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PR AC TICAL TR AINING AND ITS IMPAC TS 
ON EMPLOYABILIT Y AF TER GR ADUATION 

Markéta Šnýdrová, Lucie Vnoučková, Ivana1Šnýdrová*

Abstract
This paper is a case study on the influence of students working during their studies and 
its impacts on their employability after graduation. Data for this research were collected 
at a private business university in Prague, the Czech Republic. The aim of the paper is 
to identify approaches of business university graduates to employment during their study 
and to evaluate the role of students’ employment in their future career. A partial aim is 
to evaluate relations between student employment and future job position. The data were 
obtained through primary research: a questionnaire survey, two in-depth interviews and 
four focus groups. The results show that practical training during studies does affect 
applicability of study results, but graduates are not promoted immediately after their 
university graduation regardless of their gender. The only disadvantages mentioned re-
garded demands on time. In the qualitative research, graduates most often reported de-
mands on family support, time, problem coping and necessity of such behaviour.

Keywords: Professional experience and education, practical training, study, student, impact, 
employability
JEL Classification: A22, I23, J24

1. Introduction

This article examines the impact of students working during their studies and its impacts 
on their employability after graduation. Research shows that many students work part-
time, or sometimes even full-time, during their studies. In the Czech Republic and also 
in other countries, the number of students involved in the working process already during 
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their studies is growing (Fischer and Lipovská, 2014; Tessema et al., 2014). Financial 
consideration had been identified as a major reason for working during studies as well 
as the effort to get practical experience and get to know the labour market (Fischer 
and Lipovská, 2014). This position gives students-employees many positives as well as 
negatives, but a conflict often occurs between the student role and the employee role. 
The family environment from which the student comes also plays a role in the approach 
to work during studies (Fischer and Lipovská, 2014). Students whose parents have 
a university education are more optimistic about getting good working positions and 
their career possibilities compared to students whose parents do not have a university 
education (Fischer and Lipovská, 2014). Research shows that students working during 
their studies are classified into two groups: students working in the field of their study, 
and students working outside the field of their study (Curtis, 2007; Robert and Saar, 
2012). Research also shows that men work in the field of their study more often than 
women (Robert and Saar, 2012). Working during university studies has both positives and 
negatives (Curtis, 2007; Hall, 2010; Evans et al., 2014; Tessema et al., 2014; Tuononen 
et al., 2016). Creed et al. (2015) focus on the conflict between the simultaneous roles 
of a student and an employee.

This article primarily deals with the influence of work during studies on employ-
ability of graduates. The aim of the paper is to evaluate the role of students’ employment 
in their future career. A partial aim is to test defined hypotheses in order to evaluate 
relations between students’ employment and future job position. Hypotheses formulated 
upon the theoretical basis have been tested and the defined research assumption has 
been answered.

In the introduction and the theoretical basis, a broader framework of the surveyed 
topic is made using recent articles and publications. The chapter devoted to the results 
summarizes primary data obtained through a questionnaire, focus groups and individual 
interviews. The data is further examined and analysed. In the discussion and conclusion 
sections, the main findings from the primary research are summarized and compared with 
research already carried out on the surveyed issues. 

2. Theoretical Background

Participation of students on the labour market already during their studies is not a phenomen-
on of the recent times (Tessema et al., 2014). Research shows that this phenomenon has 
existed since the mid 1960s; nevertheless, in recent years we see an increase in the numbers 
of students working at least part-time already during their studies (Hall, 2010; Callender, 
2008; Kalenkoski and Pabilonia, 2008). 
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2.1 Causes and consequences of students working during 
their studies 

