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Editorial
Vazeni Citatelia,

po 6smych rokoch existencie vedeckého casopisu Forum
cudzich jazykov, ktory vznikol v roku 2009, nastal ¢as na
zmenu. Novy rocnik 2017 sme otvorili nie len zmenou nazvu
Casopisu, ale aj rozsirenim o novu sekciu.

Dovolte mi, aby som Vas niekolkymi slovami oboznamil
s novym zameranim ¢asopisu VSD pod ndzvom Férum
cudzich jazykov, politolégie a medzinarodnych vztahov.
Publikuje studie, odborné prispevky, diskusné prispevky
a recenzie. Ide o vedecky recenzovany ¢asopis, ktory je
zaradeny do zoznamu publikacii ERIH Plus. (European
Reference Index for the Humanities)

Prva sekcia - lingvistika - bude tak ako aj doposial venovana
potrebam a vysledkom vyskumu v oblasti jazykovedy,
didaktiky, svetovej literatury a jazykového vzdeldvania.
Nasim prvoradym cielfom je, aby ¢asopis dosiahol vysoku
odbornu a metodicku Uroven a zaroven sa stal i uZitocnym
pomocnikom pre vietkych tych, ktori sa podielaju na vyucbe
cudzieho jazyka.

Druhd sekcia - politolégia a medzindrodné vztahy - sa bude
zameriavat na vedecké a odborné prispevky, Studie,
recenzie a informacie o diani v politologickej obci. Tematicky
zahfna oblasti politickej filozofie a tedrie, komparativnu
politoldgiu, politickd socioldgiu, analyzy policy, eurdpskych
studii, medzinarodnych vztahoy, ¢i bezpeénostnych stadii

Verim, Ze Vas zameranie nasho ¢asopisu oslovi, Ze Vas nami
predkladané vysledky poznania a vysledky vyskumu zaujmu
a Ze postupne sa rozsiri okruh Citatelov a aj prispievatelov.

doc. PhDr. et Mgr. Peter Ondria, PhD.
Séfredaktor ¢asopisu

Editorial

Dear readers,

after eight years of existence of the Foreign Language Forum
scientific journal, which was created in 2009, it is time for
change. We opened the new volume 2017 not only by
changing the title of the magazine, but also by adding a new
section.

Let me introduce the new title of the journal Forum of
Foreign Languages, Politology and International Relations.
The journal publishes research, scholary articles, discussions
and reviews. The platform is based on peer to peer reviews.
The journal is included into the list of publications ERIH Plus
(European Reference Index for the Humanities).

The first section - linguistics - will continue to publish the
research in the fields of linguistics, world, literature and
language education. It aims to be both research platform and
offer the support for those who are active in language
education.

The second section - politology and international relations -
will focus on research, dischussions, reviews, and
information in the field of politology. It aims to publish the
papers on political philosophy and theory, comparative
politology, political sociology, policy analysis, European
studies, international relations, and security studies.

| believe the new focus of the journal will be interesting to
the scholarly public and we can together improve the
knowledge on the mentioned topics.

Assoc. Prof. PhDr. et Mgr. Peter Ondria, PhD.
Editor in chief
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INTERAKTIVE MEDIEN IM FREMDSPRACHENUNTERRICHT

INGRID KUNOVSKA

Abstrakt: Sich eine Fremdsprache anzueignen, bedeutet nicht nur das grammatische System
der Sprache zu erlernen, sondern auch das Land, in dem diese Sprache gesprochen wird, seine
Einwohner, ihre Werte und Traditionen kennen zu lernen. Die richtige Unterrichtsmethode und
auch die richtigen Lehrwerke spielen dabei ziemlich wichtige Rolle. In dem vorgelegten Beitrag
moOchten wir kurz darauf hinweisen, wie der Einsatz der neuen Medien den

Fremdsprachenunterricht beeinflussen kann.

Schliisselworter:  Fremdsprachenunterricht,  Medien, Interaktivitit, Fremdsprache,

kommunikative Fdihigkeit, sprachliche Kompetenz, Medienkompetenz

Neue Medien — Interaktion und Authentizitit

Der traditionelle Fremdsprachenunterricht wird in den letzten Jahren von vielen Lehrern im
Ausland und auch in der Slowakei kritisiert. Zu seinen charakteristischen Merkmalen gehéren
vor allem die ritualisierte Unterrichtsform mit der dafiir spezifischen Funktion des Lehrers. Es
geht um die Funktion des omnipotenten Wissensvermittlers, der im Frontalunterricht
festgelegte Lehrziele und Lehrinhalte vermittelt. Die Aneignung der grammatischen Strukturen
steht dabei im Vordergrund. Wir vertreten die Meinung von Briinner (2009), dass im Rahmen
des Fremdsprachenunterrichts solche Unterrichtssituationen geschaffen werden sollten, in
denen Studenten die Moglichkeit hitten verschiedene authentische Gespriche zu fiihren. Solche
authentischen Sprechhandlungen wiirden sie auf relevante alltidgliche Situationen vorbereiten.
Fir zukiinftige Unterrichtskonzepte hat die Autorin die folgende Reihe von Forderungen

abgeleitet:

- Mehr Sprechzeit sowie situationsbezogener Unterricht

- Erginzung des Frontalunterrichts durch lernerzentrierte Arbeitsformen
- Authentische Sprechhandlungen

- Neue Formen der Evaluierung und Bewertung

- Entwicklung fremdsprachlicher Handlungskompetenz

- Binnendifferenzierung



- Beriicksichtigung personlicher Erfahrungen und Interessen

- Vermittlung von Lernstrategien und - methoden

Die Europdische Union betrachtet die gezielte Integration von Informations- und
Kommunukationstechnologien in die Bildungssysteme der EU als Herausforderung, um die
Qualitdt des Lernprozesse zu verbessern und die Selbstindigkeit der Lernenden zu fordern,
indem das Potenzial des Lernens mit elektronischen Hilfsmitteln im Zusammenhang mit der
Innovation der Lehrmethoden genutzt wird. (Amtsblatt der EU 2003, zitiert von Briinner
(2009))

Die digitalen Medien und Internet sollten so oft wie moéglich in den Deutsch-als-Fremdsprache-
Unterricht integriert werden. Thre Integration in die Ausbildung erhdht die Medienkompetenz
aller Unterrichtsteilnehmer und zugleich fiihrt sie zur Verbesserung der fachlichen Leistungen
und besserer VVorbereitung auf das lebenslange Lernen.

Die neuen Medien eréffnen vollig neue Perspektiven sowohl fiir den Fremdsprachen- als auch
fiir den Landeskundeunterricht. Die Medien bieten authentische geschriebene und gesprochene
Sprache. Mit Hilfe von Bildern vermitteln sie ein aktuelles und wirklichkeitsbezogenes Bild
der Zielkultur. Die Medien verbinden das Kennenlernen des Fremden mit der visuellen
Information. Bild und Sprache fordern das Sprachverstindnis und auch das interkulturelle
Verstehen. Besonders das Internet erdffnet im  interkulturell —ausgerichteten
Fremdsprachenunterricht wegen seinen Kommunikationsformen ganz neue Mdglichkeiten.
(Kunovska, 2009)

Die neuen Medien ermoglichen die kommunikative Interaktion. Die Interaktion zwischen
Medium und Rezipient, die das sprachliche und kulturelle Lernen sehr positiv beeinflussen
kann. Den Begriff der Interaktivitédt versteht man als Charakteristikum der neuen Medien und
interaktives Kommunikationshandeln wird im Rahmen des Fremdsprachenunterrichts als
wertvoll betrachtet. Basenius und Donnerstag (2004) schreiben, dass den elektronischen
Medien im Fremdsprachenunterricht eine didaktisch begriindete Funktion zukommt. Sie
bringen zum Ausdruck, dass der Fremdsprachenerwerb durch entsprechende Medienteilhabe
gefordert wird. Auch die elektronischen Kommunikationsformen wie e-mail oder chat sind
wichtige Kommunikationssituationen und stellen somit einen wesentlichen Zielbereich des
Fremdsprachenunterrichts dar.

Wir sind der Ansicht, dass von der Einbeziehung der Medien in den Unterricht nicht nur die

Lernenden sondern auch die Lehrpersonen profitieren. Sowohl zu Hause als auch im



Fremdsprachenunterricht konnen sie ihr Wissen regelmafig aktualisieren und erweitern. Dass
die Fremdsprache auch mit Hilfe der Medien unterrichtet wird, macht das Lernen und das
Studium reizvoller und motivierender. Es ist wichtig zu betonen, dass das erfolgreiche Arbeiten
mit Medien im Fremdsprachenunterricht eine durchdachte Vorbereitung entsprechend der
Féhigkeiten und der Bediirfnisse der Lernenden erfordert, wobei auch ihr Sprachniveau
beriicksichtigt werden muss. Ebenso stellt der mit neuen Medien unterstiitzte Unterricht hdhere
Anspriiche an die fachlichen und technischen Fahigkeiten des Lehrpersonals. Die technische
Entwicklung ist unaufhaltsam und ihre Geschwindigkeit sehr schnell, was von Lehrenden als
Nachteil ihrer Verwendung verstanden werden konnte. Die Lehrenden sollten immer genau
wissen, warum sie im Unterricht neue Medien verwenden mochten und was sie damit erreichen
wollen. (Stradiotova/Kunovska (2018))

Heute fillt es nicht schwer, authentisches Material zu finden und bereitzustellen. Der Einsatz
von Medien im Fremdsprachenunterricht bietet viele Moglichkeiten, aktuelle und authentische
Materialien im Unterricht zu benutzen.

Den Begriff Authentizitét ist bei dem Studium der fremden Sprachen besonders wichtig. Seine
Rolle im Fremdsprachenunterricht definiert Edelhoff (1985): ,, Authentisch* wird hdufig
synonym mit ,, dokumentarisch”, ,real”, , echt” gebraucht. Es soll den Gegensatz zu
,gemacht®, | fabriziert” und , unecht” bezeichnen. Fiir die Auswahl von sprachlichen
Vorgaben und Kommunikationsanldssen im Fremdspachenunterricht gilt Authentizitdit als
Begriff fiir das Gebot, von Muttersprachlern verfasste oder gesprochene Texte zu verwenden
anstatt solcher, die im Fremdspachenunterricht, meist von Nicht-Muttersprachlern, eigens fiir
den Fremdsprachenunterricht hergestellt oder bearbeitet werden. Texte sollten authentisch
sein, damit sich die Reprdsentationen der Fremdsprache in der Schule der

‘

Fremdsprachenbegegnungen und -anwendung im Leben méglichst anndhern.

Medienkompetenz

Eine wichtige Voraussetzung fiir die effektive Verwendung der neuen Medien im
Fremdsprachenunterrichtist ist die Medienkompetenz. Sie wird wie eine Form der
kommunikativen Kompetenz des Menschen bezeichnet, die eine Reihe von Fihigkeiten und
Einstellungen beinhaltet. Diese miissen die Studierenden im Umgang mit den neuen Medien
erwerben um die Moglichkeiten der Informationsverarbeitung souverén handhaben zu kénnen.
(Baacke, 2004, zitiert von Briinner (2009)). Man unterscheidet mehrere Teilkompetenzen und

Dimensionen der Medienkompetenz. Im Bildungsbereich hat sich Baackes Definition

10



durchgesetzt. Er diferenziert vier Dimensionen. Die rezeptive Aneignung von
Medienkompetenz erfolgt tiber die Dimensionen Medienkritik (analytisch, reflexiv, ethisch)
und Medienkunde (dem Wissen {iiber Medien und medientechnische Kompetenzen).
Handlungsziele werden tiber die rezeptive und interaktive Nutzung sowie der innovativen und

kreativen Gestaltung der Medien realisiert.

Die Entwicklung und Verbesserung der Medienkompetenz, zu der nicht nur die Fahigkeit den
Computer zu benutzen und im Internet bestimmte Informationen zu finden gehort, ist unserer
Meinung nach abhéngig auch von den Bedingungen, die bestimmte Bildungsinstitutionen
anbieten, von dem Niveau der fremdsprachlichen Kenntnissen und auch von der Fihigkeit
einzelner Studierenden die erworbenen allgemeinen und fremdsprachlichen Kenntnisse richtig

ZU benutzen.

Von den Punkten, die Briinner (2009) nannte, finden wir besonders wichtig folgende fiinf:

- Durch Einsatz der digitalen Medien und des Internets sollen die Defizite des traditionellen
Fremdsprachenunterrichts iiberwunden werden.

- Die technischen Entwicklungen halten Einzug in alle Lebensbereiche und sind auch dem
Fremdsprachenunterricht nicht wegzudenken.

- Der Einsatz der neuen Medien und des Internets soll die Qualitdt der Lehre verbessern und
attraktiver machen.

- Der Fremdsprachenunterricht soll zur Stirkung und Entwicklung der Medienkompetenz
genutzt werden.

- Durch den Einsatz der neuen Medien kann die Berufsfahigkeit gezielter entwickelt werden,

soll praxisorientiert und studienrelevant sein.

Fazit

Der Einsatz neuer Medien im Fremdsprachenunterricht mit dem Ziel, alle fremdsprachlichen
Fertigkeiten zu entwickeln oder zu verbessern, fordert auch die reflektierte Auseinandersetzung
mit Medientexten, die Entwicklung von Kritikfahigkeit und der Medienkompetenz, den
Vergleich bzw. die Gegeniiberstellung der eigenen Kultur, Gesellschaft mit der fremden,
interkulturelle Kommunikation, Vermittlung von landeskundlichen Informationen, sowie mehr
Aktualitdt und Anschaulichkeit in der Konfrontation mit Fremd-/Zielkulturen. Es gilt immer,

dass der Fremdsprachenunterricht einen wichtigen Bestandteil der allgemeinen Ausbildung

11



bildet. Deswegen sollte man einen grolen Wert darauf legen ihn modern und effektiv zu
gestalten.
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AKIHEHTOJIOI'MYECKHUE TUIIBI CYIHECTBUTEJBHbBIX N
OMOI'PADDBI

ROMAN KVAPIL

AOcTpakT: B HacTosel cTathbe aBTOP pacCMaTPUBAET HAYYHBIM M MPAKTUYECKUN MOIXO0/IbI K
M3YYCHUIO aKIIEHTOJIOTUYECKUX THIOB CYIIECTBUTENBHBIX, KOTOPbIE B CIOBAIKON ayTUTOPUU
B Mpolecce 00ydYeHHsS PYCCKOMY S3bIKY KaK HWHOCTPAHHOMY BBI3BIBAIOT Yy YyYallUXcCs
TPYAHOCTH. ABTOp MPEAINONAraeT, 4To MpoOJIeMbl B OCBOCHHU MPABUIBHOW IMOCTAHOBKHU
yIapeHuil CyHIECTBUTENbHBIX TECHO CBS3aHbl C BIMSHUEM CUJIBHOW HHTEpEpeHInn
CIIOBAIIKOM JIOJNTOTHI TJACHBIX 3BYKOB Ha AaKIEHTOJOTMYECKYI0 CHCTEMY HE TOJIbKO HUMEH
CYILIECTBUTEIIHBIX, HO U OCTAJIbHBIX YaCTEH PEYUH.

KiroueBble ciioBa: Akyenm, cywecmeumenvrvle, uHmepghepenyus, 00120ma 2NACHbIX 36)KO08,

CKIoHeHUe Yyacmell pedu

BBenenne

Pycckoe ynapenue npesictaBisieT coOOH CIOXHYHO CHCTEMY, KOTOPOW CBOMCTBEHHO
9BOJIIOLIMOHUPOBaTh. OIHAKO yJapeHNEe MaJIO U3yUYEHO: K IPUMEPY, B IIKOJIaX OCBOECHUIO ATOU
TEMBl BPEMEHH TPAKTHYECKH HE OTBOAMTCS, M B CIOBAIIKUX YUYECOHHKAX IO PYCCKOMY SI3BIKY
YOPbLKHEHUH CBS3aHHBIX C TIOCTAHOBKOMW MPAaBWJIBHOTO YJApEHHUs B CJIOBaX OYE€Hb Majio. JTOT
(bakT ykaszbIBaeT Ha aKTyaJIbHOCTh IpeylaraéMoil HaMH TEMbI Halllel CTaTbhH.

[IpaBunbHOE MpOM3HOLIEHHE B OOYyYE€HHM HHOCTPAHHOMY SI3bIKY B  YCIOBMSX
OTCYTCTBHS SI3bIKOBOM CPEJIbI B CIIOBALIKOM ayJUTOPUM CUMUTAETCS CIOKHEWIIEH, 10 HaleMy
MHEHHIO, TPAKTHYECKON U TeopeTudeckoil mpobiemoi. B CrnoBakuu o0ydeHHE pycCKOMY
A3BIKY B YCIOBUSIX OTCYTCTBHUS SI3bIKOBOM CpEIbl CIYKUT NPUYMHON MHOTOUYMCIIEHHBIX
OLIMOOK, ¢ KOTOPBIMU CTAJIKUBAIOTCS CIOBAIKUE CTYACHTHI. B CHIly MOJBUKHOCTH PYCCKOTO
yapeHus OKa3bIBAE€TCS CI0KHBIM YCBOEHUE PA3HOMECTHOI'O CIIOBECHOTO yAapeHus. B nanHoit
CTaTbe paccMaTpUBaeM SIBJICHUE UHTep(EpeHIMM B TMPOLECCE YCBOEHMSI PYCCKOM
aKIeHTyanbHOU HOpMBI. Ocoboe MecTo B HEW yJenseM U OCHOBHBIM aKIEHTOJIOTHYECKUM
TUIIAM CYILECTBUTENBHBIX, @ TAKKE Pa3IMUYUTEIbHBIM UEPTaM PYCCKOTO YAApEHHUs Ha OCHOBE
COCTaBJIEHHOI'O0 HaMH KpPaTKOI'O CJIOBapsl CYIECTBUTENbHBIX, YIAPEHNE KOTOPBIX BBI3BIBAET B
CIIOBAIIKOM ay/lUTOPUU HEKOTOpble 3aTpyaHeHHs. KoHTekcTyanbHble MpUMepbl PUMEHEHUS

OMOl"paC];)OB B NPCHIOKCHHAX IIPUBOIAATCA B HaCTOHHIeﬁ CTaTb€ H3 JIMHIBHCTHYCCKOI'O
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CIIOBAIIKO-PYCCKOTO KOPITyCa, M UX CEMaHTUYECKUE 3HaYCHNS 13 TOIKOBOTO CI0BAps PyCCKOTO
a3pika nox peaakuueit C. A. KysHenosa.

Pycckoe ypapeHue MOKHO CUMTaTh HENPOCTOM JJISI U3YYEHHS, HO OJHOBPEMEHHO
uHTEepecHoi Temoi. [IpoGnema MpaBMIBHOTO YCBOSHHS HMPUHIUIIOB PYCCKOTO YAAPEHUS JUIS
CIIOBAaKOB BBI3BIBACT TPYAHOCTH, HO JUIS HOCHTENICH PYCCKOTO S3bIKa 1O OOJbIIEH YacTh
MOCTAHOBKA MPAaBUJIIBHOTO YAApEeHUs NMPUHIUIHAIBHBIX NpoOjeM He BbI3bIBaeT. B pycckoii
ayIUTOPUH, B KOTOPOM PYCCKHE CTYIAEHTHI 3aHMMAIOTCS CJIOBALKUM SA3BIKOM, IOSBIISIIOTCS
aHAJIOTUYHBIEC TPOOJIEMBI C OCBOCHHEM JOJITOTHI CIOBAIKUX CJIOB, KOTOPYIO OOydYaromiuecs
PYCCKHE CTYACHTHI CIIOBALIKOMY SI3BIKY YaCTO IEPEITyTaI0T C yAapEHUEM, KOTOPOE B CIIOBAI[KOM
SI3BIKE BCETJIa CTABUTCS HA MEPBBIA CIIOT (32 UCKIIOYCHHEM JHUATCKTHBIX (DOPM CIIOBAIIKOTO

SI3bIKA).

TeopeTn'{ecmlﬁ B3IVISI1 HA PYCCKO€ yIap€HUE B UMCHAX CYHIECTBUTEC/IbHBIX

Hopwmbl ymapeHHss B COBPEMEHHOM PYCCKOM SI3bIKE HEJIETKH IJIsi YCBOCHHS, YTO
OOBSICHSICTCSI IBYMSI €r0 CHEIH(PUICCKIMH 4YepTaMU: Pa3HOMECTHOCTBIO M ITOJABH)KHOCTBIO.
VY napenue ObIBaeT HEMOBIKHBIM U ¢BOOOHBIM (Baldz et al., 1989, c. 90, 123). B cioBaiikom
SI3bIKE YJIaPCHHE BCET/la MMajacT Ha IMEPBBIA CJIOT, B IMOJBCKOM — Ha TPEAINOCICAHHUNA, BO
(bpaHIly3cKOM — Ha MOCIeAHUN. B pyccKoM si3bIKe yapeHHe MOXKET MajaTh Ha JIF0OOH CJIOT.
[ToABMKHOCTH €0 OOBSCHSAETCS TEM, YTO OHO CBOOOJIHO IEPEMEIASTCs C OAHONH MOp(hEeMbI Ha
npyryto. Hanpumep: TpaBA — TpABBI, BOIA — BO#y, 3AMok — 3aMOK 1 Tak janee.

B 3aBucMMOCTH OT OCHOBHOTO CPEACTBA BBIJCICHHUS YIApHOTO CIOTa Pa3iHyaroTCs
CIIEYIOIINE TUIIBI yIapCHHUS:

1) tuHAMHUYECKOE, CHIIOBOE, SKCITUPATOPHOE, TIPH KOTOPOM YAapHBIN CIIOT OTJIUYACTCS
oT 0e3yJapHbIX OOJBIIEH HATPSIKEHHOCTHIO, CUJION, HO HE TPOMKOCTBIO,

2) KBaHTHUTATHBHOE, KOJUYECTBEHHOE, JOJTOTHOE, MPH KOTOPOM YAApHBIA CJIOT
OTIIUYAeTCs OT Oe3yIapHBIX JIOITOTOH;

3) TOHOBOE, MEJIOJUYECKOE, MY3BIKAIbHOE, XapaKTePU3YIOMIEeCsS JIBHKCHHEM
MY3BIKQJIBHOTO TOHA yIapHBIX TJIACHBIX MPU OTCYTCTBHH TAKOTO JBIMIKCHUS y O€3yHapHBIX
(4MCTO TOHOBOE yAapeHWE B KUTAHCKOM, KOPEHCKOM, SITTOHCKOM, BHETHAMCKOM SI3BIKAaX; B
HOPBEKCKOM, IIIBEJICKOM, CEPOCKOXOPBATCKOM M JIMTOBCKOM SI3BIKAX OHO COEIUHSETCS C
JMHAMUYECKUM; MY3bIKaJIbHOE yAapeHue ObLJIO M B CIIABSIHCKUX f3bIKax) (CM. MOApoOHee
Zaliznjak, 2010, c. 431 — 448). Awungpeituenko (2003) TpHUBOAUT CIEAYIOUIYIO CXEMY

KJIacCU(UKALIUU TUIOB yIapEHHUs 10 BIIEICHHUIO YAApHOTo ciora (CM. pUCYHOK 1):
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THObl Yaapeans no cnocody
BBLUICJIEHHSA YIApHOTO CJora

JIHHAMHYECKOE. CH- KBaHTHTATHBHOE. KO- ToHOBOE. MeT0IHYe-
TOBOE, IKCIHPATOPHOE JHYECTBEHHOE, 101~ CKO€. MY3BIKalIBHO®
TOTHO®
CH1a. HHTeHCHBHOCTD Joarora J1BiCKeHHe
apTHKV1ALUHH (He [POH3HOLIeHHA MY 3bIKAIBHOIO TOHA
TPOMEKOCTB)
| | KHTaHCKHI.
Yemckuii, ppanmnyi- HoBorpeueckHi 83K KOpeHCKHIL
CKHIT A3BIKH ATOHCKHIA.
BHETHAMCKHI A3BIKH

o Sy AT U cm et =
\‘\Z*AA"'; S i e i
PVCCKHH A3BIK Hopsexckui. msel-
CKMH. THTOBCKHH
A3BIKH

Pucynok 1 Tunet yoapenus
IlepBoe ckioHeHnEe

YjaapeHue uMeH CylIeCTBUTEIbHBIX MYKCKOI0 poja

B mapagurMe pyCcCKuUx CYHMCCTBUTCIIBHBIX YAAPCHUC MOXKCT OBITH HEMMOABUKHBIM,
MOCTOSIHHBIM, T. €. COXPaHSIOUIMMCS BO BCEX MaJEKHBIX CIOBOGOpMax Ha OJHOM U TOM XKe
MECTE, WIIM TMOABM)XHBIM, HEMOCTOSHHBIM, T. €. BBITEKAIOIIUM U3 HECOBMAJEHUS €ro
JOKaIM3allMM TpH  NPOTUBOIIOCTABICHWHM Habopa ciIoBOGOpPM  €IMHCTBEHHOTO W
MHOKECTBEHHOT'O YHUCIIA.

Jns abcomoTHOrO OONBIIMHCTBA MY)KCKHX CYIIECTBHUTENBHBIX | CKIIOHEHHS Xa-
paKkTEepHO HEMOJIBUKHOE yapeHHe Ha OCHOBE WJIM Ha OKOHYAHUU (HEKOHEYHOE WJIM KOHEYHOE
yAapeHue), IpuyeM B MOCIEIHEM cTydae, BelieacTBre HyneBon ¢uiekcuu B U. (B.) exn. uncna,
OHO CYHTACTCA CXEMATUUYCCKH YCIIOBHBIM II0 aHAJOrMuh C MaTCpuajibHO BBIPAKCHHBIMH
OKOHUYAHUSIMU OCTAIIbHBIX MAaJIEKHBIX CIOBOPOPM TOTO ke yucna (Hamp. cioBodopme dsop
NpUCYIIle KOHEYHOE yJapeHHe B Pe3yJbTaTe €€ CONMOCTaBICHUs ¢ popMamu dgopa, 06opy . . .)

(cmotpu mompobuee Balaz et al., 1989, ¢. 101 — 105).
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[TonBukHOE yIapeHue, KOTOpOe pa3inyaeTcsl B 3aBUCUMOCTH OT €ro CABUTOB B (popmax
MHOXKECTBEHHOTO uucia (BO BceM ux Habope mim Tonbko B M. m P. MH. umcna), umeer
OrpaHUYECHHAs IPYIIIa CYIECTBUTEIBHBIX MYKCKOTO pOAA.

B pamMkax HENmOJBUKHOIO yIapEHUs

1. aKueHTHBIN TUII 3HaK ¢ TOCTOSIHHBIM YJapEHUEM Ha OCHOBE B CJIOBO(OpPMAaX eIMHCTBEHHOTO
Y MHOKECTBEHHOT'O YUCJIA;

2. aKUEHTHBIA TN ¢MoJ ¢ IOCTOSIHHBIM Y/IapeHHeM Ha (peasibHoi) (iiekcuu B cioBodopmax

CANHCTBEHHOI'O U MHOXXECCTBCHHOI'O YHCJIA.

B pamMkax noaBH»KHOTO yapeHus

1. akueHTHBIN TUI JIOM C YJapeHUEM Ha OCHOBE B (opMax €. Yuclia U Ha OKOHYaHUH — B
(opmMax MHOKECTBEHHOI'O YHCIIA;

2. aKUEHTHBIA TUI 601K C yIapeHHEM Ha OCHOBE B ClOBo(oOpMax en. yucia, a Takxke B U.

MHO>KCCTBCHHOI'O 4YHMCJIa 1 Ha (1)JICKCI/II/I — B OCTaJIbHBIX Q)opMax MHOKCCTBCHHOI'O YHMCJia.

Cxembl akyenmuvlx munoe A — nenooguicnoe yoapenue

nmajgex | ena. d. MH. 4. el.4. | MH. 4.
Hm. 3HAK 3HAKH  |CTOJI CTOJIBI
P. 3HAKA 3HAKOB |CTOJIA CTOJIOB
. 3HAKy  |3HAKaM |CTOJYy  |CTOJam
B. 3HAK 3HAKH CTOJI CTOJIBI
Ts. 3HAKOM |3HAKAMH |CTOJIOM |CTOJAMH
Ip. 3HAKE  [3HAKaX |CTOJNE  |CTONAX

Cxemul akyenmuvix munog B — noodsusicnoe yoapenue

majgex | ea. 4. | MH. 4. eIl.4. | MH. Y.
Nm. A0M aomMa BOJIK BOJIKH
P. a0Ma  |JOMOB  |BOJKa BOJIKOB
. I0My |IOMAaM  |BOJIKY  |BOJIKAM
B. IIOM I0Ma BOJIKA  |BOJKOB
Ts. IIOMOM |JOMAMH |BOJIKOM |BOJIKAMH
Ip. nmoMe  |moMax  |BOJKe BOJIKAX

Yzlapefme HMEH CYIICCTBUTEJIbHBIX CPEAHET0 poaa
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https://ru.wiktionary.org/wiki/%D0%B5%D0%B4%D0%B8%D0%BD%D1%81%D1%82%D0%B2%D0%B5%D0%BD%D0%BD%D0%BE%D0%B5_%D1%87%D0%B8%D1%81%D0%BB%D0%BE
https://ru.wiktionary.org/wiki/%D0%BC%D0%BD%D0%BE%D0%B6%D0%B5%D1%81%D1%82%D0%B2%D0%B5%D0%BD%D0%BD%D0%BE%D0%B5_%D1%87%D0%B8%D1%81%D0%BB%D0%BE

TUNUYHONW YepTON AKIIEHTHOM CHUCTEMbl MMEH CYIIECTBUTEIBHBIX CPEIHETO POoJa SIBISETCS
MOCTOSIHCTBO ~ JIOKAJIU3allMM  YyAapEHUs B

MHO>XCCTBCHHOT'O YMUCJIa, HA OCHOBAHHWU KOTOPOTO BBIACIAIOTCA UYCTLIPC AKICHTHBIX THUIIA

(Zubkova, 2010, c. 380).

B paMKax HEIMOABUXKHOI'O YAapCHUA pa3indacTCs:

1. aKkueHTHBIN THIT HPAGUIO C TIOCTOSIHHBIM yIapEHUEM Ha OCHOBE BO BceX (popmax efl. ¥ MH.

4HCIIa;

2. aKHCHTHBIﬁ THUII 6€W€Cﬂ’160 C ITOCTOSAHHBIM YIAapCHUEM Ha OKOHYAaHHUHU BO BCEX (bOpMaX ca.

1 MH. 4HCJIia.

B pamMkax nmoaBuKHOTO yIapeHus pa3inyacTcs:

1. akuenTHBIH THI 1060 C yIapeHWEM Ha OCHOBE B KOMILJIEKCE ()OPM €TUHCTBEHHOTO YHUCIIa

KOMIIJICKCax

cinodopMm

1 Ha OKOHYaHHWH — B KOMIIJICKCEC (bOpM MHOXCCTBCHHOI'O YHCJIA,

2. aKI_IeHTHHﬁ ™I nucemO ¢ yYAap€HUEM Ha OKOHYAHUU B CJ'IOBO(l)OpMaX CAUMHCTBCHHOI'O

YHCjia 1 Ha OCHOBC — B CJIOBO(bOpMaX MHOKCECTBCHHOI'O 4yucia.

Cxembl akyenmuvlx munoe A — nenooguicnoe yoapenue

majgex | el 4. MH. 4. el. 4. MH. 4.
Nwm. NPABWJIO |NMPABMJIA |BeleCTBO |BelIeCTBA
P. IpaBWJIa  |IIPABHII BEILECTBA |BEIECTB
. MPABWIIY |TIPABWJIAM  |BEIIECTBY  |BEIISCTBAM
B. NPAaBUJIO  |TIPABHIIA BEIIECTBO  |BEIIECTBA
Ts. NPABUJIOM |[IPABUJIAMHU |BEIIECTBOM |BEIIECTBAMHU
IIp. npaBuje |PaBHaX |BEIIECTBE |BEIIECTBAX
Cxemul akyenmuvix munog B — noodsusicnoe yoapenue

majgex | e 4. MH. 4. el. 4. MH. 4.

Hm. CJI0BO cJI0BA n1ucLMO niucbLMa

P. cnoBa CI0B MAChMA AceM

. CIIOBY CIIOBAM  |TIHCHMY nfickMam

B. c10BO CJI0Ba MMACHEMO ACEMa

TB. CIOBOM  |CIIOBAMH |IIUCBMOM  |[MACBMaMH

Ip. CITOBE CIIOBax MUCHME MAChMax
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Bropoe ckiioHeHHe

B akIeHTHOIT cucTeMe CyIeCTBUTEIbHBIX BTOPOTO CKIIOHEHHS — B OTJIMYHE OT I1EPBOTO
— yAapeHHe INepeMelaeTcss He TOJbKO B Habope (GopM MHOXKECTBEHHOIO YHCIA, HO U B
enuHcTBeHHOM umcie (Zubkova, 2010, 376). Takum oOpazom, Omarojaps pa3HbIM
KOMOMHAIMSIM JIOKAaJM3alluu yJaapeHus, B mpenenax Il CKIOHEHWs CyIIECTBYeT IIECTh
akieHTHBIX THmoB (Balaz et al., 1989, ¢. 114 — 115).
B pamkax HENoJABHKHOTO yIapeHUS Pa3IHYalOTCS:
1. akuenTHbIH THIT wKk(ONa ¢ IOCTOSIHHBIM YAapEHUEM Ha OCHOBE B JOpMax €IMHCTBEHHOTO

Y MHOYKECTBEHHOTO YHCIIa;

2. aKUCHTHBIA THI cmamv Al ¢ TOCTOSIHHBIM yIapeHHeM Ha OKOHYaHUH B opmax

CAMHCTBCHHOI'O U MHOKCCTBCHHOI'O YHMCJIA.

