznamu pojmov (s ktorymi sa Studenti stretli pocas seminarnych cviceni) prakticky
nestretdvame v online testoch s moznost'ou, Ze by Student neuviedol ziadnu odpoved’, ked’ze ma
k dispozicii internetové prehliadace, vykladovy slovnik a definicie v u¢ebnych textoch.

Zadavanie kratkej odpovede — vysvetlenie lexikalneho vyznamu alebo definicia terminu —
ilustruje tendenciu $tudentov pouzivat’ online zdroje informacii, reprezentuje Groven ovladania
pravidiel ortografie, jazykova kompetenciu a pod. Pre hodnotiaceho v tomto type ulohy nie je
tazké najst okrem ortografickych, gramatickych, lexikalnych ¢i Stylistickych chyb a nepresnosti
i zdroj formulacii, ktoré Studenti pouzili vdaka internetovému prehliadacu alebo ich erpali
z textov v ucebnici pouzivanej v danom kurze. Prehlady rieSenia jednotlivych poloziek
didaktického testu, ktoré ponika MS Forms, navySe umoziuju vel'mi rychlo identifikovat
rovnako formulované odpovede a tym aj spolupracu medzi Studentmi.

Prikladom méze posluzit’ zadanie v Tab. 3. Definiciu pojmu vzdcnost' Studenti nendjdu
V ucebnici ani vo vykladovom slovniku slovenského jazyka (Tab. 3/5). Preto je spektrum
odpovedi rozdelené na dve velké skupiny — vzdcnost ako cenny a (alebo) zriedkavo sa
vyskytujici objekt alebo jav, ¢o je blizke lexikalnemu vyznamu uvedenému vo vykladovom
slovniku slovenského jazyka (Tab. 3/1, 5), alebo ako pojem v ekondémii vyjadrujuci vzt'ah medzi
ponukou a dopytom (Tab. 3/2). Zatial' ¢o v pokusoch o definiciu v prvej skupine odpovedi
najdeme ortografické, gramatické alebo Stylistické chyby prezradzajuce samostatni pracu,
definicie ekonomického terminu st kopirované z internetového slovnika ekonomickych terminov
(porovnaj Tab. 3/5) — v pripade definicie pojmu vzdcnost i S totoznou chybou v interpunkcii.
Préve pribliznost’, ¢iastocna platnost’ definicie alebo nepresnost’ formulacie su charakteristickymi
znakmi autorského textu. Opakovanie rovnakej formulacie, naopak, indikuje zdiel'anie odpovede
so spoluziakmi.

Niektoré z vysvetleni vyznamu terminu vzdcnost si natol’ko nepresné, ze boli hodnotené
ako nespravne (Tab. 3/3) — je medzi nimi aj pokus citovat’ text z uéebnice, napriek tomu, ze
uvedeny vyrok nie je definiciou, aj ked’ ju svojou formalnou Struktirou pripomina. Okrem
jazykovej kompetencie sa tu prejavuje i schopnost’ kriticky posudit’ informaciu, analyzovat’ a na
zaklade analyzy zovSeobecnit a formulovat dolezit¢ sémantické vlastnosti pojmu. Medzi
odpoved’ami v tomto zadani mozeme najst’ i fenomén, ktory vyplyva z podobnosti slovenského
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a Ceského jazyka — pri hl'adani spravnej odpovede na internete viaceri Studenti pokladali text
v Cestine za slovenské vysvetlenie pojmu (Tab. 3/4).

