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Abstract: This paper aims to present one of the possibilities of developing listening com-
prebension with the help of modern media — the podcast — in the process of teaching and
acquiring a foreign language. Two main scientific methods were used: experiment and
questionnaire. The experiment aimed to prove that using podcasts in teaching the German
language positively affected students’ listening skills. We used the questionnaire to collect
data about the opinions, experiences, and attitudes of students from the experimental
group about using podcasts in the educational process. The target group consisted of 196
second-year bachelor students from the University of Economics in Bratislava, who took
a three-semester course of vocational German. Compared to traditional teaching, we

find that podcasting is an effective tool for learning foreign languages. However, students
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must be appropriately motivated for self-study because if they do not approach learning
via podcasts with a higher level of motivation, this form does not deliver the expected
goals. The students who used podcasts to supplement instruction improved their listening
comprebension skills. The podcast can improve the identification of the meaning of words
whose spelling and pronunciation are different. Podcasts can help to understand the con-
tent of spoken text and to gain an overall understanding of spoken words. However, as we
will subsequently show in our paper, the students’ motivation to learn foreign languages
is important. Podcasts can improve foreign language competencies, but the student must
approach learning responsibly and prepare for classes regularly.
Keywords: podicast, listening, foreign language, learning, teaching.

1. Introduction

Listening comprehension is one of the basic skills of mastering a foreign lan-
guage (Stefancik & Stradiotova, 2020). Its lack of proficiency can be one of the
main causes of misunderstandings in target language conversations. Therefore, it
is important to integrate listening into the teaching process (Vandergrift, 1997).
Acquiring and developing this skill is a demanding process that requires attention
from both the teacher and learners. It is one of the receptive communicative lan-
guage skills. Its basic function is not the production of linguistic content but its
perception, reception, and processing. It is an activity in which the learner has to
work with foreign language content and be able to carry out several activities at the
same time - to identify and differentiate the wording of the text heard, to identify
the different sounds, to assign the correct meaning to the individual sound units,
and at the same time to accept the different tempo, rhythm, and melody of the
speech, as well as possible deviations, accents, or dialect of the text heard. The heard
content of the text must be decoded, processed, and stored, which enables the text
to be correctly understood and further interpreted in the communication process.
Listening comprehension thus forms the basis for the development of productive
skills, namely speaking and writing.

The use of modern technologies is transforming traditional forms of education
and opening up new possibilities for both teachers and students (Abdous et al, 2009).
For this reason, several studies have been carried out on the relationship between the
use of new technical and technological tools and education, including the teaching
of foreign languages (Sysoyev & Evstigneev, 2015). One way in which modern
technology can be useful in foreign language learning is by improving pronunciation
(Fouz-Gonzales, 2019), developing listening skills (Sendag et al., 2018), or expanding
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vocabulary in a foreign language (Dmytriieva, 2018). The text aims to present the
possibilities of using modern technologies in second foreign language teaching in a
Slovak university, which places a great emphasis on education in foreign languages.
Modern technologies proved to be indispensable in distance teaching, which was
implemented in many countries during the COVID-19 pandemic (Dere & Akkaya,
2022). Thanks to the development of modern technology, this approach to teaching
listening and speaking in foreign languages quickly became popular (Dmytriieva,
2018). Here, we focus on the use of the podcast as a modern means of improving
listening comprehension. We explain how a podcast can be incorporated in the
teaching process, what possibilities a podcast offers, and how traditional foreign

language teaching differs from teaching with a podcast.

2. Literature review

Listening is considered a crucial skill which is necessary for understanding a
foreign language (Wang & Maclntyre, 2021; Halone et al., 1998). It is defined as a
multidimensional construct that consists of complex processes that can be effective
(motivation to participate in communication), behavioural (feedback through
verbal and nonverbal responses), and cognitive (participation, comprehension,
reception, and interpretation of content and relational messages). Listening has an
important place in foreign language teaching because it enables learners to improve
oral communication (Micic & Cajka, 2013; Retnawati, 2019). Listening compre-
hension can be seen as the foundation for knowledge acquisition and academic
achievement (Marx, Heppt & Henschel, 2017).

Stradiotov4 et al. (2018:pp.141-156) draw attention to the distinction between
the following types of listening:

1. Distinctive listening - is an instrumental type of listening that is primarily
physiological and occurs mostly in the receptive phase of the listening process. In this
phase, we are engaged in listening and monitoring the environment to isolate certain
auditory or visual stimuli. For example, we may focus our listening on a particular part
of the sidewalk, yard, etc., to see if we are in danger (Hargie, 2011:p.185). This is a
basic form of listening that is the foundation for other types of listening. According
to Wolvin & Coakley (1993:pp. 18-19), this type of listening can be improved upon.

2. Informational listening - the goal of this type of listening is to understand
and retain information. It is non-evaluative and common in teaching and learning
contexts. For example, we use it when we listen to messages, meetings at work,

taking instructions, etc.
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3. Critical Listening - the goal of critical listening is to analyse or evaluate a
message based on information presented orally and information that can be inferred
from the context.

4. Empathic listening - this type of listening is the most challenging form of
listening because it is about the speaker’s thoughts and feelings.