B pamkax noaBuKHOIO yIapeHUsl pa3aIndaroTCs:

1. akmeHTHBI TUN MPagA ¢ HEMOJBMKHBIM YIAapeHHWEM Ha OKOHYaHMM B Habope (opm
€IMHCTBEHHOTO YKCJIa U HAa OCHOBE — B HAbope (popM MHOKECTBEHHOTO YHCIIA;

2. aKUEHTHBIN TN OywiA C TOBUKHBIM yIapEHUEM HAa OKOHYaHWHU B €JHHCTBEHHOM YHCIIE U
C HETOABM)XHBIM yJJapEHUEM Ha OCHOBE BO MHO>KECTBEHHOM UHCIIE;

3. aKUEHTHBIH THN ceyA C HENMOJBWKHBIM yIapeHHEM Ha OKOHYAaHHUU B CIOBO(GOpMax
€IMHCTBEHHOTO 4YHClIa U C TOJABMXKHBIM YAapEeHHEM Ha OCHOBE B CJIOBO(hOpMax
MHO>KECTBEHHOT0 UHCIIa;

4. aKueHTHBIA TUNl pyKA C TOABMKHBIM yAapeHUeM B HaOopax (opM €IMHCTBEHHOTO U

MHO>KCCTBCHHOI'O YHCJia.

Cxemul AKUYEeHMmMHbIX munoes A — nenoosuiicnoe ydapeuue

majgex | el 4. MH. 4. el. 4. MH. 4.
Hm. KOJA  |IIKOJbI |CTAThSl  |CTAThH
P. MIKOJIBI KO CTaThy craTéit
1. HIKOJIE IIKOJaM  |CTaThe CTaThAM
B. KOy MKOJABI  |CTAThIO  |CTAaThbH
Ts. MK?HOﬁ IIKOJIaMH CTaTbéﬁ CTaTbAMU
IITIKOJIOIO CTaThEIO
Ip. mIKoJIe mKOgax  |CTaThe CTaThAX

Cxembl akyenmHvlx munoeé B — noosuscnoe yoapenue
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najgex | el. 4. | MH. 4. el. 4. MH. 4.
Nm. TpaBa |TPaBbI Ayma AY A
P. TpaBBl  |TPaB Ty JUYII
. TpaBé  |TpaBaMm JINII(S Jyiam
B. TpaBy  |TpAaBbI YLy JIYIIH
Ts. Thasoun TpaBamMu FYIIOH JYIIaMH
TpaBOIO YO0
Ip. TpaB€  |TpaBax Iy AyIIax
najgex | eI. 4. | MH.4. el. 4. MH. Y.
Nwm. cBeya | CBEYH pyka pPyKH
P. CBEUM | CBEUCH pyKH pYK
. CBEY¢ | CBEUaM pyke pyKam
B. CBEUy | CBEUYH pYKy pyKH
Te. | PO | cpeuamn py1<€)171 pyKamu
CBEYOI0 pyKoI0
Ip. CBEY¢ | cBeyax pyke pyKax

Tperbe ckI0HEHHE

Cucrema ynapenus cymectButenbHbix 111 cknonenus (Balaz et al., 1989, c. 122 — 124)
SBJIICTCS HanOoJiee MPOCToi. B Hell cymecTByeT TOJBKO OJUH THUI HEMOBHKHOTO YAapeHUs
— Ha OCHOBE, U OJIMH THUII MOJIBUYKHOTO yJapeHus, KOTopoe B (popmMax MH. YHciia IEPEXOIUT B
KOCBEHHBIX Ma/Ie’Kax Ha OKOHYaHHe. HenoaBmXKHOE yjapeHue Ha OKOHYAHHUH Y CJIOB )KEHCKOTO
poJia He BcTpedaeTcs (OHO MPUCYILE TOIBKO CIOBY nymb).

K nepudepuiinpiM sBaeHUsM akieHTHOW cuctembl III ckiioHeHMsI OTHOCSATCA: BO-
MEPBBIX, ClIydau NepeHoca yAapeHus: Ha okoH4aHue B ¢popMmax I1. ex. uncna, BeIpaXkaromux B
COUYETaHWH C MPEATIOTaMHU B U Ha MECTHOE 3HaU€HUE, BO-BTOPBIX, HEXapaKTEPHBIN IS CyIlle-
ctBUTeNbHBIX III CKIOHEHUs THI MOABMXKHOTO yIAapEHUs C ero MepeHoCcoM Ha OKOHYaHue -/ B
Habope c1oBO(hOPM €. YUCIIa y CYIIECTBUTEIBbHBIX 2nyub hustina, zapaddkov v 110606b (ClioBa
80ULb, 10J#Cb, POJ*Cb K HUM OTHOCSATCSI TOJBKO YCIIOBHO H3-3a HECJIOIOBBIX KOMIIOHEHTOB B
OCHOBE UX (GOpM), Cp. 2ayuib, 2nyuvio — uz smou nywt, k smoui enyw, 06 smou enywl;

110606w, 110606610 — U3 11066 H, no b6, o 11066H.
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Cxembl AKUECHMHbBIX MUnoe mpemvelo CKJIOHEeHUA

najgex | el 4. MH. 4. el. 4. MH. Y.
Nwm. TeTpagb  |TeTpPaau KOCTH KOCTH
P. TETPAIH TeTpajied  |KOCTH KOCTEH
. TETPAIH TETPAaSIM  |KOCTH KOCTSIM
B. TETPA/Ib TETPAIH KOCTB KOCTH
Ts. TETPAABIO |TETPAASIMU |KOCTBIO  |KOCTSMHU
Ip. TETPAIH TETPAAIX  |KOCTH KOCTSIX

K Bonpocy OT/IMYUTEIbHBIX YePT PYCCKOT0 yAapeHusi

B mporiecce o0yueHHs CIaBIHCKHM SI3bIKaM CIIOBAIIKUMH CTYJCHTaMHU HaOJFOIAI0TCS
3HAYUTEJIbHBIC TPYAHOCTH B OCBOCHUM IPABWIHLHOW IOCTAHOBKM YAApCHUH B WMEHaxX
CYIICCTBUTCILHBIX. B HaMM BBINIE OMUCAHHOM TEOPETHYECKOM IIOAX0AE K CHUCTEMHOMY
W3YYCHHY TPOOJIEMATUKHA, U TEM CaMbIM M K CHCTEMHOMY OCBOCHHIO aKIICHTOJIOTHUYECKUX
TUIIOB CYIIECTBUTEIBHBIX, IPUBOJSATCS OCHOBHBIC CXEMbI CYOCTAHTHUBHBIX THIIOB yIapCHUSI.
YTOOBI

KOHe‘lHO, OCO3HAThb CJIO)KHYKO CHCTCMY IIOABMXKHOCTU PYCCKOI'0 YyIAapC€HU:,

HeoOXoMuMO e€ BCTaBHTh B KOHTEKCTYAIBHYIO SI3BIKOBYIO CpPEly M TOKa3aTh, YTO MOXKET
MIPOU30MTH B CIIy4ae HEIMOCJIEI0BATEIbHON MOCTAHOBKHU YAAPEHUS CYIIECTBUTEIBHBIX, €CITH
OHO MEHSET 3HaueHHWE CIIOBA, a TaKXe M 3HaueHWe KoHTekcta (Macay, 1994, c. 3 — 11).
KondponTaiust cucreM ABYX OJIM3KOPOJCTBEHHBIX SA3BIKOB (CIOBALKUN — PYCCKHIA) SBHO
MOKAa3bIBAET Pa3INuus B 3HAUEHUHU YAapEHUS — B CIOBAIIKOM SI3bIKE BCETJIa Ha TIEPBOM CJIOTE
(MpU3HAK TOCTOSHHOCTH). VCKIIOYEHHS] BBICTYNMAOT TJABHBIM OOpa3oM B OKPYKEHUU
OJTHOCJIOKHBIX CJTOB WJIH B JIMAJIEKTHBIX BapuaHTax cjoB (Ondrus, Sabol, 1985, c. 11 —145). B
PYCCKOM $SI3bIKE yIapeHHe MOXKET IepeMelaThCsl Ha 000 ciIor (MIPU3HAK MOABHKHOCTD).
Jlnsi MHOCTpaHHBIX CTYJAEHTOB-HE(UIONOTOB HaMH Ha3HA4YeHHas Mpo0ieMaTuka
MIPOSIBJISIETCST TIPEXKJIE BCETO B Tpollecce ocBoeHus T. H. omorpadoB. Omorpadus (Kulesova,
2010, c. 3) «cysrcum 0ocmamouro CULbHbIM NPENIMCMEUEM 6 0OVUEeHUU 8 CUTLY He3HAHUS UMU
yOoapeHus U Mano2o Cl08aAPHO20 3andcd, a C1e008ameNbHO, KOHMEKCH He 8ce20a MOdcem
nomousv. Illoomomy HeobX00uUMO YeleHanpagieHHo o00yuams UHOCMPAHHBIX VHAWUXCSA
omoepagham pycckoeo azvikay. IlocpeAcTBOM M3ydeHus: OMOTpaoB B TEKCTOBBIX KOHTEKCTAX
pacmmpsieTcst mpodeCCHOHATFHO-KOMMYHHKATHBHAS KOMIICTCHIIUS HHOCTPAHHBIX CTYICHTOB-
(1e)(bUmoIOoroB, MO3BOJISETCS MO3HAKOMHUTH MX C OCOOEHHOCTSMH JIEKCHUECKON CHCTEMBI

PYCCKOTO fA3bIKA. B xozme HU3YYCHUSA JAaHHOI'O MaTepualia ydaluecd 3HAKOMATCA C TCM, 4YTO

20



Takoe omorpadsl, KaKOBHI HMX TI'PAMMAaTHYECKUE, CEMaHTHYECKHE U 3THOKYIbTYPHBIE
0COOCHHOCTH M TEM CaMbIM OHH BOCIIPHHHMAFOT IIPHHITAIT IIPABUIBHOM IOCTAHOBKHU YIapEHHSL.

«Omoepagul ceudemenbcmeyiom o 8ANCHOCMU YOAPEHUsL 8 PYCCKOM SI3blKe. OUUOKA 8
yoapeHuu Mojicem npueecmu K UCKANCEHUIO CMbLCIA (Ppaszbl u 3ampyoHums pedyesoe obujeHue.
Hanpumep, ¢ 3asucumocmu om yoapenust 6 cloee «3amok» npeoiodcenue «3amox Obii oueHb
cmapuvimy Modicem npuobpemamos paszuviti cmvic. Om yoapenus 6 cloee «MyKay» 3a6Ucum
noHumanue npeonoxcenus «Omo ovira mykay. CredosamenvHo, owubournoe yoapeuue 6
CIL08AX-0MO2PADAK MONCEM OMHECmU K 2pYObIM OWUOKAM, MAK KAK 9M0 MOICEN NPUEECmU K
HEeNOHUMAHUIO ULU  HEOOPA3YMEHUI0 MeNCOy OOWAIOWUMUCS, MO eCMb  NOCLYAICUMD
kommynuxamusrou nomexouy (Kulesova, 2010, c. 4).

B cOBpeMEHHOM pyCcCKOM s3bIKe€ OOJIbIIE ThICAYM Mmap omorpadoB. B pamkax
OTJIMYUTENLHBIX YEPT PYCCKOrO yIAapeHHe IPUBOAMM B HIDKECIIEAYIOIIEM HECKOJIBKO
KOHTEKCTYaJIbHBIX MPUMEPOB, KOTJa yAapeHHe MEHSET 3HAYeHHE CJIOB, COBIAIAIONIAX 10

rpadudeckoit hopme, HO pa3IUYAOIIUXCS IO 3BYYaHUIO.

ATJIAC - ATJIAC

e artjac, -a; M. [Hem. Atlas ot rpeu. Atlas (Atlantos)].uerou c¢ omp.1l. COopHuk
reorpa@UYecKuX, AacTPOHOMHUYECKMX W T.I. KapT. A. wMupa. A. aBTOMOOWMIBHBIX
nopor. ['eorpaduueckuii a. 38€3aHbIN a. ® [lo M300pakeHHI0 MHUQPOIOTUUECKOTO THUTaHA
ATiiaHTa Ha MEepBOM M3IaHUM cOOpHHKa KapT B 1595 r. 2. COOpHMK TabHI, pUCYHKOB,
yepTeKel U T.M., UCIONb3YEMbIH JUIsl HAyYHBIX WM Y4EOHBIX Leneid. AHaTOMHUUYECKUH,
O00TaHUYECKH, AUATEKTOJIOTHYECKUH a. A. TI0 UICTOPUH Kpasi. <ATJIACHBI, -as, -0e

e arJjac, -a; M. [oT apa0. atlas - rmagkuii]. 1. CopT MIOTHON MIETKOBOM MM MONYIIETKOBOM
TKaHW C THAJAKOM, OJjecTsiedl JUIeBOW MOBEpXHOCTHIO. 2. Pasr. O0 oxexae u3 Takou

Tkauu. OeThIi B 6apxar u a. <ATJIACHBI, -asi, -0e (BobI0i TOIKOBRII clloBaphb, 1998).

najgex | em. 4. MH. 4. en. 4. MH. 4.
M. arJac arjacbl |aTjac aATJIACHI
P. ariaca |aTjlacoB  |aTiaca  |aTiIacoB

. armacy |atnmacaMm  |aTiacy  |aTiacam
B. atnac aTachl aTiac aTJIaChI
Ts. aTiacoM |aTiIacaMM |aTIACcOM |aTiacaMu
IIp. armace |aTiacax  |ariace  |arjaca
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e [Ipunuiock CUIBHO XKaTh. YUMJI MO aTJacaM, a Ha TPYyN NPUXOAMWI, KOTJa BCA KapTUHA
BBIPHCOBBIBAJIACH MI€PE]l BHYTPEHHUM B30POM.

e Pe3K0 BBICTYNAIOIIME MBIIIIBI U3-TI0J CETKH XKW, PACTIHYTOM B TOHKOW, IOJBHKHOU U
IJIAJIKOM, KaK aTJIac, KOXe , Ka3aJluCh CTOJIb )K€ KpEeNmKMMH , Kak KocTh (Toiscroi, JleB

HuxonaeBuu. 1987. Anna Kapenuna. In: CoOpanue coumHenuid B 12 Tomax. Mockaa:

[IpaBna 1987).

BPOH30BKA - EPOH30BKA

e OpPOH30BKA, -U; MH. POJI. -BOK; JaT. -BKaM; k. JKyK ceM. MJIaCTUHYATOYChIX, HMEIOIIHNMA
SIPKYI0, C METAJUTMYECKUM OJIECKOM, OKPACKy 3€JICHOBAaTO-OpPOH30BOTO IBETA

e OpoH30BKa, -1 (Oponsuposanue) (bosbioi TOIKOBBIN cl10Baph, 1998).

najaex el. 4. MH. Y. el. 4. MH. Y.
M. |0poH30BKa |OpOH30BKH |OpOH30BKAa |OpOH30BKH
P. OpOH30BKH |OpOH30BOK  |OpOH30BKH |OpPOH30BOK
. OpOH30BKEe |OpOH30BKaM |OpOH30BKE |OpOH30BKam
B. OpOH30BKY |OpOH30BOK |OpOH30BKY |OpOH30BOK
Ts. 6p(,)H3OBKOP“I’ OpOH30BKaMuU 6pOH39BKOﬁ’ OpoH30BKaMu
OpOH30BKOIO OpOH30BKOIO
[Ip. |OpoH30BKE |OpOH30BKax |OpOH30BKE |OpOH30BKax

¢ bBpoH30BKa 30710TUCTAs — BPEIUTENb-ICTET, KOTOPHII MOEIaeT, HABEPHOE, CaMbl€ KPACUBBIE
Ca/IOBbIC IIBETHI, B TOM YHUCJI€ U PO3bl. DTH 30JI0THCTO-3EJEHbIE )KYKH HEOOBIKHOBEHHO
KpacMBO  TMEpeNMBAaIOTCS  HA  COJIHIE  OpOH30BO-METHO-30JI0THIM  OTJIMBOM
(https://unesco.uniba/aranea.sk).

e [lynpa Opomn3zoBka 100rp.Ilympa OpoH30Bas- 3TO pPa3sHOBHAHOCTH OpPOH30BBIX MY,
MPOU3BOJIUTCS OHa B BHJE MEIKOTO-MEJIKOTO TOpOIIKa 30JI0THCTOro mBera. Ilympa
OpoH30Bas HEOOXOAMMA B KAUECTBE MUTMEHTA JIIsl Kpacok. [Ipon3BoiaT OpOH30BYIO MYAPY
Ha CIEUaIbHOM 00O0PYIOBAaHUHU, MOJABEPras MOPOIIOK MHOTOATAIHOMY pPa3MabIBAaHUIO

(https://idd35.ru/product/10421814/)

BPOHS - BPOHS

e Opong, -u; k. 1. 3amuTHass ~ cTasbHas ~ OOMMBKAa  BOGHHOM  TEXHUKH  (TaHKOB,
OpOHETPaHCTIOPTEPOB, CyZ0B u T. 1.) 1581071 00OpPOHUTENBHBIX
coopyxenuii. [TynenenpobuBaemast 0. [TokpsITh oponéii. KopabenpHast 0. b.
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TaHKa. 2. [[aHUps HEKOTOPBIX JKMBOTHBIX (Uepemax, OPOHEHOCHIEB W T.II.). 3. YeTO M C
omnp. Pa3zr. O ToMm, KTO (4TO) sIBNII€TCS HAAEKHON 3aIUTOM, IPUKPHITUEM OT KOTO-, YETO-
1. b. camoyBepenHocTH, Oe3paznuuus. 4. B cTapuHy: 3alIMTHOE BOOPYXEHHE BOMHA
(maHIUpPh, KOJIbYYTA, IIUIEM, JIAThI U T. I1.)

e OpoHsi,-u [HE OpOHB]; p. MH. -ed (3aKpeluieHHe MpaB Ha YTO-JI.); OpOHA Ha OWJIETHI

(BonpI10ii TOJIKOBBIH c10Baphb, 1998).

nmajgexx| e€1. 4. MH. 4. c¢a. 4. MH. Y.

Um. |Oponsi |OGponim |OpoOHsi |OpOHM

P. Oponr |OpoHéii |OpOHHM |OpOHB

. OpoHé |OpoHsiM |OpOHE |OpOHSIM

B. OpoHiO |OpoHH |OpOHIO |OpOHM

Ts. 6pOH?H OpoHsIMHU 6p(,)HeH OpOHSIMU
OpoHéEro OpoHEero

Ip. Oponé |OpoHsix |OpOHE |OpOHSX

e FEcnu MecTo Bamiero oOMTaHus KBapTupa, TO Takas JBepb Oyaer msnuuiHei. [lotomy uto
BOPBI HE OyIYT OpY/0BaTh aBTOT€HOM, OOJITapKOM, IPebio U TeM 0oJiee KyBallZION B )KUJIOM
MHOTO3TaXXHOM JomMe. Ckopee Bcero, B XoJ mouayr gomka u jom, a jii HuX 3 — 4
MM Opons He HyxHa (https://unesco.uniba/aranea.sk).

e Bpons asuaduieros. Jloctynueie nensl. [Toagpobuee Ha: http://avia.pro/bronya-aviabiletov-
dostupnye-ceny. MHorue ciblaiy o MOKynke aBHadmieToB B CeTH, HO Kak MPaBuIio, HE B
Kypce, TI€ 3aKa3bIBaTh JIydllle U BeIFOJHEE. bbIBaeT, 4TO BpEMEHHM HE HaXOOUTCS JaXe Ha

cOop Bemieil.

BEJIEHUE — BEJEHHUE

e BeJleHMe, -5; cp. oQull. chepa EATEIBHOCTH, YIPABIEHUS, OCTYNaTh, IepeaaBaThCs,
BXOAUTH B 4bE-II. B. [IpUHATE B CBOE B., HAXOAUTHCA B UbEM-JI. BEACHUU
e BeJEeHHe, -1 (om BECTH), ACUCTBUE IO IJ1. BECTU: BeJiIeHHE OyXTaJITepCKUX KHUT, BEJCHHE

nena (boJbIoi TONKOBEIH ciioBaph, 1998).

nmajaemx ea. 4. MH. 4. ea. 4. MH. 4.

M. |BéaeHue |BEéAeHUS |BeACHHE |BeIEHUS
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P. BEJIEHUS |BENEHUI |BENEHUS |BEICHMIA
I. BEICHUIO |BEACHUAM |BEIECHUIO |BEACHUAM
B. BEJICHUE |BEIEHMS |BEIECHHE |BENEHUS
Ts. BEJIEHUEM | BEICHUSIMH | BEIEHUEM | BEICHUSAMHU
Ip. BEICHUU |BEICHUAX |BEIEHUU |BEACHUAX

OHM HCIIONIB3YIOTCS TAKXKE Ui MEPUOAMYECKON OLIEHKM M YIIYYLIEHHs SKOJIOTMYEeCKOH
O0OCTaHOBKHM B 30HE TEXHOI'€HHOI'O NPECCHHIA U NPH COCTABICHUM MPOrHO3a BEPOSTHOIO
3arpsA3HEHUs TSKEIbIMU METaJIaMU KOPMOB M MOJIOYHOW MPOXYKIMH IPU pa3MeIeHHH
KOPMOBBIX ceBooOOpoTax M  00OCHOBAaHHU

KyJIbTYp B CIICLIMAIN3ALMHN BEICHUS

ompaCJzeﬁ JKHBOTHOBOJACTBA Ha 3arps3HCHHBIX CEIIbCKOX031CTBEHHBIX Yroabsax

(https://unesco.uniba/aranea.sk).
HOS)KG, 10 MEPEC BHYTPCHHETO POCTA Comsa, IIOHMMAaHHUEC IIOATrOTOBKH PEBOJIIOLIKWHN, BEACHUE
60pB6I>I PEBOJIIOOUOHHBIMU  MYTAMU W CpEACTBAMU IIOJIYUYUIIN HOJIKHOC er'Iy6J'IeHI/Ie

(https://unesco.uniba/aranea.sk).

BEHEILI - BEHEII

e BeHel, -HI[a; M. 1. 0OBIYHO Kak CHMBOJ CTpajlaHus, My4eHHuuyecTBa, 2. J[paroreHHbIi

TOJIOBHOW YOOp, KOpOHa KakK CHMBOJI BJIACTH MOHapxa. 3. LEpK.B 00psae BEHUYaHMS:
TOJIOBHOE YKpallleHHE B BHJE KOPOHBI, BO3JAaraéMoe Ha BCTYHAIOIIUX B Opak. 4. TOJIBKO
€/1. 4Yero. KHWKH. O BBICUICH CTYIIEHH, 3aBEpIIIEHUH Yero-Il.; BEpX, BepInHa. B. mpupomsl; B.
TBOpeHHUs (OOBIYHO O 4YEJIOBEKE KaK BBICIIEM TBOPEHUU MpUponbl, bora). 5. uero, u3
4ero. KEHCKas MPUUYECKA — KOCBI MJIM HAYECAHHBIE U YJI0KEHHBIE BOKPYT I'0JIOBBI BaJIMKAMU
BoJiockl. B. Bosoc. B. u3 koc. 6. Cerinioe panyxHoe Koiblo Bokpyr ConHua, JIyHbl nin
SpKUX 3BE31. /. CBETIBIN KPYT, CUSHUE, H300pakaeMoe Ha UKOHaX BOKPYT TOJIOBHI CBATOTO;
HUMO. 8. Kak1p1ii ropu30HTANBHEIN psil OpEBEH B CpyOe 10 IEPUMETPY. 3aMEHHUTDH HIDKHUE

BeHLbI. I lonoxuTh yeTslpe BeHIla. <BeHeuHbIH, -asi, -oe

e BeHell, -HI[a; p. MH. -HIIeB (KUTelIb BeHb)

majgex| ei. d. MH. 4. el.4. | MH. 4.
M. |BéHenm |BEHUBI BEHEL |BEHIbI
P. BEHIIA |BEHIIEB BEHIIA |BEHIIOB
. BEHIy |BEHIIAM |BEHIYy |BEHIAM
B. BEHIIA |BEHIIEB BEHEL[  |BEHIIBI
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Ts.
IIp.

BEHIIEM |BEHIAMHU |BEHLIOM |BEHIAMU

BEHIIE |BEHLAX BEHIIE BEHIIAX

Kaxp1if BeHen skuBET 1 paboTaeT B HEOOJIBIIOM MOMEIICHUH, OTCIOAA M MOsi pusocodust
— unTtepbep i Beex (https://unesco.uniba/aranea.sk).

Konenw unwmBwimzanmuu OyAeT MOKPHIT BEHLOM 30JI0TOTO  Beka. Mbl  opraHuzyem

OOIIIECTBCHHBIC MTPA3IHUKU U MPEKpacHbIe pa3pieueHus (WwWw. bonito.korpus.sk).

BUJAEHUE - BUJEHUE

e BujaeHue, -5; cp. 1. CnocoGHOCTH MIIM BO3MOXHOCTh BUAETh. B. Ha pacctostuun. [Iprbopsl

HOYHOI'O BUACHUA. 2. yero. Kamxu.CrnocoOHOCTE BOCIIPHUHUMATDb n OLICHUBATh

OKpYyKaromee KakuM-JI. 06p2130M. I[CTCKOG B. Xy,Z[O)I(CCTBeHHOG B. Y 1103Ta CBOE B. Mupa.

BUjAeHMe, -5; cp. [Ipuspak, mnpuBHIeHHE, YTO-JI. BO3HUKIIEE B BOOOPAKEHUHU, BO

cHe. bonpHOrO mpecienyor BuiaeHus. * Ilepeno mHo#l siBuiack ThI, Kak mMumonérnoe
BusieHbe (Ilymkun). Tam nec u mon BunmeHuid nonHel ([TymkuH) (Bonbmiod TOMKOBBIM

cioBapsb, 1998).

nmajgex| e 4. MH. 4. el. 4. MH. Y.
M. |BAjgeHue |BAJACHHMS |BUACHHE |BHIACHUSA
P. BUJCHUS |BAJECHAM |BUACHUSA |BUACHUN
. BAJIEHUIO |BUJIECHHUAM |BHUIECHHIO |BUIAEHUIM
B. BUJCHUE |BAJEHUS |BUACHHUE |BUIEHUS
TB. BUJICHUEM | BUICHUSAMH | BUIEHUEM | BUICHUSAMHA
[Ip. |BAZCHWUHW |BUACHUAX |BHACHHUU |BHICHHSAX

[IpoucxoauT 310, N3-3a MOCTENEHHON YTEpU aKKOMOJAUUH. SIBHBIMA CHMIITOMaMU JaHHOTO
HApYIICHUS] 3PCHUs SBIISIOTCS: BBICOKAass YTOMJISIEMOCTh TIJIa3 TPH YTCHHH, II0XO0€
BUeHHue 0113 pacronokeHHbix mpeameton (https://unesco.uniba/aranea.sk).

U BOT 0/iHAK I HOYBIO, KOT/Ia 51 {yMajl 00 OPHEHTAI|H, a st 00 3TOM JyMall IOCTOSIHHO, MHE

BAPYT MOKa3aJI0Ch BUACHHUC, KakKk APECBHUC OCYIICCTBIIAIN 9TOT mpounecc

(https://unesco.uniba/aranea.sk).

BO3ABUXEHUE - BO3IBUKEHUE

e BO3JABMKEHME, -5; Cp. B mpaBoCilaBHOW NEpPKBH: OJMH W3 JBYHAJECATHIX IPa3JHUKOB

(BozaBmxenue XKupotBopsuiero Kpecra ['ocrionnst; ormeuaercs 14 (27) ceHTS0ps B yecTb
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YCTaHOBJICHUS ISl TOKJIOHEeHUs Ha rope [onrode 6mu3 Uepycanuma kpecta, Ha KOTOPOM

6611 pacnsaT Mucyc XpucToc); MeZoBbIH crac.

¢ BO3ABHKECHHEC, -5, CP. Kamxm. CTpOI/ITeJIBCTBO, BO3BCJICHHUC (KaKOI‘O'H. BBICOKOT'O 3aHUs,

coopyxkenus). B. xpama, kos10HH (BoJibIi0# TONKOBBIN ciioBaph, 1998).

najgex el. 4. MH. Y. el. 4. MH. 4.

M. |Bo3aBIKeHHME |BO3ABHIKCHUSA |BO3JABHIKEHHE |BO3ABUKCHUS
P. BO3JIBIDKCHUS |BO3JIBIDKCHUN  |BO3IABMIKEHUS |BO3IBUKEHUI
. BO3/JIBIKCHHUIO |BO3IABIIKEHHSIM |BO3JABI)KEHUIO |BO3IBIIKECHUSAM
B. BO3/BIKEHHE |BO3JBMIKEHHS  |BO3JBHIKEHUE |BO3IBIKECHHS
Ts. BO3JIBIKEHHEM | BO3IBIKEHUSMH | BO3BIIKEHHUEM | BO3IBHKEHHUSIMU
IIp. BO3JIBIUKEHHH |BO3JIBIIKEHHUSAX |BO3IABIDKEHUN |BO3BIKEHUSIX

e Hecmorpst Ha To uro mnpasauuk Bosamkenust Kpecrta I'oclofHs OTHOCHTCS K YHCITY
JPEBHEHUIINX MPa3JIHUKOB XPUCTHAHCKOM IEPKBH, JOCTOBEPHO HE M3BECTHBI HU TOYHOE
BpeMs, HH 00cTosATeNbCcTBa ero BosuukHoenus (https://unesco.uniba/aranea.sk).

Krapa BanoBHa pacckasaia 0 CBOMX HanOOJIee H3BECTHBIX YUEHUKAX, KOTOPHIE CBOE YBICUCHHE
KUBOITMCBIO CIEJTAIM MPO(ECcCHe, a TakkKe O TOM, KaK BOILIOIIAIACh HIEsS BO3JBHMKEHHS

namstHrka B. B. Bepemaruny B Hariem ropose (https://unesco.uniba/aranea.sk).

BSI3AHKA — BS3AHKA

e Bf3aHKA, -U; MH. POJI. -HOK, J1aT. -HKaMm; k. Pasr. Bszanas Bemip (kodTa, CBUTED U T.IL.).
e BS3aHKA, -1; MH. POJI. -HOK, JIaT. -HKaM; k. CBs3Ka (IpoB, XBOPOCTa, COJIOMBI U T.11.) (Bosbioi

TOJIKOBBIH clIOBapsb, 1998).

e Bsasanka — s Bcedl cembu! IIpomsBoactBo Poccms! B Komcomonscke-Ha-Amype.

nmajex| e 4. MH. Y. el 4. MH. Y.
WM. |BsizaHka |BSI3aHKM |BSI3AHKAa |BSI3AHKH
P. BA3aHKH |BS3aHOK |BS3AHKHU  |BSI34HOK
. BA3aHKE |BS3aHKaM |BS3AHKE |Bs3aHKAM
B. BS3aHKY |BSI3aHKH  |BSI3AHKY  |BSI3AHKH
Ts. B’,BaHKOﬁ BSI3aHKaMU B’B%HKOPUI BSI3AHKAMU
BSI3aHKOIO BSI3AHKOIO
[Mp. [BA3aHKe |BS3aHKAX |BS3aHKE |BS3AHKAX

(https://www.100sp.ru/komsomolsk-na-amure/purchase/357173)
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e MaypyuInKa JIeT IeCATH, C BA3AHKOM 3€JICHHU , BEJl IPYroro MaJlbunKa JIET IECTH; 3aBHUIS
Hac, OH OpOCHII B3aHKY M MaJICHBKOT'O CBOETO TOBApHIIA U KUHYJICS O3 OrJIsaKu OeKaTh

o 6okoBoit TpornrHke B mojst (https://unesco.uniba/aranea.sk).

AYXH - TYXHU

® JIyX, -a 4 -y, MH. (B 3Ha4. «CBEPXbECTECTBEHHOE CYIIECTBO)») AYXH, -OB

® JIyXH, -OB; MH. ApDOMAaTUYECKUI CIOUPTOBOM pacTBOp, ynoTpeOsseMblil Kak mapdromepHoe
cpenctBo. @akoH  AyxoB. JIErkuii, HEXHbIM apomar AyxoB. JKeHCKHE, MYXKCKHE
n. [Taxayte  goporumu,  neméBbiMu  ayxamu.llogymmtbess — myxamu. Beuepnue
1. (ynotpeOnsieMble B TOPXKECTBEHHBIX ciydasx). CTolikue . (CO CTOWKHM 3armaxom)

(BosnpIi0¥i TOJIKOBBIH c10Baphb, 1998).

najgex| el. 4. | MH. Y. | €I. Y. | MH. Y.
Um. |ayx  |ayxum - |ayxna
P. ayxa |IyxoB - |1yxoB
A AYXy  |Ayxam - |oyxam
B. AyX | AyXxu -~ |oyx#
Ts. JIYXOM |IyXaMu -~ |myxamu
Ip. |myxe |ayxax - |myxax

e Ho ecnu 651 ¢ HUMH ObLT JIyx CBATOM — TO AYXM HEUUCTbIE HE MPUIICTTUINCH Obl K HUM!
(https://unesco.uniba/aranea.sk)

e HapoaHble npuMeThl pEKOMEHAYIOT U30€eraTh Mo1apKoB B BUJIE PaCYECOK, LIETOK, BEJIb ATO
MOJKET BBIJIATh TaliHbI AapuTesns. He Hy)KHO JapuTh nepyaTky, mapdsl, IyXH — KOCMETHKY .
A MMEHUHHUK, NOJYYUBUINI Ha JI€Hb POXAECHbE OUKH, Oy/leT CMOTpPETh Ha MHp IJIa3aMH

napurens (https://unesco.uniba/aranea.sk).