Definujte ekonomicky termin vzdcnost.
1. vlastna definicia:
- Vzacnost nie je beznou vecou alebo javom. Nejaka vec, napriklad, ktora nie je
taka bezna v zivote. nie oby¢ajny predmet alebo nejaky druh udalosti
- nieco nieje obycajne alebo toho nieje vela
- cenna vec, ktora avsak sa nachadza v malom mnozZstve; to, ¢oho je malo , nie je
dost’; Nedostatok uréitych veci. Nie je dost’, to ¢oho je malo (2x); Vzacnost’ je
oznacenie pojmu niecoho, ¢oho je obmedzené mnozstvo s moznostou
obmedzeného vyskytu
- ked ma nieco velka cenu
- Vzacnost je to nieco ako cenne, vzacne nam mdze byt len nie¢o ¢o mame radi
alebo niekto, napriklad to je ked’ sme niekomu vzacni, ked’ je ndm nieco vzacne,
¢o nemame stale ale len nickedy, preto nam to je vzacne.
2. ekonomicka definicia:
- vzt'ah medzi ponukou a dopytom, alebo poZzadovanym a dostupnym (2x)
- Vzacnostou je nizka, obmedzena dostupnost’ produktu trhovej hodnoty.
- Vzacnost’ (napr. zdrojov) — ekonomicky pojem, ktory vyjadruje konec¢nost’,
vzacnost’ zdrojov, ktoré ma ¢lovek k dispozicii.
3. neuplné alebo nespravne vysvetlenie:
- je ked je nieCo vel'mi malé
- nedostatok prostriedkov
- Vzacnost je to pojem, ktory oznacuje Ze nieco je obmedzene.
- Vzacnost je skutocne vSadepritomnym fenoménom
4. definicia v ¢eskom jazyku:
- Vzacnost vyjadiuje rozdil mezi koneénym mnozstvim dané komodity a teoreticky
nekone¢nymi lidskymi potfebami.
- Rozdil mezi kone¢nym mnozstvim dané komodity a teoreticky nekone¢nymi
lidskymi potrebami.
5. definicie dostupné online:
- vzdcnost (Kratky slovnik slovenského jazyka, r. 2003):
1. iba jedn. k vzdcny, cenny, drahocenny alebo zriedkavo sa vyskytujuci
2. vzéacna vec
- vzdcnost (scarcity): vztah medzi ponukou a dopytom, alebo pozadovanym
a dostupnym. Nieco je vzacne vtedy, ak to nie je mozné ziskat’ v takom mnozstve,
ako je pozadované, bez toho, aby sa obetovalo nieco iné¢, ¢o ma hodnotu.
(http://ekonomika.oldweb-sulik.sk/ekonomicky-slovnik/vzacnost-scarcity/)

Tabul'ka 3 Varianty vysvetlenia vyznamu pojmu vzdcnost

Ako dalsi priklad uvedieme vysvetlenie lexikdlneho vyznamu slova diéty — pomenovania
finan¢nej kompenzacie pre zamestnanca na pracovnej ceste. V Tab. 4/1 st odpovede, ktoré
mozno povazovat za spravne (21 % z celkového poctu), d’alSie odpovede (Cast’ 2) sa sice tykaju
platby a penazi, st vsak prili§ vSeobecné a povazujeme ich za nespravne. Ignorovanim faktu, ze
ide 0 pomnozné substantivum dochadza v d’alSej skupine odpovedi k zamene pojmu diéty
s homonymom diéta. Odpovede v Casti 4 uvadzaju vysvetlenie k paronymu dieta, ktoré je
nespravne spajané s terminom zo zadania prave pre nedoslednost’ v ¢itani diakritickych znakov.
Tato odpoved’ tiez naznauje preferencie Studentov pri vybere zdroja informécii — okrem
vlastnych definicii sa stretivame s doslovnym citovanim vykladového slovnika, ale
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s formulaciou zodpovedajicou definicii uvedenej v u¢ebnom materiali sme sa v teste nestretli
(peniaze, ktorymi zamestndavatel preplaca zamestnancovi néiklady spojené so sluzobnou cestou
mimo miesta pravidelného vykonu prace, napriklad preplatenie stravy).

Kratko vysvetlite, ¢o znamena slovo diéty.

1. spravne odpovede:

- nahrada vydavkov pri pracovnej ceste

- Nahrada pre pracovnika, ak je v pracovnej ceste

- je to nahrada vydavkov pri pracovnej ceste, ak kond sluzbu mimo svojho
uradného posobiska, alebo zaplatenie nieCoho

2. neuplné alebo nesprévne vysvetlenie:
- uhrada; vratenie peniaze; Kompenzacia
3. nespravne pochopenie pojmu (homonymum diéta):

- Ked chce ¢lovek schudnut’; je to spdsob schudnut pomocou presného
nizkokalorického menu; Obmedzenie prijmu potravin; Specialna vyziva; Stubor
pravidiel pre pouZzivanie potravin 'ud'mi alebo inymi zvieratami

4, nespravne pochopenie pojmu (paronymum dieta):

- nedospelé I'udia; decka; Decka

5. diéty (Slovnik sti¢asného slovenského jazyka A — G, r. 2006): Z. pomn. nahrada

vydavkov pri prac. ceste

Tabul’ka 4 Varianty vysvetlenia vyznamu pojmu diéty

Objektivnejsie posudit’ individualny styl autora kratkeho textu je mozné vd’aka tomu, ze tychto
uloh je v teste viacero a odpovede mdzeme konfrontovat i s dlhsim textom, ktory je vzdy
sucast’'ou testu.