In the context of foreign language teaching, listening comprehension is under-
stood as a skill integrating communicative activities and strategies that enable the
foreign-language user to understand spoken language. Within the framework of
communicative language skills, it belongs, together with reading comprehension,
to the so-called receptive skills, as its primary nature is to receive ready-made lan-
guage content and work with it (Kucharov4, 2015; Mohamed, 2018; Underwood,
1989). Hantschel et al. (2013:pp.24-25) formulate several specific characteristics
of listening: we cannot control what we hear; the “flectingness”, the transience of
what is heard; immediacy, directness of what is heard. Reception is an uncontrol-
lable, unguided process; the parallel course of several cognitive processes (decod-
ing, reduction, storage, anticipation, hypothesis formation, and their verification
and verification or modification); the language is spontancous, it depends on the
speaker's momentary situation, the sentence structure is simple, and listening is
accompanied by sounds from the immediate environment.

The literature usually distinguishes between two forms of listening in the context
of foreign language learning. Polomské (2013:p.6) mentions so-called extensive
listening, which aims at the overall comprehension of the spoken text. It is usu-
ally of a longer format and contains a more challenging vocabulary. The listener,
therefore, needs to be focused only on listening. During the listening process, the
learner does not try to catch a particular piece of information, word, or phrase in the
recording. Such listening comprehension can be mediated by an audio recording,
avideo, or the teacher reading the text. It can be said that this is general listening.
The second type of listening comprehension is called intensive listening, where the
listener focuses on a specific piece of information, part of an audio recording, or
the grammatical, lexical, or phonological form of a word. The recording should be
shorter and repeated several times. It contains more specific information for the
listener to pick up. Thus, in this case, it is detailed or selective listening, which aims
at a detailed understanding of the text heard or some specific information from it.

In the process of developing listening skills, it is important to use the right strate-
gies to facilitate language learning and thus expedite effective listening training. One
important strategy is to work with authentic texts (Erben, Ban & Castaneda, 2009;
Nadhianty & Purnomo, 2020). Authentic texts represent a means of acquiring a
foreign language, and culture of the target language. They are learning materials



Developing Listening Comprehension Through Podcasts in Foreign Language Learning

that are notartificially created for specific methodological purposes. Unlike didactic
texts, they have the property of fulfilling a socio-cultural purpose in the community
of speakers from which the text originates. As Civegna (2005:pp.168-172) states,
texts originate from the linguistic community in which the language is used as a
mother tongue and completely reflect the relations between the original creators of
the text and their environment. The notion of authenticity is particularly important
in foreign language acquisition. Its role in foreign language teaching is defined by
Edelhoft (1985), who claims that the term authentic is often used synonymously
with the terms such as documentary, real, and genuine. It is meant to be the opposite
of the notion of created, manufactured, and artificial. He also stresses that for the
selection of language rules and communicative stimuli in foreign language teach-
ing, the notion of authenticity serves as a precept to use texts created or spoken by
native speakers, not those created or produced specifically for language teaching.
Texts should be authentic to make language teaching in schools as close as possible
to everyday communicative situations, i.e. to bring it closer to the practical use of
language in everyday life. Briinner (2009) emphasises this fact when he says that
in foreign language classes, it is necessary to create communicative situations that
enable learners to have authentic conversations. Such authentic language commu-
nication can prepare students for relevant everyday situations.

A wide range of possibilities for the use of authentic materials (listening compre-
hension of authentic texts) is offered by modern media, especially the Internet, which
has become a direct means of education at all levels of schools in recent times, mostly
during the Covid-19 pandemic, and which has also made accessible completely new
perspectives for the teaching of foreign languages. The media provides written and
spoken authentic language. Especially the Internet, thanks to its communication
possibilities, opens up completely new possibilities in intercultural language teaching
(Kunovskd, 2015; Abdulrahman, T. et al., 2018; Hense, J., Bernd, M. 2021, Goldman,
T. 2018). New media also enable communicative interaction. This interaction is
between the medium and the recipient and can have a positive impact on both lan-
guage and intercultural learning. Thus, one of the basic characteristics of new media
is interactivity, and these interactive communicative situations are of great value for
foreign language learning. Bosenius and Donnerstag (2004) add that electronic media
have a didactically justified function in foreign language teaching - they convey that
foreign language acquisition is supported by an appropriate media share. In the same
way, electronic forms of communication such as email or chat represent important
communicative situations and create an important target area for foreign language
learning. According to Kole¢ani Lencové, Kovacova & Tomdaskové (2018, p. 148),
one of the many advantages of modern media is the continuous availability of digital
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content for both teachers and learners, mainly due to the constant development of
new technologies, computers, and smartphones. Freundenstein (2007) adds that
new modern media prepare foreign language learners for the demands of contem-
porary society, for the development of communicative language skills, but also for
the development of skills such as problem-solving, teamwork, and critical thinking,
which are related to everyday life and the world of work. For this reason, forms of
communication are also a topic in foreign language didactics, so that, for example,
e-mail, chat, or videoconferencing are used to support the development of receptive
and productive skills. This enables the process of foreign language learning in the
classroom to be linked to the everyday and professional world.