3AMOK — 3AMOK

e 3aMOK, -MKa; M. 1. JIBoper u kperocts ¢eonana. CpenHeBekoBslii 3.Pa3Bamuel 3amka. 2. O
JBOpIIaX, OOJBIINX 3AAHUIX 3aTEHINBOIN apxuTeKkTyphl. ['aTunHckwii 3. [TeTpoBekwii 3. 3. O
TIOpbMeE, octpore. JIutoBckuii 3. Beiboprckuii 3. < 3aMKoOBBIi, -as1, -oe. O CTpouTh
Bo3aymHble  3amku. DaHTazupoBaTh, MeuTaTh. [Ipu3paunbie  3amku. becriouBeHHBIE

(baHTaSI/II/I, MCUYTaHus.
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® 3aMOK, -MKa; M. 1. YCTpoiCcTBO 1715 3anupaHus 4ero-Ji. KitodoM. J[BepHo# 3. 3anepeTh Ha
3. Copsatate 1moa 3. (3amepeTh, 3aKpbITh). 2. Cren. YCTpOHCTBO  JUIsi  COCIMHEHHS
MOJBIDKHBIX —4acTedl Mexanu3MmoB. [lymeméraeiii 3. 3. Opaynunra. 3. Crnen. Croco0
CKperuieHus: OpEéBeH, OPYCheB U T.II. YAaCTEW NEPEBSAHHBIX KOHCTPYKUUH, IPU KOTOPOM OHHU
COCTaBJIIOT KaK Obl 0j1HO 11esoe. CpyouTs u30y, 1oM B 3. //Ilepemiectu majblibl, IIOTHO
coequHuB uX. CnoxuTh pyku B 3. 4. Apxut. LleHTpanbHblii KaMeHb B BEpIIMHE CBO/IA,
apku. <3aMKOBBIii, -as1, -oe (2 — 4 3H.). 3aMoUHBIii, -as1, -oe (1 3H.) (BobIION TONTKOBBII

cioBapsb, 1998).

nmajgexk| ex. 4. | MH. 4. | €1.4. | MH. 4.
HM. [3aMOK [3AMKH |3aMOK |3aMKH
P. 3aMKa |3AMKOB |3aMK4 |3aMKOB
. 3aMKy |3aMKaM [3aMKy |3aMKaM
B. 3AMOK [3AMKHM  [3aMOK |3aMKH
TB. 3AMKOM | 3AMKaMH | 3aMKOM |3aMKAMH
IIp. [3aMKe |[3aMKax |[3aMKE |3aMKax

e CerogHs OKHa, B TOM 4uClIe€ M Ipeiaraemple KomnaHnued «EBpoOxHa», LIEHATCA, B
OCHOBHOM, 3a CBOM IIPDAKTUYECKHE CBOMCTBA. A BOT OKOHHOE CTEKJIO B MCTOPHUYECKOM
3aMke CeBepHOro Yaibca BOLUIO B HCTOPHIO, Oiarofapsi HaumaparnaHHOMY Ha HEM
MPU3HAHUIO B JIIOOBH 1eyto coTHio JieT Ha3zax (https://unesco.uniba/aranea.sk).

e [lo nBOpHKY TyJsil XOJOAHBIM 3UMHHUM BETepoK, 00ayBast 3aMEp3ILue JepeBbs, CKaMelKu,
Kauelu W JIBYX JKEJIe3HBIX "OXPAaHHHWKOB', HANPOTHB BXOJHOHM aBepu kiydba. OT xomona

KJIFOY TUI0XO MpoBopauunBaics B 3amke (https://unesco.uniba/aranea.sk).

UKAHBE - UKAHUE

e HKaHbe — [IPOM3HECEHHE B IIPENYIapHBIX CJIOrax 3ByKa [M], CBOHNCTBEHHOE CPEIHEPYCCKUM
U I0)KHOPYCCKMM akaroluM rosopaM. Tonkoselii cioBaps Edpemooit. T. @. Edpemona.
2000.

e HKaHMe — a0, aclllb; HECOB. V31aBaTh OTPHIBUCTHIE HENIPOU3BOJIBHBIE 3BYKH, BBI3BAHHBIC
CYJIOPOXHBIM cokpaiieHueM auadparmel. Tonkoeiii crioBaps OskeroBa. C.U. Osxeros,

H.1O. IlIBeoBa. 1949, 1992 (Bonbiioii TOJIKOBHIH ci0Baphb, 1998).

majgexx| e€1. 4. MH. 4. ca. 4. MH. 4.
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NMm. |AKaHbe |AKAaHbS |HMKAHHE |HKAHUSA
P. WKaHbs |AKAHMM |MKAHUSA |MKAHUH
. VUKAHBIO |UKaHBSIM |MKAHHUIO |MKAHUSIM
B. AKaHbE |MKaHbi |MKAHHE |MKAHUS
TB. MKaHbEM | AIKAHbSIMU | HKAHHEM | HKAHUSIMH
[Ip. |AKaHbe |MIKAHBSAX |MKAHUU |MKAHUSIX

L ACCI/IMI/IJISII_II/ISI IpOUCXOoJujia U B OTHOIICHHHU A3bIKaA. Bausgnue o npeuMymcCTBCHHO CO
CTOPOHBI HOCHUTEJIEH CEBEPHOBEIUKOPYCCKHUX TOBOPOB. OT CpeAHEBEIMKOPYCOB, WU OT
SI3bIKA 00111epyCcCKOro, YCBOEHO B HEKOTOPBIX MECTHOCTSIX aKaHbE
u ukanbe (https://unesco.uniba/aranea.sk).

L Bpatm pPa3BOJAAT pyYKaMHu U HE MOT'YT YCTAHOBUTH NPUYNHY HUKOTHI. B03MO>KHO, BHHOBAT
ctpecc. CumTaercs, 4YeJlOBEK HAYMHAET MKaTb, Korjga avadparMa HEOXKHJIAHHO H
HENPOU3BOJILHO COKpalaercs. Jto peduiekc, KOTOPbIN HEJIb34
KOHTPOJIMPOBATD. Ecimn HKAHHE IJIUTCA ooiiee 48 4aCoB, OTO IIOCTOsAHHaAs1 HKOTA,

BBbI3BaHHas, CKOpee Bcero, kakuM-to 3abonesanuem (https://unesco.uniba/aranea.sk).

UPUC - UPUC

e MpHuc, -a; M. [oT rpeu. Iris — pagyra] 1. TpaBsHHCTOE pacTeHHE ¢ KPYIHBIMU MEUEBUTHBIMU
JUCTbSIMU U KPYIHBIMM I[BETKaMU (PUOJETOBOM, CHUHEH WM KEITOM OKpaCKU;
KacaTHK. [lecTpeloT pa3HOLBETHbIE HPHCHL. 2. TOIbKO  e1. Kpyu€Hble HUTKM  JUIs
BbIIIMBaHMs, BszaHus. Kodprouka wu3 wupuca. BeimmBare upucom. 3. AHar. PagyxHas
o0oouka rnaza. <Upucossblii, -as, -oe (1 3H.). U-0e Mmacno. Mpucossie, -
bIX; MH. CeMelCTBO HPUCOBBIX.

e wupHuc, -a; M. Copt koH(er B BuAE BAKMX KyOHMKOB KopuuyHeBoro ugera. KodelHsii

u. Kynuth kunorpamm upuca (BosbIinoit ToiakoBblid ciioBapb, 1998).

najgex | em. 4. MH. 4. el. 4. | MH.4Y.
Nwm. npmuc ApHCHI upuc UPUCHI
P. upuca  |UpUCOB  |MpHUca  |MpHCOB
. UpHucy |UpHcaM  |MpUCY |Upycam
B. npuc VPUCHI upuc HPUCHI
Ts. UPUCOM |UpHUCAMH |MPUCOM |MpUCaMH
IIp. upuce  |upHcax upruce  |uUpHcax
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e He cinyvaitHo (uo€TOBBIN MPHUC OB CHMBOJIOM PYCCKOTO MOJEPHA, PEBOJIIOIMOHHOTO
nepuoia B MEPOBOit nctopuu uckycctsa (https://unesco.uniba/aranea.sk).

e 3ameTuM, 4TO TakuM oOpa3oM B CyAeOHOW MPAKTHKE MO 3TOMY BOMNPOCY BBIHOCHIIHUCH
pemieHust ¥ pasbine. [...] Pesyapratel 1 — 7 u3 7 mo 3ampocy konbersr Mpwuc ... mis
MIPUTOTOBIICHHS JIIOOUMBIX C neTcTBa KoH(per «Mpuckm»: CnmBounoe macio 15 rp., +
moiioko 100 wu., + 100 cBexxmi MEn 1 cTi...

caxapHas Iyjapa p., +

(https://unesco.uniba/aranea.sk)

KHPKA - KHPKA

® KHPKAa, -U, p. MH. KUPOK U KMpXa, -U, p. MH. KUPX (LIEPKOBB)

® KHPKA, -U; MH. KUPKH, -POK, -pKaMm; . PydHoe opyaue JUisi TOPHBIX U 3€MIIIHBIX paboT —
HACa)KCHHBII HAa PYKOATKY METAIMYECKUM YATUHEHHBIA OpYCOK, 3a0CTPEHHBIN ¢ OJIHOTO
WM ¢ 000uX KOHLOB. J[poOuTh, 10MOUTH KUPKOH TOpPHYIO HOpOay, JIEA, TBEPAYIO

3emunto.PazmaxHuyTbest kupkoii (Bonbiioit TomKoBEIi ciioBapb, 1998).

nagex | el 4. MH. Y. el. 4. MH. Y.
Nwm. KApPKAa |KAPKH KHPKA KHPK#A
P. KUPKHU KUPOK KHPKHA KAPOK
. KHApKe KApPKaM  |KUpKE KAPKAM
B. KAPKY KAPKHU KUPKY KUPKU
Ts. KI/,IpKOﬁ KAPKaMH KHpK(,)ﬁ KAPKAMU
KHAPKOIO KHPKOIO
IIp. KHApKe KApPKaX  |KHPKE KHPKAx

e JlroTepanckas kupka Oblia cipoekTupoBaHa B 1821 roay, noctpoena B 1828-m (o 1pyrum
naHHbIM — B 1827 roxy). B 1963 roay xpam Obu1 cHecEH (0 TOM, Kak OH BBITJISIJIEN, MOKHO
CyJIUTh o JIOPEBOIIOLIMOHHON ¢dororpadpun M. IL. JmMuTpueBa)
(https://unesco.uniba/aranea.sk).

e Jlerom HeBckuil mpocnekT — KpacuB, BEIWYECTBEHHO KpacuB. CKOJBKO IMOMHSAT 3TH
BEKOBBIE 3J[aHMsI, KOXKJI0€ U3 KOTOPBIX — MOJJMHHOE TBOPEHHUE MCKYCCTBA, OCTPOCHHBIE,
MOKHO CKa3aTh, KHPKOM, JONaToi /Ja MacTepKOM, IpU MOMOIIM PYYHBIX JIOETOK U

JepeBsIHHBIX KaHaTHBIX BopoToB (https://unesco.uniba/aranea.sk).
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KUPIIMYNHA - KHPIIMUYUHA

e KHMPIHMYHUHA, -bl, K. (OJUH KUPIIHY)

e KHPINHYHHA, -bI, M. U K. (yBenud. K Kuprnud) (BosbIioil ToIKOBIH ciioBaps, 1998)

najaex el. 4. MH. Y. el. 4. MH. Y.

Nwm. KHPNAYUHA |KHUPOUYUHBI |KUPNUYAHA |KHPHHYAHBI

P. KUPIAYUHBI | KUPIUYUH KUPIUYAHBI | KAPIHYUH

4. KUPIAYMHE |KUPIAYMHAM |KUPIOUYUHE |KAPIUIUHAM

B. KUPIAYMHY |KUPIAYUHBI  |KUPHOUYUHY |KUPIHYAHBI
KUPITAYUHON , KUPITHYAHON ,

Ts. , KUPIAYUHAMU , KAPIUYAHAMU
KUPIHYUHOIO KUPITHYUHOIO

IIp. KUPIIAYMHE |KUPIUYMHAX |KUPIUYAHE |KUPIIHYAHAX

e KoHTypsl mpoeMa JOIDKHBI OBITh POBHBIMH, TOATOMY I03a00THTECh, YTOOBI HUT/IEC HE
TOpyajla KUPIIUYIAHA 501041 TUIICOKApTOH. HpOBepre, HAaCKOJIBKO mapajxjicibHa U
TOpHU30HTAJIbHA qacCcTb npoemMma CBCPXY K HAaIloJIbHOMY IMOKPBITHUIO
(https://unesco.uniba/aranea.sk).

o 3,[[6CB o6pa3yeTc;1 CJIOBO C APYrUM 3HAYCHHUCM, TAK YTO HET HpO6J‘IeMH C TEM, 4YTO pona
mensiercs. Ho Hamencs OJIUH IMTPHUMCEP, B KOTOPOM, KaXKCTCA, IIPOUCXOAUT CMCIICHUC 3THUX
3Ha4eHUH: KUpnu4 — KupnlunHa (3K3eMIUIIp KUpIHYa, XK. p.) 1 KUPIUYUHA (OOJbIIOIN
KUPIIMY, OJTHH CJIOBApU (PUKCUPYIOT M. P., IPYTUE K. P., TPETHU JOMYCKAIOT 00a BapraHTa)

(https://unesco.uniba/aranea.sk).

3aki0ueHne

@UKCHPOBAHHOE CJIOBAILIKOE YAapeHue NMPUBA3aHO K NEPBOMY CJIOTY U OHO HE MEHSET
3HaueHus cyoB. CJOBalKME CTYIEHTHI B MOAABIIAIONIEM OOJBIIMHCTBE CIIy4aeB OMIMOOYHO
MIPOU3HOCAT yJapHble ClIOBa Kak Oe3ymapHble M Oe3ynapHble Kak yAapHbIC MOJ BIUSHHEM
CJIOBALIKON JTOJTOTHI IMIACHBIX 3BYKOB. [IpHuMHY Takux OIIMOOK BUJUM B UHTEP(EPEHLIUH CO
CTOPOHBI POJAHOTO — CJIOBALKOTO si3bIKa. CrieayeT 100aBUTh, UTO B Hauajie 00y4eHUs] pyCcCKO
pedn HeoOXOIUMO Pa3bsICHUTH OOIIYI0 XapaKTEPUCTHKY U CTPYKTYPY yAapeHHs B (pOHETHKe
CJIOBAIIKOT'O M PYCCKOT'O A3BIKOB, @ IOTOM HAUWHATh NIPAKTUYECKYI0 paboTy. O3HaKOMIIEHUE CO
CTPYKTYpOM M COCTaBOM MpPEIJIOKEHUH B JIAHHBIX SI3bIKAaX, C JIEKCUKO-CHUHTaKCHUYECKUMU
KOHTEKCTaMU SIBJISIFOTCS JIONOJHUTENBHBIMU CIIOCOOaMH pelieHus] MpoOaeMbl CBbI3aHHBIE C

OTCYTCTBUEM SI3BIKOBOM Cp€abl U3Y4aEeMOT'O SA3bIKA.
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ENTWICKLUNG DER KOMMUNIKATIONSKOMPETENZ UND DER
SCHLUSSELKOMPETENZEN - STATIONENLERNEN IM
UNTERRICHT DER SCHULER

VIERA LAGEROVA

Abstrakt: Das Fremdsprachenlernen bereits bei den Schulkindern ist heutzutage ein heif3
diskutiertes Thema. Das erfordert eine andere Einstellung zum Fremdsprachenunterricht.
Diese Art des Unterrichts erfordert eine neue Herangehensweise an den
Fremdsprachenunterricht, weshalb sich Lehrer haufig fiir offene Unterrichtsformen
entscheiden. Der Lehrer muss mit den Methoden vertraut sein, mit denen er nicht nur Schiiler
einbeziehen kann, sondern auch beim Erlernen der grundlegenden Strategien zum Erlernen von
Sprachen hilft. Zu den Fihigkeiten eines Fremdsprachenlehrers gehdrt vor allem die
Kompetenz in der Zielsprache, da dies die Hauptinformations- und Impulsquelle in dieser
Sprache ist. Gleichzeitig vermittelt es auch die multikulturelle Dimension und tragt so dazu
bei, ein Zielsprachenbewusstsein zu schaffen und Strategien fiir das Erlernen von

Fremdsprachen zu entwickeln.

Schliisselworter: Stationenlernen, Einlass, Methode, Lernstrategie, Kommunikation,

didaktische Vorschldge

In dem Fremdsprachenunterricht erscheinen immer héaufiger die Methoden, die neue
Moglichkeiten fiir Unterrichtsteilnehmer mitbringen, doch viele Lehrer bleiben lieber bei dem
gewohnlichen Verfahrenden Frontalunterricht. Hier beschéftige ich mit einer Sozialform des
Offenen Unterrichts- dem Stationenlernen, das eher fiir einen Neuling im slowakischen
Fremdsprachenunterricht gehalten wird. Aus diesem Grund habe ich mich entschieden, dass
ich ein originelles Lernmaterial entwerfe, das zum Zweck des Stationenlernens und vielleicht
zur Motivation fiir andere dienen wird.

Der Offene Unterricht bietet viele Moglichkeiten und neue Formen an, die sich von dem
Frontalunterricht deutlich unterscheiden. Eine Sozialform des offenen Unterrichts stellt das
Stationenlernen dar, das wir unter verschiedenen Begriffen aussuchen konnen z. B. Lernen an
Stationen bzw. Lernzirkel. Ich werde mich ndher mit den einzelnen Phasen, dem Lehrmaterial,

der Form und den organisatorischen Sachen dieser Unterstiitzung beschéaftigen.
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Ich halte diese Art des Offenen Unterrichts fir eine kreative Methode, die sehr viele
Moglichkeiten anbietet. Die Vorbereitung und die Bildung des Stationenlernens fordern
einerseits mehr Zeit und Arbeit, andererseits konnen Interesse und Motivation in der deutschen
Sprache bei den Schiilern dank Lernen an Stationen geweckt werden.

Man kann in dieser Problematik unterschiedlichen Begriffen begegnen. Héufig werden
Begriffe wie Lernzirkel, Lernen an Stationen oder Ubungszirkel synonym angewendet.
Zum ersten Mal wurde der Begriff ,,Lernen an Stationen* bei Gabrielle Faust-Siehl in einem
Aufsatz im Heft 3/1989 ,,der Grundschule* verwendet.

Fiir die bessere Erklarung und gutes Verstindnis des Begriffs erwdhne ich mehrere
Definitionen.

., Stationenlernen ist eine Form des offenen Unterrichts, die ein vielseitiges Angebot an
Lernimpulsen darstellr, das Schiilern nicht nur Ubungsmoglichkeiten, sondern auch
Entdeckungs- und Anwendungsmaoglichkeiten bietet, um sich in ein Thema einzuarbeiten oder
schon angesprochene Inhalte zu vertiefen. “ (Janikova 2011:150)

., Bei dieser Methode handelt es sich um ein (Material)-Angebot an mehreren Lernstationen zu
bestimmten Themen. An jeder Lernstation befindet sich ein einzelner Arbeitsauftrag bzw. ein
Angebot, das die Lernenden autonom bearbeiten und mitgestalten. Die Arbeitsstationen
konnen sich sowohl im Klassenzimmer, aber auch auferhalb befinden. * (Wicke 2006:5)

,, Lernen an Stationen beschreibt das jeweils zusammengesetzte Gesamtangebot mehrerer
Lernstationen. Diese werden von den Kindern im Rahmen einer iibergeordneten Thematik bzw.
einer Kompetenz bearbeitet und unter Umstinde teilweise selbst mitgestaltet.” (Bauer
2009:43)

Nach Reiner E. Wick wird die erste Moglichkeit (mit Uhrzeigersinn) fiir die Schiiler geeignet,
die mit dem Stationenlernen keine Erfahrungen haben. Die Reihenfolge hilft den Schiilern in
ihrer Orientierung. (2009:6)

Firr eine Grundeinteilung beim Stationenlernen werden die Wahl-und Pflichtstationen
gehalten. Diese Einteilung bietet jede didaktische Publikation an.

Auch Janikova duflert sich zu den Pflicht-und Wahlstationen.

,,Die Pflichtstationen miissen gemacht werden und dienen zur Erarbeitung neuen Stoffs oder
der Festigung und Ubung. Die Wahlstationen konnen gemacht werden und dienen der
Erweiterung und Vertiefung oder Wiederholung. “ (2011:151)

Die ganze Klasse muss der einzelnen Stationen angepasst werden. Die wichtigste Regel bei der
Raumgestaltung ist die Moglichkeit der grenzlosen Bewegung der Schiiler. Die Schiiler werden

wihrend der Stunde nach der Klasse ,,wandern® und dabei miissen alle Hindernisse vermieden
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werden. Aus diesem Grund werden die Bénke meistens in die Form des Kreises verteilt. Schon
bei der Planung sollte der Lehrer gut die Zahl der einzelnen Stationen gut {iberlegen. Die
Bildung von mehreren Stationen kann nicht in der {iblichen Klasse durchgefiihrt werden.
Beim Stationenlernen ist auch die Moglichkeit, dass die Schiiler eine Aufgabe aus der Station
auf der anderen Stelle bearbeiten. Dann muss der Lehrer dazu auch mit einem anderen
Arbeitsmaterial

Zu den charakteristischen Merkmalen des Stationenlernens gehort gerade Arbeitsmaterial, das
eine bestimmte Form hat. Beim Lernen an Stationen kann man den Begriffen wie z.B.
Laufzettel, Laufpass begegnet. Beide Begriffe beziehen sich auf ein Arbeitsmaterial, das eine
Ubersicht aller Stationen mit den Aufgaben anbietet. Es ist nur von der Entscheidung des
Lehrers abhingig, ob ein Laufzettel den Schiilern nur entweder fiir bessere Orientierung in
Stationen oder fiir Einschreibung der richtigen Antworten dient. Neben dem Laufzettel konnen
die Schiiler meistens noch andere Erginzungsmaterialien (z. B. ein Blatt mit dem
Kreuzwortritsel, Liickentexte, Lieder u.a.) erhalten, die einen Bestandteil fiir Laufzettel bilden.
Alle Materialien werden dann von dem Lehrer beurteilt. Wenn die Kinder regelmépig mit Hilfe
von der Methode Lernen an Stationen lernen, konnen sie ein Lerntagebuch erstellen. Dieses
Buch dient den Schiilern als ein Portfolio, in das sie ihre Lernfortschritte und Erfahrungen
einschreiben konnen. Dabei konnen sie ihre Leistungen beurteilen, was eigentlich eine von den
Aufgaben des Stationenlernens ist. (vgl. Wicke 2006:7)

Die Methode Lernen an Stationen gehort immer zu den diskutierenden Themen, das
unterschiedliche Ansichten zwischen den Lehrern und Didaktikern hervorruft.

Aus diesem Grund habe ich mich entschieden, dass ich ein Lernmaterial zum Stationenlernen
entwerfe, mit der ich eine Unterrichtseinheit realisieren kann und Meinungen der beteiligten
Schiiler und Ansichten der Lehrerin und anhand von dieser Erfahrung sammeln und auswerten
kann.

Was aber besonders hervorgehoben wird, ist die Verantwortung, Selbstkontrolle Seitens der
Schiiler. Selbst die Schiiler bewerten die ganze Methode fiir schon, interessant, mit welcher sie
sich nicht im Stress im Vergleich zum Frontalunterricht fiihlen.

Ich personlich halte das Stationenlernen fiir eine interessante motivierende und kreative
Methode, die einerseits wirklich mehr Zeit und VVorbereitung verlangt, die aber andererseits die
Schiiler beim Lernen aktiviert. Mit dem Stationenlernen konnen die Lehrer wirklich

interessante Unterrichtsstunden vorbereiten und Interesse bei den Schiilern wecken.
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Stationenlernen gehdrt zum offenes Lernens, die Ziele des offenen Lernens sind:

1. Neufassung von Inhalten

2. Freude am Sprachenlernen mit allen Sinnen

3. Einfiihrung neuer Lernformen "on the go"

4. Bildung fiir soziales Verhalten, Verantwortung und Autonomie

Die verwendeten Materialien sollten verschiedene Sinne ansprechen: optisch, akustisch,
motorisch.

Wichtige Aspekte des offenen Lernens:

1. Zielgerichtetes, eigenstdndiges und gefiihrtes Lernen

2. Verschiedene Kontrollformen (Selbst, Partner, Lehrer)

3. Verschiedene soziale Formen (allein, gepaart, in Gruppe)

4. Verschiedene Arten von Aufgaben

Aufgabenstellungen und Materialien bieten Differenzierungsmoglichkeiten:
Schwierigkeitsgrad, Hobby, Selbstbeherrschung. Die Lehrkraft begleitet die Schiilerinnen und
Schiiler beim Lernen und berit sie gezielt bei der Planung des weiteren Lernens. Methoden des
offenen Lernens: Lernen durch Bewegung, Lernen am Arbeitsplatz, kooperatives Lernen, Der
Lernerfolg vor Ort hdngt von der Qualitit der Ausbildung ab. In diesem Schritt geht es um die
Auswahl eines Themas, des Lernzwecks (Vertiefung, Zeichnen, Uben), der
Orientierungsstruktur und der Teilziele (welche Ziele werden erreicht, wie hédngen sie
voneinander und vom Thema ab, eine Reihenfolge ist erforderlich), eines Bewertungskonzepts
(wie konnen die Ergebnisse sein) Zeit- und Raumplanung (wie lange wird es dauern und wo
wird es sein).

Methodenvielfalt: unterschiedliche Arbeitsformen und Methoden wirken sich auf
unterschiedliche Lerntypen aus. Sie ermdglichen eine aktive und passive Sprachverarbeitung.

Mutige Kinder sprechen Sprache, andere horen zu und erhalten aufnahmefzhige Informationen.

36



Unterschiedliche Lerntypen werden respektiert und zugelassen, eine individuelle
Sprachforderung wird gefordert.

Die Vielfalt der Lerngruppe: im Klassenzimmer bezieht sich auf unterschiedliche
Sprachfdhigkeiten und das Wachstum des Kindes, aber auch auf individuelle

Lernvoraussetzungen (Lernerfahrungen, Gewohnheiten, Personlichkeit und Typen).

Definition
,Es 1ist eine der interaktiven Methoden, es kommt dem Cl rcu |t
Erfahrungsunterricht sehr nahe. Schiiler arbeiten an den Bahnhofen, Tra inin g

sie konnen im Klassenzimmer, aber auch in der Natur oder im
Museum entstehen. Jeder hat Arbeitsmaterialien und einen Zeitplan
mit Aufgaben. Sie lernen durch Handeln, sie miissen irgendwo

manuelle Fahigkeiten einsetzen, um sie zu erfiillen, irgendwo Morgan, Ronald Emest

Wissen, und andere miissen sich damit auseinandersetzen, Gefiihle

Note: This is not the actual book cover

und Emotionen auszudriicken. Ein solches Verfahren unterstiitzt die

Unabhingigkeit des Schiilers “, (Krausova, MPC, 2014)

Eine der Formen des offenen Unterrichts und des Gruppenunterrichts: es ist eine Technik,
bei der die Schiiler in der Regel auf der Grundlage des vorbereiteten Materials getrennt lernen
Verwendung - zur Wiederholung, auch fiir ein neues, komplexes Thema
Fordert die interne Differenzierung, wenn sich Aufgaben fiir qualifizierte und weniger
qualifizierte Schiiler an einzelnen Standorten befinden. Die Methode zeigt, dass jeder Schiiler
in der Schule erfolgreich sein kann, das Prinzip der Individualitdt ermdglicht es dem Schiiler,
seine Arbeit vor Ort zu regeln. Die Art der Aufgaben ist so unterschiedlich, dass sie fiir jede
Art des Lernens von Bedeutung sind, der Schiiler bestimmt die Intensitét seiner Arbeit.

Jeder arbeitet zu einem bestimmten Zeitpunkt an einer bestimmten Aufgabe, bis er alle
Lebensrdume durchquert hat. Der Lehrer ist Beobachter, Einzelberater und Berater.
Hauptziele

Beriicksichtigen Sie die Bediirfnisse der einzelnen Schiiler

Bringen Sie den Schiilern bei, selbstidndig zu planen

Gruppenarbeit entwickeln und unterstiitzen

Die Schiiler motivieren, Neues zu lernen und zu entdecken

Unterstiitzung der Entwicklung von Lernstrategien fiir Schiiler

Themenvielfalt
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Mbglichkeit - das Uben und Uben von Sprachressourcen (Grammatik, Wortschatz,
Rechtschreibung, Phonetik)

Kommunikationsféhigkeiten entwickeln

Entwicklung von soziokulturellen Informationen

Entwicklung lehrplaniibergreifender Beziehungen

Verantwortlichkeiten

Obligatorisch - dient zum Zeichnen neuer Substanzen oder zum Fixieren und Uben

Optional (optional) - freiwillig und wird verwendet, um zu erweitern und zu vertiefen oder zu
wiederholen

Standorte werden benannt, die Schiiler haben die Wahl zwischen der Reihenfolge der
Aufgaben, der Art der Arbeit (allein, paarweise, in einer Gruppe) und der Zeitverteilung, um
Aufgaben zu 16sen

Stationenlernen

Ist keine Methode, sondern Lerntechnik, bei der die Schiiler in der Regel selbstgesteuert und

eigentétig anhand vorbereiteter Materialien, die in Stationen angeordnet, sind lernen.
Das Prinzip des Stationenlernens
- wurde erstmals 1952 durch Morgan und Adamson entwickelt

- beim Stationenlernen erhalten die Schiiler Arbeitspldne mit Pflicht- und Wahlaufgaben, die

Stationen genannt werden

- die Schiiler haben Wahlmoglichkeiten hinsichtlich Zeiteinteilung, Reihenfolge der Aufgaben
und Sozialform (Einzel-, Paar-, Gruppenarbeit) um die Aufgabe in einer bestimmten Zeit zu

erledigen
Arbeitsauftriige
- die Arbeitsauftrige umfassen

e Pflichtaufgaben: miissen gemacht werden und dienen der Erarbeitung neuen Stoffs
oder der Festigung und Ubung

e Wahlaufgaben: konnen gemacht werden und dienen der Erweiterung und Vertiefung
oder Wiederholung

Arbeitsformen

e Schreiben
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Lesen

Horen

Sehen

Riechen
Computerarbeit
Spielen
Bewegen

Basteln

Planung und Durchfiithrung von Stationenlernen

- beim Stationenlernen kann man sechs Arbeitsphasen unterscheiden:

Planung

Vorbereitung

Einfiihrung

Durchfiihrung (= Arbeiten an den Stationen)
Ergebniskontrolle und Prisentation

Auswertung

Planung

- der Erfolg des Stationenlernens ist von der Qualitét der Vorbereitung abhéngig

Themenwall: Um welches Thema soll es gehen? Ist das Thema fiir Stationenlernen
geeignet? Kann es entsprechend in Teilthemen pro Station aufbereitet werden?
Lernzweck: Geht es um die Vertiefung/Einiibung eines bekannten, oder um die
Erschlieffung eines relativ neuen Themengebietes?

Leitstruktur-und Teilziele: Welche Lernziele sollen im Verlaufe des Lernvorgans
erreicht werden? Wie hingen die Teilziele untereinander und mit dem Thema
zusammen? Ist eine bestimmte Reihenfolge des Lernens erforderlich. Wie miissen die
Lernauftrdge gruppiert werden?

Konzept zur Beurteilung: Um welche Leistungsziele soll es gehen? Wie sollen
Arbeitsergebnisse iiberpriift und bewertet werden?