Richardson et al. (2009) and McGregor (2015) state that the primary reason for at least part-
time employment of students of full-time study is to acquire financial means. Only a part 
of students want to get practical working experience as their main motivation for working 
during their studies (Richardson et al., 2009). Also, Hall (2010) found that some students 
emphasized the benefits of getting any working experience, including working experience 
from a field other than the field of their study. Wang et al. (2010) found that the acquisition 
of practical skills was an important motivation, while Curtin (2007) also emphasized 
the effect of socialization and establishing new contacts. Evans et al. (2014) confirmed 
the previous authors’ results, but added that most students do not see the parallel between 
their work during their studies (part-time job) and their subsequent career after graduation. 
On the contrary, Robert and Saar (2012) clearly demonstrated the influence of working during 
studies on students’ better employability after graduation. The authors mention especially 
finding a job faster by graduates who worked during their studies compared to graduates who 
studied only. Richardson et al. (2009) also added that working during studies can show that 
the student is sufficiently ambitious. Another benefit is that working students get their study 
goals straight and learn how to apply gained theoretical knowledge in practice (Hall, 2010).

Tuononen et al. (2016) identified the negative effects of working during studies, 
including the increase in the number of students leaving university before graduation and 
deterioration of their study results. Research carried out by Babcock and Marks (2011) 
showed gradually decreasing numbers of hours that full-time students spend on their 
studies and home preparation for school. Among other negative consequences of working 
during studies, there are also fatigue and less time for social and other extracurricular 
activities (Robotham, 2009). Research by Miller et al. (2008) showed that  insomnia, 
alcohol consumption or drug abuse increase among students who work more than 20 hours 
a week. Callender (2008) mentions the negative impacts of workload on study duties. 
Hall (2010), on the other hand, identified that when students work during their studies 
in the field of their study, it can be considered a practical complement to studies, getting 
practical skills. Curtis (2007) identified that students themselves do not think that working 
during studies could negatively impact their study results. Creed et al. (2015), who 
focused on the conflict relating to the simultaneous roles of a student and an employee, 
postulated that it must be taken into account that working during studies has positives as 
well as negatives. Tessema et al. (2014) identified that students working less than 10 hours 
a week are more satisfied and have better results in their studies compared to students 
who do not work at all. However, with increasing numbers of working hours, students’ 
satisfaction and achievements decrease. When assessed as a whole, working students 
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show less satisfaction with studies and worse study results compared to students who 
do not work according to the results of (Tessema et al. (2014). Curtis (2007) and Nonis and 
Hudson (2006) also came to similar conclusions. 

Devlin et al. (2008) concluded that despite many negative impacts of working during 
studies, we must consider working students the matter of fact nowadays and universities 
should cope with this fact. Arthur et al., (2012) emphasized the necessity and benefits 
of cooperation between schools and employers, not only because students learn how to get 
involved in the working process, but especially because they learn how to do business. 
Barron and Anastasiadou (2009) also recommend that universities cooperate more with 
employers who employ students in part-time positions, because they are often flexible and 
can provide students with advice and opportunities to get working positions. The authors 
also mention that many prestigious universities play an active role when mediating 
adequate part-time working positions for active students (Barron and Anastasiadou, 2009).

2.2  Influence of gender on working during studies 

According to research by Sianou-Kyrgiou (2012), the numbers of women studying at uni-
versities have increased in recent years, but despite this, women are often discriminated 
at the highest education levels; thus, there is also gender inequality (Šmídová, 2008; Sianou-
Kyrgiou, 2012). Weterer (2017) mentions the correlation between the achieved level within 
the education system and the position on the labour market. At the same time, however, 
we can say that there have been gender dissimilarities in this sphere, because men more 
often than women work in adequate positions (Weterer, 2017). While there is a relatively 
high correlation between the achieved level of education and the level of working position 
in the case of men, the situation for women is different (Mora and Ferrer-i-Carbonell, 2009; 
Stier and Herzberg-Druker, 2017; Weterer, 2017). According to the OECD (2017), women 
frequently work at lower positions and in branches with statistically lower wages compared 
to men. Despite the gender imbalance on the labour market, which is disadvantageous 
for women, we can mention the gender paradox of job satisfaction, because women are more 
satisfied with their wages and generally more satisfied in the working process compared 
to men (Kaiser, 2007; Kifle and Hailemariam, 2012). 