In this study, we focus on one of the possibilities of using modern media with
authentic material — podcasts - for listening comprehension training. The term podcast
dates back to 2004 and it first appeared in an article in the newspaper The Guardian
(Hammersley, 2004). The word itself originated from a combination of the words iPod
and broadcast = podcast. The term is now used to refer to any type of recorded audio
or video whose content is made available to a larger audience and is stored on personal
or portable devices (offline) for discrete use (Gnaur & Huttel, 2016).

A podcast can be created using any digital recording device, such as a portable
MP3 player. Episodes are usually recorded in mp3 format, the size of which is
compatible and suitable for a podcast. But this format is not the only one used in
podcasts. Other formats are e.g. M4A/AAC (Advanced Audio Coding), WAV
(Windows Wave), WMA (Windows Audio Media), and FLAC (Free Lossless
Audio Codec) (Tan & Mong, 2006).

Kay (2012) lists 4 ways of using podcasts in teaching:

1. Lecture-based podcasts - contain recordings of lectures learners can access
before, after, or instead of the lecture.

2. Extended Presentation podcasts - refers to presentations and materials for
presentations with voice-over commentary.

3. Supplemental podcasts, which are designed to support traditional classroom
or learning group instruction. They offer supplemental materials, including real-
world examples, summaries of lessons, or textbook chapters. This is the way, of using
the podcast in education, we applied in the experiment whose implementation and
results we present in the following sections of this study.

4 . Worked examples are particularly suited to provide video that explains
specific problems or applications for which students need guidance.

Pelet (2013) recognises the following main instructional approaches that involve
podcasts:
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1. Receptive viewing - is the most common use of podcasts in teaching. It
provides information to learners who can process it at a time that suits them. The
disadvantage of this approach is that it’s a passive activity.

2. Problem-solving - the aim is to provide information to the learners, but unlike the
first approach, an objective that relates to solving certain exercises and problems is set.

3. Creative use of podcasts - this is an approach in which the creation of podcasts
itself becomes a teaching strategy. This approach aims to encourage learners to
explore, collaborate, and present their achievements.

According to Ramirez (2011), audio podcasts can be used in the classroom or
a learning group in both productive and receptive domains to practice listening
comprehension and to acquire communication skills in a foreign language. The
most important advantages of podcasts compared to traditional audio texts can
be summarised under the following headings:

1. Audio material authenticity

2. Text topicality

3. Motivation

4. Fase of use

5. Support for autonomous learning

Ramirez (2011) also adds that podcasts have many advantages for foreign
language learning in the classroom or learning groups and outside the classroom.
However, their rampant abundance on the Internet makes it difficult for teachers
to choose. For this reason, when selecting them and using them in the classroom,
consideration should be given to selecting podcasts from appropriate sources so
that they truly serve the purpose of listening comprehension practice and acquiring
communication skills in a foreign language.

Stork (2012) ranks mobile learning (m-learning) among the many advantages
of podcasts and their possible use in foreign language teaching. This is a cumulative
term for all teaching and learning processes that take place with the support of
electronic devices, and in which learners are no longer tied to specific locations
explicitly designed for learning. Podcasts can be accessed over the Internet not only
via a computer but also via mobile devices such as MP3 players or mobile phones,

which learners carry with them anyway.

3. Methods

We focused on the impact of the use of the web application podcast on the
development of listening comprehension, speaking skills and on students' motivation

to study a foreign language more extensively. In the research, we compared the
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traditional methods of foreign language teaching with teaching supported by podcasts.
The research was carried out in 2021-2022. In this study, we present the results of

the research on teaching the German language with the support of using podcasts.

3.1 Instrument

We used the quantitative methods: experiment and questionnaire. The
experiment aimed to demonstrate if the use of podcasts in teaching the German
language had a positive effect on students' listening skills. We used the questionnaire
to collect data about the opinions, experiences, and attitudes of students from the
experimental group about using podcasts in the educational process. To analyse
the data we used the Statistical Package for Social Science (SPSS) programme.

3.2 Participants

The target group consisted of 196 second-year bachelor students from the
University of Economics in Bratislava who took a three-semester course of vocational
German. The respondents were divided into 5 experimental and 5 control groups.
We labelled the experimental groups with a number and the letter e (1¢, 2¢, 3¢, 4e,
Se). The control groups were marked with a number and the letter ¢ (1¢, 2¢, 3c,
4c, 5¢). The research was carried out in the summer semester. The students in the
experimental groups worked every week during the 2021/2022 summer semester on
assignments published on the Podbean platform,which was created for this purpose.

In Table 1. we briefly present the basic characteristics of the experimental and
control groups.

Table 1 Basic characteristics of the experimental and control groups

Characteristic

Experimental group

Control group

number of students:

98

98

number of groups: 5 5

male: 38 39

female: 60 59

year of study: second second

semester: summer semester summer semester
degree: Bachelor's degree Bachelor's degree
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3.3 Data Collecting Technique

The researchers obtained data from the experimental and control groups. The
respondents did a pre-test aimed at listening comprehension at the beginning of
the summer semester and a post-test, which, like the pre-test, focused on listening
comprehension, and was carried out at the end of the summer semester. The tests
consisted of 16 tasks. The highest score a student could achieve was 32 points.