Zeit- und Raumplanung: Wie lange sol/ die Durchfiihrungsphase dauern und wo soll

sie stattfinden?
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Vorbereitung

- der Lehrer bereitet Lernauftrdge vor, welche dann in der Klasse installiert werden:

e Materialsammlung: Welche Materialien werden gebraucht, was ist vorhanden?

o Auftrige formulieren: Die vorformulierten Lernziele miissen in Arbeitsauftrdige
iibersetzt werden — Textaufgaben, Bastelanweisungen, Rechercheanweisungen usw.

e Hilfen: Wo findet der Lernende welche Informationen? An wen kann er sich wenden?
Wie werden ihm Hilfen bereitgestellt?

e Arbeitsmittel: Laufzettel, Dokumentenmappen, Kennzeichnung fiir die Lernstationen,
Regel etc. werden angefertigt

e Aufbau: Lernstationen werden aufgebaut und ausgeschildert, Auftriage ausgelegt, Plane
aufgehingt, Arbeitsplitze bereitgestellt

Einfiihrung

- der Lehrer erklért:

e das Thema
e die Lernziele
e die Arbeitsregeln

Empfehlung:

- die Schiiler sollen zusammen mit dem Lehrer einzelne Stationen mit den zugehdrigen

Auftragen kurz durchlaufen, um ihren Arbeitsweg schon vorausplanen zu kénnen
Variante:

- diese Phase kann ausgelassen werden oder durch ,,learning by doing*™ ersetzt
Durchfiihrung

- die Schiiler durchlaufen — oft in einer frei gewéhlten Reihenfolge — die einzelnen Stationen

und losen die Arbeitsauftriage

- anhand ihrer Laufzettel konnen sie vermerken, welche Stationen sie durchlaufen und welche

sie noch vor sich haben

- sie miissen in einer gegebenen Zeit eine bestimmte Zahl von Stationen in beliebiger

Reihenfolge bearbeiten

Variante:
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- die Stationen sind mehrstufig gegliedert:

- man beginnt z. B. mit Stationen des Buchstabens A und wihlt sich etwa aus A1l bis A6 drei

Stationen aus

- hat man diese bearbeitet, geht man zu den B-Stationen iiber

- die Phase fiir das Stationenlernen wird meistens nach eins, zwei Stunden beendet
- sie kann sich iiber viele/mehrere Unterrichtseinheiten erstrecken

- gerade ldngere Phasen der Stationenarbeit sind typisch fiir den offenen Unterricht, in dem

diese Lehrtechnik sehr wichtig ist
Aufgabe:
- Notizen zu der Haufigkeit vom Einsatz im Unterricht: 4 — 5 Projekte pro Jahr (1, 2 Wochen)

Vorteile: nutzen fiir Schiiler: selbst in Rhythmus folgen konnen, selbstéindig arbeiten,

Selbstkontrolle, die Lehrerin kann sich individuell den Schiilern widmen

Nachteile: unterschiedlicher Tempo (langsame/schnelle Kinder), viel Vorarbeit, Nacharbeit
(fur die Lehrer)

Ergebniskontrolle

- in dieser Phase geht es darum, dass die Schiiler einzeln und gemeinsam die Ergebnisse ihrer

Arbeit liberpriifen
- in Form von Ergebniskontrolle

- oder durch die Prisentation von Ergebnissen (ersetzt vollstindig die Uberpriifung durch den
Lehrer)

-bei bestimmten Aufgabentypen kann der Lehrer fiir die Schiiler eine direkte

Korrekturmdglichkeit anzubieten

Auswertung:

- Das Lernen an Stationen ist zu diesem Zeitpunkt abgeschlossen

- Was hat besonders gefallen/ist gut gelaufen/hat Aha-Effekte gehabt?

- Was war schwierig? Was hat nicht geklappt?
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- Wie war die Qualitit der Ergebnisse?
- Wurden die Lernziele erreicht?
- Welche Ziele wurden nicht erreicht und warum?

- Hat die Arbeit Spal} gemacht?

Didaktische Vorschlige zur Arbeit mit Stationenlernen:
Sport
Station 1: Gegenstiinde fiihlen
* Material: dunkler Stoftbeutel mit 15 Freizeitgegenstinden
» (Tennis ball, CD, Flip-Flop Sandal, usw.)

» Beschreibung: ein Schiiler beginnt, greift in den Stoffbeutel und wahlt einen
Gegenstand, er soll das deutsche Wort mit dem richtigen Artikel nennen, bevor er den
Gegenstand aus dem Beutel nimmt, er zeigt es nachher seiner Gruppe, wenn er das
richtigmacht, kann er den Gegenstand behalten, wer am Ende die meisten Gegenstinde

hat, hat gewonnen.

Station 2: Memory

Beschreibung: ein Schiiler beginnt, deckt zwei Karten auf, wenn er ein Parchen findet, darf er
ihn behalten, wenn nicht, muss er die Karten zuriicklegen, wer am Ende die meisten Péarchen

hat, hat gewonnen.
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Station 3: Domino Spiel

Beschreibung: ein Schiiler nimmt die Domino-Karten aus dem Stoffbeutel und legt sie
offen auf dem Tisch, die passenden Karten sollen aneinanderlegen, die Schiiler miissen alle

Karten benutzen, es gibt nur eine Losung.
Station 4: Galgen Minnchen Spiel

Beschreibung: ein Schiiler beginnt, nimmt ein Wort aus dem Briefumschlag, malt fiir jeden
Buchstaben einen Strich, die Gruppe schldgt reihum Buchstaben vor, wenn ein Buchstabe
richtig ist, wird er iiber den Strich geschrieben, wer zuerst das Wort errét, erhélt ein Punkt und

darf mit der nichsten Wortkarte weitermachen.

Beispielworter: (laufen, joggen, turnen, hocken, Olympiade, Ski, Tennis...)
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Station 5: Sportlied
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Cricket spielen

I D
7

ink saving Ec¢o

Beschreibung: hore das Lied, deine Aufgabe ist es sich alle Sportarten, die du im Lied horst,
zu merken und dies dann auf einen Zettel richtig zu schreiben, wer alle Sportarten richtig hat,

kriegt einen Punkt.

https://www.youtube.com/watch?v=KXfj1KEcalLw

Station 6: Maldiktat

Beschreibung: ein Schiiler nimmt eine Diktatkarte, aber er zeigt sie nicht dem Partner, er liest
den Text langsam vor, der Partner zeichnet, was er hort, die Schiiler kontrollieren es
gemeinsam, dann tauschen die Schiiler ihre Rollen, dann legen die Schiiler ihre Karten zuriick

in den Umschlag.
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Station 7: Auf den Riicken schreiben

*  Waorter: weit, hoch, langsam, schnell, schneller, langsamer (Komparativ und

Superlativ).

Tiere, Pflanzen
Station 1: Horen- die Tiergeriusche

Die Schiiler sollen die Tiergerdusche horen, ihre Aufgabe ist richtige Name der Tiere zu

schreiben.

https://www.youtube.com/watch?v=806 Zv2XZ0k
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https://www.youtube.com/watch?v=8O6_Zv2XZ0k

Zaba — der Forsch
Holub - die Taube
Koza — die Ziege
Krava — die Kuh
Kukucka — der Kuckuck
Sliepka — das Huhn
Slon — der Elefant
Medved — der Bir
Ovca - das Schaf
Papagaj — der Papagei
Pes — der Hund
Delfin — der Delphin
Kohut — der Hahn
Kon — das Pferd
Macka — die Katze
Prasa — das Schwein
Tiger — der Tiger

VIk — der Wolf
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Station 2: Obst und Gemiise

Der Schiiler hat die Augen mit einem Tuch verdeckt und seine Aufgabe besteht darin, Obst und

Gemiise richtig zu benennen.
Station 3: Vitamine
Die Schiiler horen ein Lied iiber Vitamine. Das Ziel ist Liickentext zu ergdnzen.

https://www.youtube.com/watch?v=orn6KesFpmU

1.Sehtnurden .............. , wie mager er doch ist, schwach und kraftlos, mit miidem Gesicht! Die
anderen Jungs, wie ............... sind sie, spielen alle Fu8ball wie Lewandowski! ,,Warum ist Peter
so ein schwaches Kind? Weil er nicht darauf achtet, dass genug .............. in seinem Essen sind!

“Ref.: Vitamine, Vitamine, Machen frohlich wie 'ne Biene. Die Gesichter strahlen und lachen,
Das konnen Vitamine machen! Vitamine, Vitamine, Apfel, Birne, ............. I Die Gesichter

strahlen und lachen, das konnen Vitamine machen!

2.Kirschen und Pflaumen, Karotten und Kohl, .............. und Birnen, das schmeckt uns wohl!
Himbeeren und ............. , Lauch und Nektarine, tiberall sind tolle Vitamine! ,,Wer stark sein
will und munter wie ein ................ , hat immer Obst und Gemiise auf seinem Tisch! “ Ref.:

Vitamine, Vitamine, Machen frohlich wie 'ne Biene. Die Gesichter strahlen und lachen, das
konnen Vitamine machen! Vitamine, Vitamine, .................. , Birne, Mandarine! Die Gesichter

strahlen und lachen, das konnen Vitamine machen!
Die Losung:

1.Seht nur den Peter, wie mager er doch ist, schwach und kraftlos, mit miidem Gesicht! Die
anderen Jungs, wie Elefanten sind sie, spielen alle Fu3ball wie Lewandowski! ,,Warum ist
Peter so ein schwaches Kind? Weil er nicht darauf achtet, dass genug Vitamine in seinem
Essen ist! “ Ref.: Vitamine, Vitamine, Machen frohlich wie 'ne Biene. Die Gesichter strahlen
und lachen, Das konnen Vitamine machen! Vitamine, Vitamine, Apfel, Birne, Mandarine!

Die Gesichter strahlen und lachen, das konnen Vitamine machen!

2.Kirschen und Pflaumen, Karotten und Kohl, Beeren und Birnen, das schmeckt uns wohl!
Himbeeren und Salat, Lauch und Nektarine, iiberall sind tolle Vitamine! ,,Wer stark sein will
und munter wie ein Fisch, hat immer Obst und Gemise auf seinem Tisch! “ Ref.: Vitamine,

Vitamine, Machen frohlich wie 'me Biene. Die Gesichter strahlen und lachen, das konnen
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Vitamine machen! Vitamine, Vitamine, Apfel, Birne, Mandarine! Die Gesichter strahlen und

lachen, das konnen Vitamine machen!

Station 4: die Pflanzen

Die Schiiler sollen richtige Worter aus einzelnen Buchstaben bilden
das VNIEHLCE

der ONEZHALWN

de E B 1 KR

de NANET

de ELTUP

Die Losung:

das VEILCHEN
der LOWENZAHN
die BIRKE

die TANNE

die TULPE

Station 5: Riitsel

Die Schiiler sollen die Rétsel richtig 16sen.
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1. Dieses Tier hat einen kleinen Kopf, einen langen Schwanz, kurze Vorderbeine und
lange kriftige Hinterbeine. Es wohnt in Australien.

2. Dieses Tier ist sehr groB3, stark und dick. Es ist grau und lebt in Afrika.

3. Dieses Tier sieht wie ein Pferd aus, aber es ist wild, schwarz und weil}, und es hat
Streifen. Es lebt in Afrika.

4. Dieses Tier ist ein groBles rduberisches Reptil. Es lebt im tropischen Wasser. Es hat
einen lang gestreckten Kopf und ein grof3es Maul. Es ist griin.

5. Dieses Tier ist braun und er hat einen kurzen Schwanz. Es frisst gern Honig. Es ist auch

das Symbol fiir die Hauptstadt Berlin.
Die Losung: das Kanguru, der Elefant, das Zebra, das Krokodil, der Bér
Station 6: Beschreibung

Die Aufgabe der Schiiler ist, die Natur zu beschreiben, sie sollen mindestens acht Sitze

schreiben.

Station 7: der Baum

Die Schiiler haben fiinf Typen der Blatter zur Verfligung, sie sollen ein Blatt auswihlen, die
Aufgabe besteht darin, einen Baum mit typischen Bldttern zu zeichnen und ihn richtig zu

benennen.
der Ahorn — javor

der Kastanienbaum - gastan
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die Eiche — dub
die Linde - lipa
die Birke - breza

Am Anfang werden die Schiiler in zwei Gruppen verteilt, die Aufgabe der Schiiler ist, die
Punkte, durch verschiedene Aufgabe zu erwerben, die Gruppe, die mehr Punkte erwirbt,

gewinnt.

Station 1: Zeichnen

Ein Schiiler muss auf dem Papier die Personen zeichnen, die andere Schiiler miissen die
Person, die er gezeichnet hat, raten, fiir jedes Erraten, kriegt die Gruppe ein Punkt, sie haben

insgesamt 5 Minuten fiir das Zeichnen.

Johanes des Téufers, Jesus, Heilige Maria, Mose, Heiliger Joseph
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Station 2: Geschichte erzihlen

2 Can Stock Photo - cspd4307421

Einen liest den Text und dabei sollte er sich den Text einzupriagen.

Dann muss der Schiiler zu einem anderen Schiiler gehen und ihm der Text fliisternd

wiederholen.
Die Schiiler wiederholen den Text, bis es zum letzten Schiiller kommt.

Der Letzte muss den Text laut sagen und die Lehrerin kontrolliert, wie viel Worter

von  dem urspriinglichen Text, der Letzte wiederholt hat.

Je mehr Worter derjenige wiederholt, desto mehr Punkte die Gruppe kriegt.

Das Kind im Binsenkorb

Das Kind im Binsenkorb Im alten Agypten gab es einmal eine israelitische Mutter. Sie wollte
ihren kleinen Sohn vor dem Pharao retten. Sie flocht einen Binsenkorb und machte ihn
wasserdicht. Dann legte sie ihren kleinen Jungen in den Korb und versteckte ihn im Schilf auf
dem Nil. Thre Tochter Mirjam blieb am Ufer, um zu sehen, was mit dem Kdrbchen geschah.
Die Tochter des Pharaos kam an den Nil. Sie wollte im Fluss baden. Sie sah das Kérbchen
und lieB es ans Ufer bringen. Sie sah das Kind und hatte Erbarmen mit ihm. Mirjam kam aus

threm Versteck und fragte: Soll ich eine Frau suchen, die das kleine Kind fiir dich pflegt? Die
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Tochter des Pharaos sagte: Tu das! Da holte Mirjam ihre Mutter herbei. Ihr gab die
Konigstochter das Kind zur Pflege. Sie gab ihm den Namen Mose.

Die Schiiler miissen bestimmtes Geschehnis vorzuspielen

Durchzug durch das Rote Meer, Jesu letztes Abendmahl, die Taufe, Kreuzweg, die Taufe des
Jesus
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Station 4: Laufdiktat
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Die zehn

. Gebote

S
D
h 8

1. Du sollst keine anderen Gotter neben mir haben. 2. Du sollst meinen Namen nicht
missbrauchen. 3. Du sollst den siebten Tag heilighalten. An diesem Tag soll niemand
arbeiten. 4. Du sollst Vater und Mutter ehren. 5. Du sollst nicht morden. 6. Du sollst die Ehe
nicht brechen. 7. Du sollst nicht stehlen. 8. Du sollst nichts Unwahres {iber einen
Mitmenschen sagen. 9. Du sollst nicht nach der Frau eines anderen verlangen. 10. Du sollst
nicht nach dem Hab und Gut eines anderen verlangen. Mose schrieb die Gebote, den Gott
seinem Volk

Prinzip des Laufdiktats

Die Aufgabe der Schiiler ist, zu dem Text zu gehen und sich diesen einzuprégen.

Danach gehen die Schiiler zur Lehrerin und schreiben den Textabschnitt auf dem Papier.
Text wird in der Nihe von der Kirche, und die Schiiler miissen den genauen Text auf dem
Papier schreiben.

Die Lehrerin kontrolliert, ob der Text richtig geschrieben ist.

Station 5: das Lied vorsingen

Ein Schiiler muss das Lied vorsingen, andere raten, welches Lied er singt

Stille Nacht, Alleluja, Freu dich, Erde und Sternenzelt, Gloria in Excels Deo:
Auswertung:

Die Lehrerin zdhlt die Punkte und deklariert, welche Gruppe gewonnen hat.

Die Gruppe, kann als Belohnung die Medaillen kriegen
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Kalender

Der Kalender

Die Schiiler suchen die Namen von den Monaten im Wortgitter

Fritdeg  Sommer Merbst Wnter

Die Schiiler miissen herausfinden, welche Jahreszeit zu jeder Gruppe von Monaten gehort.

Dann miissen sie der Baum und typisches Wetter fiir jede Jahreszeit zeichnen.

Ko ‘"L',agm;ﬂ

Die Schiiler ergénzen fehlende Worter wihrend eins Anhorens des Liedes. (Es sind einfache

Worter: die Farben oder Jahreszeit usw.)
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EinJahe hat 12 Monate:
Wie heiflen Si

4 .Station

Die Schiiler miissen nach der Folge richtig den Monat zuordnen und malen diese Monate nach

der Begebung aus.

5.Station

Die Schiiler miissen das Puzzle zusammenlegen.

Am Ende die Schiiler mit der Lehrerin tibersetzten das Lied zusammen und dann sie auch

stimmen an.
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Das war interessant, ich habe alles gemacht
Das war schwierig, ich habe alles gemacht, aber ich habe Hilfe gebraucht

Ich wollte das machen, aber das war zu schwierig

M 0D

Das habe ich nicht gemacht
Station 1: Andere Linder, andere Sitten

Vergleich verschiedene Sitten und Bréuche bei uns und in der Welt!

Slowakei Deutschland | .eeeeeeee.

Station 2: Ostergriifle

S7



[ ndlich ist es soweit,

willkommen in der Ostcrzcit.

DerHase nun die Fier bringt

und frahlich durch die G'értcn sPringt.
Wir wiinschen euch zum Ostchcstc

alles | iebe und das Pestel

R

Kontexten.

In der Tabelle sind einige typische Ostergriile und —
wiinsche. Versuche zu bestimmen, in welchem Kontext du
sie gebrauchen kannst, und kreuze die entsprechende

Moglichkeit an.

Keine Angst! Es gibt nicht immer nur eine richtige

Losung, manche Wiinsche und Griile passen zu vielen

Freunde /| Erwachsene /| Internetforum /

inoffiziell

offiziell

Bekannte
Unbekannte

und

Frohe Ostern.

Frohliches Osterfest

Ich wiinsche Euch allen ein frohes

und gesegnetes Osterfest!

Ich wiinsche Dir wunderschone

Ostern.

Frohe Ostern wiinsch” ich allen

hier.

Schone Ostertage.

Ein frohes und gesegnetes Osterfest

wiinscht .......

Liebe Ostergriifie.

Schone Ostertage.
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Station 3: Wie gut kennst du die christliche Tradition?

In welcher Reihenfolge treten die Tage oder die Zeitabschnitte im Kasten im Kalender auf?

Wie heilen Sie auf Slowakisch?

Der Aschermittwoch der Karfreitag der Karsamstag die Fastenzeit die

Karwoche der Ostersonntag der Palmsonntag der Griindonnerstag

Station 4: Bedeutung der Speisen im Osterkorb?

Weiit du, was die einzelnen Speisen im Osterkorb bedeuten? Ordne den Speisen ihre

Bedeutung zu!

Brot Ei Kise Kuchen Meerrettich Salz  Wurst

................................. - Symbol des Leibes Christi
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- Symbol der Wiedergeburt

- soll das Bose vertreiben

- soll Gesundheit und Wohlstand garantieren.

................................. - Symbol der Harmonie des Menschen mit der Natur

-Symbol der Kraft.

- Symbol der Vollkommenheit

Station 5: die beste Osterkarte

Du musst sehr originale Osterkarte basteln. #
——

= —

% 1
= ]
= =
= —

] /“
= ==
= =—=
= =—=
= —=_

Schlusswort

Der Unterricht der deutschen Sprache erfordert einen neuen Ansatz, weshalb der
Lehrer hdufig zu den offenen Unterrichtsformen greift. Er muss mit solchen Methoden vertraut
sein, dank welchen er nicht nur das Interesse der Schiiler wecken, sondern ihnen auch
grundlegende Lernstrategien beim Fremdspracherlernen {ibermitteln kann. Zu den Féahigkeiten

eines Fremdsprachenlehrers gehort vor allem die Kompetenz in der Zielsprache, weil das die
Hauptinformations- und Impulsquelle in dieser Sprache ist.

Das Ziel des vorliegenden Beitrags ist es den Fremdsprachenlehrern — den
Deutschlehrern - einen Uberblick von praktischen Vorgehensweisen und Vorschligen zum

Stationenlernen anzubieten, die seinen natiirlichen Charakter widerspiegeln — namlich neue
Kenntnisse und Erfahrungen zu {ibermitteln.
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Im gegenwértigen Ansatz zum Fremdsprachenunterricht, ist es iiblich, dass der
Schiiler aktiv am Unterrichtsprozess teilnimmt — in Form der Gruppenarbeit oder Paararbeit.
Das beeinflusst auch soziale Beziehungen innerhalb der Gruppe. Es ist offensichtlich, dass der
Erfolg bei den Aktivititen vor allem in der Unterstiitzung und Kooperation innerhalb der
Gruppe selbst liegt. Wenn die Schiiler fiir sich selbst eine Wissensquelle darstellen, bedeutet
die Verweigerung zur Kooperation, dass es am wesentlichen Element des Lernprozesses

mangelt.

Der Lehrer sollte mit den Schiilern nicht nur seine Erfahrung mit dem Erlernen der
Fremdsprache teilen, sondern ihnen auch helfen einen eigenen Stil zu entwickeln, der ihnen
niitzt sich gewisse Strategien anzueignen und so diverse Kompetenzen zu gewinnen. Nur ein
gut vorbereiteter Lehrer muss keine Angst vor unvorhergesehenen Unterrichtssituationen

haben.
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ALPHANUMERONYMS IN DIGITALLY MEDIATED
COMMUNICATION

EVA MAIEROVA

Abstract: The paper deals with combinations of numbers and letters used in digitally mediated
communication. It introduces the terms alphanumeronyms and logograms and describes them
in the context of abbreviations used not not only in e-language but also in written documents
of the more or less distant past. Alphanumeronyms are then classified into six categories
illustrated by examples excerpted from the social networking site Twitter. The most frequent

registers in which alphanumeronyms are found in Twitter are also listed.

Key words: Alphanumeronyms, logograms, abbreviation, digitally mediated communication,

Twitter

Introduction

The characteristic features of digitally mediated communication in its written form are
displayed at different linguistic levels: syntax, lexicon, and orthography. The specific features
of electronic communication at individual levels are not the exclusive attributes of this
discourse, but their frequency is higher in this particular medium than in others. The lexical
and orthographic levels of English show the most noticeable changes, and the peculiarities of
digitally mediated communication are most obvious in the presence of alphanumeronyms and

logograms.

Terminology

The terminology in the area of digitally mediated communication has been developing together
with the new electronic media and their forms appearing. The process of naming various
phenomena in this field is fast and thus also unstable with alphanumeronyms being no

exception.
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Lancari¢ (2011, p. 14) states: “As far as the proper derivational principle is concerned,
electronic language signs not only combine letters but numerals as well as letters, and numerals
whose phonic features represent the sound nature of the unabbreviated words or syllables. They
are generally referred to as logograms.” Later he adds “They are sometimes referred to as
logograms or alphanumeronyms and have the function of graphical or sound iconicity to other
symbols” (Lancari¢, 2016, p. 14). Other authors describe them simply as letter and number

homophones (Shortis, 2007) or even pseudo-numbers (Chen, 2015).

Crystal (2008, p. 37) in his book Txting: The Gr8 Db8, whose title comprises various
forms of abbreviatory processes in e-language, uses the terms logograms or logographs, which
he defines as “the use of single letters, numerals, and typographic symbols to represent words,
parts of words, or even — as in the case of x and z — noises associated with actions.” Compared
to the classification introduced by David Crystal, we treat typographic symbols as a separate

group of abbreviations (Maierova, 2019).

Some authors claim that alphanumeric combinations, i.e. letter and number
homophones, “are in fact mere graphic abbreviations that do not coincide with an actual
reduction in the phonetic realization” (Mattiello, 2013, p. 87), which can be illustrated by the
example of the words xcept and cept. Both lexemes are abbreviations. While xcept is a
graphical abbreviation based on the pronunciation of the letter x, the word cept is an initial

truncation reduced in pronunciation and thus a lexical abbreviation.

Alphanumeronyms cannot be anything else than exclusively graphical abbreviations,

although their use as homophones is based on the sound similarity to syllables or words.

The usage of alphanumeronyms in e-language

The method of abbreviating words standing in between the lexical and the orthographic levels
is the use of homonyms of letters and numbers with unabbreviated words, e.g. b = be, ¢ = see,
r =are, u =you, y =why; 2 =too, 4 = for. In particular, the homonymous pronunciation of
letters/numbers and syllables is used as part of words (4eva, 4ever = forever; everyl, evrel =
everyone, h8 = hate, nme = enemy, QT = cutie, str8 = straight, YF = wife); sentences (cul8r =
see you later, NI4NI = an eye for an eye, OICU812 = oh, | see you ate one too, ysdiw8 = Why
should I wait?) or their combinations (182 = | hate you, 10Q = thank you, 3Q = thank you, 4Q
= fuck you, CP = sleepy, CU46 = see you for sex, gn8 = good night, gr2br = good riddance to
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bad rubbish, IM2BZ2P = | am too busy to (even) pee, IYQ = I like you, IDL = ideal, nel =

anyone, XI-10 = exciting).

The numerals in the digital interactive written discourse, especially in the SMS among
teenagers, are of symbolic nature when the similarity is based on the graphic forms of a digit
and a letter: 53X = sex, g00g13 = google, ID10T = idiot.

In other cases, the digits refer directly to the numerical value: BI5 = back in 5 (minutes),
e123 = easy as one, two, three; Hi5 = high five, HHO1 / 2K = ha ha, only half kidding; or have
a metaphorical character: 411 = information, P911 = parent alert. Graphemes have an iconic
character less frequent: mlm = showing digital mediator, ax = across, zzzzzzz = bored (sleeping),

LM4a ~ # zzzz> = let's meet for a joint.

Even when looking at the previous two paragraphs, it is obvious that the use of digits
and other typographic symbols is a characteristic that differentiates electronic discourse
(especially "textese™) from traditional written genres most. Therefore, it seems incredible that
the letter "u" in the meaning of "you" did not appear with the arrival of the Internet or mobile
phones, but actually at the turn of the 19th and 20th centuries in the names of business
companies (cf. Shortis, 2007, p. 10). When looking further into history, examples of
“shorthand” can be found that remind us of ways of abbreviation in digitally-mediated
communication. A good example is the Tironian note similar to the digit 7 that was used as a
phonetic symbol replacing the syllable ond not only in and but also in words such as <s7> =

<sond> (sound), <hiisb7a> = <hiisbonda> (householder), <h7> = <hond> (hand) (cf.

Maidment, 2010; Lass, 2004).

Nowadays, numerals and letters that are homonyms of syllables and words are present
in pop culture and names of companies, products as well as brands, even in the area of teaching
English as a foreign language as in 2Pac — Tupac: name of a rapper and actor, Str8 — a
cosmetic brand for men that besides being an alphanumeronym, it is also based on the
ambiguity of the word straight, Timbuk2 — Timbuktu: company, and last but not least the
series of textbooks for English learners Face2face, etc.

Classification of alphanumeronyms

Within the group of alphanumeronyms, i.e. numbers and combinations of numbers with letters,

excerpted from the social networking site Twitter the following subgroups can be identified.
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Genuine homophones of numbers and letters — 2 (too), 4 (for), 1ce (once),
2much (too much), 2bad_igave_him_all_my change_doe (too bad I gave him all my
change though), 2PAC (Tupac, proper name), 4Free (for free), 4realz (for real), 4Sure
(for sure), 4a while  (for a while), 4Ever / 4evr (forever), 4flipping (for flipping), 8out
(ate out), All4one (all for one), anyl (anyone), azure4sure (azure for sure, mobile app),
b4 / be4 (before), c4lpt (Center for Learning and Performance Technologies),
care2 (Care Too), cr8 (create), Dani4peace Dani for peace, e'l / everyl (everyone),
favredhope  (Favre for), hopefbded (facebook for education), g8r (gater, star gate
fan), goals4money goals for money, gr8 (great), green4dtea (green  for tea),
chuckbuck4real (Chuck Buck for Real), ICT4ELT (information communication
technology for English language teaching), ily2 I love you too, L2 (learn too) 18r (later),
M4M (men for men), myfeelings4you (my feelings for you), nol / nol (no one), Np4u
(no pity for you), p2 (progressive too), pcdpc / spam (picture comment for spam),

rewards4u (rewards for you), sk8brd (skateboard), somel / suml (somebody), str8

(straight), Timbuk2 (Timbuktu, Company), tweet4taiji (tweet for taiji),
twitterb4dark (Twitter before dark), w4dm (women for men), wiw (women for
women).

Non-genuine homophones of numbers and letters — 2 (to), 121/ 1-2-1 (one

to one), 2all (to all), 2b (to be), 2come (to come), 2 days (today), 2da (to the),
2Get (to get), 2gether / 2getha (together), 2know (to know), 2M / 2mao / 2mm /
2mrw (tomorrow), 2M / Learning (to mobile learning), 2me (to me), 2Neutralize (to
neutralize), 2night / 2nite / 2nt / 2nyte (tonight), 2pretend (to pretend), 4get (forget),
4got (forgot), 4gotten (forgotten), 9ce (nice), b2community (business to
community), b2wn (between), b3 (battery), burn-2-a-crisper (burn to a crisper), cr8ng
(creating), donttalk2me (don't talk to me), face2face / f2f / f-2-f (face-to-face), G2G (got
to go), g8/gr8t/GR9 (great), heat2win (Miami) Heat to win), i2i (information to
implementation), ItsGood2Be (it's good to be), I18tr (later), many2many (many to many),
n2 (into), need2B (need to be), peer2peer / p2p (peer to peer), people2know (people to
know), reneis2fly (Rene is to fly), s2s (student to student), slide2learn (slide to learn),
t2 (to), sum10 (something), toast2christel (toast to Christel), u2night (you tonight),
up2date (up-to-date), web2literacy (World Wide Web to Literacy).

Digits referring to a number, order, size, etc. — lomf (one of my friends), 13ish
(about / approximately thirteen), 21C (21st century), 2 pc (two-piece), 30hrs (thirty
hours), 3MT (three-minute thesis), 3D models (three-dimensional models), 3G / 3G
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(Third Generation (Network)), 4Kyrd (four thousand yards), 50s (1950's), ax2016
(Anime Expo 2016), €6 (error number 6), s01ep08 (season one, episode eight), L1 (first
language), rscon10 (Reform Symposium Conference 2010), K12 (kindergarten through
twelfth grade), v1 (version one).
Digits with a symbolic meaning — 5Cs (Communication, Culture, Connections,
Comparisons, Communities), Web 2.0 (world wide web 2.0) referring to websites
focused on user-generated content, edtech 0.0 versus 'education technology 2.0, 100%
(absolutely / totally), 24 * 7 / 24x7 or 24/7 (twenty-four hours a day, seven days
and week = all the time), 25/8 (more than all the time / more than it's possible), 50-50
or 50/50 (fifty-fifty / equally divided), VH1 (Video Hits 1, TV station name).
Combinations of the previous categories — 1Thinglwant4Christmas (one thing | want
for Christmas), 12many (one to many), freeb412am (free (drink) before noon),
HNY2u2 (Happy New Year to You).
Numbers representing letters similar in their graphical form — b3th (Beth), ipOddy
(iPod).

Sometimes non-genuine homophones were created by Twitter users themselves, for

example, when great was written as gr8t, g8, or even g9; later as I8tr, creating as cr8ng.

There were also variants of the homophones of numbers and syllables depending on

whether they were combined with abbreviated or unabbreviated words or their parts: 2night —

2nite, 2nt, 2nyte; 2morrow — 2M, 2mao, 2mm, 2mrw, 4Ever be4 — b4, peer2peer — p2p,

face2face - f2f.

Due to their phonemic properties, only the numbers 1, 2, 3, 4, 8, 9 and 10 have been

used as homophones, while the use of digits referring directly or metaphorically to reality is

basically unlimited. Very often they were associated with the following registers:

times and dates: 12UK (12 pm UK time), 20c (Twentieth Century), 3.2.1 (countdown),
80's (1980's), day2 (the second day), decl5, last24h, yr10;

events: BETAwards2015 (Black Television Entertainment Awards 2015), cel2
(Continuing Education 2012), digelt2015 (Digital English Language Teaching 2015),
E3 (Electronic Entertainment Expo), ffasia2015 (FUSECO Forum Asia 2015), gc78
(78th General Convention of the Episcopal Church), RnP16 (Rules and Play 2016,
exhibition), Artworkxpf2016 (Xposure International Photography Festival);
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° media: 1d (One Direction, Music Group), 2News (youtube channel), 5s0s (5
Seconds of Summer, a band), 9-piece (song title), ESPN2 Entertainment and Sports
Programming Networks 2), o2lforever (Our Second Life forever, a group on youtube),
PR3 + (Page Rank of 3 or higher), S2 (film), TM103 (Thug Motivation 3rd Album),
UEVolume3 (Utterly Engaged, Magazine);

° computer games: 2K (Take Two), 3dsl (Nintendo 3DS XL = 3-dimensional extra

large), bo2 (Blackout 2), gta5 (Grand Theft Auto 5), nba2k (National
Basketball Association 2K), to 3 (team of three), umvc3 (Ultimate Marvel vs. Capcom
3);

° technology: 1080p, 480p (progressive scan), iPhone 4S (S = speed), 720p-N (720
pixels), azuredsure (application), DDR3 (Double Data Rate Type 3), s4 (Samsung S4);

° sports: 1B / RHP (first baseman/right-handed pitcher, baseball), 3Pt ~ (three-point
(field goal), American football), 7on7 (American Football), 8U (eight and under, age
category), andl (penalty in basketball), bigl0 (competition of universities in sport),
euro2016 (European Championship 2016, football), F1 (Formula One), P90X (Power
90 Extreme, bodybuilding).

While the homophones of numbers and syllables were mainly part of common nouns,
as cases like face2face or STR8 are quite rare, numerals referring to the number were also
present in proper nouns: 1mind (company) , 5H (Fifth Harmony, music band), 7 11 (chain of
stores), BBC4 (4th BBC channel), 92q (radio station whose name is derived from the broadcast
frequency), fonem8 (phone model), mw3 (Modern Warfare 3, computer game), CS5.5 (Adobe®

Premiere® Pro CS5.5, computer program), F16 (rapper’s artistic name).

Twitter users added numbers to their aliases to distinguish them from identical names.
However, nicknames are not part of the excerpted corpus as it could be seen as violation of

Twitter users’ privacy.

Digits have a distinctive function, and consequently homonyms among
alphanumeronyms were rare. This is evidenced by a total of five pairs of homonyms: A2 —
answer two and also Ann Arbor (University), E1 — London East (postal code), €'l — everyone,
L2 — learn too and second language, M1 — magnitude 1 (earthquake ), module 1 (DELTA), S2

— movie title, s2 — season 2.
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Conclusion

Alphanumeronyms have become an inseparable part of digitally mediated communication and
they are one of the ways of abbreviating words and even whole phrases or sentences. Besides
genuine and non-genuine homophones of numbers with syllables or unabbreviated words, they
also serve other functions in the electronic discourse. The most frequent alphanumeronym

excerpted from Twitter was number 2 representing preposition and infinitive particle to.