However, research also shows that in terms of working during studies, a number 
of students work at least part-time regardless of gender: men and women students work 
(Hall, 2010; Callender, 2008; Kalenkoski and Pabilonia, 2008). This is also confirmed 
by Robert and Saar (2012), whose work showed that students’ gender does not play a role 
in a group of students looking for work outside the field of their study during studies. 
However, we must mention that research also shows that men more often seek work 
in the field of their study (Robert and Saar, 2012).
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3.  Materials and Methods

Data for this primary research were collected using three methods: a questionnaire survey, 
focus groups and two individual in-depth interviews with students enrolled at a private 
university in the Czech Republic. 

3.1  Questionnaire 

Respondents of the primary questionnaire survey were contacted by e-mail. These respondents 
included all graduates of a private business university: the University of Economics 
and Management in Prague, Czech Republic. The university has only one faculty with 
the following departments: Human Resources, Marketing, Economics, Management, and 
Business. All graduates in the previous five years (i.e., from 2012 to October 2017) were 
contacted. The total number of the contacted graduates was 870 people. The return rate 
was 238 questionnaires, i.e., 27.4% of the total number of questionnaires sent. The number 
of graduates for the research was drawn from the formula:
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 ,      (1)

where:

N  total number of graduates,
z  level of significance (95%),
d  error rate (0.05),
r  expected deviation rate (0.5).

Based on the results of this formula, the number of the surveyed graduates is adequate 
and representative for all the graduates of the studied university in past five years.

The questionnaire focused on the benefits and disadvantages of working during 
studies and employability of graduates. The questionnaire contained a total of 31 questions, 
including 6 open questions, 24 multiple-choice questions and 1 question using a scale 
(where 1 means absolutely agree and 5 means absolutely disagree). The questionnaire 
focused on the following areas: working during studies, its focus and connection with 
the studied programme, employment after graduation, use of skills, development 
of abilities and competencies, necessary competencies for practice, socio-demographic 
questions (gender, age, type of programme studied, and length of study. All the questions 
also allowed the respondents to add comments or supplementary information. 

The data were collected using the CAWI method (on-line questionnaire; Computer 
Assisted Web Interviewing) and subsequently processed using statistical software (Excel 
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and SPSS). The questionnaire was placed in Google docs and respondents received 
a request by e-mail to complete it together with the link to it. This procedure ensured 
the respondents’ anonymity, as they could complete the questionnaire without giving their 
names or any other identification information. The data collection was made between 
mid May 2017 and the end of November 2017. The results were then processed. Only 
graduates of this one university were invited to participate in the survey. 

As mentioned above, 238 respondents participated in the questionnaire survey, 
81 of them were men (34%) and 157 were women (66%), which corresponds to the gender 
division within the total number of graduates. There were 122 bachelor graduates, i.e., 
51.3% (one of the bachelor graduates is just studying for the master’s degree), 70 master 
graduates (29.4%), 32 respondents graduated as bachelors as well as masters (13.5%), 
12 MBA graduates (5%), 1 graduate from a three-month study module (0.4%) and 
1 graduate who did not mention the study type (0.4%). 

3.2 Focus groups

Further information was gathered using qualitative research, namely focus groups. During 
September 2017, four focus groups took place focusing on the benefits and disadvantages 
of working during studies and employability of graduates. The qualitative research 
included only graduates declaring their interest in further cooperation with their alma mater. 
All the focus groups were carried out according to the same scenario, and all four focus 
groups were asked the same questions. These focus groups included graduates from both 
bachelor and master degree programmes. Each focus group lasted for 60 minutes and 
included three to seven participants. A total of 18 graduates participated in these focus 
groups. For each group, two observers were present (one of them was a psychologist) 
who recorded the course of the interview. Information gathered during the focus groups 
was subsequently put into the written form and then analysed using the content analysis 
based on key words already used in the quantitative research.