4. Results and discussion

Based on the research, we can argue that the use of modern technology in
teaching, such as podcasts, can make foreign language learning more attractive
for students. Thus, podcasts are an important didactic tool and great support to
modernise existing teaching approaches (Chacon & Perer, 2011).

Since we decided to use Podbean, which was free, we had to keep the written part
of the tasks fairly limited in the extent. The tasks, therefore, had to be formulated
as concisely as possible. During the summer semester, the students had to listen to
10 audio recordings and complete assignments related to listening. The worked-
out assignments were subsequently analysed during the seminars. The recordings
on the podcast served as supplementary study materials aimed to help students
practice their listening skills.

The pre-testaimed to assess the level of the language skill listening comprehension
at the beginning of the experiment. In the 12th week of the semester, the
experimental and control groups took a post-test. The post-test aimed to check
the listening comprehension progress. In Tables 2a and 2b we can see what results
the respondents achieved in the pre-test.

In Tables 3a and 3b we can see the analysis of the data presented in Tables 2a and
2b. It is clear that at the beginning of the research, both groups (experimental and
control) had approximately the same level of listening comprehension skills. Based on
the statistical analysis of data we collected from the results the respondents obtained
in the pre-test, we found that the respondents in the experimental groups achieved a
slightly higher mean (19.84) compared to the control groups (19.62). This implies
that the participants in the experimental groups scored slightly better on average in
the listening pre-test compared to the participants in the control groups. The median
values are the same for the experimental and control groups (20). This indicates
that the mean performance in both groups is the same. The modus for both groups
is 19. This means that 19 is the most frequent score in both the experimental and
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control groups. The standard deviation, which measures the variance of the scores,
shows that the control groups had a higher standard deviation (5.32) compared to
the experimental groups (4.80). This indicates that the scores in the control groups
were more spread out. In other words, while the mean indicates a slightly higher
average score in the experimental groups, the median and the mode are similar for the
experimental and control groups. The control groups had a higher standard deviation,

indicating greater variability in scores compared to the experimental groups.

Table 3a Pre-test analysis results in the experimental groups

R - o ERR
e |gB| 5 E| g | o | B8 52
5B | EE| S| 2| =2 7 i zs
%* g ° = 5= | 2 =
le 20 20,9 21 27 5,29 12 29
2e 19 19,52 20 17 4,82 12 30
3e 19 19,68 20 22 4,45 12 30
4e 20 18,80 19 19 4,90 8 27
Se 20 20,30 19 25 4,71 14 28
All groups 98 19,84 20 19 4,80

Table 3b Pre-test analysis results in the control groups

o — = g
S & E 3 = 8 S » B & | E79
S oo =R = = 9 g g =
2
1c 20 19.95 21,5 26 6.21 8 28
2c 19 19,3 20 21 4,49 8 26
3¢ 19 19,15 20 28 7,19 0 28
4¢ 20 19,5 19 17 4,36 12 28
Sc 20 20,2 20 19 423 12 27
All groups| 98 19,62 20 19 5,32

In Figure 1, we can see the difference in results respondents achieved in the
pre-test in both groups, experimental and control. It is a comparison of the scores
achieved by the respondents who take part in the pre-test. The abbreviation EG

stands for experimental groups and the abbreviation CG stands for control groups.
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Figure 1 Pre-test results comparison of the experimental and control groups.

Comparison of the results in the pre-test
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Tables 4a and 4b present the results of the post-test in the experimental and
control groups. At this point, it should be noted that the students in the experimental
group wrote the post-test after completing ten training recordings with tasks made
available sequentially on the aforementioned podcast. The students in the control
group were trained only in the traditional way during the semester, without the
additional listening training exercises posted on the podcast.

At the end of the experiment, both experimental and control groups carried
out a post-test. In Tables 5a and 5b we present the data we obtained from the
final listening test and their analysis. Based on the data analysis, we found that the
experimental groups scored a higher mean (21.53) compared to the control groups
(19.9). This implies that the respondents in the experimental groups scored higher
on average in the listening test compared to the respondents in the control groups.
The median values are similar for both groups (21.5 for the experimental groups
and 20 for the control groups). The median is less affected by extreme values, and
in this case, it suggests that the mean performance in the groups is similar. The
mode for the experimental groups is 25, while for the control groups, it is 19.
This indicates that the most common score in the experimental groups was 25,
while in the control groups, it was 19. The standard deviation, which measures the
variance of the scores, shows that the control groups had a slightly higher standard
deviation (5.17) compared to the experimental groups (4.84). This suggests that the
scores in the control groups are slightly more dispersed. Overall, the experimental

groups performed better on average on the final listening test, as evidenced by the
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higher mean. The mode also indicates a different pattern of the most frequently
occurring scores between the experimental and control groups. The median values
are close, indicating that the mean performance is similar, and the standard deviation

indicates slightly more variability in the control groups' results.

Table Sa.