It is necessary to point out that alphanumeronyms are not only the means of
economising linguistic tendencies but they reflect creativity and playfulness especially in
informal language. They can also be seen as linguistic rebuses, which may make them difficult

for percipients to decipher.
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RESEARCH OF RACISM AND ITS IMPLICATIONS TO
INTERCULTURAL COMMUNICATION

ALEXANDRA MANDAKOVA

Abstract: The topic is handled from the point of view of intercultural communication and its
possible connection to racism. Then we inform about the obtained data from our survey of
Personal Aspects of Racism at Middle School Students performed on a wide specimen of
secondary school pupils (N=200) at the age from 13 to 21 years in a larger city (Bratislava).
Pupils with a tendency to racism are less extroverted, less open to experience, less agreeable
and achieving worse classification. Certain recommendations are stated in order to lower the
level of racism — first of all by means of multicultural and intercultural education, activities
with the media, critical thinking, etc.

Key words: Racism, Personality, Intercultural communication, Intercultural competence,

Intercultural skills, Big Five Personality Traits, questionnaire RS 1, NEO — FFI

Introduction

Recently, there has become still more and more acute the problem of approaching the
intercultural communication with regard to the continually increasing intercultural character of
the world and the increasing level of migration. As obvious, the unfamiliarity with other
cultures can cause many unpleasant situations in the interpersonal as well as in group contacts
of individual cultures” members among themselves, not to mention the possible prejudices from
that resulting. The rejection of other cultures or people of other colour of skin represents
a hindrance to communication aimed at the development of tolerance and the mutual
understanding.

Therefore, we have decided to research the phenomenon of racism and its connections
to human personality as the familiarity with these connections can really help to acquire the

intercultural competence as well as the intercultural skills.
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The Intercultural competence

The intercultural competence is a range of cognitive, affective and behavioral skills
which lead to the ability to communicate appropriately and effectively with members of

different races, nationalities, religions etc.

One necessary intercultural competence becomes the ability to discuss such difficult
and critical topics as values, beliefs and attitudes among members of multiple cultural groups
in a way that does not lead to conflict. At the heart of the multiple intercultural competences,
then, lies intercultural communicative competence. Hymes assumed this, but Byram (1997) is
best known for the phrase. (UNESCO, 2013, p.16 — 17)

The Intercultural communication

The intercultural communication is closely connected to intercultural competence
because without acquiring intercultural competence and intercultural skills it is impossible to
communicate properly with other cultures, religions, races etc.

The world has changed, getting more and more global. Thanks to the internet, the world
has been technically connected into one big “global village* The mutual coexistence and the
bindings among citizens of various nationalities, cultural traditions or religions can bring
enriching fruit beneficial for all participating sides, of course with condition of friendly
relationships. The necessary means to come to the goal, i.e. good interpersonal relationships,
is a proper way of communication which is the main condition to mutual understanding. The
friendly communication among nations, states, politicians but above all citizens should be the

final goal of intercultural communication.

The Research

We have performed the research of Personal Aspects of Racism at Middle School
Students within our PhD. thesis (Mandakova, 2007). The chosen topic of relation between
racism and personal aspects of middle school pupils is explained by a survey of the most
important knowledge of the specialized literature. There is offered a selection of information
about racism, nationalism, ethnicity, prejudices as well as about the ethical codex of a scientist
dealing with racism. Further on the personality and social aspects of racism are described as

the factors creating the personality of neo-Nazis and extremists.
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The empirical research was performed on a wide specimen of secondary school pupils
(N=200) at the age from 13 to 21 years in a larger city (Bratislava). The selection of the
researched schools was performed in a way to be able to compare the pupils of a higher type
of school — secondary grammar school and of alower type of school — trainee’s centre
(Vocational school - the building branch).

Three methods were administered: RS 1 — the author’s original questionnaire aimed at
the research of the level of racism and attitudes to it, the author’s original projective methodics
aimed at the research of racism and the personality inventory NEO — FFI, based on the BIG
FIVE THEORY. There were qualitatively and quantitatively evaluated all the three methods
and on the basis of the RS 1 was, by a special procedure, stated the specimen’s level of racism.

Due to a correlation analysis were researched the relations among the seven dimensions
paid attention to: Racism, Neuroticism, Extraversion, Openness to Experience, Agreeableness,
Conscientiousness and the average classification from Slovak language and Mathematics on
the last certificate.

It was stated that pupils with a tendency to racism are less extroverted, less open to
experience, less agreeable and achieving worse classification from Slovak language and
Mathematics. Pupils with atendency to racism are males, trainees of a trainee’s centre,
knowing whether they are believers or not.

Moreover there was found out that pupils in Slovakia are getting into touch mainly with
Roma people from among the minorities living in Slovakia and according to their opinion the
most intensive racism is towards the Romas. Pupils are well informed on questions of racism,
probably mainly from the media.

Based on the performed research, we can state that the racism rate in society may be
reduced if we can support young people and attract their attention by other meaningful
activities, mostly by education, self-development and above all by developing the critical
thinking ability. In the affective sphere, we should avoid that youngsters, when feeling
hopeless, deadlocked, redundant or needless, would manifest racial or ethnic intolerance
towards their peers and other fellow citizens. It is very important to monitor especially the
boys” population since their early age because the male probands showed significantly higher
racist tendencies than the female probands. We propose to include the issue of a multicultural
society to the curriculum already at the first level of elementary schools for as much as children
begin to form their opinions and attitudes towards other cultures, nationalities, races, religions

etc. in their relatively young age.
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Conclusion

It seems so, that we still have to learn this form of proper communication and to remove
hindrances which cause a barrier to it. We are not dealing only with a technical handling, of
a foreign language as a primary barrier to comprehension. We are dealing with communication
in @ much broader sense of the word, in it’s pretty higher quality, with the communication in
the “human form* which can build bridges among citizens and nations and not increase the
unwanted tension and sharpen possible conflicts. Of course, the mastering of a foreign
language can also be a means to a better interpersonal understanding.

The particular problem in this regard will be finding of mutual mode vivendi with the
Muslim European citizens whose quantity is not negligible and which will most probably raise
because of migration to Europe in recent years.

As it is said according to UNESCO’s Constitution, “... peace must be founded, if it is
not to fail, upon the intellectual and moral solidarity of mankind”. (UNESCO, 2013, p. 4)

As the experience tells, different paths lead to different goals. Different ways of
communication lead to different social relationships. Therefore it is inevitable to search for the
proper ways how to build a successful communication. One of these ways is also the removing
of racism and prejudices which form the barrier to the intercultural communication and which
is an inevitable prevention to the increasing extremism all over the world.

Last but not least, we should not forget to mention that our planet’s ongoing climate
change and by this caused migration is also a considerable possible trigger for various
manifestations of extremism, racism, religious intolerance etc. These significant factors will

also form our future if we want it or not.
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PROMOTING INTERCULTURAL ENCOUNTERS

ILDIKO NEMETHOVA

Abstract: The aim of this paper is to introduce a project entitled Prominence that aims to
promote internationalisation, and the recognition of mobility programmes. It supports the
development of capabilities that allow individuals to interact efficiently with culturally diverse
others. This project highlights the importance of experiential learning since it allows
individuals to learn and benefit from intercultural experience.

Keywords: experiential learning, mindful encounters, employability, transnational approach.

Introduction: Intercultural Success

Long-established cultural differences serve as compelling challenges to individuals all over the
world. Globalisation increases intercultural interactions and also creates the possibility of
cultural confusions, distress, and collisions. Intercultural competence can be comprehended as
one of the continual goals of intercultural education, if not its dominant aspiration. As a
multifaceted concept it involves aspects of emotional, contextual, and interpersonal
intelligence to blend to create an individual who is emotionally generous yet cautious, sensitive
to interpersonal dynamics, and seriously respectful in intensely interactive situations. Other
constructs of intercultural competence include an understanding of both culture-general and
culture-specific knowledge, psychological disparity, the ability to understand how information
is devised, openness, and respect to intercultural ethnic integrity. Brislin et al. (1986) determine
four criteria for intercultural success: positive feelings about intercultural relationships,
reciprocity of those feelings from others in the culture, task achievement, and stress reduction.
Other three main areas are also regarded as important building blocks of intercultural success,
involving adaptation skills such as positive demeanour and flexibility; intercultural skills such
as attachment, cultural obligation, political sensitivity; and cooperation skills, including broad-
mindedness, resoluteness, and analytical skills. Thus, intercultural competence can be
conceptualised as an individual’s efficiency in implementing a set of knowledge, skills, and
personal attributes in order to interact prosperously with individuals from different

backgrounds at home and abroad.
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Prominence that Leads to Mindful Intercultural Encounters

International experience through experiential learning and training is undeniably associated
with profound personal and social competences, and better employability, therefore, higher
education institutions and enterprises are encouraged to adapt innovative approaches and
practices to guarantee that effective experiential learning and training occurs for individuals
before, during, and after international mobilities.

The Prominence project (Promoting Mindful Encounters Through Intercultural Competence
and Experience) funded under Erasmus+ KA203 Strategic Partnerships for Higher Education
is based on the conviction that intercultural learning programmes through transnational
cooperation between students, teachers, and enterprises are an attainable way to promote
transversal capabilities and intercultural competences. The project accentuates the fact that
higher education institutions and enterprises should move beyond traditional interpretations of
intercultural encounters and start recognising learning, teaching, and training as a holistic
process of adapting to the world that incorporates the cognitive (knowledge-based),
metacognitive (perception-based), motivational (emotion-based), and behavioural capabilities
of intercultural competence. The capabilities to perform and operate efficaciously in culturally
diverse settings would be an exceptional value for students, teachers, and enterprises in both
the short and long run. Students, teachers, and enterprises with these capabilities, and the ability
to express them, would provide more value to future employers, organisations, and the entire
society. Individuals need to obtain the most impressive transversal skills, because in the 21%
century, more than ever, they are confronted with a future in which they will have to cooperate
with people from a wide range of diverse cultural, ethnic, professional, and social backgrounds.
The Prominence project is based on a transnational approach which attempts to construe a four-
tiered model of an online learning and training platform which supports students, teachers, and
enterprises to take part in an all-embracing and ingrained process of experiencing, reflecting,
thinking, and acting in varied cultural frameworks. The model implies that explicit tangible
experiences are indispensable for reflective observations which become the foundation for
vigorously practicing the attained transversal skills in diverse cultural environments. The
transnational approach promotes the creation of an authentic resource pool of transversal
capabilities and promotes an enriched level of cultural awareness.

The target groups of the Prominence project include students, teachers, and SMEs. The aim is
to show students how to defeat burdensome inclination to culturally bound thinking, how to

scrutinise cultural assumptions and adjust mental models, how to display adequate transversal
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capabilities to enhance employability and mindfulness across diverse cultures and situational
contexts. Teachers are involved in the transfer of transversal skills and the development of
individuals who are emotionally considerate yet controlled, sensitive to interpersonal
dynamics, and profoundly receptive in culturally diverse interactions. SMEs are involved in
associated collaboration to cultivate the development of work-related practical, social, and
transversal capabilities that contribute to employability and profound cooperation.

The partner universities represent one of the four European cultural clusters, i.e. Nordic
(Finland), Germanic (Germany), Eastern European (Hungary, Slovakia, Bulgaria, Poland), and
Latin European (France), to function as a prototype for developing a macro understanding of
cultural similarities and differences across these cultural contexts. The reason for choosing four
countries within the Eastern European cluster is associated with the lack of information about
value orientation dimensions in these cultures, so there is a critical need to devise a resource

pool of the fundamental patterns of thinking and behaviour within this cluster.

A Four-tiered Model and Intellectual Outputs

The Prominence project aims to develop an on-line platform which is multidimensional in
nature and demonstrates a four-tiered model of learning and training through a recurrent
mechanism of experience-acquisition, reflective observations, conceptual interpretations, and
active involvement in situations depicted by cultural diversity. This model supports the
emergence of an intercultural mindset which reflects metacognitive capabilities via planning
(anticipation), awareness (universal, cultural, and personal levels of culture), and checking
(expectations and the adjustment of mental models); cognitive capabilities via knowledge about
cultural systems, norms, and values; motivational capabilities via intrinsic and extrinsic
motivation, and self-efficacy; behavioural capabilities via appropriate verbal and non-verbal
actions. An intercultural mindset means the ability to scan diverse cultural settings from a broad
perspective, always looking for unexpected trends and opportunities that may constitute a threat
or an opportunity to achieve intercultural interaction objectives. It is the ability to develop
interpretation schemes that are independent from the assumption of a single culture or context,
and to implement those schemes appropriately in different cultures and contexts. An
intercultural mindset is seen as a combination of awareness and openness to the diversity of
cultures with an inclination and capability to integrate across diversity. It is an ever developing
and evolving process built upon cognitive feedback mechanisms that encourage the search for

experiences that expand and refine an individual’s mental models. An intercultural mindset is
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seen as a combination of knowledge and skills. Knowledge is the appreciation of the existence
of differences; and skills are the ability to put knowledge into action. The four-tiered model of
learning and training of the Prominence project facilitates energised experimentation in
intercultural settings and contributes to heightened comprehension of culture (cognitive
capabilities), unambiguous plans and strategies for action (metacognitive capabilities),
strengthened self-efficacy (motivational capabilities), and adjustable verbal and non-verbal
skills (behavioural capabilities) to stimulate success in intercultural encounters.

The interactive on-line learning and training platform is a unified cluster of interactive online
services applying web-based technology to supply students, teachers, and enterprises with tools
and resources to promote and reinforce the delivery of nuanced insights into the theory and
practice of intercultural competences. The interactive on-line learning and training platform
functions as a tool to plan, implement, and evaluate the entire learning and training process and
its outcomes. It aims to allow the teacher to create and deliver content, monitor and assess
student engagement and performance and to serve as an inseparable component of a learning
and training module based on an open-source concept. Furthermore, it aims to allow students,
teachers, and enterprises to utilise a multifaceted pool of resources with the aim to deliver
substantial insights into culture-specific interactions in diverse situational contexts. These
interactive tools involve video materials of real-life experiences through interviews with the
target groups; short movies uploaded by target groups; the curriculum and comprehensive
descriptions of its outcomes; cumulative learning and training materials; interactive case
studies and quizzes; assessment models and tools; and an interactive e-book.

The interactive on-line learning and training platform has a two-level structure. The first level
focuses on the reality of cultural diversity through national models of cultures. It helps the
target groups acquire transversal competences that are universal in character and should be
acquired by all individuals across cultures. The second level focuses on the diverse realms of
enterprises or the reality of organisational diversity across cultures. It helps the target groups
develop and understand transversal competences specific to business-related needs. These
competences lead to the acquisition of cognitive, metacognitive, motivational, and behavioural

capabilities necessary for successful coexistence and performance across cultures.
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Experiential Learning through Intensive Programmes

Three Intensive Programmes of the Prominence project are associated with the four-tiered
model of learning and training through the continual mechanism of experience-acquisition,
reflective observations, conceptual interpretations, and active engagement. The 1% Intensive
Programme organised by the Faculty of Applied Languages of the University of Economics in
Bratislava in 2018 revolved around the thematic topic of Different Worlds, Different
Languages: Getting to Grips with Cultural Diversity. Six students from each partner university
formed culturally diverse teams to acquire transversal capabilities through real-life scenarios
and experiences to learn to articulate insights into their own cultural rules and biases
(metacognitive capabilities), to demonstrate sophisticated understanding of the complexity of
cultures (cognitive capabilities), to cope with their own emotions (motivational capabilities),
to articulate a complex understanding of cultural differences in verbal and nonverbal
communication (behavioural capabilities), and to negotiate a shared meaning based on culture-
bound differences (all-inclusive intercultural competence). Through nuanced insights into
theory and practice students focused on the analysis of intercultural situations from different
theoretical perspectives through lectures, project-work, and discussions with intercultural
communication experts, the exploration of real-life situations through case analyses, and role
plays, and the acquisition of cutting-edge learning strategies for dealing with cultural dilemmas
and conflicts.

The 2" Intensive Programme organised by the Aschaffenburg University of Applied Sciences
focused on the thematic topic of Managing and Leading in Different Cultures. Diverse teams
of students from each partner institution cooperated with enterprises to obtain work-related
transversal capabilities through real-life scenarios and experiences to help them identify
different approaches to power, identity, time, and space; accumulate hands-on experience on
divergent concepts of status, leadership, and organisations; identify how different types of
leadership approach the concept of identity, power, time, and space across cultures; understand
the process of team-building by harmonising diverse horizons; classify meetings styles or
nuances of settings, protocol and structure; identify different routes of negotiations and
decision-making. Through nuanced insights into theory and practice students were engaged in
project-work, lectures, discussions with experts on management, leadership across cultures,
case studies, role plays, and field work.

The 3" Intensive Programme at the University of Savoie in France aims to revolve around the

thematic topic of Practicing Cultural and Emotional Intelligence across Cultures. Diverse teams
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of students from each partner institution plan to organise two workshops to primary, secondary,
or tertiary education institutions, and public authorities with the aim to raise awareness about
transversal capabilities in mindful intercultural encounters. In collaboration with experts from
the academia and industry students aim to develop a joint framework for the workshops to
promote transversal competences, enhanced awareness, cultural adjustment, the advancement
of cognitive knowledge about cultural value orientations, the adjustment and naturalisation of
cognitive knowledge into mindful behavioural ability, and the development of cultural and
emotional intelligence.

Cultural understanding is a prerequisite to efficient interactions since culture intuitively directs
individuals’ behaviour and thoughts, and often affects their sense of belonging, motivation, and
mindfulness in intercultural interactions. Success in such situations needs a distinctive
repertoire of capabilities, or a fundamental learning ability to convert international experience
into impressive experiential learning in culturally diverse contexts. Kolb’s (1984) experiential
learning theory claims that international experience exhibits a determining role in learning and
advancing cultural competences as it regards learning as a holistic process of adjusting to the
world that goes beyond the cognitive and perceptive faculties of the individual. He notes that
such learning requires the integrated functioning of the entire individual, which involves
thinking, feeling, perceiving, and behaviour. Kolb (1984) further stipulates that international
experience renders individuals with real responsibilities and objectives to achieve in dynamic
and culturally diverse environments. The four stages of the experiential learning process
involve two paramount processes (grasping and transforming) that enable learning from the
intercultural experience. Kolb’s model demonstrates a learning cycle where individuals take
part in an all-embracing process of experiencing, reflecting, thinking, and acting in an iterative
mechanism that is receptive to the intercultural learning situation. The model highlights that
specific tangible events (concrete experience) are the basis for descriptive processing
(reflective observations) which are then assimilated and disintegrated into conceptual
interpretations (abstract conceptualisation) that become the basis for action (active
experimentation). The fourth step, or actively testing the real world, accelerates new experience
for the individual and stimulates another cycle of experiential intercultural learning.
Experiential learning claims that individuals must be involved in intercultural experience to
learn throughout their international mobilities. To maximise experiential learning for
intercultural developmental, higher education institutions should encourage their students to
get involved in the host culture in several ways. Institutions should structure international

mobility programmes in such a way that they facilitate interdependence with the individuals of
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the host culture. Students should also be promoted to keep a journal to document their
intercultural experience and learning points. By writing down their experience and thoughts,
students are more likely to compare their experience with their preconceived expectations. To
support active experimentation, or the utilisation of newly attained insights and ideas,
institutions should provide coaching and mentoring resources to students in their

experimentation processes and provide them with feedback.

Measuring Transversal Capabilities through Surveys

The Prominence project applies surveys that are based on two intercultural competence models
to measure the transversal capabilities of the target groups. These surveys are aimed to be
conducted at three different stages of competences development: baseline, interim, and final.
The simplified version of the Global Competency Model is used to measure predispositions in
intercultural settings. The simplified version of Intercultural Development Inventory is used to
assess intercultural competence, or the capability to shift cultural perspective and appropriately
adapt behaviour to cultural differences and commonalities.

The Global Competencies Inventory (GCI) evaluates intercultural competencies important for
succeeding in the global context and comprises a set of competencies related to cooperating
effectively across cultures. It involves sixteen competencies and converges upon three
management categories. Perception management competencies include inquisitiveness,
tolerance of ambiguity, cosmopolitanism, non-judgmentalness and interest flexibility.
Relationship management competencies include relationship interest, interpersonal
engagement, emotional sensitivity, social flexibility and self-awareness. Self-management
competencies include optimism, self-confidence, emotional resilience, self-identity, stress
management and non-stress tendency. These categories embrace those core skills which are a
prerequisite for individuals to lead, strategize, organize and implement strategy in a global and
intercultural context.

Bennett’s Developmental Model of Intercultural Sensitivity (DMIS), with cultural worldviews
as its theoretical basis, conceives that intercultural competence progresses along a
developmental continuum, with intensifying complexity and refinement in the perception and
understanding of cultures and cultural differences. The progression of intercultural competence
development starts with an ethnocentric mindset characterised by a simplified set of
perceptions regarding cultural commonalities and differences. Across six explicit stages,

intercultural competence advances toward an ethnorelative mindset characterised by a complex

85



understanding of cultural commonalities and differences, and the ability to shift between
cultural perspectives. The six stages include denial, defence, reversal, minimisation,
acceptance, and adaptation. The Intercultural Development Inventory (IDI) measures an
individual’s level of intercultural competence across the recommended developmental

continuum.

Conclusion

Accommodating mindsets or mental models control how individuals monitor, analyse, and
adjust their behaviours in different cultural settings. Such mental modals help the individual
develop unique strategies and adjust existing ones to deal with new and inherent aspects of the
environment. Understanding culture’s impact on behaviour results in heightened performance,
better decision making, and personal contentment in diverse cultural contexts.

The Prominence project emphasises the fact that culturally effective individuals need to acquire
an enhanced level of awareness which would support them to discard their semiautomatic
agitation, hamper their assumptions for a period of time, and remain aware throughout their
cross-cultural experiences. Different cultural contexts propose different challenges that
individuals must deal with in order to behave adequately. Some situations are likely to provoke
similar responses from all individuals regardless of personality or culture. Actual behaviours
are more influenced by basic human nature through universal psychological processes, and
personality through individual differences in role identities, while attitudes and values are more
influenced by culture through social roles.

Human behaviour is cultural, because human beings seem to be particularly geared toward
understanding the intentions and meanings held by other individuals in their social
environment. The affectionate and enduring interpersonal relations of individuals promote the
development of shared meanings, and the development of institutions and artefacts. Thus, it
can be expected that the social culture that individuals live in, has a thorough effect on the types
of behaviours that can be monitored in cross-cultural encounters. The ability to understand why
and how human behaviour differs across cultures has become one of the most outstanding skills
individuals need to promote, because in the 21% century, more than ever, they are being
challenged by a future in which they will have to collaborate with people from a wide range of

diverse cultural backgrounds.
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ADVANTAGES AND DISADVANTAGES OF TEACHING BUSINESS
ENGLISH IN MIXED LEVEL GROUPS

HANA PASKOVA

Abstract: The aim of this paper is to analyse advantages and disadvantages of teaching
Business English in heterogeneous study groups concerning teaching effectiveness, students’
perception and teachers” attitudes. Teaching Business English in mixed level groups represents
the demanding task for teachers as they must adapt to different levels of students, choose the
adequate pace and demands on the learners and vary different classroom organizations. There
doesn’t exist the same opinion whether heterogeneous study groups affect the learning process
in a positive or negative way. The positive aspect is that the challenge and competition from
more advanced students stimulate weaker students and provide positive role models for them.
The main advantage of homogeneous study groups is that teachers can more easily adapt the

pace and content of their instruction to students” needs.

Key words: mixed level groups, level of difficulty, suitable materials, pace of teaching

Introduction

One of the problems that English teachers teaching Business English at the University
of Economics in Bratislava face is the different level of students” English proficiency. Students
who start to learn Business English at our university come from different secondary schools
such as secondary grammar schools, business academies, secondary vocational schools and
different regions of Slovakia. The differences among them concerning the level of linguistic
ability and skills are vast which presents the challenge for the teachers to manage the situation
successfully. Students in language classes differ not only in terms of the level of language but
their diversity arises also from other factors such as their learning styles, cognitive ability,
motivation, personality and family background. The teachers then have to solve the problems
how to adapt the teaching process to individual needs so that all students should benefit and
improve their English. The choice of the appropriate teaching procedures means to select
adequate level of difficulty, suitable materials which should not be very easy or difficult and

not too fast or slow pace of teaching.
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Methods of teaching mixed-level classes

One of the main principles that should be respected by teachers in mixed-level classes
is that they should make sure that their teaching is adapted to different levels of students’
English proficiency and different paces of students” learning. This can be achieved by the
appropriate level of individualization. If teachers want to motivate students and stimulate their
engagement, they must create the atmosphere where students are not afraid of making mistakes
and can freely express their opinions and attitudes concerning various subjects. The teachers
who want to engage and motivate students more advanced than the rest of the group should
give them the tasks which present more demanding challenges, while the other students are
required to complete the tasks which may be accomplished successfully by all members of the
group. Heterogeneous study groups represent the opportunity for mutual collaboration among
students. This is the case of pair work or group work where students can benefit from this sort
of activity as the results achieved are usually better than those achieved individually. Working
together is worthwhile as pair and group work increase the amount of students talking time.
(Harmer 2001). Ellis (1994) suggests that students are more motivated to engage in further
communication when they have more opportunities to speak. Gower (1987) claims that group
work stimulates the learner’s experience of various types of interaction and helps to generate a
more relaxed and cooperative classroom atmosphere. If working together, students will often
have more confidence than when completing tasks individually. Group work enables students
more active learning because they have more space to be engaged in various activities and
students with higher language proficiency may help students with the lower language level.
When working in groups there is a better chance of peer correction and for a discussion on a

wider range of opinions.
Donna (2008) suggests these methodological approaches in mixed-level classes:

e Students with more advanced level of the language should be engaged in explaining
language problems to other students.

e Students should work in mixed level groups where individual students have different
strength and weaknesses.

e Students should change groups after certain time which ensures that weaker students
will learn without being ashamed because it will be less obvious whose contribution is

the most significant.
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e Teachers should use a wide range of criteria when thy evaluate students” performance
and when giving feedback they should emphasize even the small progress achieved by
weaker students.

= Teacher should try to find out individual strengths of students. Various students can
excel in different areas such as pronunciation, grammatical accuracy or appropriate

business style.

When teaching all four skills teachers can use appropriate tasks to avoid frustration and
achieve better motivation and results. Teachers can use extension activities for stronger
students and different methods to support weaker students. Stronger students may be asked to
write definitions of new vocabulary or might be given creative tasks e.g. to express their
personal opinion on some subjects, suggest solutions of some problems or write a short
summary of the text. Weaker students should be explained new difficult vocabulary clearly
before they start reading or listening activities which may help them with understanding of
specialized texts and recordings. When practising writing skills weaker students may be
encouraged to use dictionaries or they may be grouped with stronger students. Speaking
activities usually present a very difficult task for weaker students as they may feel ashamed
when they should speak in front of other colleagues whose command of English is on the
substantially higher level. If they should participate in the role play or discussions they should
be given sufficient time to gather their ideas and practice in the groups. When we organize the
pair or group work for mixed level classes we should keep on mind that this type of activities
has its advantages but also disadvantages. While in some activities it could be beneficiary for
both weaker and stronger students to be the part of the same group the teacher should also give
enough opportunities to more fluent students to be grouped together. Stronger students can then
use their potential to the full extent and therefore this activity could be more inspiring and
motivating for them. Giving clear instructions and explanations or even to explain the tasks or
difficult phenomena in their own language may on the other hand help weaker students. (J.
Budden, 2018)

The problem of broad range of language proficiency is bigger in study groups with high
number of students. The larger the class the bigger the differences among students in their
language competence and skills and also less space and time for the teacher to handle the
situation successfully. Because of the different levels in mixed level groups, it is difficult to
keep the attention of all students at the same time. What is interesting for one student may be

boring for another (Prodromau 1994). The most difficult task for teachers is to provide
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challenging and useful activities for all students at the same time. Teachers should try to avoid
the situation where advanced students lose interest in learning and weak students feel ashamed

and don’t want to participate actively in lessons.

Advantages of mixed level groups

Despite many problems encountered when teaching mixed level groups one of the main
advantages is that weaker students are given positive models of achievement (Shrubshall 2004).
According to Ur (2009) another advantage which could be gained from teaching mixed-level
classes is that students may learn some principles of tolerance, respect and cooperation. On the
other side teachers may improve their professional ability because they must carefully consider
their teaching style to achieve the desired result. They must adapt to different levels of students,
choose the adequate pace and demands on the learners and vary different classroom
organizations. Teachers should ensure that all learners are involved and modify the tasks so
that students” interests will be attracted. The key to effective teaching and learning is the
effective participation of students.

Learning in mixed level groups can help or inspire weaker students when the
atmosphere in the class enables getting necessary support from the teacher and other members
of the class. Stronger students will be more confident and gain positive experience from being
actively involved in learning process and helping weaker students.

Disadvantages of mixed level groups

There are numerous problems that English teachers face when teaching mixed-level
groups. The time necessary for completing the task is different between more and less
advanced students which causes the difficulties with classroom management and discipline of
students. The stronger students feel frustrated because they are not given challenging tasks and
therefore they think that they haven’t achieved sufficient progress and less advanced students
consider the tasks and learning materials to be very difficult. Another problem is that
participation of students is not the same. Stronger students tend to participate more and weaker
students are aware that they can’'t be compared with stronger students and therefore are
inhibited and reluctant to take an active role in language learning.

Reid (1981) identifies the most significant problems when teaching mixed level groups

as follows:
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e The most advanced students have problems of reduced motivation, frustration and
boredom resulting from waiting for slower students. For weaker students the pace is
too fast and they would need more time to practice different language skills.

e Teachers have to prepare different materials providing necessary stimulus for all
levels of students.

e Grading represents a problem because the teacher should maintain established
standards but avoid demotivating low achievers.

o Difficulties with providing suitable activities for all students with different language

levels.

Advantages and disadvantages of homogeneous study groups

Homogeneous groups in educational settings are groups of students organized so that
students of similar instructional level are placed together, working on materials suited to their
particular level, as determined through assessment (Lewis 2017).

There doesn 't exist the same opinion whether the homogeneous study groups affect the
learning process in a positive way. Supporters of homogeneous study groups claim that the
practice benefits both teachers and students. Teachers can more easily adapt the pace and
content of their instruction to students” needs. They can provide more practising, reinforcement
and support to weaker students and prepare more challenging activities for high achievers.
Students with lower English proficiency feel more confident and participate more when they
are in the same group with students whose English is on the same level. Students with higher
English proficiency are in the homogeneous study groups more challenged and stimulated and

maintain learning motivation.

Grouping students according to their proficiency in English based on their previous
achievements is designed to increase the pace and raise the levels of instructions for advanced
students. On the other side weaker students may be given more attention, practising and
repetition (Hollifield 1987). It provides a suitable level of teaching for the whole group and
students will benefit from studying at a suitable pace. The teacher may adjust materials and
methods and set appropriate expectations and standards to fit the needs of each group of
students. When the expectation is set at the appropriate level, students are motivated to work
harder because learning is challenging or the demands are adequately adapted to the level of

the language proficiency. If the expectations concerning weaker students are too high, like in
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heterogeneous classes, students may give up. If the expectations are too low, students will
become bored and they will not work hard because they are conscious that even without any
effort they will achieve good results. Homogeneous study groups enable students who mastered
English on the advanced level and have interest in additional improvement to take challenging
classes while weaker students can continue to learn English at their respective level.
Heterogeneous classes force students to achieve the same standards and therefore benefit
mostly students with the average level of English. The most significant advantages of
homogeneous study groups may be summarized as follows:

e teacher’s methods and teaching materials increase students” interest in learning

e teaching materials and pace are adapted to the level of students” proficiency

e homogeneous study groups reduce the pressure and anxiety of learning English

e help weaker students build more confidence in learning

The most important factor in increasing effectiveness of teaching process and further
English improvement of students in homogeneous classes presents students’ attitude to
learning. Equally important role is played by teachers who should carefully chose the most
effective teaching strategies and also reassess achievement levels of students and their
appropriate regrouping after achieving certain standards.

Despite the perceived benefits there are certain criticisms and concerns about
homogeneous grouping. Critics propose that students in low achieving groups need the
challenge and competition from more advanced students to stimulate them and provide positive
role models for them. According to Ireson, Hallam and Hurley (2005) this kind of grouping
might cause negative psychological impact on students for categorizing and labelling them
which could have negative impact on students” self-esteem. Page (1992) claims that more
advanced students get more resources and more enthusiastic teachers who spend more time
preparing for classes and therefore weaker students are devoted less attention. These students
may be taught by teachers who are less experienced and have lower expectations for them.
Dividing students to different groups according to their English level might even widen the gap
between students. As there doesn’t exist the same opinion among methodologists Slavin (1987)
came to conclusion that supporters of homogeneous study groups are more concerned about

the effectiveness while for the opponents the equity is more important issue.