3.3 Individual interviews 

Each of the two individual interviews was attended by one graduate, an interviewer and 
a record-keeper. The record-keeper and observer at the same time was a psychologist 
who controlled the correct interpretation of the data. Each of the individual interviews 
was partially structured and lasted for an hour. The interviews were also subsequently 
transferred into the written form and further analysed using the content analysis based 
on the key words already used in the quantitative research. 
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3.4 Data processing

The qualitative data were processed using quantitative content analysis. The analysis was 
used because this method makes it possible to reveal those aspects of the text that are not 
apparent at first sight in a given amount of information. The procedure of the quantitative 
content analysis implemented reflected the steps according to Disman (2002) with partial 
modifications according to the context of the research. First, we defined statistically 
surveyed elements, i.e., words, phrases or other parts of the text with a similar meaning, 
which were classified into categories, and we defined units to be analysed – units 
for analysis included particular terms, relating to practice/employment during studies, 
repeatedly mentioned by respondents. Terms were observed as a whole (in a certain 
context), but attention was also paid to their components (words, phrases). 

The categories were created while reading the interview and focus group transcripts, 
and the selected qualitative variables were observed, while nouns and their logical clusters 
were primarily recorded. In particular, the following terms and their synonyms were used: 
working during studies, equivalent practice, combining, beneficial, limitation, free time, 
part-time employment, full-time employment, temporary work, family (support from 
family), managing stress, time management, neglecting studies, motivation, organization, 
employment/improvement, knowledge/skills, demands, preparation for transition (into 
the practice), necessity, no problem/managing problems, higher position.

Furthermore, in some cases, where appropriate, additional second and third-level 
categories were created, broadening the main categories even more. Thus, the research 
goal was covered and, moreover, the large amount of data was reduced and the less 
important data were eliminated, which facilitated their interpretation. For the creation 
of the qualification system, a nominal qualification was chosen observing the frequency 
of the occurrences of the particular units in each category. The subcategories were then 
merged under one main category and the number of occurrences for each category was 
recorded.

The results obtained by the quantitative research were subsequently evaluated and 
processed. All the primary data were first evaluated using the descriptive statistical tool. 
Subsequently, the data were put into tables. For further data analysis, correlation analysis 
was used; the statistical dependence was evaluated using the Spearman correlation 
coefficient. This test was used because of the type of variables. It is a nonparametric 
correlation coefficient that is not affected by outlying values and deviations from 
normalities, as it only works with the sequence of the observed values. The test was carried 
out at the statistical significance level of 0.05.

It was not possible to omit the study limitations. The first one is subjectivity when 
choosing the particular definitions used for content analysis and the step of devising 
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categories of the analysed content and the classification of particular words or phrases 
into these categories. Another limitation is that the study drew its data from graduates 
of one university; as such, this study is a case study. Furthermore, it may be perceived 
as a limitation that the information and data are obtained only from graduates who 
participated voluntarily in the questionnaire survey as well as in the focus groups and 
individual interviews, and thus it does not include the point of view of all graduates. 

4.  Results

Results from the focus groups showed that it is possible to combine work and studies, 
although it is particularly demanding especially in terms of the students’ time. It is 
clear that students must do with limited leisure time, they must also learn how to plan 
their time and activities. It is necessary for students to focus on time management, 
to organize their activities so that the school does not conflict with the work. Thus, it is 
necessary to be able to arrange occasional free time or holidays. The fact that the higher 
demands on combining work and studies lead to better time planning and learning time 
management can be considered a benefit of working during studies. The respondents 
also mentioned that it helps when students perceive work and studies as a hobby. In 
all the focus groups and in both individual interviews, participants mentioned that 
everything is a question of motivation and inner setting of each individual, his or her 
goals, attitudes and interests. 