Post-test results analysis in the experimental groups

E 5 .| = z =,
25 EE| S| 2| =27 |gdlis
%* g ” p= g £ =
le 20,00 | 21,70 | 22,00 | 17,00 | 413 12,00 | 28,00
2e 19,00 | 22,00 | 22,00 | 25,00 5,77 11,00 | 32,00
3e 19,00 | 21,36 | 21,00 | 21,00 5,24 12,00 | 30,00
4e 20,00 | 21,25 | 21,50 | 25,00 4,09 14,00 | 30,00
Se 20,00 | 21,35 | 21,00 | 17,00 5,29 08,00 | 30,00
All groups | 98,00 | 21,53 | 21,50 | 25,00 | 4,84
Table Sb.
Post-test results analysis in the control groups
2 [=} [=
3 Tg| T 5 % .| =,
B o B85 & | £ | E n | 8E|EE
= |23 S| 2| 2|7 |gE| 58
E | 2% = | = : ™| B
g = |7
1c 20,00 | 19,85 | 21,00 | 21,00 6,25 0,00 28,00
2c 19,00 | 19,63 | 19,00 | 19,00 4,70 10,00 | 28,00
3c 19,00 | 20,52 | 20,00 | 23,00 5,09 14,00 | 28,00
4c 20,00 | 19,25 18,50 | 17,00 6,10 0,00 28,00
5¢ 20 20,3 20 20 3,69 14 28
All groups| 98 19,9 20 19 5,17

In Figure 2, we can see the difference in results achieved by the respondents.

This is a comparison of the scores achieved by the respondents in the final testing.
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Figure 2 Final test results comparison of the experimental and control groups.
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After comparing the achieved results by both groups, we can conclude that the
experimental groups achieved better results than the control groups. This is because of
the many advantages of podcasts, which were used in the experiment as a supplement to
traditional teaching. However, the questionnaire responses, which were taken along with
the post-test by the respondents in the experimental groups, showed that many students,
despite the unlimited availability of the podcast, did not use this medium sufficiently.
Listening to the recordings for each assignment was not limited, i.e. students could listen
to the uploaded audio posts as many times as they needed. The recordings were available
throughout the research. The respondents answers showed that students mostly listened
to each recording only once or twice and then carried out the tasks.

Based on the findings according to the results of the tests and questionnaires,
we can state the following:

1. All groups, both experimental and control, consisted of students randomly
assigned to groups. This increases the likelihood of obtaining data and results that
correspond to their real-life level of proficiency in German as a second foreign
language, as well as to the students ability to use foreign language knowledge
adequately in completing the assignments in the tasks of our project.

2. The lower level of foreign language proficiency as well as the heterogeneity of
the groups may make students less motivated to regularly and proactively include
listening comprehension in a foreign language in their foreign language learning
activities than in the case of B2 and C1 proficiency.

3. Wk consider it important to note that when completing the tasks, students
focused more on the content correctness of their answers than on the form,
grammatical, and stylistic level of their answers. The reason for this approach may
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be alower level of proficiency in the second foreign language, which was particularly
noticeable in the answers in which it was necessary to formulate their sentences and
statements. These findings signal the need to work on the development of writing
skills in a foreign language during lessons.

4. Listening comprehension in a foreign language is a rather demanding
competence, the acquisition of which requires both mastery of basic grammar and
vocabulary appropriate to the level. Regular training in this competence is equally
important. Students gradually get rid of the feeling of uncertainty and nervousness
often associated with listening to a text in a foreign language.

5. Teachers should regularly incorporate listening comprehension into foreign
language teaching to motivate students to engage in these types of learning activities.
Students have expressed positive attitudes towards the inclusion of such activities
in the teaching process, especially in terms of increasing their motivation to
learn a foreign language as well as a form of self-monitoring. Students perceived
audio recordings as suitable supplementary study material. The current media
environment and the possibilities of obtaining authentic recordings in a foreign
language are available to every student at any time and repeatedly. These are the
facts both teachers and students should make use of more often.

However, we can conclude that using the recordings posted on the podcast
certainly contributes to the gradual improvement of receptive communicative
language skills. After analysing the gathered data, we claim that the rate of improving
language skill listening in the experimental group is certainly influenced by the
uploaded audio recordings themselves and the types of tasks students were asked
to carry out. Other authors ($endag et al., 2018) who investigated the effectiveness
of podcasts in foreign language learning came to similar conclusions. If podcasts
are to be effective, the strategy for using them must be set up correctly. That is,
listen to podcasts regularly, several times in a row, then discuss the content and
become familiar with the meanings of unfamiliar terms. Although the use of
podcasts brings a higher degree of innovation to the classroom (Nurkhamitov &
Gerkina, 2017), to which students respond positively, the use of podcasts must not
become a stereotypical activity. Stereotypical methods can decrease overall student
performance. For this reason, we could discuss involving students in the preparation
of their podcasts so that they practice not only listening but also speaking.