Ortograficka kompetencia

Zo studentskych odpovedi v predchadzajucom texte si mozno urobit’ bliz§iu predstavu o
charaktere a frekvencii ortografickych chyb. Uroveii ovladania ortografickych pravidiel tizko
stvisi s uroviiou ovladania jazyka. Spravidla sa v textoch s vysSou frekvenciou ortografickych
chyb vyskytuji i chyby na morfologickej, syntaktickej ¢i lexikalnej Girovni a nedodrzanie zanru
textu.

Pri pouzivani diakritickych znamienok je spravnost’ zapisu vokalickej kvantity pomocou
diziov vyrazne menej frekventovana nez spravnost zapisu spoluhlasok s tzv. mik&etiom.
Problémy so zapisovanim mékkosti spoluhlasok vyvolava graficka podoba tlacenych pismen d
¢ al, ktoré sa svojou tlaéenou podobou odlisujii od mikéetia nad 7, Z § a pod. Studenti ob&as
siahajii po znaku * (apostrof): odpoved’, ve/ ‘mi. Nedostato¢na znalost’ zapisu spoluhlasok moze
tie viest k zamene diakritickych znamienok (Zurnalistiky) alebo, i ked’ zriedkavo, k ich absencii
(mozem, ludmi, velkym, Dakujem, dalsi).

V porovnani s pisanim mikéena je zapis vokalickej kvantity pomocou dizia velmi
frekventovanou ortografickou chybou v studentskych textoch. Casty vyskyt chyb v zapisovani
diziov je dosledkom pretrvavajucich problémov v ortoepii — studenti si dostatoéne neosvojili
vokalickt kvantitu, a vzh’'adom na komplikovanost’ pravidiel vyskytu dlhych samohlasok a ich
striedania s kratkymi vokalmi &asto rezignovali na zapis dlhych vokalov. V porovnani
s chybajiicim zapisom kvantity sa s nespravnym pouzitim dizia stretivame ovela zriedkavejsie.

Ak vo vlastnom $tudentskom texte — motivaénom liste porovname frekvenciu spravne
zapisanej vokalickej kvantity vo vlastnom texte v porovnani s vyskytom chyb v jej zapise, ich
vzajomny pomer bol 85,2 % spravne zapisanych slov k 14,8 % chyb. Tento pomer je
U jednotlivych S$tudentov rdzny, v praci s vysSou koncentraciou chyb moéze tento pomer
dosiahnut’ az rozdiel 10,8 % spravnych odpovedi k 89,2 % nespravnych.

84



Lingua et vita 23/2023 MARTINA ULICNA Didaktika a metodika

Pravidla vyskytu dlhych vokalov v tvaroch adjektiv a Vv slovesnych tvaroch prézentu
a préterita su paradoxne najcastejsSie explikovanymi pravidlami tykajucimi sa vokalickej kvantity
pri osvojovani morfologickej roviny jazyka. Zafixovanie spravnej fonetickej podoby lexém je
mozné len systematickym pouzivanim ortografickych priruciek a slovnikov a praxou. Vzhl'adom
na komplikované pravidla a potrebu spitnej kontroly spravneho umiestnenia dizia v slovniku
mnohi Studenti nemajii motivaciu odstraiiovat’ tento ortoepicky a ortograficky problém. Ked'ze
kvantita je fonologicky dolezitou vlastnostou vokalov a ma schopnost’ rozliSovat' lexémy
a slovné formy, funkcia kontroly gramatiky nevie posudit’ spravnost’ vyberu konkrétneho slova
v texte (rad — rdd, mame — mdme a pod.) a nedokaze vybrat’ spravny variant. Na druhej strane
frekvencia nespravnych slovnych tvarov (rdda, vdsu, informacie, rovnakym sposobom)
demonstruje fakt, Ze Studenti nepouzivaju kontrolu pravopisu a gramatiky programu Word, hoci
prijatie jednoduchej opravy nespravneho tvaru by zlepsilo kvalitu jazykového prejavu.