Graduates also stated that students who only study and have no practical experience 
have difficulties on the labour market. It is necessary to engage in the real working process, 
which improves the students’ position after graduation and also directly influences their 
study goals, as students make more effort to gain and apply knowledge. Graduates stated 
that the main benefit is the combination of theoretical knowledge and practice, which 
leads to better understanding of the studied subject. The studied subject can be applied 
in practice, tested immediately, there is development in negotiations with other people, 
communication improves, and such a student has a different point of view of a company 
and its management. There is also a better understanding of company processes, students 
have wider and deeper insight into company management. The graduates stated that, 
in general, studies bring a more global view of corporate practice and, on the contrary, 
corporate practice brings a more realistic view of study and issues studied.

The respondents also mentioned the benefit of a certain level of stress that helps them 
to grow and manage studies, work and family. According to the respondents, new know-
ledge applied in practice often brings the possibility of career advancement in an orga-
nization already during studies or immediately after graduation. Among other benefits 
of working during studies, the participants of the focus groups classified self-development, 
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acquiring a better job after graduation or acquiring interesting work in the field already 
during studies, personal shift, and assessment of the reality of personal goals. According 
to the respondents, work brings a more comprehensive view of the subject studied. 
Experience from the working process in as well as outside the field of study during studies 
brings an advantage when it comes to acquiring a job thanks to having a better idea 
of the work acquisition process and at least minimal experience of being in the working 
process. The responses also included that it is beneficial to work especially in the field 
of study or in a relative field, but also temporary work outside the field of study is beneficial 
thanks to acquiring working habits. In particular, respondents mentioned that the transition 
into the practice as such after graduation is subsequently facilitated. In one focus group, 
respondents also mentioned that practical experience from the working process during 
studies also brings, besides the better working position mentioned above, the possibility 
to obtain higher wages after graduation.

Among the main impediments of working while studying, besides the mentioned time 
demands relating to the necessity to combine work, studies, family, hobbies and other areas, 
the participants of the focus groups and interviews mentioned that part-time temporary 
work and work positions are often very poorly valued. Students who work outside their 
field of study do not receive tasks that would help them grow. In one focus group, it was 
also mentioned that people in the practice often have an outdated view of the innovations 
suggested by students and ignore new approaches. Furthermore, the respondents mentioned 
concerns of the management of some companies about adopting new approaches. In all 
the focus groups, it was mentioned that in some cases students may either neglect school due 
to work tasks or neglect work tasks due to their study duties.

The quantitative content analysis combined summary results when graduates who 
participated in the focus groups (18 respondents in total) and interviews (2 interviews) 
expressed their opinions on the partial criteria mentioned in the methodology as follows, 
where 9 of them worked part-time during their studies, 2 worked full-time and 9 respon-
dents had temporary jobs during their studies. 

Figure 1 shows the division of key words used by respondents during interviews and
focus groups. It is possible to mention much higher values for positive key words than
for those that represent restrictions or negative impacts of working during studies 
on the graduates interviewed. The highest occurrences are in the key words “positive”, 
“necessity” and “coping”. Family support during studies is also important for partly 
or fully employed students.

In total, the respondents mentioned the necessity to work or acquire practical training 
during their studies 115 times. The necessity to combine or manage work and studies 
at the same time was mentioned 15 times. Working during studies was mentioned as bene-
ficial 22 times. Some 16 respondents mentioned working during studies as the necessity, 
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while 11 respondents perceived working during studies as a preparation for transition into 
the practice. Among the benefits of working during studies, the respondents mentioned 
the ability to manage problems (13 occurrences), employability and interconnection 
of obtained knowledge and skills (10 occurrences), the ability to use and learn time 
management (8 occurrences), increase in motivation (3 occurrences), 11 respondents 
mentioned an increase in the chance of employment or higher working positions, and 
2 respondents mentioned the ability to cope with stress. 

Figure 1:  Analysis of use of key words related to working during studies by graduates

Source: Own processing.

On the contrary, work and study limits were mentioned by the questioned graduates 
especially in the areas of increased demands on the students (8 occurrences), time-consuming 
demands (7 occurrences) and necessity of support and understanding within the family 
(10 occurrences). Surprisingly, only one respondent mentioned simultaneous work and 
study as limiting, and two respondents mentioned demands on organization. The fact that 
working during studies would lead to neglecting studies was mentioned only once. 