Research has shown that students who used podcasts as a supplement to instruc-
tion improved their listening comprehension skills. The podcast can improve the
ability to differentiate between words with a similar spelling and pronunciation.
Podcasts can help to understand the content of the spoken text and to gain an
overall understanding of the spoken word.
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5. Conclusions

This study aimed to present one of the possibilities of developing receptive language
listening skills in the teaching of German as a second foreign language at the University
of Economics in Bratislava. We offered students the opportunity to improve their
language listening skills through recordings and tasks published on a podcast. Research
results show that this form can also be an effective supplement to foreign language
teaching. However, it requires even more comprehensive research, and deeper analysis
of other factors influencing students' achievement in pre-tests and post-tests, as well as in
individual sub-tasks. This research opens the way for even greater motivation for students
to use modern media in learning, thus developing their media competence in addition
to their communicative language skills. In addition, it is important to lead students to
learner autonomy, so that students regulate their learning process and become more
independent, which also gives the teacher a new role in a whole new dimension - the
teacher becomes a guide in the students " learning journey. The research results opened
up several topics focusing on different aspects of foreign language teaching in a non-
philological college. In particular, we consider it important to address the question of
how to avoid stereotypes in the use of podcasts and explore the possibilities of involving
students in the production of their podcasts in a foreign language.

References

1. Abdous, M., Camarena, M. M. & Facer, B. R. (2009) MALL Technology: Use of
academic podcasting in the foreign language classroom. ReCALL, 21 (1), 76-95.
DOI: 10.1017/50958344009000020

2. Abdulrahman, T., Basalama, N., & Widodo, M. R. (2018) The Impact of Podcasts
on EFL Students' Listening Comprehension. International Journal of Language Edu-
cation, 2 (2), 23-33.

3. Bosenius, P. & Donnerstag, J. (2004) Interaktive Medien und Fremdsprachenlernen.
Band 17. Frankfurt am Main, Peter Lang.

4. Briinner, L. (2009) Gehirngerechtes Lernen mit digitalen Medien. Ein Unterrichtskonzept
fiir den integrativen DaF-Unterricht. Miinchen, IUDICIUM Verlag.

5. Chacon, C. T. & Perer, M. A. C. (2011) The Podcast as an Innovation for the Teaching
of English as a Foreign Language. Pixel-Bit- Revista De Medios Y Educacion, 39,41-54.

6. Civegna, K. (2005) Authentische Texte. In: H.-L. Krechel (ed.) Mebrsprachiger
Fachunterricht in Landern Europas. Tubingen, Gunter Narr Verlag, pp. 168-172.

7. Dere, I. & Akkaya, A. C. (2022) Distance Social Studies Courses in the Pandemic
Period with the Experiences of Teachers. Cukurova University Faculty of Education
Journal. 51 (2),1172-1206. DOI: 10.14812/cuefd.1035594.

OUNONOr Xv 2024 30

179



OUNONOT XV 2024 30

180

Jana Kucharovd, Ingrid Kunovskd, Eva Stradiotovd, Radoslav S’teﬁmh’k

10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22,

23,

Dmytriieva, O. (2018) Using Podcasts for Teaching English (Through the Example of
"English With Oleseya’ Radio English Lessons and Podcasts). Science and Education,
2,161-166.

Edelhoff, Ch. (1985) Authentizitit im Fremdsprachenunterricht. In: Ch. Edelhoff
(ed.) Authentische Texte im Deutschunterricht. Ismaning, Max Hueber Verlag, pp. 7-30.
Erben, T., Ban, R. & Castaneda, M. (2009) Teaching English Language Learners
through Technology. London, Routledge. DOI: 10.4324/9780203894422.
Fouz-Gonzélez,]. (2019) Podcast-based pronunciation training: Enhancing FL learners’
perception and production of fossilised segmental features. ReCALL, 31 (2),150-169.
Freudenstein, R. (2007) Unterrichtsmittel und Medien: Uberblick in Lehr- und
Lernmaterialien und Unterrichtsmedien. In: K. R. Bausch, H. Christ & H. J. Krumm
(Eds), Handbuch Fremdsprachenunterricht. Tibingen, Francke, pp. 395-399.
Gnaur, D. & Huttel, H. (2016) Podcasting for Teaching and Learning in Higher
Education. Aalborg, Universitetsforlag.

Goldman, T. (2018) The Impact of Podcasts in Education. Pop Culture Intersections,
29. https://scholarcommons.scu.edu/engl_176/29 [Accessed 15th July 2024].
Halone, K., Cunconan, T. M., Coakley, C. G. & Wolvin, A. D. (1998) Toward the
establishment of general dimensions underlying the listening process. International
Journal of Listening, 12 (1), 12-28. DOI: 10.1080/10904018.1998.10499016.
Hantschel, H.-J., Brinitzer, M., Kromer, S., Méller-Frorath, M. & Ros, L. (2013) DaF
unterrichten. Basiswissen Didaktik Deutsch als Fremd- und Zweitsprache. Stuttgart,
Ernst Klett Sprachen GmbH.

Hammersley, B. (2004) Audible Revolution. 7he Guardian, 12 February 2004,
https://www.theguardian.com/media/2004/feb/12/broadcasting.digitalmedia
[Accessed 19th July 2024].

Hargie, O. (2011) Skilled interpersonal communication: Research, theory and practice.
5th edition. London, Routledge.

Hense, J. & Bernd, M. (2021) Podcasts, Microcontent ¢ MOOCs. Potsdam,
Universititsverlag Potsdam.