93



Conclusion

Dividing students to study groups according to the level of their language proficiency
doesn’t have only positive or negative effects. When it is used without understanding the
specific learning needs of the students it can be ineffective and harmful. It becomes especially
harmful if the teacher underestimates weaker students. The important strategy here is to create
opportunities for students to change the groups for more advanced after achieving certain
standards. There are many opinions and research findings supporting creating study groups on
the bases of the similar language level. Language learning poses a threat to a person’s self-
esteem, especially in the class where all students or the majority are on the higher level.
Learners with the low self-esteem do not achieve good results in learning languages. It is the
responsibility of the teachers to provide more encouragement and create chances for interaction
of all students to eliminate the feeling of belonging to less capable group. The success of the
teaching process will depend the most significantly on the teachers, their teaching methods and

techniques.
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ANGLIZISMEN IN DER DEUTSCHEN SPRACHE — GRUNDE DER
BENUTZUNG UND IHRE STILISTISCHE FUNKTION

KATARINA SERESOVA

Abstract: Die Intention des Beitrages ist es, auf die Problematik der Benutzung von
Anglizismen in der deutschen Sprache hinzuweisen. Im Beitrag werden verschiedene Typen
von Anglizismen genannt und die Griinde fiir die ihre Verwendung in der deutschen Sprache
analysiert. Im letzten Teil werden die stilistischen Funktionen von Anglizismen angefiihrt.

Schliisselworter: Wortschatz, Wortschatzwandel, Anglizismus, stilistische Funktionen von

Anglizismen

Einleitung

Jede Sprache ist ein wunderbares und lebhaftes Phanomen und wie jede andere Sprache ist
auch das Deutsche einem dauerhaften Wandel unterzogen. Als eine Kultursprache hat das
Deutsche verschiedene Worter aus allen Teilen der Welt sich aufgenommen, wie z. B. aus dem
Lateinischen, Englischen oder dem Italienischen. In vielen Texten kann man Worter finden,
deren Herkunft nichts mit dem Deutschen zu tun hat und trotzdem sind diese Worter im Alltag
zu horen. Vor allem von jungen Leuten sind die englischen Worter sehr beliebt und in der
Alltagssprache benutzt. Die Rede ist von Anglizismen, die zu einem festen Bestandteil des
Deutschen geworden sind.

Meistens bei der Arbeit am Computer stoBt man oft auf englische Worter, wenn man z. B.
beim Nutzen einer Internetseite einen Account haben muss, obwohl es in der deutschen Sprache
ein Aquivalent Benutzerkonto gibt. Internet ist voll von englischen Begriffen, z. B. Scrollen
(Blattern), chillen (sich entspannen), Time Management (Zeitplanung), Coffee to go (Kaffee
zum Mitnehmen), Pubs (Kneipen), Teamwork (Gemeinschaftsarbeit), Brainstorming
(Sammeln von spontanen Einfdllen), Meeting (Sitzung), E-Mail (elektronische Nachricht),
SMS (Kurznachrichtendienst), Spam (unerwiinschte, lastige Informationen, die im Internet per

E-Mail verbreitet werden) und viele andere.

Wortschatzwandel
Viele Linguisten haben untersucht, ob es bei dem Wortschatz nur um eine bloe Ansammlung
von Wortern geht, oder ob es sich um eine systematische und strukturierte Anordnung handelt.

Hier zwei bekannte Definitionen: ,,Der Wortschatz als ein dynamisches offenes System ist das
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Produkt vieler Generationen miteinander arbeitender, miteinander kommunizierender
Menschen* (SCHIPPAN 1984: 243). ,,Der Wortschatz ist der Teil einer Sprache, der sich am
meisten und am schnellsten verdindert" (KONIG 1978: 113).

Der Wortschatz der deutschen Sprache kann in seiner Gesamtheit kaum iiberblickt werden. ES
muss in die Erwégung gezogen werden, dass die deutsche Gemeinsprache etwa 500 000 Worter
enthdlt. Der Durchschnittsprecher braucht etwa 6000-10 000 Worter. In der Alltagssprache
benutzt man durchschnittlich 600 Worter.

Durch den Wandel der uns umgebenden Gegenstinde, durch verdnderte Einschédtzung von
Strukturen und Zusammenhinge, durch die Erweiterung der menschlichen Kenntnisse oder
durch stilistische Anforderungen an Texte ergibt sich auch ein Bediirfnis nach neuen
Sprachzeichen. Wie Schichtung und Struktur des Wortschatzes sind auch seine Verdnderungen
und Entwicklungen letztlich durch sprachlich-kommunikatives Handeln und die theoretische
Tétigkeit der Menschen bestimmt. Laut Thea Shippan (1984) ergeben sich Reduktion und
Entfaltung, Struktur- und Bedeutungsverinderungen aus den kommunikativen Beziehungen
der Menschen im ,,praktischen Leben* aus der Art und Weise zu produzieren und aus den

sozialen Verhiltnissen, die sie dabei eingehen.

Schippan vertritt die Meinung, dass der Wortschatz sich immer neuen kommunikativen und
kognitiven Aufgaben anpassen muss. Mehr als andere Ebenen der Sprache unterliegt der

Wortschatz den Wandlungsprozessen und Verdnderungen, weil:

die Wortbedeutungen verallgemeinerte Abbilder der sich verdndernden Wirklichkeit sind,

mit den lexikalischen Bedeutungen gesellschaftliche Verallgemeinerungen gespeichert und
fixiert sind,

durch das Wort, durch die Wortwahl, Wertungen und Gefiihle ausgedriickt und erzeugt werden,
sich im Wortschatz Beziehungen mit anderen Sprachen und anderen Vélkern am deutlichsten
widerspiegeln,

die Potenzen, mit Sprache Menschen zu bewegen, zu aktivieren und zu beeinflussen, auch als
Konnotationen mit den Wortschatzelementen gespeichert sind,

der Wortschatz durch die Funktion der Nomination, Verallgemeinerung und Wertung schnell
und unmittelbar auf gesellschaftliche kommunikative und kognitive Bediirfnisse reagiert, als
Mittel der Kommunikation nicht nur Ausdruck der sozialen Beziehungen, sondern auch Mittel

der Gestaltung dieser Beziehungen ist. Worter konnen Klassenpositionen, Ideologien
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ausdriicken, mit ihnen wird gesellschaftliches Bewusstsein tiberfiihrt, gesellschaftliches und

individuelles Bewusstsein entwickelt (SCHIPPAN 1984).

Die Entwicklung und die Verdnderungen des Wortschatzes resultieren aus den
kommunikativen Beziehungen von Menschen untereinander. Man spricht aber nicht allgemein
von Verdnderungen im Wortschatz, weil die Menschen in verschiedenen Gruppierungen einen
unterschiedlichen Anteil an den Verdnderungen haben. Es handelt sich um Beruf,
Klassenzugehorigkeit, soziale Position, politische Einstellung, Alter, Ausbildung und
Freizeitaktivitéten.

Schippan befasst sich mit dem Thema von Entwicklungen im Wortschatz und als die

wichtigsten Verdnderungen im Wortschatz fiihrt sie an:

. Wechselbeziehungen mit anderen Sprachen und die Ubernahme fremden Wortgutes in
den Wortschatz unserer Sprache und seine Eingliederung in das lexikalische System,

. Verianderungen in den Beziehungssystemen und Bedeutungsverédnderungen,

o Bildung von Neologismen und das Veralten und Aussterben von Wortschatzeinheiten,
die Archaisierung und Verdnderungen von den Bedeutungsstrukturen ganzer
Wortschatzbereiche (SCHIPPAN 1984).

Anglizismen

Die Anglizismen gehdren schon seit vielen Jahren zu den wichtigen Reizthemen des
offentlichen Sprachdiskurses. Als Anglizismen werden die Worter bezeichnet, die aus dem
Englischen stammen und ins Deutsche entlehnt wurden. Unter dem Begriff Anglizismus wird
folgendes verstanden: ,,Ubertragung einer fiir (das britische) Englisch charakteristischen
sprachlichen Erscheinung auf eine nicht englische Sprache*

(https://www.duden.de/rechtschreibung/Anglizismus).

., Anglizismus " ist der Oberbegriff von Entlehnungen aus dem amerikanischen Englisch, dem
britischen Englisch sowie den iibrigen englischen Sprachbereichen wie Kanada, Australien,
Stidafrika u.a.“ (YANG 1990: 7).

Von den oben genannten Definitionen ergibt sich, dass Anglizismus eine Spracheinheit aus
dem Englischen ist. Zusammenfassend kann man behaupten, dass ein Anglizismus eine

sprachliche Entlehnung aus dem Englischen ist, der in variierendem Ausmall an die
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Empfingersprache phonologisch, orthographisch oder morphologisch adaptiert wird und in

den Sprachgebrauch integriert wird.

Das Englische wird oft als Lingua franca bezeichnet. Die englische Sprache hat diese
kommunikative Funktion weltweit iibernommen, weil sie als fithrende Technologie-, Handels-
und Forschungssprache gilt und auch dank seiner Verbreitung iiber die Medien {iiberall
verwendet wird. Erwdhnenswert aber ist, dass dieser Begriff in der Vergangenheit eine andere
Bedeutung hatte, und zwar eine Mischsprache von arabischen Elementen und Elementen

anderer Sprachen.

Die englische Sprache vertritt also die Funktion einer sogenannten internationalen Lingua
franca. AuBerdem auch um den Anschluss an technologische und wirtschaftliche
Entwicklungen auf dem Weltmarkt zu halten. In manchen Léndern zeichnet sich vollstdndige
Bilingualitét ab, das heiit Benutzung von Muttersprache als auch von dem Englischen. Die
englische Sprache wird als die erste Fremdsprache an den Schulen Europas gelehrt und
heutzutage dient sie als Verkehrssprache innerhalb der Europdischen Union und auf dem

Weltmarkt.

Typen von Anglizismen
In der deutschen Sprache stellt der Begriff Anglizismus ein Oberbegriff vor. Yang differenziert

unter dem Begriff Anglizismus drei Typen:

Konventionalisierte Anglizismen - diese Anglizismen werden als allgemein iiblich und bekannt

vorausgesetzt, obwohl sie sich in der Artikulationsart und/oder Orthographie meist anders
verhalten als ein einheimisches Wortgut. Als Beispiel kann man Manager, Computer, Jeans

und Rock 'n” Roll anfiihren.

Anglizismen im Konventionalisierungsprozess - im Gegensatz zu den schon

konventionalisierten Anglizismen kommt diese Gruppe von Anglizismen vielen Deutschen
fremd vor. Trotzdem werden sie von Massenmedien benutzt. Es liegt die Hypothese nahe, dass
diese Anglizismen nach einiger Zeit konventionalisiert werden oder aus dem deutschen
Sprachgebrauch verschwinden werden. Es handelt sich zum Beispiel um Worter wie Factory

oder Gay.

Zitatworter, Eigennamen und Verwandtes - Anglizismen, die sich in dieser Gruppe befinden,

werden nur in einer bestimmten Situation oder in Zusammenhang mit Amerika, Kanada,
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England oder anderen englischsprachigen Léndern verwendet, z. B. High School, US-Army,
Western, Boat People usw. (YANG 1990).

Griinde fiir Ubernahme von Anglizismen in das Deutsche
Die Tatsache, dass in der deutschen Sprache die Anglizismen benutzt werden, ist schon lange
Zeit bekannt, aber um entscheiden zu kénnen, ob sie gattungsabhéngig sind, muss man wissen,

wo sie erscheinen und wer sie benutzt.

Anglizismen dringen durch verschiedene Wege in die Sprache ein, z. B. iiber die Werbung,
Musik, Internet, Fernseher, internationale Beziehungen oder internationale Politik. Wie schon
erwdhnt wurde, ist das Englische eine Lingua franca und diese Sprache wird nicht nur in der

Umgangssprache, sondern auch in den Fachsprachen verwendet.

Die Intention dieses Beitrages ist es, die Frage zu beantworten, warum die Anglizismen
iibernommen werden. Die wichtigsten Motive fiir den allgemeinen Gebrauch von Anglizismen

sind folgende:

Sprachokonomischer Faktor - Der erste Grund fiir den Gebrauch von Anglizismen ist die

Sprachdkonomie. Im Deutschen geht es um Zusammensetzungen, mit Hilfe deren man die
langen Umschreibungen und Paraphrasierungen umzugehen versucht. Pfitzner ist der
Meinung, dass die Sprachokonomie zwei Aspekte beinhaltet. Der erste Aspekt ist die Prizision
in der Wortwahl und der zweite Aspekt ist die Kiirze des Ausdrucks, wobei das Englische als

sehr gute Quelle fiir 5konomische Worter scheint (PFITZNER 1978: 161).

In der Gemeinsprache ist ein neuer Trend zu beobachten, und zwar dass die englischen
Einsilber sehr verbreitet sind, z. B. Dock, Film, Club, Trend, Trip, Flop, Trick, Stop, Kick, Pop,
Tip. Ganz populér sind auch Initialworter, Klammerformen und sogenannte ,,Akkii“-Worter:
Laser, Radar, AIDS, Motel (Motor-Hotel), Brunch (Breakfast+Lunch), Smog (Smoke+fog),
Pop (popular), VIP (Very Important Person).

Man darf auch nicht unerwihnt lassen, das fiir die Sprach6konomie sehr wichtig nicht nur die
Linge der Worter ist, sondern auch die Prizision ihrer Bedeutung und die Genauigkeit der
tibermittelten Information. Erwiinscht ist es mit moglichst wenigen Wortern das Richtige zu

treffen (VASKOVA2012).

Notwendigkeit - Die Mehrheit von Anglizismen wird entlehnt, weil es in der Sprache

Notwendigkeit die Liicken zu besetzen entsteht. Dazu kommt, wenn es in der Sprache noch
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unbenannte Sachen gibt, fiir die keinen passenden Ausdruck in der Sprache gibt und damit
bereichern die Anglizismen den Wortschatz (VASKOVA 2012). Carstensen hat diese
Anglizismen Bediirfnislehnworter benannt, weil sie fiir spezielle Feiertage oder Anlésse
verwendet werden (CARSTENSEN 1965). Kratochvilova neigt der Ansicht zu, dass die
Bediirfnisentlehnungen iiberwiegend die technischen Fachausdriicke, Produktnamen, aber
auch Bezeichnungen flir Sachverhalte aus der angloamerikanischen Welt, die international
verbreitet sind, aber auch fiir Zwecke einer bildhaften und moglichst originalgetreuen
Darstellung des Lokalkolorits. Dazu zdhlen Worter auch fiir Neuheiten in der Informatik wie
ID-card, Organizer, Scanner, Modem, Cyberspace, Talk, Link, Browser, Chat usw. In dieser
Kategorie bleiben oft auch lexikalische Einheiten, bei denen die Eindeutschungsversuche nicht
erfolgreich waren, z. B. Sweatschirt — Schwei3hemd, Aftershave — Nach der Rasur, Decoder —
Entschliisseler, Snowboard — Schneebrett, E-Mail — E-Post. An dieser Stelle sollte man auch
noch anmerken, dass es auch Beispiele gibt, wo sich die deutschen Entsprechungen erfolgreich
durchgesetzt haben. Als Beispiele kann man folgende anfithren: Speicher statt memory,
Diskettenlaufwerk anstatt drive, Maus anstatt Mouse (KRATOCHVILOVA 2002).

Eine andere Gruppe von Anglizismen sind Luxuslehnworter. Diese sind in dem Wortschatz
unndtig und es hingt vom Sprecher ab, fiir welches Wort sich er entscheidet. Die
Luxuslehnworter haben in der Sprache meist eine stilistische Funktion, z. B. One-man-show
und Ein-Mann-Show, Showbusiness und Showgeschift (CARSTENSEN 1965). Kratochvilova
behauptet, dass Luxusentlehnungen unter bestimmten Umstdnden gebraucht werden, z. B. in
emotional gefarbten Aussagen, zur Erhohung der Aufmerksamkeit oder beim ironischen
Gebrauch des jeweiligen Ausdrucks. Zu diesen Anglizismen gehoren auch die sogenannte
Okkasionalismen, die hdufig in werbesprachlichen Texten verwendet werden, z. B. Komposita
mit Authentic-, Bundle, Masterpiece. Slogans und Uberschriften sind auch sehr oft zu
Luxusentlehnungen zu betrachten, z. B. ,Beim Spartarif‘, ,,Wash, Cut and Go*

(KRATOCHVILOVA 2002).

Ausdrucksvariation und Expressivitit - Das néichste Motiv fiir die Ubernahme von Anglizismen

ist die Bereicherung des Wortschatzes und Textbelebung. Es ist ganz selten, wenn es in der
Sprache ein Anglizismus und ein bedeutungsgleicher deutscher Wort parallel verwendet
werden. Meistens ist es nur ein Ubergangszustand. Nach gewisser Zeit wird das iltere Wort
vom neueren verdrangt oder es kommt zur Bedeutungsvariation und es entstehen Nuancen,

Spezialisierungen und Bedeutungsabstufungen (CARSTENSEN 1965).
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Laut Yang sind die Anglizismen sehr nutzbar in journalistischen Texten, weil dort viele von
Wiederholungen wéren. Eine grof3e durchschnittliche Haufigkeit eines bestimmen Wortes ist
in vielen Fillen schwer zu vermeiden. Je linger der konkrete Text ist, desto haufiger das
Auftreten von bestimmten Sprachzeichen wird. ,,Um einen Abwechslungsreichen Stil zu
erzielen, braucht man moglichst viele Ausdrucksmoglichkeiten fiir einen bestimmten
Gegenstand oder Sachverhalt. Neben den deutschen Synonymen dienen auch Anglizismen als
Mittel der Variation” (YANG 1990: 126). Aus dem oben geschriebenen Zusammenhéngen
ergibt sich, dass die Anglizismen neue Synonyme liefern und den deutschen Wortschatz
bereichern (YANG 1990).

Sachentlehnung und Differenzierung - Anglizismen stellen hdufig die definierbaren Zeichen

fiir bestimmte Sachverhalte und Techniken dar, wobei auch die Herkunft angezeigt wird. Sie
bieten neue Differenzierungsmoglichkeiten und dienen in vielen Bereichen als fachsprachliche
und wissenschaftliche Verstandigungsmittel. Die Wortfelder werden dank Anglizismen

erweitert, z. B. Lied — Song, Schlager — Evergreen.

Euphemismus - Die Tendenz zu Euphemismen ist auch mit den Anglizismen verbunden. Mit
Euphemismen werden unerfreuliche, unangenehme Sachverhalte verschleiert. Es ist {iblich die
Anglizismen dazu verwenden, z. B. bei Umschreibung von Tabus in der Gemeinsprache ebenso
aber auch bei delikaten Angelegenheiten aus dem Bereich Politik. Die Anglizismen kdnnen in
diesem Fall ein bisschen feiner klingen und es gibt keine negativen Konnotationen wie bei den
entsprechenden deutschen Wortern (VASKOVA 2012).

Stilistische Funktion von Anglizismen

Die Anzahl von Anglizismen, die in die deutsche Sprache durchdringen, nimmt sténdig zu.
Wenn man analysiert, in welchen Bereichen die Anglizismen meistens vorkommen, stellt man
fest, dass der Gebrauch in den Massenmedien sehr groB3 ist. Anglizismen erobern sich einen
festen Platz in der deutschsprachigen Werbung. Gerade aus der Werbung gelangen die meisten

Anglizismen in die deutsche Gemeinsprache.

Zunichst werden die Anglizismen in der Presse sowohl als auch in der Gemeinsprache ohne
Zweifel aus schon oben erwdhnten 6konomischen Griinden verwendet. Ein Zeitungstext soll
abwechslungsreich, aktuell und interessant gestaltet werden und die Anglizismen dienen

aulerdem zur Variation des sprachlichen Ausdrucks. Anglizismen sind durch ihre
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Auftilligkeit, ihre Bildhaftigkeit durch die Mdoglichkeiten der Wortspielerei gekennzeichnet

und dienen der Ausdrucksverstarkung

Neuheitseffekt und Lerneffekt - Diese stilistische Funktion kommt zur Geltung bei Wortern,

die nicht so bekannt sind und die im deutschen Wortinventar noch nicht fest etabliert sind.
Anglizismen, die urspriinglich noch nicht stabilisiert werden, werden durch Schreibweise wie
Anfithrungsstrichen und Kursive unterschieden und auch héufig mich weiterfolgender
Erklarung prasentiert. Lerneffekt stellt auch einen sprachlichen Filter vor, denn die von der
Sprachgemeinschaft akzeptierten Anglizismen werden dann allméhlich konventionalisiert und
meistens graphisch durch die Grof3schreibung oder den Verlust der Anfiihrungsstriche in den
Wortschatz integriert. Dazu gehdren Bezeichnungen neuer Sachverhalte, es kommt oft vor,
dass die von den neuen Entlehnungen bezeichneten Gegenstande schneller auler Gebrauch
kommen (KRATOCHVILOVA 2002).

Kolorit - Laut Yang ist das Kolorit eine der wichtigsten und auffilligsten stilistischen
Wirkungen, die sich mit Anglizismen im Deutschen erzielen lassen (YANG 1990: 119).
Pfitzner erklart weiter, dass das Kolorit in der Kunst, in der Musik und auch in der Literatur
verwendet wird, damit es die Klangeigenheit, die Farbwirkung, die besondere Stimmung und
Atmosphére einer Schilderung kennzeichnen (PFITZNER 1978: 39). ,,Viele Anglizismen, die
in unserer Kategorisierung als Zitatworter oder Exotismen bezeichnet werden, kommen in
Texten als Illustratoren des Millieus oder der entsprechenden Sozialgruppe vor*
(KRATOCHVILOVA 2002: 101). Man unterscheidet zwischen Lokalkolorit, Fachkolorit und
Sozialkolorit.

Das Lokalkolorit tritt auf, wenn der Anglizismus als sprachliches Zeichen verwendet wird,
damit das Herkunftsland und dessen Eigenart anzuzeigen. Der Leser verbindet gewisse
emotionale Vorstellungen mit der genannten Nationalitdt oder Region, z. B. Gospel, Sheriff,

Slums, Campus.

Das Fachkolorit ist durch Sachbezogenheit und die Konzentration auf berufliche oder fachliche
Aspekte kennzeichnet, also die bestimmte Menschengruppe bedient sich eines ganz
bestimmten Wortschatzes, damit es ein abgegrenztes Sachgebiet zu beschreiben, z. B.
Publicity, Manager, Code, Computer (VELIU-AJDINI 2009).

Ein Sozialkolorit liegt vor, wen ein Anglizismus in einem bestimmten sozialen Kontext
gebraucht wird und eine Gruppenzugehodrigkeit anzeigt, so dass eine bestimmte

Sprachgemeinschaft mit den dazugehdrigen Menschen assoziiert wird. Die Gruppen koénnen
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nach dem Alter, nach Interessen, nach Weltanschauungen organisiert wird. Bei Jugendlichen
kommen Worter wie Jeans, Job, Beat, Bar, Band, Girl oder Campus vor. Ein weiteres Beispiel

ist die Drogenkultur mit folgenden Worter: Trip, high, Grass, Speed, Shit und Pot.

Pragmatischer Wert - In diese Gruppe gehoren die Luxusentlehnungen, die schon oben

definiert wurden. ,,Die Kombination von Auffilligkeit und Vagheit ist als eines der typischen
Zeichen der Werbetexte zu betrachten, die dhnlich wie die Jugendsprache einen hoheren Grad
der Expressivitit aufweisen (KRATOCHVILOVA 2002: 102). Das Wort Shirt enthilt viele
Vorstellungen von dieser Warenbezeichnung, weil sehr viele Modetrends in diesem Bereich
der Sportbekleidung wahrgenommen werden. Die Anglizismen sind auch ein Reservoire fiir
euphemistische  Ausdrucksweisen, z. B. Hair-Stylistin und Frisére, Single und
Alleinstehende/r, Call-Girl und Prostituierte, Beauty Center und Beauty-Farm, Business Class
und Erste Klasse (KRATOCHVILOVA 2002).

Kommunikativer Wert - Diese stilistische Funktion von Anglizismen betrifft vor allem die

Sphiren der zwischenmenschlichen Kommunikation, in denen man nicht mit
hundertprozentiger Kenntnis des Deutschen rechnen kann. Das ist meistens der Fall, wenn der
Sprecher kein Muttersprachler ist. Anglizismen wirken in diesen Féllen als Katalysatoren der
Kommunikationsprozesse, vor allem im Bereich der fachsprachlichen Ausdriicke wo diese

Funktion deutliche Vorteile bringt (KRATOCHVILOVA 2002).

Schlusswort

Die deutsche Sprache, genau wie auch die anderen Sprachen, unterliegt einem stindigen
Verdnderungsprozess. Im Zusammenhang mit den neu entstehenden Phidnomenen des Lebens
entstehen neue Benennungen, die diese Phdnomene bezeichnen. Meistens werden diese
Bezeichnungen von der englischen Sprache, die weltweit verbreitet ist und sogenannte Lingua
franca darstellt, entlehnt. Fiir die Benutzung von Anglizismen gibt es verschiedene Griinde, die
Sprachdkonomie, die uns ermdoglicht, die Sachverhalte praziser, kiirzer und genauer zu
benennen; die Notwendigkeit - wenn es in der Sprache noch unbenannte Sachen gibt, fiir die
keinen passenden Ausdruck gibt und die Anglizismen bereichern den Wortschatz;
Ausdrucksvariation und Expressivitit, die uns ermdglichen, die Bezeichnung von Phanomenen
zu  variieren;  Sachentlehnung und  Differenzierung - sie  bieten  neue

Differenzierungsmoglichkeiten und dienen in vielen Bereichen als fachsprachliche und
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wissenschaftliche Verstandigungsmitte; weiter werden mit Anglizismen unerfreuliche,
unangenehme Sachverhalte verschleiert.

Zusammenfassend kann festgestellt werden, dass die Anglizismen heute zu einem festen
Bestandteil der deutschen Sprache gehdren und meistens als sehr positiv und bereichernd fiir

die deutsche Sprache angesehen werden.
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LE EMOZIONI E L’APPRENDIMENTO LINGUISTICO

ELENA SMOLENOVA

Abstract: Le emozioni sono sempre stati un argomento di grande rilievo. Obiettivo di
quest’articolo ¢ di illustrare il loro ruolo nel processo dell’apprendimento delle lingue straniere
focalizzando 1’attenzione al loro rapporto con la motivazione e funzioni cognitive come
I’attenzione e la memoria. Inoltre il presente articolo vuole enfatizzare I’importanza
dell’intelligenza emotiva nel raggiungimento degli obiettivi di studio.

Parole chiave: emozioni, apprendimento, memoria, attenzione, insegnamento linguistico

Abstract: Emotions have always been a topic of great importance. The aim of this article is to
illustrate their role in the foreign language learning process by focusing attention on their
relationship with motivation and cognitive functions such as attention and memory. In addition,
this article aims to emphasize the importance of emotional intelligence in achieving of study
goals.

Key words: emotions, language learnig, memory, attention, language teaching

Introduzione

Nella societa odierna il mondo del lavoro richiede ai neolaureati oltre alle competenze
professionali anche un’ottima padronanza di lingue straniere; i tempi in cui bastava conoscere
la lingua inglese sono ormai passati. La conoscenza di piu lingue straniere ¢ diventata un
requisito indispensabile per 1’inserimento nel mondo lavorativo.

Un crescente interesse verso le lingue straniere negli ultimi anni € stato accompagnato
dai tentativi di trovare nuove strategie sia per insegnare che per apprendere le lingue straniere
in maniera sempre piu efficiente. Lo sviluppo scientifico spinge gli insegnanti a trasferire la
loro attenzione dal processo d’insegnamento a quello di apprendimento. Quest’ultimo € un
fenomeno molto complesso ed ¢ determinato da numerosi fattori di origine interna ed esterna.
| nuovi insegnanti si rendono conto che le cognizioni dal campo della psicologia e
dell’insegnamento rappresentano una parte inseparabile della glottodidattica. Tutto cio che
otteniamo nel processo d’insegnamento dipende da quello che succede nella mente dello
studente. Nella concezione moderna dell ‘insegnamento orientato allo studente, ai suoi bisogni,
comportamenti e le sue caratteristiche peculiari viene enfatizzato 1’aspetto emozionale di tale

processo. La dimensione emozionale nell’apprendimento interagisce con quella razionale ed
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entrambe sono indispensabili per 1’acquisizione delle nuove conoscenze. Ad un insegnante
moderno non bastera piu conoscere i1 principi generali della glottodidattica ed avere ottime
competenze linguistiche, ma per poter condurre gli studenti al successo nel loro percorso
formativo ¢ necessario che conoscano i meccanismi che avvengono nella loro psiche e
rispettino la loro sfera emozionale che ¢ fortemente legata alla motivazione e alle funzioni

cognitive.

Le emozioni

Le emozioni rappresentano il nostro patrimonio fondamentale e insostituibile e sono
necessarie per la nostra sopravvivenza. L’esperienza emotiva ¢ una delle dimensioni essenziali
della specie umana e influisce profondamente sulla vita di ognuno di noi. ,.E" difficile
immaginare una vita senza emozioni: viviamo per loro, strutturiamo le circostanze perché ci
diano piacere e gioia, evitiamo le situazioni che portano delusioni, tristezza o dolore”
(LeDeux, 2003, p.24). Le emozioni sono un motore, una fonte energetica che ci spinge a dare
delle prestazioni incredibili. Ci aiutano ad analizzare le situazioni e a fare le decisioni. Sono
degli stimoli che ci spingono ad azioni immediate. Si trovano alla base del processo della
comunicazione. Senza interazione delle emozioni non potrebbe funzionare la comunicazione
tra le persone, né in madrelingua né in lingua straniera. Tra la lingua e la componente
emozionale di una persona esiste un forte legame. La lingua ha una notevole importanza nel
comprendere e nel regolare le emozioni. “Le emozioni sono strettamente legate alle parole e
al parlare. La parola e il parlare sono degli strumenti efficaci dell attivita emozionale, della
regolazione e del comportamento emozionale. Con le parole vengono attivate le emozioni di
altre persone e con le parole e possibile fermare reazioni emotive indesiderabili“ (Boros, 1995,
p.143).

Le emozioni sono un fenomeno talmente complesso da rendere molto difficile la loro
definizione. Molti psicologi si ponevano domande riguardo il preciso significato delle
emozioni, ma finora non si sono concordati su una definizione condivisibile da tutti. Il concetto
di emozioni non & UNivoco e non viene precepito da tutti nella stessa maniera. Questo ¢ dovuto
alla complessivita della dimensione emozionale, cio significa che le emozioni coinvolgono vari
processi all’interno del nostro organismo. Si tratta dei processi neuropsicologici,
psicofisiologici e cognitivi. Per questo motivo esiste una pluralita degli approcci nei confronti
di questa problematica. Nel passato ci sono stati tanti tentativi di rispondere alla domada: Che

cosa sono le emozioni? Nonostante ciascuno di loro abbia il punto di vista diverso, la maggior
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parte di loro concorda nel definire 1’emozione come ,,un ‘interpretazione interna di stimoli
esterni “ (Tuffanelli, 2006, p.165). Le emozioni hanno indubbiamente un ruolo importante nel
processo dell’apprendimento e formazione. ,,L ‘utilizzo strumentale di emozioni incentiva
I’intenzionalita, la partecipazione, la voglia di imparare e diventa la molla che determina la
volonta di nuovi saperi* (Stefanini, 2013, p.131). Grazie a esse 1’apprendimento diventa piu
profondo e significativo. Questo fatto rappresenta una grande sfida per gli insegnanti delle
lingue straniere. Oggi non gli basta piu il bagaglio delle conoscenze e le abilita linguistiche o
didattiche. E’ necessario che siano consapevoli degli aspetti emotivi e motivazionali per poter
farne uso nel processo della formazione rendendolo cosi piu efficace. Le emozioni
rappresentano un potente strumento per gli apprendenti nella loro strada verso il
raggiungimento dei loro obiettivi di studio e allo stesso tempo sono di grande aiuto per gli

insegnanti nel loro sforzo di rendere il processo d’insegnamento piu attraente e significativo.

L’importanza dell’intelligenza emotiva

Il concetto d’intelligenza si ¢ radicato nell’immaginario collettivo come un complesso
dei pressuposti cognitivi determinati per la soluzione dei problemi sia pratici che teorici. Il
ruolo della dimensione emozionale era nel passato profondamente sottovalutato e le emozioni
erano praticamente escluse dall’apprendimento perché non erano oggettivamente misurabili.
A meta del ‘900 I’attenzione si sposta sulle componenti specifiche e separate dell’intelligenza.
Grazie alle nuove conoscenze ¢ nata la necessita di nominare altri tipi d’intelligenza. Gli anni
80 del novecento erano molto fruttuosi in quanto alle nuve teorie in questo campo. Tra
i ricercatori piu noti che hanno messo le fondamenta delle teorie sulle tipologie d’intelligenza,
dobbiamo menzionare innanzitutto H.Gardner. Secondo la sua nuova teoria la comprensione
dell’ intelligenza non dovrebbe limitarsi solamente alle predisposizioni cognitive e ha
presentato una vasta gamma dei nuovi tipi di intelligenze. Ha proposto un approccio del tutto
nuovo ai talenti umani, conosciuto sotto denominazione 1’intelligenza multipla (Multiple
intelligences model). La sua teoria distingue sette componenti fondamentali dell ‘intelligenza

(Gardner,1999):

* intelligenza linguistica

* intelligenza musicale

* intelligenza logico - matematica

* intelligenza spaziale

* intelligenza corporea — cinestesica
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* intelligenza intrapersonale
* intelligenza interpersonale

Una svolta radicale nello sviluppo delle teorie sull’intelligenza rappresenta il lavoro del
psicologo behaviorista Daniel Goleman il cui nome viene assocciato nell’immaginario
collettivo al fenomeno dell’intelligenza emozionale. Il suo lavoro ,,Emotional Intelligence™ &
diventato un bestseller mondiale. L’ autore introduce il concetto di quoziente emotivo (EQ) e
accenna all’insufficienza del quoziente intellettivo (IQ) se esso viene usato per prevedere il
successo di una persona. Mostra quanto le emozioni siano importanti per la nostra razionalita.
“In un certo senso, abbiamo due cervelli, due menti e due diversi tipi di intelligenza: quella
razionale e quella emotiva. In nostro modo di raggiungere il successo e determinato da
entrambe: non dipende solo da IQ ma anche dall’intelligenza emotiva, in assenza della quale
intelletto non puo funzionare al meglio. La complementarieta del sistema limbico e della
neocorteccia, dell’amigdala e dei lobi prefrontali, significa che ciascuno di essi ¢ solitamente
una componente essenziale a pieno diritto della vita mentale. Quando questi partner
interagiscono bene, [’intelligenza emotiva si sviluppa, e altrettanto fanno le capacita
intellettuali“ (Goleman, 1997, p.35). Per aumentare il quoziente emotivo consiglia di

sviluppare le seguenti capacita:

* Conoscenza delle proprie emozioni

* Controllo e regolazione delle proprie emozioni
 Motivazione di se stessi

* Riconoscimento delle emozioni altrui: empatia

» Gestione delle relazioni

La gestione delle emozioni richiede 1'intelligenza e il tatto, specialmente quando
vogliamo ottenere successo sia negli studi che in altre sfere della nostra vita. Le persone
emotivamente intelligenti che sanno gestire le poprie emozioni sono in grado di utilizzare il

loro straordinario potere delle come fonte di energia motivazionale.