In connection with the specifics of benefits of studies for graduates, the particular 
observed variables were tested. It was assumed that particular variables characterizing 
assessment of working during studies would not have any significant relation among 
themselves and there would be no correlations. However, the testing should verify the impact 
of working during studies on the graduates’ subsequent employment and determine whether 
it would be reflected by acquiring higher or managerial positions, or whether working 
in the field of study during studies leads to acquiring a higher or managerial position, 
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in the case of both men and women. For all the variables, this assumption was achieved, 
as can be seen in Table 1 in hypotheses H01 to H11, which characterize not proving 
statistically significant correlations. Table 1 shows that for all the hypotheses, H0 about 
no-correlations cannot be refused. 

Table 1:  Test of the hypotheses relating to the benefits of working during studies for graduates 

(N = 238,  p = 0.05)

Hypothesis
Spearman 

correlation
refusal H

0

H
01

There is no correlation between working during studies at least 
part-time and the level of the position after graduation. 0.007 No

H
02

There is no correlation between working during studies at least 
part-time and working in a managerial position. 0.129 No

H
03

Graduates who worked during studies in the field of their study 
do not work in a better position after graduation compared 
to graduates who did not work in the field of their study. (Better 
working position means a specialized position or a managerial 
position.) 

0.167 No

H
04

There is no correlation between working during studies 
in the field of study and working in a managerial position. 0.129 No

H
05

There is no correlation between the gender of students and 
working during studies. 0.116 No

H
06

There is no correlation between the gender of students and 
working in the field of study. 0.164 No

H
07

There is no correlation between the gender of students and 
working in a managerial position. 0.150 No

H
08

There is no correlation between the gender of students and 
getting a better working position after graduation. 0.080 No

H
09

There is no correlation between working during studies and 
the perceived benefits of studies. −0.008 No

H
10

There is no correlation between working in the field of study and 
the perceived benefits of studies. 0.003 No

H
11

There is no correlation between working in a managerial position 
and the perceived benefits of studies. −0.040 No

Source: Own processing.

A total of 85 out of the 238 surveyed graduates got a better position after graduation; 
233 (97.5%) graduates worked during studies, in both temporary jobs and part-time or full-
time jobs. Only 5 of the surveyed graduates stated that they did not work during their 
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studies. A total of 191 (79.9%) of the surveyed graduates worked in the field of their study 
(or predominantly in the field of study), while 48 (17.57%) graduates worked outside 
the field of their study. A total of 93 (39%) respondents worked in managerial positions. 
Overall, 194 (81.5%) respondents evaluate their studies retrospectively as beneficial 
(in terms of using acquired knowledge). 

As we can see in Table 1, the hypotheses determined retained valid. Students’ working 
during their studies of economic and managerial fields does not correlate with the level 
of their working positions after graduation (H01 a H03). No correlation was proven between 
part-time working or full-time working during studies and the subsequent acquisition 
of managerial or specialized positions (H02). These positions were acquired by students 
who worked as well as students who worked only in temporary jobs or did not work (even 
if there was a minimum of such students). Even work in the field of study during studies 
does not correlate with the acquisition of a higher position after graduation (H04). Only 
minimal and negligible correlations were detected in the case of the influence of gender. 
As Table 1 shows, gender does not correlate with the surveyed students’ working during 
their studies (H05), or with their work in the field of study (H06), or with acquiring a better 
working position after successful graduation (H08), or with acquiring a managerial position 
after graduation (H07). Both genders express the same way in those areas: women and men 
work already during their studies without any significant differences in the field of study 
as well as outside the field of study. Women and men acquire better or managerial positions 
after graduation regardless of their previous experience during their studies.