Kay, R. H. (2012) Exploring the use of video podcasts in education: A comprehensive
review of the literature. Computers in Human Bebavior, 28 (3), 820-831. DOI:
0.1016/j.chb.2012.01.011.

Kole¢dni Lencovd, L, Kovacovd, M. & Toméskova, S. (2018) Newue Wege im Dal-
Unterricht. Bildende Kunst — Spielfilm — digitale Medien. Numbrecht, KIRSCH-Verlag.
Kunovskd, I. (2015) Internet a vyucba cudzich jazykov. Férum cudzich jazykov, 7
(4),33-39.

Kucharov4, J. (2015) Testovanie receptivnej komunikaénej zruénosti po¢avanie
s porozumenim. In: M. Cychova (ed.) Komunikativne testovanie cudzieho jazyka:
Jazykovd drover; A1 a A2. Anglicky jazyk. Nemecky jazyk. Rusky jazyk. Bratislava,
Nirodny ustav certifikovanych merani vzdeldvania, pp. 34-56.



24.

25.

26.

27.

28.

29.

30.

31.

32.

33.

34.

35.

36.

37.

38.

Developing Listening Comprehension Through Podcasts in Foreign Language Learning

Marx, A., Heppt, B. & Henschel, S. (2017) Listening comprehension of academic
and everyday language in first language and second language students. Applied
Psycholinguistics, 38 (3), 571-600.

Micic, S. & Cajka, Z. (2013) Listening Strategies in Language Learning and their
Teaching Practice in Serbia. Naslede, 10 (25), 147-159.

Mohamed, M. M. K. (2018) Using Audiobooks for Developing Listening Com- pre-
hension among Saudi EFL Preparatory Year Students. Journal of Language Teaching
and Research 9, 64—64. DOI: 10.17507/j1tr.0901.08.

Nadhianty, A., & Purnomo, A. (2020) Implementatiom podcast and learning video
to connecting in distance. Proceeding International Conference on Islamic Education,
(4). Malang, Universitas Islam Negeri (UIN) Maulana Malik Ibrahim Malang, 24-29.
Nurkhamitov, M. R. & Gerkina, N. V. (2017) Using the Technology of Podcasting in
Modern Foreign Language Teaching. Modern Journal of Language Teaching Methods,
7(9),299-302.

Pelet, ). E. (2013) E-Learning 2.0 Technologies and Web Applications in Higher Education,
Advances in Higher Education and Proféssional Development. Premier reference source.
IGI Global. https://doi.org/10.4018/978-1-4666-4876-0 [Accessed 19th July 2024].
Polomska, D. (2013) Metddy a techniky na rozvijanie receptivnych komunikacnyjch
zrucnosti. Presov, MPC.

Retnawati, E. (2019) Efforts to support and expand the use of educational technology
as a means of delivering learning. International Journal of Indonesian Education and
Teaching ([JIET) 3, 128-137. DOI: 10.24071/ijiet.v3i1.1725.

Ramirez, C. C. Del C. (2011) Neue Medien im DaF-Unterricht: Theorie und Praxis
zum Horverstehenstraining mit Podcasts. Informationen Deutsch als Fremdsprache,
38 (1), 36-69. DOIL: 10.1515/infodaf-2011-0105.

Sendag, S., Gedik, N. & Toker, S. (2018) Impact of repetitive listening, listening-aid
and podcast length on EFL podcast listening. Computers & Education, 125,273-283.
DOI: 10.1016/j.compedu.2018.06.019.

Stefancik, R. & Stradiotova, E. (2020) Using Web 2.0 Tool Podcast in Teaching
Foreign Languages. Advanced Education, 7 (14), 46-55. DOI: 10.20535/2410-
8286.198209.

Stork, A. (2012) Podcasts im Fremdsprachenunterricht — ein Uberblick. Informationen
Deutsch als Fremdsprache, 39 (1), 3-16. DOI: 10.1515/infodaf-2012-0102.
Stradiotovi, E., Zsapkov4, E. & Pagkova, H. (2018) Po¢dvanie s porozumenim s
podporou technoldgii. In: Kunovskd, I. (ed.) Moderné trendy vo vyuche cudzich jazykov.
Brno, Tribun EU, pp. 141-156.

Sysoev, P. V. & Evstigneev, M. N. (2015) Foreign Language Teachers’ Competency
in Using Information and Communication Technologies. Procedia — Social and
Behavioral Sciences, 200, 157-161. DOI: 10.1016/j.sbspro.2015.08.037.

Tan, Y. H. & Mong, K. T. (2006) Audioblogging and Podcasting in Education. Ministry
of Education.

OUNONOr Xv 2024 30

181



OUNONOT XV 2024 30

182

Jana Kucharovd, Ingrid Kunovskd, Eva Stradiotovd, Radoslav S’teﬁmh’k

39. Underwood, M. (1989) Teaching listening. New York, Longman.

40. Vandergrift, L. (1997) The Cinderella of Communication Strategies: Reception
Strategies in Interactive Listening. The Modern Language Journal, 81 (4), 494-505.
DOI:10.1111/j.1540-4781.1997.tb05517 x.