Rapporto fra emozioni e la motivazione

La componente motivazionale riveste un’importanza cruciale nei processi dell’

apprendimento di lingue straniere. Senza motivazione non potremmo stabilire le nostre mete,
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iniziare a realizzarle, persistere nel processo della loro realizzazione e raggiungerle con
successo. Senza gquesto motore potente che ci spinge ad agire non ci sarebbe I’apprendimento.
Grazie alle motivazioni possiamo sviluppare una prospettiva ottimista verso lo studio delle
lingue, la fiducia di noi stessi, che ¢ un fattore chiave per riuscire ad arrivare al successo e la
forza di persistere nel processo del raggiungimento degli obiettivi che abbiamo stabilito. La
motivazione ¢ un fenomeno psicologico molto complesso ¢ ricco di interpretazione e sulla sua
natura si sono indagati numerosi studiosi. Esistono vari approcci alla motivazione e per questo
non ¢ facile dare una definizione che sia accettabile da tutti. Infatti, alla ricerca del significato
della parola motivazione troviamo molteplici definizioni del termine. Molti studiosi nel campo
della glottodidattica o psicolinguistica si apoggiano percio sulla definizione generale secondo
la quale ,la motivazione puo essere definita come una configurazione organizzata di
esperienze soggettive che consente di spiegare l’inizio, la direzione, [’intensita e la persistenza
di un comportamento diretto ad uno scopo* (De Beni, Mo¢, 2000, p.37). Sotto profilo
etimologico il termine la motivazione deriva dalla parola latina ,,motus® che significa
movimento. Chi ¢ motivato, quindi, si mette in movimento, ¢ incitato ad agire. Le persone
demotivate invece tendono ad essere passive. Gli apprendenti fortemente motivati ottengono
risultati eccelenti, sono dotati di entusiasmo, hanno voglia di raggiungere i loro obiettivi e
studiano con impegno e costanza anche a costo di fare tante rinunce. In quanto alla motivazione
in riferimento all’apprendimento, distinguiamo due tipi fondamentali: la motivazione
intrinseca e quella estrinseca. La prima deriva dal sapere stesso, ci0 significa che lo studio della
lingua straniera viene percepito dallo studente come un’attivita gratificante per se stessa ¢
comporta un senso di piacere legato all’ampliamento delle nuove conoscenze. Lo studente ¢
spronato dall‘interesse autentico, dalla voglia di acquisire le nuove informazioni e persiste nella
sua strada verso il raggiungimento delle sue mete. Questo tipo di motivazione ¢ in Stretta
connessione con la sfera emotiva dello studente, e quindi, ¢ piu forte di tutte le motivazioni e
non deve essere condizionata dall’esterno. La motivazione estrinseca, invece, tocca una
dimensione piu esterna dello studente che non mostra un vero interesse verso lo studio della
lingua straniera. Puo avere diversi motivi per lo studio tranne quello del sapere stesso. Di solito
¢ incitato allo sforzo dalla necessita di ottenere una discreta valutazione, un diploma, un premio
oppure tanto perché oggigiorno la conoscenza delle lingue straniere ¢ indispensabile per trovare
un posto di lavoro. In questi casi I’apprendimento non ¢ accompagnato dal senso di piacere
0 gioia e viene percepito come un dovere. Di conseguenza lo studente spesso abbandona gli
studi di lingua straniera, appena arrivato all’obiettivo. Come afferma Daloiso (2009), gli

studenti adulti manifestano un certo livello motivazionale in generale grazie al bagaglio di
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esperienze di vita che gli permette di chiarire le aspettative e gli obiettivi professionali. Gli
apprendenti consapevoli dell’importanza dello studio delle lingue straniere per realizzare le
proprie ambizioni professionali sono spinti da una motivazione che si chiama strumentale. Se
I’obiettivo dell’apprendente ¢ quello di integrarsi in una cultura diversa dalla propria per lavoro
o per altri motivi, possiamo parlare della motivazione integrativa. L’apprendente in tale caso
puo essere spinto allo studio dal desiderio o dal bisogno. Nel primo caso si tratta della
motivazione integrativa intrinseca, nel secondo, invece, della motivazione integrativa
estrinseca.

Come abbiamo menzionato prima, fra emozioni e motivazione esiste un forte legame.
La motivazione viene considerata un atto cognitivo con una grande valenza emozionale e
questa profonda connessione rappresenta uno degli argomenti piu discussi nella psicologia
moderna. L’aspetto motivazionale delle emozioni entra in gioco nella realizzazione di se stessi,
negli studi, nel riconoscimento da parte degli altri, nel raggiungimento delle mete relative agli
studi.

L’apprendimento € un fenomeno molto complesso che coinvolge sia i processi cognitivi
che le emozioni. Per riuscire a capire la vera 1" essenza dell‘apprendimento, dobbiamo prendere
consapevolezza del fatto che emozioni e motivazione non sono dei sistemi che funzionino
separatamente. Entrambi i fenomeni psicologici funzionano in stretta correlazione. Le
emozioni hanno un forte influsso sulla motivazione che rappresenta uno dei fattori interni piu
importanti che determinano il processo d’apprendimento. “La motivazione é orientata verso il
raggiungimento degli obiettivi, mentre le emozioni sono le azioni la cui conseguenza e di
ostacolare o di favorire il reaggiungimento dell obiettivo agiscono come conseguenze delle
situazioni che possono favorire oppure ostacolare il raggiungimento di tali obiettivi”
(Mareckova, 2011, p.80). Secondo Nakone¢ny (2012) I’interazione dei processi emozionali e
motivazionali deriva dal fatto che 1’'uvomo percepisce la motivazione come lo sfozo con una
chiara consapevolezza dell’obiettivo da raggiungere. Dalla motivazione dipende la decisione
di studiare la lingua straniera, di persistere nel suo sforzo e raggiungere obiettivi stabiliti
all’inizio del processo. Le emozioni che lo studente prova nei confronti dei risultati ottenuti
nell apprendimento rappresentano una fonte motivazionale molto importante. Il sucesso nel
raggiungimento degli obiettivi viene accompagnato da altre emozioni positive che rinforzano
la sua determinazione a continuare gli studi della lingua e di sviluppare un atteggiamento
positivo verso 1’apprendimento della lingua che aveva scelto di studiare. Quando 1’apprendente
si trovera ad affrontare una nuova sfida, si sentira motivato agli studi, perché si aspettera di

rivivere le stesse emozioni piacevoli. La base dell’approccio ottimista ¢ la fiducia nelle proprie
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capacita e le proprie possibilita. Lo studente motivato arriva alla conclusione che il suo
successo nel futuro dipende solamente dal suo impegno e che gli eventuali ostacoli sono
superabili. Grazie alle emozioni positive puo affrontare attivita sempre pit impegnative. Spesso
I migliori studenti di distinguono dagli altri studenti con le stesse predisposizioni per il fatto
che sono capaci di studiare con molta assiduita e costanza. La loro costanza negli studi ¢
determinata dalle loro qualita emozionali, soprattutto dall’entusiasmo e capacita di superare gli
ostacoli. Spesso siamo testimoni della situazione in cui gli studenti all’inizio non dispongono
di un alto livello di conoscenze linguistiche, ma grazie ad una forte motivazione e piacere
derivante dallo studio riescono ad arrivare ai risultati eccelenti. Questo succede nel caso della
motivazione intrinseca, quando 1’apprendente prova una sensazione di gioia che risulta dallo
studio e dal sapere per se.

Da questo risulta che la motivazione basata sui piaceri ¢ la piu forte perché le emozioni
hanno un enorme potenziale motivazionale. Lo studente che prova emozioni vive 1’ esperienza
d’apprendimento invece di subirla. A questo punto va sottolineato che anche le emozioni
dell’insegnante rivestono un ruolo molto importante nel processo della formazione. La
motivazione degli studenti dipende oltre ai fattori di cui abbiamo scritto anche dalle emozioni
dell’insegnante. Se 1'insegnante prova emozioni positive per la lingua che insegna, il suo stato
emotivo si trasmette sugli studenti ed influisce in modo positivo sulla sfera motivazionale dello
studente. Se invece non prova piacere per la materia che insegna o per qualche motivo si sente
sotto pressione, le sue emozioni negative avranno un forte impatto sullo stato emozionale degli

studenti ed essi si sentiranno demotivati.

Le emozioni e la memoria

Nella letteratura glottodidattica la memoria era alla periferia dell interesse e i SUOi
processi sono stati studiati solo marginalmente. La psicologia neobehaviorista 1'ha esclusa
totalmente dalle sue ricerche poiché era considerata come un processo non osservabile.
Neanche gli strutturalisti si occupavano della memoria perché il cervello degli studenti lo
consideravano ,,una tabula rasa“. Sono stati i psocologi cognitivisti a riportare la memoria al
centro della ricerca psicologica (Cordona, 2010). Oggi la memoria umana ¢ 1’argomento piu
elaborato dalla psicologia cognitiva. E’ in stretta correlazione con 1’attenzione, il pensare e
I’apprendimento e rappresenta una funzione cognitiva piu importante senza la quale 1’esistenza
umana non sarebbe possibile; infatti senza la memoria non potremmo svolgere nessuna attivita
d’apprendimento. IL coinvolgimento emotivo ¢ il miglior strumento per il sostenimento

dell’attivita cerebrale, soprattutto le capacita di memoria. Grazie alla memoria a lungo termine
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siamo in grado di ricordare e di recuperare i nostri pensieri e le nostre conoscenze. “Memoria
e apprendimento sono due facce della stessa medaglia: da un lato I’apprendimento non
potrebbe condurre ai risultati stabili senza la memoria, dall’altro la memoria non avrebbe di
che nutrirsi senza apprendimento” (Boncinelli, 2000, p.65). Alla fine senza la nostra memoria
non potrebbe esistere e svilupparsi la lingua. “Questo straordinario strumento di
comunicazione che contraddistingue la specie umana non si sarebbe potuto sviluppare se oltre
all’apparato fonatorio, che consente di articolare i suoni, lo sviluppo neurobiologico non
avesse predisposto nel cervello una serie di sistemi neurali coinvolti nell organizzazione di
catene di fonemi in parole, fino a generare lingua sulla base base delle complesse regole
morfosinttattiche che presiedono alla costruzione di sintagmi e frasi” (Cordona, 2010, p.4).
Tutte le teorie sulla memoria distinguono tre fasi nel processo della memorizzazione: la
codifica, la ritenzione ¢ il recupero. Nel momento della codifica I’informazione in arrivo viene
immagazzinata nel sistema; la ritenzione si riferisce al modo in cui 1’informazione viene
conservata nel corso del tempo; il recupero rappresenta il modo in cui I’informazione viene
estratta dal sistema. Il recupero ¢ 1’ultima fase del processo della memorizzazione che permette
alle persone di ripescare l’informazione in modo spontanco. La memoria ¢ un sistema
complesso che ha diverse componenti. In quanto alla struttura della memoria dobbiamo

considerare piu tipi diversi (Cordona, 2010, p.3):

* memoria proceduale
» memoria a breve termine (chiamata anche memoria di lavoro)
» memoria a lungo termine (episodica e semantica)

* memoria sensoriale

La memoria proceduale controlla una serie di sequenze motorie ormai acquisite.
Ricorrendo a questo tipo della memoria possiamo svolgere attivita abituali che come 1’utilizzo
della TV o I’adoperazione dei vari apparecchi e utensili. La memoria a breve termine ha una
capacita limitata e ci permette di trattenere nella mente poche informazione per un breve
periodo di tempo. La memoria sensuale ci rende possibile ricordare immagini viste per pochi
secondi. Inoltre ci permette di identificare i suoni e percido ha tanta importanza nella
comprensione del linguaggio verbale. Grazie alla memoria a lungo termine (episodica)
possiamo ricordare gli episodi sulla nostra infanzia ed ¢ in grado di conservare tutte le
informazione del nostro passato. Nel caso di memoria a lungo termine si presuppone una

capacita illimitata. ESsa viene spesso paragonata all’enciclopedia, cio¢ la conoscenza del nostro
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mondo. E’ capace di conservare le informazioni per un periodo molto lungo oppure per tutta la
vita. La memoria semantica, invece, ci aiuta a conservare le informazioni che ci servono per
usare la lingua. Grazie a essa possiamo usare le nostre conoscenze sul lessico, sulle nozioni e
le loro reciproche relazioni.

Gli episodi della nostra vita legati alla carica emotiva molto forte li ricordiamo meglio
rispetto a quelli che non hanno suscitato quasi nessuna emozione. Alcuni episodi di particolare
importanza, che ritroviamo in situazioni simili possono evocare emozioni che il nostro cervello
ha conservato nelle tracce mnestiche. Tramite un’immediata analisi delle informazioni la
nuova traccia paragona i vecchi ricordi e il loro reciproco collegamento ci rende possibile
assumere un atteggiamento di soluzione del problema in un concreto momento. Generalmente
possiamo constatare che ricordiamo cio che per noi ha una particolare importanza e
dimentichiamo quello che oramai ha perso I’importanza per noi. Un fattore determinante per
ricordare e dimenticare ¢ I’importanza o la perdita d’importaza dei stimoli e situazioni. Cio che
ha importanza ¢ sempre legato alle emozioni ed ¢ sempre molto eccitante (Nakoneény, 2012).
Situazioni simili li possiamo riscontrare anche nel processo dell’apprendimento delle lingue
straniere.

I momenti della memorizzazione sono spesso influenzati dalle nostre emozioni che ci
rendono possibile recuperare anche le informazioni apparentemente dimenticate. Giocano un
ruolo cruciale nel consolidamento dei ricordi. Dipende ovviamente da quali emozioni si tratta,
se sono positive o negative. Se 1’apprendente percepisce il processo d apprendimento come
una piacevole sfida, convinto di riuscire a raggiungere i suoi obiettivi, il suo organismo rilascia
neurotrasmettitori fondamentali (comme la noradrenalina) per fissare le “tracce mnestiche”,
cioé per ricordare I’input che viene recepito (Balboni, 2015). In queste circostanze
I"apprendente sara capace di prestare la massima attenzione all’attivita rendendosi conto di
poter riuscirci. Le emozioni positive hanno un grande potenziale nei processi della
memorizzazione, creativita o soluzione dei problemi. Gli apprendenti nello stato emozionale
positivo sono di solito piu creativi e piu aperti ai stimoli che arrivano dall esterno. La
sensazione di gioia, buon umore o interesse sostengono il superamento dell’esame. Tutte le
emozioni vissute dallo studente nella fase d’apprendimento vengono conservate nella sua sfera
emozionale nell’ulteriore percorso degli studi. Ogni esperienza positiva, per esempio una
valutazione del test superiore alla media viene conservata tramite una traccia mnestica e nel
futuro spronera lo studente nel suo sforzo a rivivere le stesse emozioni. Il problema nasce
guando entrano in gioco le emozioni negative che causano gli stati di ansia. Se per lo studente

I’apprendimento non rappresenta una piacevole sfida e vive in uno stato di tensione e di ansia,
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viene conservato uno stimolo negativo che agisce da elemento frenante al momento in cui lo
studente deve dare prestazioni.

I questi casi I’organismo inizia a produrre immediatamente lo steroide il cui compito ¢
di preparare 1’organismo alla reazione. L’amigdala elabora 1’informazione a seconda
dell’intensita dello stress, ma contemporaneamente 1’ippocampo comprende che il test o
I’esercizio non rappresentano un reale pericolo e blocca I’effetto dello steroide. Per poter
bloccarlo, pero, smette di indirizzare nuove informazioni o di recuperare quelle gia conservate
nella memoria a lungo termine (Balboni, 2015). Le emozioni negative agiscono come un freno
che ostacola il processo di memorizzazione delle informazioni. La situazione diventa ancor piu
complicata se lo studente si trova in preda di emozioni troppo forti che possono essere sia
negative che positive, per esempio uno stato di paura o di euforia. Le emozioni talmente forti
possono paralizzare la memoria e lo studente non riuscira piu a recuperare neanche le
informazioni ben conosciute (Stuchlikova, 2002). Lo stress rappresenta il peggior nemico della
memoria e delle altre funzioni cognitive. Il compito dell’insegnate ¢ quello di agire in modo
che gli studenti vivano emozioni positive, creando un’ambiente ricco di stimoli e cercando di

rafforzare la loro sensazione di fiducia in se stessi.

Emozioni e attenzione

Lo stato emotivo puo avere influsso anche sul processo cognitivo dell’attenzione oltre
che sulla memoria. L’attenzione ¢ un pressuposto di grande rilievo del processo di
memorizzazione. Entrambi i fenomeni sono considerati dei fattori con maggior influsso sul
processo dell’apprendimento linguistico. L’attenzione ¢ un insieme di processi

neuropsicologici diversificati, tra i quali rientrano i seguenti fenomeni (Daloiso, 2009, p.54):

a. sollecitazione (arousal), ossia la preparazione fisiologica a ricevere stimolazioni
dall’ambiente circostante;

b. attenzione sostenuta, cio¢ la capacita di tenere alto il livello di concentrazione per un
arco di tempo considerevole;

c. attenzione selettiva esogena (bottom-up), che si verifica quando alcu-
ni input ambientali catturano 1’attenzione del soggetto indipendentemente dalla sua
volonta;

d. attenzione selettiva endogena (top-down), ossia la capacita di selezionare determinati

input per poterli elaborare piu approfonditamente in un secondo momento;
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e. attenzione distribuita, che consiste nella capacita di prestare attenzione a piu input
contemporaneamente.

Mantenere viva I’attenzione nello studio delle lingue rappresenta una delle piu grandi
difficolta che riscontrano gli apprendenti. Allo stesso tempo riuscire e mantenere 1’attenzione
dello studente ¢ sempre stata una sfida per gli insegnanti in cerca di nuove strategie e tecniche
dell’insegnamento linguistico. Se un apprendente non riesce a mantenere un alto livello di
attenzione, secondo tanti insegnanti ¢ dovuto alla mancata disciplina senza rendersi conto che
le ragioni di un tale problema possono essere vari. Infatti, esistono limitazioni intrinseche nella
capacita umana di mantenere alti i livelli di concentrazione per i periodi di tempo prolungati.

L’attenzione puo essere stimolata dai seguenti fattori (Daloiso, 2009, p.57):

- Lanovita dell’input, che fa leva sulla curiosita dell’allievo verso un evento piacevole;

- L’intensita dell’input, ossia il carico emotivo ed il potenziale di coinvolgimento
contenuto in un compito, che puo condurre dall’esterno una persona ad interessarsi di
un dato argomento;

- 1l coinvolgimento e I’interazione, in modo che I’allievo si senta piu protagonista
dell’evento comunicativo e, in generale, del processo di educazione linguistica;

- II decentramento dei punti di vista, per impedire 1’assuefazione rispetto ad un tema

proposto

La novita e varieta dell’input sono indubbiamente dei fattori importanti per mantenere
alti i livelli di concentrazione, ma poiché ogni apprendente ha degli interessi ¢ bisogni diversi
non ¢ sempre facile mantenerli a lungo. Chi vuole raggiungere successo nello studio ha bisogno
soprattutto di un’alta motivazione e sono proprio le nostre emozioni che possiedono un enorme
potenziale motivazionale. Se 1"apprendente fortemente motivato percepisce 1’input che evoca
il suo interesse personale ed lo coinvoge emotivamente ha ottime chance di mantenere alti i
livelli di attenzione e di conseguenza ottenere il successo nello studio.

Parlando dell’attenzione ’effetto delle emozioni positive e negative ¢ molto simile
come nel caso della memoria. Negli stati emozionali positivi come il rilassamento, il senso di
benessere mentale e fisico la concentrazione raggiunge alti livelli. Dall‘altro canto, le emozioni
negative come I’insicurezza, I’ansia o la paura di non essere all’altezza di svolgere un attivita,
0 qualsiasi tipo di esercizio 1’attenzione diminuisce.

Tra 1 fattori psico-fisici che influiscono positivamente sull’attenzione in ambito

educativo vanno menzionati i seguenti (Daloiso, 2009, p.55):
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a) lo stato di riposo della persona, che permette una maggiore disponibilita di energia;
b) la presenza di un clima sereno e di un ambiente in cui le possibilita di distrazione siano

limitate e, di conseguenza, la concentrazione sia facilitata.

In generale un ambiente di apprendimento ¢ motivante quando genera piacere negli studenti.
Affinché cio si verifichi ¢ essenziale che sia un equilibrio tra i seguenti fattori (Daloiso, 2009,
p.47):

* sicurezza/sfida: le attivita devono essere commisurate alle effettive capacita degli allievi sul
piano linguistico-comunicativo e, soprattutto nel caso di apprendimenti in eta evolutiva, sul
piano cognitivo;

« il rapporto tra docente ed allievi deve essere fondato sulla fiducia reciproca, in modo che lo
studente non si senta continuamente valutato o giudicato per via degli errori che potrebbe
commettere;

« le situazioni di apprendimento proposte devono garantire la sicurezza psico-sociale degli
allievi; gli studenti temono spesso il giudizio dei compagni, per paura di “perdere la faccia” nei
loro confronti

Nell’ambito scolastico, oltre a fornire I’input stimolante legato alla sfera di interessi degli
studenti, € necessario creare un clima di reciproca fiducia per evitare che gli studenti si sentano
sotto pressione, insicuri o stressati. Per ottenere eccellenti risultati nell’apprendimento ¢

indispensabile lavorare in un’atmosfera positiva e rilassata con una giusta dose di rischio e
sfida.

Conclusione:

Alla fine va constatato che la dimensione emotiva riveste un ruolo di particolare importanza
nell’apprendimento. IL fatto che le emozioni coesistono in stretto rapporto con le funzioni
cognitive ¢ ormai innegabile. Grazie alla capacita delle emozioni di attivare i processi
cognitivi, I’apprendimento linguistico pud diventare un’esperienza trascinante. Il compito
degli insegnanti ¢ quindi prestare piu attenzione ai bisogni, desideri, aspettative degli studenti
perché ognuno di loro ¢ diverso ed ha delle caratteristiche peculiari. In base alle nuove
cognizioni dal campo di neurofisiologia, psicolinguistica e neurolinguistica possono cambiare
il loro approccio all’apprendimento e all’insegnamento linguistico. Le scienze che si occupano
dei sofisticati meccanismi cerebrali nell’apprendimento, negli ultimi decenni hanno fatto dei
notevoli progressi. Le nuove scoperte delle scienze interdisciplinari vengono implementate

nella prassi didattica. Il veloce progresso delle ricerche scientifiche ci da la fede che nel futuro
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avremo a disposizione delle cognizioni che causeranno una svolta negli approcci

all’apprendimento.
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BLENDED LEARNING

EVA STRADIOTOVA

Abstract: This paper focuses on blended learning which is the integration of information and
communication technologies (ICT), computer mediated communication (CMC) and on-line
learning into traditional face-to-face learning. It helps to increase student’s engagement,
enhance motivation, save money, time, etc. Blended learning supports new educational
environment which allows students to study in different times and places and offers
conveniences of online courses and face-to-face contact. It results in experiencing either

traditional or online learning or both of them.

Key words: blended learning, distance learning, Internet, information and communication

technologies, computer-mediated communication

(KEGA 005EU-4/2018)

Introduction

A very popular way of learning now is blended learning, which combines education
that takes place in a classical way at school in a classroom and the use of information and
communication technologies such as computers, the Internet, CD-ROMSs, interactive
whiteboards, etc. (Seresova, 2010) Technologies can be used for the completing the tasks or
for searching online materials. The aim of blended learning is not to show how technologies
are attractive, but to incorporate them into education.

As we have already mentioned, blended learning can take place in the classroom
which means it takes place in a real-time. It is a synchronous form in which students
simultaneously receive information, experience, develop skills and communicate with each
other. The second form is an asynchronous form, in which a student chooses the time, the pace
and the place of the study.
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Blended learning

For better understanding of blended learning we quote a few definitions: Cooney et. al.
(2000) carried out one of the first studies that used the term “blended learning”. They aimed to
combine elements of play and work in a prekindergarten school in order to acquire blended
activities.

Launer (2010) sees it as ‘the combination of technology supported self or distance study
settings and face-to-face settings’. Procter (2003) defined blended learning as ‘the effective
combination of different modes of delivery, models of teaching and styles of learning’.
According to Chew et. al. (2008), ‘blended learning involves the combination of two fields of
concern: education and educational technology’. Staker and Horn (2012) define blended
learning as ‘a formal education program in which a student learns at least in part through
online delivery of content and instruction with some element of student control over time,
place, path, and/or pace and at least in part at a supervised brick- and-mortar location away
from home’. Watson and Murin (2014) expanded the definition of Staker and Horn’s ‘a formal
education program in which a student learns at least in part through online learning, with some
element of student control over time, place, path, and/or pace; at least in part in a supervised
brick-and-mortar location away from home; and the modalities along each student’s learning
path within a course or subject are connected to provide an integrated learning experience’.
Friesen (2012) thinks that the term blended learning could mean ‘almost any combination of
technologies, pedagogies and even job tasks’. Definitions might cover any instructional
technology at all or restrict themselves to web-based technology; they might not mention
technology specifically, but instead focus on blending different theoretical approaches.

We mentioned only some definitions, but as we can see, most of them mention a
combination of face-to-face schooling, which takes place in a classroom, and on-line teaching,
for which is necessary to be connected to the Internet.

In our opinion the best definition is the definition of Betty Collis and Jef Moonen (2001)
‘blended learning is a hybrid of traditional face-to-face and online learning so that instruction
occurs both in the classroom and online, and where the online component becomes a natural
extension of traditional classroom learning’. This definition of blended learning defines it as
an extension of traditional classroom teaching and this is how we perceive it. Combined
teaching does not replace traditional schooling in a classroom, but it complements it. However,
the education, which takes place in a classroom, does not necessarily have to be actually

connected with online activities.
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There are also some terms connected with blended learning which should be clarified:

— WBT (Web-based Training) - training packages that are available using the Internet,
i.e. refers to all types of digital instruction in which the learning material is presented
via the Internet,

— synchronous communication — students participate in an online learning course at the
same time but in different locations,

— asynchronous communication - describes learning activities that students can
complete in their own time,

— learning portals - allow students to access online materials, which are held on a ‘host’
server Personal Digital Assistant (PDA)- is a hand-held computer,

— cloud - (n) an online space to store information, like videos, audio files, documents, etc.

— webinar —is an online seminar or workshop ,

— virtual classroom — it is a digital classroom, which takes place over the Internet.

According to L. Bielawski and D. Metcalf (2003) a lot of lip service is paid to the
“anytime, anywhere” aspects of eLearning, but the true power of eLearning is likely to be found
in its potential to provide the right information to the right people at the right times and places.
eLearning is often a more effective and efficient way to educate because it is: Personalized
(tailor-made programs), Interactive (a student is engaged in a give-and-take learning), Just-in-
time, Current (offers up-to date materials), User-centric (focuses on the needs of the student),
meets the needs of a learner.

Blended learning is a mix of:

— multimedia technology;

— CD ROM video streaming;

— virtual classrooms;

— voicemail, email and conference calls;

— online text animation and video-streaming.

All these are combined with traditional forms of classroom training and one-to-one
coaching. (Thorne, 2003)
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Advantages of blended learning

Applying of the blended learning into schooling may lead to a situation in which

students who prefer classical classroom teaching will be forced to work online and students

who are not concerned with the classroom learning will have a positive attitude towards the

blended teaching. The best combination would be if the students have a positive relationship

with both ways of teaching, but we are afraid that it might not be realistic, because there are

always students who have a negative attitude to either classroom or online learning. Our task

in this case is to try to motivate students and show them that combined learning can help them

to improve their language skills.

The advantages of Blended Learning are:

as part of learning it can be done via ICT, in online or offline mode so teachers and
students get more time in the classroom for creative and cooperative exercise,

students gain advantage of online learning — more flexibility, self-direction, more control
over the pace,

it provides more scope for communication, i.e. it provides opportunities for students for
communication with their teachers, peers or academic subjects,

students become more techno savvy and they gain enhanced digital fluency via
understanding of e-Learning techniques,

students have become more professional as they develop qualities like self-motivation,
self-responsibility, self-discipline,

it updates course content and this way it gives a new life to established courses (Lalima,
D., Kiran, L., 2017),

supports and enhances a meaningful learning experience (Garrison, D.R., Kanuka, H.,
2004)

promotes learning independence,

gives more opportunities to develop receptive skills (listening and reading),

it is beneficial for introverts who have better opportunity to express themselves,

students can choose teaching materials according to their needs and preferences,
students study at a time and place (where they can connect to the internet and download
tasks and then work off-line) that suits them,

students can study at a pace that suits them, i.e. they are not limited by other students who
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are at a higher or lower level,

e higher efficacy, i.e. better opportunity to develop language skills e.g. by using multimedia
in which a student can study how much they need and they can repeat the exercises
without restrictions,

o flexibility, i.e. students have the opportunity to create their own study plans and study
what they really need to improve,

e materials are downloaded from specified sites, sent by mail, etc., so a teacher does not
have to print or reproduce these materials,

e it complements traditional teaching and allows teachers to extend lessons in a classroom
by adding extra online tasks,

e it provides more scope for communication. Communication cycle is completed in
blended learning which is not possible if we follow only traditional approach,

e students have more strengthened professionalism as they develop qualities like self-
motivation, self-responsibility, discipline (Lalima, D., Kiran, L., 2017).

In our opinion using technology in education can not only revive students” interest in
education, but it can also bring the recovery of educational system that is needed. Technology
has become a tool for getting information and it is also inseparable part of research. Computers
are here to stay. More importantly most students like working on a computer and they also like
multimedia exercises, because these exercises allow them to complete them any time that suits
them and at their own pace. Multimedia exercises are one of the possibilities of blended
learning that have become available today due to their development. A few years ago, CD-
ROMs were virtually inaccessible because their price was several hundred euros. Today they
are very often the part of the course and the student gets a CD-ROM with a textbook. The
advantage of CD-ROM that is the part of the course is that it is designed to complement the
course. We could say that CD-ROMs have replaced workbooks and allow students to continue
with their studies at home in a more entertaining way. Another advantage of CD-ROM is that
a student has immediate feedback, i.e. he/she knows if their answers are right or wrong and
where they have made the mistakes. The exercise can be done as many times as it is needed.

Technologies in the teaching process enable the development of receptive skills
(reading and listening). Productive skills (writing and speaking) depend on the personal contact

of the students and the teacher. We can develop writing skills e.g. on blogs, but in this case
there is not immediate feedback (Seresova, 2009).
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Disadvantages of blended learning

Blended learning has following disadvantages:

o students who are not accustomed to work systematically will have a problem with
schooling that requires a systematic approach,
o timing problems, i.e. students may have difficulty in following their study schedule,
o technology problems, e.g. lack of knowledge and experience in using technology, slow
internet connection and unreliable Internet can be frustrating, etc.
o unwillingness to work with technologies that can be triggered e.g. by their ignorance
o teachers are not trained for integrating blended learning into traditional schooling,
o lack of time, support, money,
o feeling of isolation,
o lack of social interaction,
o feedback may not be immediate,
o it fails to meet the individual needs of all the students,
o absence of professional counsellors and absence of right attitude of the teachers.
Mentioned advantages and disadvantages show that despite some disadvantages, combined
learning is an appropriate form of language learning that allows students to study language to
a larger extent than it is possible with traditional teaching. Although the blended learning is a
time-consuming for a teacher, s/he is rewarded with the opportunity to engage and motivate

students to study language to a higher extent.

Integrating technologies into education process

Whether we use technology in the learning process is influenced by several factors:

- attitude to technologies, i.e. teachers and students can see technology as something what can
help them in their work or they can see it as a kind of burden. Their attitude can be positive,
negative or indecisive. It is important to see the potential benefits that technology brings.

- type of a teacher - greatly influences the choice of technology. If a teacher has negative
attitude to technology, we can expect that he/she will not use it as a supplement to teaching.