Casty vyskyt problému s oznatenim vokalickej kvantity a urovefi zafixovania spravnych
foriem adjektiv a substantiv dobre prezentuje variantnost oslovenia v motivaénych listoch
z testovania kurzu 13 (odborného slovenského jazyka v 2. semestri $tadia na Ekonomickej
univerzite v Bratislave). Bez diakritiky alebo s nespravnou diakritikou bolo 35 % osloveni (7
z celkového poétu 25 odpovedi). 10 % odpovedi oslovenie neobsahovalo, ¢o norma STN 01 6910
pripustia.

Varianty zapisu oslovenia v motiva¢nom liste
- Vazeny pan Mais,
- Vazena Jana Romanova!
- Véazeny pan, Ladislav Kvet,
bez Ciarky:
- Vazeny pan, Ruddk
- Vazeny pan/pani
- Vazeni panlpdni riaditel'/ka
- Vazeny pan , vaZena pani
- Dobry defi, pAn Matkovsky

Tabul’ka 5 Zapis interpunkcie v osloveni formalneho listu

Dal§im ¢astym problémom v pisomnom prejave je pouZzivanie interpunkcie. Okrem toho,
7e sa v texte pisanom elektronicky ¢asto stretdvame s nespravnym oddelovanim bodky a ¢iarky
od posledného slova predchadzajucej frazy (Vazeny pan , vazena pani), d’alSou frekventovanou
chybou je neoddelovanie viet v suveti Ciarkou. V prikladoch vyssie vidime, ze sa Ciarka
Vv osloveni nespravne vyskytuje pred menom alebo chyba na jeho konci, pripadne je vynimocne
na jej mieste vykricnik. Podobne je to aj v zapisovani suveti, napr.: KedZe som pracovala
V podobnom odvetvi moje predosle pracovne skusenosti, mozem uplatnit aj vo vasej firme. Ale ak
sa rozhodnete inak budem vase rozhodnutie respektovat.

Interpunkénym znakom, ktory sa v textoch vyskytuje v dosledku interferencie, je
pouzivanie uvodzoviek v zapise ndzvov firiem, napr. “Eset a GymBeam “, portal “Profesia“,
V tyzdenniku «Zivoty. Dosledkom interferencie je pouzivanie nezvycajnych variantov uvodzoviek
(“Profesia*), a foriem uvodzoviek, ktoré sa v slovencine nevyskytuju, napr. «poziciu redaktor
dennika SME».

Délezitost’ ortografie v porozumeni slovenského textu a predovSetkym ignorovania
vokalickej kvantity vidime pri vybere moznosti v zadani zameranom na identifikovanie
spravneho gramatického tvaru (v tomto pripade gen. sg.) — 22 % Studentov vybralo formu kild
namiesto spravnej formy kilogramu zrejme v dosledku nespravnej interpretacie tvaru nom. pl.
ako tvar genitivu (kila).
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Vyberte vhodné slovo do otazky: Aka kniha méze vazit' 12,5 ...7
kilogram 3,7% kilogramu 70 %
kil 3,7% kila 22,5%

Zaver

Z vysledkov didaktickych testov, ktoré sme realizovali online, vyplyva, Ze pre zvySenie
kvality pisomného prejavu studentov je potrebné zaradit’ pracu s online zdrojmi do obsahu kurzov
odborného slovenského jazyka. V testoch sa stretavame s paradoxom, Ze Studenti bez vynimky
uvadzaju odpovede v pripade, Ze zadanie vyZaduje vysvetlenie vyznamu slova alebo definiciu
terminu (ktort Casto Cerpali z internetového prehliadaca), ale nie vzdy odpovedali, ak bolo treba
uviest odpoved’ na otazku vyplyvajicu z textu alebo preformulovat’ informaciu, ktort text
obsahoval. Celkovo sa pouzivanie online zdrojov koncentruje na informacie z prehliadacov, nie
z online slovnikov a moznost skontrolovat’ si pravopis a gramatiku textovym procesorom
Studenti tiez nevyuzivaju.