Another area of attention (H09 to H11) was the perceived benefits of studies and utility 
of knowledge and skills after graduation. Students who worked during their studies 
as well as those who did not work perceive the benefits without any significant 
differences. No correlation was found between benefits of study and work during 
studies, or work in or outside the field of study, or graduates working in a managerial 
position. It can be summarized that practice during studies does not have any significant 
relation to subsequent higher employability of graduates (since basically all of them had 
already been employed during their studies) and they are not promoted immediately 
after graduation from university. These results were obtained in the case of both men 
and women. All the surveyed graduates perceive the benefits of their studies regardless 
of whether they worked during studies or not.

5.  Discussion

According to Weterer (2017), there exists a correlation between the working position 
and the achieved level of education; this statement differs from the results of our primary 
research. Weterer (2017) further mentions that men work in adequate positions more often 
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compared to women, which also differs from the results of our primary research, showing 
that women and men work already during their studies without any significant differences 
whether working in or outside the field of study, and both genders acquire better or managerial 
positions after graduation regardless of their previous practice during studies. 

It is possible to confirm the results of Hall (2010) and Wang et al. (2010), who stated 
gaining working experience and skills to be the main reason for working during studies. 
This is in accordance with the results of our quantitative primary research, which identified 
gaining practice and interconnection of gained knowledge to be the main reasons for working 
during studies (mentioned as the main reasons by all the respondents in all the focus groups). 
The research assumption that the main reason for working during studies is to acquire more 
financial means did not prove true (this fact was mentioned in the focus groups only once 
as a supplementary reason). This is again in contravention of the research mentioned. 

The research by Robert and Saar (2012) proved the influence of working during 
studies on better employability of graduates after graduation. Our research shows that, with 
the exception of two graduates (0.008%) who are still unemployed, all of the graduates 
have already found job after graduation. However, since only 2.5% of the graduates did not 
work during their studies, this is not a significant influence because almost all of them were 
working already before graduation. Similarly, the surveyed graduates who worked during 
their studies (both in and outside the field of study), as well as the graduates who did not 
work during their studies, see the benefits of university education. Working during studies 
or, on the contrary, full study orientation does not have any influence on the perception 
of the usability of the gained knowledge and skills.

It is possible to agree with the results of the study carried out by Hall (2010), which 
states that students will clarify their goals when working during studies and will learn how 
to apply the gained theoretical knowledge in practice. The same statement was repeatedly 
found in reports from the interviews and focus groups with students. 

According to Babcock and Marks (2011), it has become clear that simultaneous 
studying and working is very demanding on time, its organization and family relationships. 
As Robotham (2009) states, the excessive stress causes tiredness and less time for social 
and other extra-curricular activities for some students.

It is possible to agree with Devlin et al. (2008) based on our results that despite 
the partial negative effects of working during studies on studying, working students are 
quite common today and universities must be able to adapt to this trend (for example with 
greater flexibility, using modern communication technologies and high-quality educational 
support). Similarly, as stated by Barron and Anastasiadou (2009), universities must take 
an active role to mediate adequate part-time working positions for active students.

This primary research confirms the research of Hall (2010), Callender (2008) 
and Kalenkoski and Pabilonia (2008) that gender does not play any role in the increase 
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in the numbers of students working at least part-time. The primary research shows only 
minimal and negligible correlations in the case of the gender influence. Results of Robert 
and Saar (2012) are only partially in compliance with the results of our primary research, 
as they show that gender does not play any role for the group of students who are looking 
for work outside their field of study during their studies, but also show that men are looking 
for work in the field of their study more often than women (Robert and Saar, 2012).

We may add to the discussion that the overall development of influence of working 
during studies on employability of graduates continues in the way of crucial need 
for students’ skill and ability development. The results of ongoing graduate surveying 
and interviewing at the studied university show an overall perception of the need 
for employment during studies by a broad majority of students. When we compare 
these results with international studies, we may perceive the same results and trends 
everywhere. Business education has to be tightly linked to the practice to be able to ensure 
full applicability of students’ learning outcomes and gaining the best value for higher 
business education. As the respondents of the present study stated, it is deeply motivating 
and crucial to be able to apply or connect the knowledge gained from higher business 
education in real time in practical training or employment.