41. Wang, L. & Maclntyre, P. (2021) Second language listening comprehension: The
role of anxiety and enjoyment in listening metacognitive awareness. Studies in Second
Language Learning and Teaching, 11 (4),491-515.DOI: 10.14746/sslt.2021.11.4.2.

42. Wolvin, A. D. & Coakley, C. G. (1993) A Listening Taxonomy. In A. D. Wolvin.
& C. G. Coakley (eds.), Perspectives on Listening. Norwood, N. J., Ablex Publishing
Corporation, pp. 15-22.

Jana Kyxaposa
Exonomcku ynusepsuter y bparncaasu
PakyATeT MPUMHjEHEHUX je3UKa

OACjCK 32 BEMAYKH jE3UK

Wurpua Kynoscka
Exonomcku ynusepauter y Bparucaasu
PakyareT MPUMHjEICHUX je3HKa

Oacjex 3a BEMAYKH jE3UK

Esa Crpaanorosa
Exonomcku ynusepaurer y bparucaasu
Daxyarer npuMHjeBEHIX je3HKa
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Oacjex 3a HHTEPKYATYpHY KOMYHUKALIH]y

PA3BUJAIBE BJEIITHHE PA3YMHJEBAHA OACAYIIAHOT
TEKCTA KPO3 ITOAKACTE Y HACTABH CTPAHOT
JE3UKA

Pesume

Y 0BOM paAy HACTOJHMO A2 IIPEACTABUMO jeAHY oA MoryhHOCTH pasBoja
BjELITHHE PasyMHjeBatba OACAYLIAHOT TEKCTa y3 oMoh caBpeMeHOr MeAHja
— IOAKACTa — y IPOIECY MOAYYaBaKa U YCBajalha HEKOT CTPAHOT je3HKa.
Kopucruan cMo ABHje rAaBHE HaydHE METOAC: EKCIICPUMEHT U YIIUTHHK.
ExcriepuMeHTOM je OHAO 3aMHILACHO AQ CE AOKAXKE KAKO KOPHUIITCHE

MOAKACTa Y HACTABU HEMAYKOT j€3UKA TIOBUTUBHO YTUYE HA BjEIITHHY
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CAyIIaEa KOA CTyAcHaTa. KopHcTrAM cMO YIIUTHHK AQ IPUKYIIHMO TOAATKE O
MHUIILAEHUMA, HCKYCTBUMA M CTABOBHMA €KCIIEPHUMEHTAAHE TPYIIE Y TIOTACAY
KOPHIITEHA IOAKACTA Y 06pasoBHOM npouecy. Llnmhy rpyny unnuao je 196
CTYAGHATA APYTE TOAMHE AOAMIIAOMCKHUX CTYAHja ExoHOMCKOT yHUMBEp3HTETA
y bparucaasu (Caosauka), Koju cy noxahaAu HacTaBy U3 HEMAYKOT je3HKa
CTPyKe TOKOM TpH ceMecTpa. Y nopeljemy ca TpaANLIMOHAAHOM HAaCTaBOM,
CMaTpaMo Aa je ynoTpeba MOAKACTa YIHHKOBHTO CPEACTBO 32 YUCHE CTPAHOT
jesuka. Ho, moTpe6HO je Ha mpaBu HAYMH MOTHBHCATH CTYACHTE 32 IIPOLIEC
CaMOCTAAHOT y4era, ¢ 063MPOM Ha TO A2 0Baj OOAUK, YKOAHKO MY Ce He
HPHCTYIH Ca BUCOKOM AO30M IOACTHLja, Hehe AoHHjeTH odekuBaHe
peayarate. CTYAEHTH KOjH Cy KOPHCTHAM ITOAKACTE KAO AOAATAK HACTABU
060M,IIAAH CY CONCTBEHE BjCIUTHHE PasyMHjeBalba OACAYLIAHOT TEKCTA.
IToaxacT Moxe yHanpHjeaAuTH I/I,A,CHTI/I(l)I/IKaLlI/ij 3HAYEH:A PUjEYH YUjU CY
[PaBONKC U U3roBop pasanmdutu. ITopea Tora, moaxactu mory nomohu y
pasyMHjeBary CappiKaja H3TOBOPEHOT TEKCTA, T€ Y IETOBOM CBEYKYITHOM
noumamy. MebyTum, MoTHBaLuja cTyscHATA AQ yde CTPAHH je3HK OA
U3Y3ETHE j€ BA)KHOCTH, IITO CE HATTOCAHETKY BUAU U3 3aKAy9aKa OBOT PaAd.
[ToaxacTu MOTy A2 yHAIIpHjeAE BjeIUTHHE KOPHIUTEHA HEKOT CTPAHOT je3HKa,
aAu obaBesa je CTyACHATA Aa ce IIPEMa IIPOLIECY Y4ICHa OAHOCE OATOBOPHO
U AQ CE PEAOBHO CIIPEMajy 3 YacoBe.

> K/byyﬂe Pujesn: TIOAKACT, BjEIITHHA CAYLIAHkha, CTPAHU jE3UK, YUEIbE,

MOAYYaBakbe.

Preuzeto: 12. 5. 2024.
Korekcije: 8. 12. 2024.
Prihvaceno: 31. 12. 2024.

OUNONOr Xv 2024 30

183