V prezené¢nom i online pisomnom skt$ani maji zadania s vyberom z viacerych moznosti
z hl'adiska zistovania samostatnosti pri vypracovani testu a irovne ovladania jazyka najmensiu
vypovedni hodnotu. Naopak, najviac informacii o irovni ovladania jazyka a schopnosti pouzivat’
jednotlivé Zanre objektivnych §tylov maju otvorené zadania — v kratkych odpovediach vidime
mieru schopnosti preformulovat’ informacie ziskané z online zdrojov alebo priamo z textu
zadania, v produkcii vlastnych textov rozsah slovnej zasoby i rozsah gramatickej ¢i ortoepickej
kompetencie.

Mnohé chyby, s ktorymi sa stretavame v elektronickej podobe textu, nie si novinkou
online testovania. Nespravne gramatické tvary, neprirodzeny slovosled, nevhodne zvolena slovna
zasoba a nereSpektovanie pravidiel ortografie pripominaju texty z prezenéného sktisania spred
pandémie — vratane nespravneho zapisu mikcena nad d’, I', £ pomocou apostrofu. Prave vel'mi
Casté chyby v zapise vokalickej kvantity, nespravne pouzité vel'ké pismena alebo nespravne
morfologické tvary, ktoré st vysledkom medzijazykovej interferencie, demonstruju fakt, ze
Studenti nevyuzivaji pri pisani textu moznost automatickych oprav. Naopak, pri pisani
v mobilnej aplikacii prave pre automatické strojové dokoncovanie textu vznikajii nezmyselné
zhluky pismen — ktoré z pohl'adu hodnotiaceho len nahradili problémy s nec€itatelnym rukopisom,
Skrtanim ¢i prepisovanim slov i celého textu.

Vysledky online sku$ania, ktoré mame vd’aka obdobiu distanénej vyuéby k dispozicii, nas
utvrdzuji v presvedCeni, ze nevyhoda, za ktor sa povazuje nemoznost priamej kontroly
Studentov v redlnom cCase pocas realizacie didaktického textu, neprindSa pre vyucujiceho
V hodnoteni urovne ovladania jazyka pre Studentov zéasadni zmenu. Moze vSak viest
k preformulovaniu poziadaviek ski$ania a zahrnutiu online prostriedkov kontroly pisomného
jazykového prejavu do beznej praxe tvorby i hodnotenia pisomného prejavu Studentov.
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Olomouc: UP v Olomouci. 140 s. ISBN 978-80-244-5247-0. DOI: 10.5507/pdf.17.24452470.

,.Slova si mocné,” ako by povedal klasik. Co raz vyslovime, neda sa vziat’ spit’. Co raz
napiSeme a je precitané, zostava aj po nas. Sila slova spociva v jeho vyzname a obsahu, ktoré
nesie. M6ze deStruovat’ a vytvarat. Dokdze zarmutit’ a priniest’ radost. Sprostredkuva pocity a
myslienky. Jediné slovo ma schopnost’ zmenit’ komunika¢nu situaciu. Je to nastroj socializacie a
interakcie. Umozniuje ndm pohybovat’ sa v sociokultirnom a pragmatickom areali materinského
jazyka.

LCudska existencia je zalozend a primdrne podmienend pohybom. To plati tiez pre
komunikaciu. Jazyk sa $iril migrovanim celych narodov, absorboval nové prvky, vnitorne i
navonok sa obohacoval. Dochadzalo a stale dochadza ku vzajomnej konfrontacii jazykov,
podmienenej spolocenskymi, ekonomickymi a kultirnymi vplyvmi. Preberaju sa prvky
dominujucich jazykov a kultir. Na pozadi materinského jazyka existuje potreba porozumiet
cudziemu jazyku. V tomto komunika¢nom zapase vitazi ten, kto ma kvalitnejsi diapazon
kompetencii. Ziskava ich vd’aka kvalitnému vzdelavaniu v cudzom jazyku. Pritom je nutné
zdoraznit’, ze v sti€asnej didaktike cudzich jazykov dominuje pristup uprednostitujuci orientaciu
na komunikacné jazykové kompetencie, pod¢iarkujic interkultarny aspekt.