6.  Conclusions

The article deals with a topic that is discussed today nationally and internationally: 
the role of practical training and its impacts on employability after graduation. This topic 
is contradictory in terms of students’ insufficient focus on studying and, on the other hand, 
insufficient practical experience of graduates who did not work during their studies. This 
article therefore verifies approaches of business graduates of the studied private Business 
University in Prague, the Czech Republic, to work during studies, its consequences and 
impacts on their career as well as their perceptions of the university education. We test- 
ed effects of gender, working in the field of study already during studies and reasons 
for acquiring a better or managerial position after graduating from university. It was found 
out that practical training or part-time or full-time employment during studies do not 
correlate with the consequential higher employability of graduates, and that graduates 
who worked in the field of study during their studies are not promoted immediately after 
graduation from university. No difference was found among those who worked in and 
outside the field of their study during their studies. These results were proven consistently 
regardless of graduates’ gender. Men and women work during their studies and their 
employability is consequently without any significant differences. Likewise, working 
during studies does not have any significant influence on the perception of benefits 
of university education in the case of all the surveyed graduates. The graduates mentioned 
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applicability of their education results regardless of their work experience, practice 
intensity or not doing any practical training during studies. The results are representative 
for the studied university.

The results of the qualitative research show the possibility of combining work and 
study. The graduates mentioned benefits as well as problems caused by working during 
studies. Among the problems, they included mainly: demands on time; low financial reward 
for part-time positions; tasks that do not help the student grow in the case of working 
outside the field of their study; outdated view of people from the practice on innovations 
suggested by students; ignoring new approaches; neglecting school due to work tasks and, 
on the contrary, neglecting work tasks due to study duties.

Among the benefits, students included: learning working habits; learning time 
management and activity planning; improvement in position on the labour market after 
graduation; combining theoretical knowledge with practice leading to better understanding 
of the studied subject; a more global view of company practice and also the studied subject; 
personal development and increased motivation.

The research assumption that the main reason for working during studies is acqui-
sition of financial means did not prove true, because the qualitative research showed 
that the main reason for working during studies for the graduates of the surveyed 
university is gaining of practical experience and skills. The quantitative content analysis 
showed that students perceive working during studies as beneficial and as a preparation 
for the transition to the practice, but they mentioned especially the necessity to com-
bine work, study and family. Sixteen respondents mentioned work as a necessity. 
The graduates see the benefits of working during studies mainly in the ability to manage 
problems (13 occurrences), interconnection of the gained knowledge (10 occurrences), 
time management training (8 occurrences) and 11 respondents mentioned increasing 
chances to acquire a better working position. On the contrary, not many disadvantages 
were mentioned. We recorded increased demands (8 occurrences), demands on time 
(7 occurrences), and the necessity of family support (10 occurrences). Other dis-
advantages were mentioned only once, indicating a common ability of students to study 
and work at the same time while graduating successfully (all the respondents were 
successful graduates). The results of the quantitative and qualitative research are thus 
completely in accordance.

Based on the continuous research among the case university graduates, we may 
generalize the results as they prove to replicate the same results for the past years. 
The differences between men and women are disappearing and students’ employment 
during their studies is constantly high and reaching almost 100 per cent for both full-time 
and part-time students or at least as temporary work. The graduates’ need for practical 
experience is rising and students respond to this trend. 
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The theoretical contribution of this article is the systemic formulation of the positives 
and the negatives of working during studies and its influence on study results, completion 
of education and employability on the labour market. The practical contribution of this 
article is application of the theoretical knowledge among the graduates of the surveyed 
university, while the research did not found any impact of practice during studies on the level 
of the job position after graduation. The main reason and shift can be seen in the fact that 
almost all students work already during their studies and this is standard in current society. 
Furthermore, all graduates evaluate work during studies positively, with very limited 
disadvantages. The limit of this article was that the research focused only on graduates 
of a single university and also the fact that participation in the research was voluntary. 
In spite of this, the article provides an insight into the importance of working during 
studies for further employability of graduates.
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