Autorsky kolektiv Dr. Hrdinovej z Ustavu cudzich jazykov Pedagogickej fakulty
Univerzity Palackého v Olomouci sa rozhodol ist’ cestou analyzy moznosti spojenia didaktiky
cudzich jazykov a prekladu. Vydali publikaciu s ndzvom Preklad jako didakticky ndstroj ve vyuce
cizich jazykii. Je mozné zovSeobecnit, Ze zamerom autorov bolo, aby sa prestal preklad vnimat’
len ako Specificka oblast prace s cudzim jazykom a zacali sa hl'adat’ moznosti uplatnenia
didaktiky prekladu v lingvodidaktike. Uz skér bola niektorymi odbornikmi vyslovena
poziadavka, aby sa aplikovana translatologia zaoberala skiimanim vyznamu prekladu
v lingvodidaktike.

Hore uvedend publikdcia ma dve Casti. V prvej sndzvom Preklad jako didakticky
nastroj?! sa autori jednotlivych kapitol zameriavaju na kI'icové fenomény (translatologické)
didaktiky prekladu, napr. na problematiku prekladu realii, literarny preklad a preklad spétny
(Hana Sodeyfi, Jitka Zehnalova, Véclav Reficha), pripadne na translatologické problémy
pritomné v odborovej didaktike cudzich jazykov, napr. interferencia alebo preklad vlastnych
a pomiestnych mien (Olga Vomackova, Marek Bohus). Druhd cast’ publikacie Ve vyuce?! sa
potom venuje uz konkrétnej vyucbe prekladu, a to tak na pracoviskach translatologického, ako aj
netranslatologického typu. Su tu prispevky autorov: Jana Kofinkova, Linda Chmelatfova, David
Mracek, Petra Mrackova VavrouSova, Eva Marie Hrdinova.

David Mracek, Eva Skopeckova a Eva Marie Hrdinova uz v ivode do publikécie nastolili
tri zakladné otazky a nalrtli niekol’ko déleZitych detailov:

1) Ako vzdelavat’ prekladatelov? V translatologickom vzdelavani prekladatel'ov je jednou z
dominujucich tém Specializacia vzdelavania, t. j. zameranie celych Studijnych programov na
jednotlivé segmenty, napr. audiovizualny preklad, literarny preklad, lokalizacia. Zarovei sa
Vv reakcii na diverzifikaciu trhu a roli prekladatel’a rychlo rozvija didaktika konkrétnych typov
prekladu, predovsetkym odborného prekladu, napr. didaktika prekladu pravnych textov,
vyucba audiovizualneho prekladu a titulkovania alebo pocitacom podporovaného prekladu
(angl. CAT - Computer Assisted Translation). Uvadzaji tiez zvySeny zaujem
0 interdisciplinarnost, az transdisciplinarnost, plyniucu zo stcasného smerovania celej
translatologie k vyraznej multidisciplinarnosti. Dalej je to tiprava §tudijnych planov, resp.
celej koncepcie profesijnej pripravy prekladatelov. Autori tiez podporujii uplatnenie
vybranych translatologickych konceptov vo vyucbe cudzich jazykov (napr. model
prekladatel'skej analyzy, interpretativny pristup) a intenzivnej§iu spolupracu medzi
translatoldgiou a lingvodidaktikou.
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2)

3)

Je mozné najst suvislost medzi odborovou didaktikou a didaktikou prekladu? Autori
zdoraznuju, ze preklad je proces, kde sa prevadza informacia z jedného kédu do druhého, z
jedného jazyka do druhého. Schopnost’ prekladat’ musi byt spojend so schopnost'ou naudit’
sa, osvojit’ si asponl 2 jazyky. Zapojenie prekladu, a teda materinského jazyka do vyucby
cudzich jazykov je v sulade s cielom dosiahnut’ vysoku uroven ovladania cudzieho jazyka.
Opétovne vyzdvihuja vyznam interdisciplinarnej spoluprace translatologie a lingvodidaktiky.
Mozno ucit preklad aj Studentov filologickych ¢i pedagogickych odborov? Autori vychadzaju
z tézy, ze didaktika prekladu pre netranslatolégov doteraz nebola starostlivo pestovana.
Faktom je, ze vela filologicky a pedagogicky orientovanych pracovisk pontka predmety
S translatologickym zameranim, ¢asto s nedostato¢nou hodinovou dotaciou. Vyucujlci su
potom nuteni v kratkom casovom rdmci sprostredkovat akési ,.formalne a obsahové
translatologické minimum®. Paradoxom je, ze v praxi sa velky pocet absolventov
netranslatologickych katedier venuje aj prekladatel'skym a tlmoénickym aktivitam.

Suma sumarum, autori publikacie trafili do ¢ierneho. Prax priniesla nalichav(i potrebu

ucelenej koncepcie, ktora by vytvo rila prienik a prijimala postoje lingvodidaktiky na jedne;j
strane a na druhej didaktiky prekladu. Snaha posunit’ rieSenie tychto problémov motivovala
kolektiv autorov pod vedenim Dr. Hrdinovej k podaniu projektu Preklad jako didakticky ndstroj
ve vyuce cizich jazyku (&islo projektu 78p3), podporeného programom Aktion Ceskd republika —
Rakousko a realizovaného na Ustave cudzich jazykov Pedagogickej fakulty Univerzity Palackého
v Olomouci. Jednym z vystupov daného projektu je i tato publikacia, ktora hodnotim pozitivne.
Predstavuje podnetny a prinosny prispevok pre teoriu a prax lingvodidaktiky a didaktiky
prekladu. Odporacam ju ako vhodny doplnkovy $tudijny material.

Zelal by som si, keby sme sa ku kvalitnej publikacnej tvorbe nasich ceskych a moravskych kolegov
dostavali lahsie a rychlejsie. Zial, Covidoveé roky sposobili urcitu diskontinuitu vo vzdjomnom
spoznavani a spoluprdci.
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KRUMM, Hans Jiirgen. 2021. Sprachenpolitik Deutsch als Fremd- und Zweitsprache. Berlin:
Erich Schmidt Verlag.

Die Monografie ,,Sprachenpolitik Deutsch als Fremd- und Zweitsprache” von Hans-
Jirgen Krumm ist in deutscher Sprache verfasst und richtet sich sowohl an DAF- als auch an
DAZ- Lehrende. Der Autor war Vorsitzender des Fachbeirats des Goethe-Instituts und des
Osterreich Instituts und auBerdem Mitwirkender diverser sprachpolitischer Projekte. In seinem
Buch betrachtet er die sprachpolitische Entwicklung der deutschen Sprache, sowohl in
deutschsprachigen als auch in nicht-deutschsprachigen Landern. Er geht auf Sprachenrechte, das
Verhiltnis zwischen Sprache und Macht sowie Sprache und Wirtschaft ein und bespricht Sprache
im Kontext der Migration und Mehrsprachigkeit. AuBerdem wird die Sprachenpolitik an den
Schulen der deutschsprachigen Lander sowie der aktuellen internationalen deutschsprachigen
Sprachenpolitik beschrieben. Der Autor wihlt hier eine sehr umfassende Auswahl an Themen,
welche einfiihrend présentiert werden. Der Text erfordert dadurch keine besondere Vorbildung.
Die multiperspektivische Grundfrage des Umgangs mit Sprache im gesellschaftlichen Kontext
wird in ihren zahlreichen Facetten behandelt, diese inkludieren auch Themen wie
Fremdsprachenunterricht in Schulen, Arbeitsmigration, Muttersprachenunterricht in Schulen und
Auslandsgermanistik. Trotz des umfassenden Themas gelingt dem Autor hier ein verstdndlicher
Uberblick.

Der Text gliedert sich in vier Teile. Zu Beginn werden die Grundbegriffe der
Sprachenpolitik ausfiithrlich und mit zahlreichen historischen Beispielen erldutert. Zusétzlich
wird in die Thematik Deutsch als Fremdsprache eingefiihrt, hier werden unterschiedliche
Wirkungsfelder betrachtet und ein Uberblick iiber die Akteure der Sprachenpolitik im
Sprachunterricht gegeben. Der Autor schliisselt an dieser Stelle auf, welche sprachpolitischen
MaBnahmen wie Curricula oder Lehrmaterialien durch Mittlerorganisationen oder Wissenschaft
getitigt werden und wie Sprachenpolitik ,,von unten” durch Schiiler*innen, aber auch
Lehrer*innen und anderen Gruppen von Sprecher*innen entwickelt wird. Dazu gehdren zum
Beispiel Unterrichtssprachen, die von Eltern, Schiiler*innen und Student*innen eingefordert
werden, Minderheiten- und Migrantensprachen, aber auch Entscheidungen, die auf kommunaler
Ebene getroffen werden. Hier wird auch die sprachpolitische Entwicklung in Deutschland und
Osterreich mit Fokus auf den Kalten Krieg und Arbeitsmigration skizziert. Dabei wird die
gesetzliche Verankerung der deutschen Sprache, sowie Sprachenpolitik an Hochschulen
historisch verortet.

Der zweite Teil befasst sich mit den Kernfragen der Sprachenpolitik. Hier sind fiir die
Auslandsgermanistik besonders das Kapitel ,,Sprache und Markt“ interessant, dabei liegt der
Fokus auf der wirtschaftlichen und numerischen Stirke der deutschen Sprache. Auflerdem wird
die Rolle der deutschen Sprache als Wissenschafts- und Kultursprache umrissen. In diesem Teil
werden aber auch Sprachenrechte, die Beziehung zwischen Sprache und militdrischer Macht und
Mehrsprachigkeit besprochen. Interessant sind in diesem Teil vor allem die Entwicklung der
Deutschlernenden im Ausland im Zuge der Wirtschaftskrise und die Studien iiber Deutsch als
Korrespondenzsprache. Das Folgekapitel handelt von der deutschen Sprache auf dem
internationalen Sprachenmarkt. Der Autor thematisiert hier das soziale und in weiterer Folge auch
kulturelle Kapital, welches Sprachkompetenzen, je nach Sprache, in unterschiedlichem MaR
schaffen. Der Abschnitt endet mit einem Uberblick iiber die Anzahl der Sprecher*innen der
deutschen Sprache weltweit sowie einer Einordnung der 6konomischen, wissenschaftlichen und
kulturellen Stérke der Sprache.

Nach dem dritten Teil, welcher sich vor allem mit Migration und den unterschiedlichen
Anforderungen an Migrant*innen in Deutschland, Osterreich und der Schweiz befasst,
beschiftigt sich der letzte Teil mit der aktuellen Sprachenpolitik der Europdischen Union aber
auch Deutschlands, Osterreichs und der Schweiz. Hier werden sehr detailliert deutsche,
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Osterreichische und schweizerische Institutionen, wie deutschsprachige Schulen, Sprachschulen
oder Kulturinstitutionen und deren Aufgaben vorgestellt. Dieser Teil vermittelt einen guten
Uberblick iiber sprachpolitische Anlaufstellen im Ausland.

Der Text behandelt die Vielschichtigkeit der Sprachenpolitik entlang des breiten Feldes
von Deutsch als Fremd- und Zweitsprache. So werden theoretische fachliche Konzepte, ethische
Probleme und geschichtliche Entwicklungen besprochen, gleichzeitig aber auch Institutionen und
relevante Reformen vorgestellt. In jedem Kapitel werden mehrere spannende Statistiken und
Studien vorgestellt, welche fiir den Fremdsprachenunterricht relevant sind. Am Ende jedes
Kapitels befinden sich zusétzliche Leseempfehlungen fiir Interessierte. Fiir die
Auslandsgermanistik sind besonders die Kapitel ,DACHL- Landeskunde®, ,,Sprachen und
wirtschaftliche Macht®, ,,Sprachen und kulturelle Dominanz, ,,Sprachen und Markt®, ,, Deutsch
und Englisch — Konkurrenz oder Koexistenz?, ,,Deutschpriifungen als sprachenpolitische
Instrumente” und ,Sprachen als Instrument der Auswértigen Kulturpolitik als
Hintergrundlektiire interessant. Gleichzeitig ldsst er sich aber auch konkret durch die zitierten
Statistiken sowie raumgreifende Erlduterungen gut in den Landeskundeunterricht, wie
beispielsweise zu den Themen Minderheiten oder Wirtschaft integrieren.
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