The nature of the negative approach is usually the teacher's ignorance of technology and the
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fear that he/she might be ridiculed by students who have grown up with technologies. This
problem can be solved by offering training in which the teacher acquires at least basic
knowledge and skills in this field. A teacher should know which websites, interactive materials
and which CD-ROMs should be recommended to his/her students, and he/she should also know
how they work. Furthermore, a teacher should be able to search the web and download the
necessary information, create worksheets from text and images, evaluate downloaded materials
from the web and web exercises (Sharma, P., Barrett, B., 2007). When a teacher is familiar
with the basic technology skills, then s/he can extend them to the knowledge of using the
interactive whiteboard, creating a PowerPoint presentation, using a data projector with a laptop
during a classroom presentation, creating online materials, blogs, wiki, podcasts,

- the level of technical knowledge - can influence the choice of technology and how often we
use it,

- access to technology - it is the answer to what as a matter of fact we can use as a complement
to the traditional schooling. It depends on their access to: computers at school and at home
(PCs are becoming more and more common in the learning process due to their prices they are
more accessible and can be bought by an increasing number of people), interactive whiteboards
(not yet widely available in Slovakia, due to their price, which ranges from about 1300 €
without program, only board price), data projectors, broadband connection, i.e. the Internet
connection is gradually becoming a common part of school environment.

- costs - affects what kind of technology teachers can use to complement teaching. We have
already mentioned the prices of some technologies. All new technologies, after their
introduction to the market, have high prices, but the prices are gradually decreasing, because

production is increasing and they are becoming affordable.

Comparison of blended learning and traditional classroom learning

Blended learning Traditional schooling

e students study at a time and place e the lessons are in the classroom
that suits them, e schedule is fixed

e students can choose teaching e the content of the lesson is
materials according to their needs determined by the curriculum
and preferences consists only of a synchronous
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e the student decides on how long form of study
to study e additional materials are copied

e students can study at a pace that
suits them, i.e. they are not limited
by other students who are at a
higher or lower level

e the student chooses what s/he
needs to study

e consists of a synchronous and
asynchronous form of study

e saves time and money (materials
are sent, for example, by email, or
is downloaded by a student from

sites that are available for this

purpose)

Conclusion

The concept of blended learning embraces a combination of face-to-face schooling,
which takes place in a classroom, and on-line teaching. Blended learning depicts a real
opportunity to make up learning more interesting. It provides the possibility of learning at the
right time and in the right place for each student. It crosses boundaries and binds learners. The real
importance and significance in blended learning lies in its potential. (Thorne, K., 2003)

Blended learning binds together traditional teaching in the classroom with e-
Learning which uses information and communication technologies. It embraces the
advantages of both of these ways of teaching (Seresova,k., Polya, A., 2009).

It is the way how to make teaching more interesting, effective, flexible. It also
reduces the costs. But the main thing is that students can experience a new way of studying
which embraces face-to-face studying with computer mediated study.

Audiovisual and other new technologies open up new perspectives to foreign
language learning, because they are an authentic source of both written and spoken

language (Kucharovj, J., Kunovska, 1., 2018).
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FALSE BEGINNERS WITH A FALSE PERSPECTIVE -
INTERPRETATIVE RESEARCH

MARTINA SIPOSOVA — DUSAN KOSTRUB

Abstract: This research study features interpretative research carried out among Slovak
adult learners of English who are referred to as False Beginners. The study is based on
qualitative methodology (Grounded theory), utilising in-depth interviews as a research
tool. The findings revealed that adult language learners are not driven by self-motivation,
but a variety of external motivational stimuli. Adult learners repeatedly enrol in language
courses in order at improving their foreign language skills by just being “physically
present” and learning the language “in case” they might need it in real-life situations in
the future. The authors visually express the essence of the researched issue by a Loop
Model — Cyclically Repetitious Irreversible Process, which adult learners repeatedly

enter.

Keywords: adult learning, English as a foreign language, false beginner, Grounded

theory, in-depth interview, a paradigm model

Introduction

Teaching English as a Foreign Language to Adult Learners in Slovakia

Adult learning in the Slovak Republic is officially anchored by Act No. 568/2009 Coll.
on Lifelong Learning. It was preceded by the first policy paper on lifelong learning based on
European documents (Memorandum on Lifelong Learning adopted by the Ministry of
Education in 2001, and in April 2007 the Strategy of Lifelong Learning and Lifelong Guidance,
which was adopted by the Slovak government). The Recommendation of the European
Parliament and Council (2006) mentions eight key competences for lifelong learning that are
fundamental for every individual in a knowledge-based society. They include communication
in the mother tongue, communication in a foreign language, mathematical, scientific and
technological competence, digital competence, learning to learn, social and civic competence,
initiative and entrepreneurship, and cultural awareness and expression. The command of
English (i.e., communication in a foreign language) undoubtedly belongs to the area of key

competences in today’s globalised world and the situation in the Slovak Republic also reflects
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European dimensions and perspectives. When it comes to a facultative approach, adult foreign
language learning has mainly been provided in the form of non-formal education which takes
place alongside the main forms of education and is usually not completed by the issuance of
an official document signifying the achievement of a particular qualification (apart from
learners intending to pass a foreign language examination or studying at State Language
Schools which are also accredited for State Language Examinations and issuing Foreign
Language Examination Certificates). In short, foreign language education in Slovakia can be
organised by state, private and religious language schools, workplaces and special interest

organisations — in the form of evening courses (classes).

Since English language teaching and learning in Slovakia has experienced a boom over
the last few decades and has significantly been accelerated by Slovakia’s membership in the
European Union (May 1st 2004), it is a complex phenomenon which has strong and weak
points. Although globalisation and internalisation are two different notions, their effect on the
labour market is similar in that experts are now required to have an excellent command of
English since it has become the working language all over the world in business or other social
and natural sciences. Apparently, this is a very strong motivation for plenty of middle-aged
adults to begin to study English. What is more, these adults were not fully exposed to this
foreign language during their formal education (primary, lower-secondary, upper-secondary or
tertiary) since it was not a compulsory subject in 1980. As a result, the profitable business of
language schools and evening courses understand this. Adults are searching for effective and
fast ways to attain fluency and accuracy in English in order to keep up with the needs of our
modern society. Table 1 below contains statistics concerning the number of students enrolled
in English language courses in the Slovak Republic in 2014, 2015, 2016, 2017, and 2018.

Type of school 2014 2015 2016 2017 2018
State school 11,104 10,327 9,720 9,043 8,908
Private school 3,729 4,110 4,329 4,549 6,082
Religious school 65 127 101 122 120

Table 1

The number of students enrolled in English language courses in Slovakia

The rise in the number of students enrolled in English Language Courses is obviously

increasing in the case of private language school students (e.g., in 2018 the number increased
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to 6,082). Despite the fact that the offer of language schools and courses is enormous, adult
clients are often desperate and hopeless as they face struggles and obstacles which prevent
them from effectively learning. Students in this age group are usually enthusiastic at the
beginning, but after completing four or five units (half a course syllabus) their progress isn’t as
fast as they desire, and their interest wanes. When September rolls around again they enrol
again and eventually quit again. They cannot break out of this vicious circle. Thus, the concept
of an adult learner — false beginner (in some sources known as a continuing beginner) has taken
its place.

The concept of the false beginner

The concept of the false beginner has been dealt with by many scholars, educational
scientists and language teachers (Richards, J.C. & Schmidt, R., 2010; Beare, K., 2014;
Frantzen, D. & Magnan, S. S., 2005; Christiansen, M. & Wu, X., 1993; Nakamura, T., 1998,
2004; Sewell, H.D., 2006; Kvapil, R., 2017 etc.). False beginners share the following
characteristics: they are adult learners who have already had a limited amount of previous
language study; they have a basic knowledge of the foreign language, but due to their limited
language proficiency and command they feel they need to begin studying the language from
the beginning. English teachers can usually assume that these learners will understand basic
conversations and questions such as: “Are you married?”’; “Where are you from?”’; “How old
are you?”’; and “Do you speak English?” They are quite familiar with basic grammar concepts
and can understand when teachers launch into descriptions of sentence structure. Since false
beginners have already had some English training at some point, this can cause some special
problems. Some learners really know more than they admit and, with the passing of time, they
might become bored with some of the basics when placed in a group with absolute/true
beginners. Absolute/true beginners (Richards, J.C. & Schmidt, R., 2010; Beare, K., 2014;
Frantzen, D. & Magnan, S. S., 2005), as opposed to false beginners, have had no contact with
the target language. These learners are often more challenging to teach as the English teacher
cannot expect them to understand even a minimal amount of English. The teacher must begin
from the very beginning, which means carefully choosing and planning what to do in the
classroom. This is the frequent case at language courses when a teacher stands in front of a
group of false beginners as well as absolute/true beginners and is aware of the fact that different
proficiency levels can create tension between these two different groups.

A Qualitative Study

Research design — research subjects
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This qualitative study was designed within the framework of qualitative research
methodology, applying the Grounded Theory. The data for it were obtained through in-depth
interviews. Boyce & Neale (2006) identify in-depth interviewing as a qualitative research
technique that involves intensive individual interviews with a small number of respondents to
explore their perspectives on a particular idea, programme, or situation. The research subjects
were selected based on purposive sampling. Smith et al. (2009) recommend purposive
sampling for participants who are selected because they share particular characteristics and
experiences. Thus, the common features characterising our research subjects were as follows:
all of them were defined as false beginners (the aforementioned characteristics), their English
proficiency language level according to CEFR is Al.1+! and they were enrolled in English
evening classes at a private language school. The research study was carried out from January
to June 2018. The group of research subjects consisted of 12 subjects (5 women and 7 men),
between forty and sixty years of age. The in-depth interviews were held in a friendly
atmosphere, in the language school relax zone. The 60 to 90-minute interviews were recorded,

transcribed and coded.

Methodology and data collection tools

For the purpose of this study, we chose qualitative methodology, particularly, the
application of the Grounded theory. According to Kostrub & Siposova (2015, p. 202), there is
a significant need to apply qualitative research in the educational context, especially when
analysing learner performance in the teaching and learning process. Stake (2010) stresses the
fact that qualitative research has moved social research away from cause-and-effect
explanations and toward personal interpretation. It relies heavily on interpretive perceptions
through the planning, data gathering, analysis and conclusion of the study. Following our

decision to explore this issue through qualitative analysis, we created a theory that would

1 Al1.1+ Proficiency Language Level (Common European Framework of Reference —
CEFR): “Can understand and use familiar everyday expressions and very basic
phrases aimed at the satisfaction of needs of a concrete type. Can introduce him/herself
and others and can ask and answer questions about personal details such as where
he/she lives, people he/she knows and things he/she has. Can interact in a simple way
provided the other person talks slowly and clearly and is prepared to help.” (2011,
p.24)
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express, enlighten and interpret the reasons, motives and connections of the learners’ barriers
and problems in the English language learning process. To achieve this goal, we applied the
grounded theory, which according to Strauss and Corbin (1999, p. 12), is “derived from the

data, systematically gathered and analysed through the research process.”

Grounded theory has a systematic procedure and is defined by identifying important
words with the goal of providing many theoretical codes (often called labelling); coding of the
material leading to the creation of basic categories — variables for the theory; and finally, theory
construction as a set of statements between categories — variables. These acts often coincide
and are mutually created as one influences the other. They are also often referred to as the open,
axial and selective coding process. According to Strauss and Corbin (1999), initial coding is
often said to fracture the data, whereas axial coding reconnects the data in ways that are
conceptually more abstract. Selective coding, as the last part of the work with the data, focuses
on actualizing the core category in a highly abstract conceptual manner. Hence, they provide a
fundamental analytical technique which breaks data into fragments which are later clustered
into relevant concepts. These concepts are categorized according to a common criterion.
Categories stemming from coding are the crucial parts of the consequent theory. The naming
of particular levels of coding is sometimes ambiguous. The aforementioned concepts or labels
are sometimes referred to as properties. By common criterion, we mean sub-categories, which
belong to subsidiary categories of the core category, which is the central phenomenon of the
research. Strauss and Corbin (1999) stress the importance of locating the core category. They
see this procedure as the key to success, in this case, the key to a consistent theory. The central
category provides a base for other categories as well as a base for a new theory. It could be any
core category from the paradigm model, depending on the relations between categories for each
particular research. The entire theory is usually explained on the basis of this category. The
final theory is usually consistently presented in two ways, verbally and complementarily
displayed in the form of schema (a paradigm model), diagrams or concept maps. The grounded
theory methodology allows to elaborate a story line, which is based on the paradigm model.
Thus, the story is simply a descriptive narrative about the central phenomenon of study and the
story line is the conceptualisation of this story (abstracting). When analysed, the story line
becomes the core category while subsidiary categories are related to the core category
according to the paradigm model, the basic purpose of which is to enable the researcher to think

systematically about the data and relate them in complex ways.
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Strauss and Corbin (1999) recommend a paradigm model, which comprises all of these
categories and can be identified according to Causal Conditions [J Phenomenon [J Context [J

Intervening Conditions [ Action/ Interaction Strategies [J Consequences

The explanation of the model: Casual Conditions are events that lead to the
development of a phenomenon. The phenomenon is defined as the core category (i.e., the
central idea, event or happening). Context refers to the particular set of conditions and
intervening conditions, the broader set of conditions, in which the phenomenon is couched.
Strategies of Action/Interaction Strategies refer to the actions and responses that occur as a
result of the phenomenon and finally, the outcomes, of these actions and responses are referred

to as Consequences.

Aim of the study

The aim of this research study was to interpret the reasons, motives and connections of
the entities which comprise the image of a false beginner. Thanks to our deep professional
understanding of the teaching profession, we focused on revealing and apprehending the factors

included in the phenomenon of “perpetual false beginner”.

Research questions:

1. Why do adult learners repeatedly enrol in English language evening classes?

2. What do adult learners attribute the importance to when repeatedly enrolling in English

language evening classes?

3. What constitutes the critical point leading to the failure of adult learners in the process of

learning English?

In order to capture the essence of the research subjects’ views on this issue we
deliberately decided to ask only one broad, in-depth question which allowed for a variety of
answers. However, during the interviews (60-90 min. long) we flexibly asked a vast range of

“ad hoc* questions in order to clarify the issues which emerged.

In-depth interview question:

“Please, tell me about your personal experience with learning a foreign language in a

language school?”
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Answering research questions

Following the process requirements of the utilised methodology, the presentation of the
findings of a grounded theory study are best organized around the key categories which we
distinguished, highlighting a core category at the centre of the phenomenon under
investigation. We identified all of the other categories which have some kind of relationship
with the core category. We also included a visual representation of the major categories and
their relationships with one another (Figure 1).

Our interpretation of the first research question (“Why do adult learners repeatedly
enrol in English language evening classes?”’) involved two fundamental factors: an absence of
self-motivation and a lack self-confidence. Our in-depth interviews allowed us to analyse the
following situation — although the subjects of our research expressed a strong desire and wish
(seemingly intrinsic motivation) to learn the language, we found that they only appeared to be
self-motivated. The actual motivational factors (for learning the language) were motives that
do not arise within learners, but are evoked from the outside (being motivated by someone else
or another external stimulus), and which actually fill the essence of “solely” extrinsic
motivation, based on the saturation of the social, professional and economic needs of an
individual. In other words, learners repeatedly enrol in English language evening classes in
order to pursue better job opportunities, financial reward at work, travel opportunities, etc. The
in-depth interviews revealed that the research subjects did not have sufficient personal
conviction, self-esteem or self-confidence to achieve their goals (i.e., to complete a course and
not quit after a couple of lessons, only to start again later from the very beginning). Interpreting
the second research question (“What do adult learners attribute the importance to when
repeatedly enrolling in English language evening classes?”), we refer to the concept of
improvement in the foreign language. The research subjects interpreted it as an individual’s
need to re-enter foreign language learning in order to revise previously learnt vocabulary and
grammar, develop and improve their skills (by repeatedly enrolling in the language course they
express a strong belief that this improvement will come “from the outside™). In other words,
the learner is convinced that their mere physical presence in the learning environment of the
language school will transform them into a competent foreign language user. The interpretation
of the third research question revealed the critical point leading to the failure of an adult learner
(key category “Causes — Consequences”) - the lack of opportunities to use the foreign language
(English) in real life. Obviously, we do not intend to develop an extensive discussion about the

differences between learning English as a foreign language and/or second language. We fully
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realize that in the context of our socio-cultural conditions, learning English means learning the
language “in case” one might need to use it outside the classroom in real-life conditions.
Therefore, Slovak learners of English actually have to “wait” for the opportunity to verify their
foreign language proficiency level (as well as the prerequisites to manage the foreign language
learning process), and this opportunity varies. It can be of a private and/or working nature, e.g.,
using English at work, while travelling abroad, reading and listening to English texts, watching
English and American movies, etc. The crucial element which Slovak learners of English lack
is the opportunity of obtaining immediate socio-culturally-based feedback in interaction due to
the fact that English is not naturally used in our country on a daily basis. Unfortunately, this
condition might not ever change. As a result, the learner learns the language, “blindly waits”,
and checks their language skills solely among language course classmates where they are
ranked. Obviously, this leads to the lack of the above mentioned self-esteem and self-
confidence, and gradually to stagnation, lack of self-motivation and/or demotivation, and

ultimately giving up and quitting the language course.

The Paradigm Model Interpretation

With regard to the grounded theory methodology, we elaborated a story line based on
the paradigm model (A loop model — Cyclically Repetitious Irreversible Process). A story is
simply a descriptive narrative about the central phenomenon of study and the story line is the
conceptualisation of this story (abstracting). When analysed, the story line becomes the core
category while subsidiary categories are related to the core category according to the paradigm
model, the basic purpose of which is to enable the researcher to think systematically about the
data and relate them in complex ways. Explanation of the model: Casual Conditions are events
that lead to the development of a phenomenon. The phenomenon is defined as the core category
(i.e., the central idea, event or happening). Context refers to the particular set of conditions and
intervening conditions, the broader set of conditions, in which the phenomenon is couched.
Action/Interaction Strategies refer to the actions and responses that occur as a result of the
phenomenon and finally, the outcomes, of these actions and responses are referred to as

Consequences.

The basic extracted element of our research material (Causal Conditions) was the
learner’s apparent self-motivation to learn English. The research subjects declared that they
were self-motivated and self-confident, and possessed a relatively high degree of self-esteem.
However, this self-motivation was only feigned. The actual driving force is from the outside,

since they predominantly realize the expectation of reward, which is behind and above the
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potential course accomplishment. Language learning in the context of our socio-cultural
conditions (Context) can be characterized as learning the language “in case” someone might
need to use it outside the classroom in real-life conditions, which is delayed. The Blocks of a
Learner category comprises persistence in learning English as a foreign language and goal
accomplishment —to become fluent and accurate, to master the English language and to manage
and handle multiple socio-cultural situations. We also focused on another element in the Blocks
of a Learner category — the ability to move forward, to achieve partial success, partial objectives
and results. Interestingly, partial objectives did not seem to be attractive for our research
subjects. However, we found that although learning new vocabulary was considered a partial
objective by our research subjects, they felt that it was only a linguistic benefit which did not
considerably sustain or enhance their actual self-motivation. A language teacher’s personality
and facilitating role in the teaching-learning process is partially influential (Intervening
Conditions). The various didactic options which are available to the language teacher can
sustain evocative motivation in relation to the goals and intentions of the false beginner. In our
research, however, we encountered false beginners whose self-motivation to learn English
ranged from no actual self-motivation to feigned self-motivation as mentioned above. These
elements are fundamental factors whose support and/or hindrance affects each false beginner
differently. However, external evocation also plays an important role. We are not exclusively
referring to language input or stimuli, but the teacher’s intentional support during the learning
process, including fostering and enhancing the false beginner’s self-motivation by pointing out
the benefits of language learning and progress, at least in achieving partial goals. Based on our
research, we are aware of the fact that even a zealous false beginner can stagnate at the level
of mastering elementary English language proficiency (i.e., the ability to practically utilize the
knowledge of vocabulary and grammar in simple language tasks in the context of the
classroom, but not immediately accomplishing real-life tasks outside the classroom). This is
interpreted as a critical point and encourages the learner to start re-learning again. The
milestone in this process, based on our research, is the power to sustain and enhance the
learner’s self-motivation based on self-confidence, self-esteem, and clearly defined and
pursued consistent objectives and goals. Undoubtedly, one’s own learning motives and goals
are decisive, but the teacher should be aware of them as they form both the basis and quality
of the goals and objectives of the personal effort of the learner. Moreover, the research revealed
that the goal orientation of this group of learners (false beginners) was inconsistent

(Action/Interaction Strategies); since they lack self-esteem and self-confidence, they cannot
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overcome obstacles on the way to progress and continued learning. Thus they frequently quit

and try to start again from the beginning.
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Figure 1: Paradigm Model (A loop model — Cyclically Repetitious Irreversible Process)

Source: author’s own elaboration

Conclusion
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To sum up, our research findings shed light on the issue of the adult learner — perpetual
false beginner who is involved in a trap reified by repeatedly enrolling in English language
evening courses (classes). These qualitative research findings are also in accordance with the
findings of Frantzen & Magnan (2005) who carried out a study on the class dynamics between
true beginners and false beginners of French and Spanish. They claim that true beginners were
significantly more interested in continuing to study the language, which might suggest that
false beginners are either less motivated or have lower aspirations since they have given up in
the past. Referring to the construct of motivation, either the intrinsic-extrinsic model or
instrumental-integrative model, Sewell (2006) conducted research on poorly motivated Korean
false beginner college students who seemed to have low expectations of success in learning
English due to factors such as a lack of self-belief and the Korean educational environment
(which is teacher-centred and still based on Confucianist values) to help them improve their
English abilities. Thus, it seems reasonable to suggest that low expectations of success, feigned
self-motivation, as well as a lack of self-esteem and self-confidence contribute to a lack of

effort in the context of the English learning environment (language classes).
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POSITION OF SELF-REGULATED LEARNING IN AN ENGLISH AS A
FOREIGN LANGUAGE CLASSROOM IN A UNIVERSITY SETTING

KATARINA ZAMBOROVA

Abstract: Nowadays students have plenty of opportunities to learn independently, as there is
an abundance of information everywhere. However, this independence leads to questions about
whether students learn efficiently as well as whether they are self-regulated in the process.
These are some of the questions examined in this article. The author defines self-regulation,
introduces the model of self-regulation, reviews research on the topic and concludes with
practical implications of self-regulation in an English as a Foreign Language (EFL) university

setting.

Key words: self-regulation, model of self-regulation learning, literature review, EFL context

1. Introduction

While the topic of self-regulation in learning has frequently been discussed over the last few
decades, practical applications in classrooms are lagging behind the theoretical discussions.
Many external factors such as directive teachers, strict parents, restrictive environments, and
technological developments are preventing learners from being fully self-regulated, not only at
school but also in their own personal growth in everyday life.

Often teachers do not support students working toward their own autonomy. They give
homework based on exercises from the books and concentrate on drills or multiple-choice type
of tasks. Because of its “boredom,” students barely do it or simply copy from their classmates.
They are not encouraged and/or challenged to do tasks. Most teachers are not interested in
learners as complete human beings who have a personal life outside the classroom, and
therefore, their self-learning is subordinated to the background. Hrbackova‘s (2011) research
shows that students in student-oriented classrooms show a higher level of self-regulation than
those in a classroom oriented toward teachers or achievement. Zelina (2006) adds in his analysis
of microteaching in classes that two thirds of the teachers lead directive teaching, especially at
the higher elementary level and in high schools.

On the other hand, over the last two decades in Slovakia there have been some
alternative ways of teaching emerging that emphasize the learners and their autonomy due to

the changes in the political regime. While these instances are innovative and bring
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modernization, they are still in the minority in comparison to mainstream traditional classes

that fail to consider a learner’s uniqueness and lack support for self-regulation in learning.

2. Definition of Self-Regulated Learning/Autonomy

According to Zelina (2018a, p. 1), “The base for understanding autoregulation is the
relationship of a person to himself, the relationship which is defined, besides self-knowledge,
also by capability to change and better himself according to certain plan, to create oneself with
a focus on certain goals. He emphasizes that self-regulation leads to self-generation of thoughts,
emotions, acts which concentrate on reaching personal goals. Autoregulation is a process of
becoming a human being. Autoregulation is self-direction of one’s organism, body and soul,
existence, behavior and living. Therefore, autoregulation is an outcome of | — concept.

Scharle and Szabd (2000, p. 4) define an autonomy as “the freedom and ability to
manage one’s own affairs, which entails the right to make decisions as well...to foster learner
autonomy, we clearly need to develop a sense of responsibility and also, encourage learners to
take an active part in making decision about their learning.” These authors make a comparison
to the saying you can bring water to a horse but you can’t make him drink. The learner’s
contribution to learning plays a role at this point. A teacher can bring the material and energy
to the classroom, but nothing will work unless students accept their active role in learning. They
need to accept that success in the learning process relies as much as on the student as on the
teacher.

In Collin’s English Language Dictionary autonomy is defined as “the ability to make
your own decisions about what to do rather than being influenced by someone else or told what
to do.” Benson and Voller (1997, p. 1) emphasize that the word autonomy has been used in at
least five different ways: 1. for situations in which learners study entirely on their own; 2. for a
set of skills that can be learned and applied in self-directed learning; 3. for an inborn capacity
that is suppressed by institutional education; 4. for the exercise of learners’ responsibility for
their own learning; and 5. for the right of learners to determine the direction of their own
learning. More specifically, the word autonomy in language learning is supported by three
related tendencies: individualization, learner-centredness, and a growing recognition of the
political nature of language learning (p. 6).

We can conclude that autonomous learning is a capacity that one needs to develop to

reach his own potential to realize his own power and control over his own learning and use
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suitable strategies to fulfill the tasks efficiently. Throughout the process, he moves to the stage

in which he chooses how, when and most importantly why he learns.

2.1 Literature Overview

Over the years, the concept of self-regulated learning has been developed and more researched.
Here is the list of sources found valuable to the topic.
The Handbook of Self-Regulation was created by 45 world-known authors and editors,
including M. Boekaertsa (Netherlands), P. R. Pintricha (USA) a M. Zeidnera (Israel) in 2000.
The Learner Autonomy Methodology Project Handbook was published by The National
Institute for Education (NIE) in Slovakia in 2001. It presents the practical work of teachers
from different parts of Slovakia, NIE and the British Council. Its aim is to suggest activities that
will help teachers guide beginner students toward learner autonomy. It contains many
suggestions for self-evaluation of students in the form of checklists and questionnaires and in
class activities to promote learners’ autonomy. It concentrates on linguistic, communicative
and cultural competences too.
The series of Cambridge Handbooks for Language Teachers, edited by Penny Ur, is
a book by Scharle and Szabo (2000) that offers tasks for developing learner’s autonomy in 3
phases. Another similar handbook, written by Lowes and Target (1998), fills missing parts in
practical application of learner’s autonomy in the class.
Others are Garrison,1997; Turek, 2008; Helus, Pavelkova, 1992; Winne, 1997;
Zimmerman, Schunk, 1989, 1998). D. Kovdc is the most known representative of this topic in
Slovakia.

2.1.1 Research on the topic

A 2015/2016 study by Alotaibi, Tohmaz, Jabak examined the relationship between self-
regulated learning (SRL) and academic achievement in preparatory year English and Math at
the Community College King Saud University. The sample consisted of 356 students. Results
indicated a significant and positive relationship between self-regulated learning and the
academic achievement of students. Aspects of SRL such as goal setting and planning, keeping
records, monitoring, rehearsal and memorization and seeking social assistance were applied.
Goal setting and planning turned out to be significantly and positively related to achievement.

Another study in an ESL setting was carried out by Grover et al. in 2013. Data were
included from 440 adult learners in nine adult education centres in a mid-southern state. The
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survey consisted of 16 demographic questions and 19 items for self-directed learning methods
such as watching television in English, visiting websites in English, and attending events where
English was the spoken language. The results show that out of the 19 practices, they watched
TV in English the most, followed by making English-speaking friends, practicing English at
work, and using electronics such as phones or tablets. Their least used practices were
subscribing to a magazine in English, participating in formal workshops in English, or attending
church services in English. One interesting outcome of the research was that the more educated
ESL person is, the less likely he was to purchase educational videos in English. The findings
show that participants were using self-directed methods infrequently, if at all. The participants
showed some level of self-directedness when recognizing their need to learn English and
attending ESL classes. However, even though the survey showed that they have been living in

the States 4 to 20 years, this was their first attempt to learn the language in a formal classroom.

3. Reasons for Self-Regulated Learning applied to EFL context

This section is dedicated to reasons for developing self-regulated learning and its application to
the EFL context. Ideas in the practical part are easily applicable and the teacher can further

develop them according to the students’ interests and needs.

“Give a man a fish and you feed him for a day; teach a man to fish and you feed him for a

lifetime” (Chinese proverb).

A. Tt shapes a learner’s personality, his creativity, and his natural need to discover
something new to develop himself.

In the EFL context, suggested activities might be 1. Using a questionnaire and/or speaking
activity to improve a student’s daily routine and habits and 2. working on a project that
emphasizes a learner’s strengths and points out weaknesses he would like to improve.

B. It develops the learner as a person and affects his lifetime of learning not only for school
but for his personal growth too. It means that knowledge he learns in the class should be
practical for use outside the classroom.

In the EFL context, it means that if students are practicing role playing, the vocabulary range
and phrases should be from real life (not phrases that native speakers barely use as
happens sometimes). Furthermore, there is a difference between British and American
English in using different phrases and idioms. Teachers should pay their attention to
that as well.
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C. Learners become more independent and responsible for themselves and the world around
them.

In the EFL context, students can learn about environmental issues in the class. They should take
the knowledge from the class and think about some practical implications they can do
right away for the world around them (e.g. problem of using plastic materials in their
everyday life).

D. They are easily manipulated and influenced by the consumer society (the pressure of
advertisements, social media) they live in.

In the EFL setting, it means questioning students’ opinions so they can stand up for themselves
and learn to defend/explain their opinions. Developing critical thinking at this point is
applicable.

E. They find/create ways of identifying what learning strategies suit them best and learn
more effectively.

In the EFL setting, the teacher can first question students regarding their identification of
learning styles and develop strategies (see more Lojova — VIckova, 2011)

F. It enhances students’ critical thinking.

In the EFL setting, a suggested activity might be that students either agree or disagree with
statements; they should be encouraged to look at the exercise cautiously. Then learners
are stronger when facing a problem or dilemma and are ready to stand up for themselves
and their opinions once they develop autonomy.

G. They can influence their peers to be more autonomous in their learning as well.
H. It prepares learners for the multicultural society we live in and helps them be mature
when dealing with different cultures on an everyday basis.

I. It helps modernize our educational system to reach the European level of quality.

4. Model of autoregulation drill

There are many models for self-directed learning in different situations. One of the models of
autoregulation drills for self-directed learning consists of the following steps (Mahoney &
Arnkoff, as cited in Zelina 2018b):

1. Self-monitoring — self-reflection, realizing what one does, it is about self-observation, self-

assessment, sometimes the written reports are done, what a person does under which
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5.

circumstances. A good source of reports about oneself is also an honest utterance of close
people

Setting targets — based on self-observance, a person dictates aims regarding what he would
like to fulfill and which tasks should be done. Targets and tasks could be short-termed or
long-termed, but they should be always specific and controllable, e.g., how to gradually
improve in math but also gradually decrease the cigarettes smoked.

Impulse control —monitors where and why a person breaks his promises as well as
fulfillment of tasks and conditions, environment and impulses are organized to support
a person in his effort not to distract the concretization of his aims, e.g., by learning to create
a suitable environment for learning, to arrange for one not to be distracted by siblings,
parents and not going to a cafe place where the impulse to start smoking strengthens
Self-strengthening — means self-reward for keeping promises and fulfilling tasks to reach
the aim. It also should be used as praise for effort, perseverance and resistance in tense
situations. It is good when it is connected to close people, teachers, facilitators, counselors
and psychologists.

Practicing of a new behavior — sometimes it is neglected and then a person goes back to
his old ways. Practicing leads to the strengthening of habits, skills of self-control, self-
direction, and it prevents unwanted recurrence of inappropriate behavior. Self-strengthening
techniques are suitable e.g., self-reward for successful keeping of principles and
fundamentals to be oneself and not fall under the pressure of friends, laziness, TV, and/or

computer.

Self-regulation skills and their application into EFL Context

The following skills develop the self-regulation of learners and are important to learn, as
explained by Zelina (2018b):

e Control of one’s attention — choice of what to concentrate on; improving attention,
perseverance, concentration

e Control of decoding - choice of information and their meaning, sense of what to read
and watch on TV, what and how communicate with the computer and/or mobile phone,
as well as what to accept and what to refuse (resistance toward manipulation)

e Control of emotions — inhibition, attenuation, suppression of unprecedented
experiences of living (fear, anxiety, concerns) and reinforcing positive emotions

through involvement of thinking, considering and decision-making
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e Control of motivation — to have goals for short-termed, medium-termed and long-
termed tasks and to accomplish them and not to lose the motivation as well as to gain
strength through failures

e Environmental control — to control impulses from the environment and to eliminate
disrupting and disturbing elements from the environment;

e Cognitive control — control of the flow of thoughts, the content of thoughts as well as
learning about what and how a person thinks, whether it is needed or ineffective, if it
steals the time of an individual, or if it enriches him.

6. Conclusion

We live in the world where there is instant access to information. People can easily type some
keywords in a Google search and plenty of websites pop up. Yet, even with the abundance of
accessible information, students do not retain new knowledge effectively as they have not
developed conscious strategies for autonomous learning to keep this information in their long
term memory. Furthermore, students cannot create their own opinions as their information is
based on influencers’ blogs, vlogs, podcasts based on the speaker’s own experiences without
research-based evidence or further investigation. Therefore, students lack critical thinking in
the method of accessing the information.

Therefore, there is a high need to support students working toward autonomy. They can
develop themselves not only as learners but also build their skills for the world outside of the
classroom. Autonomous learning enhances students’ organizational skills, creativity,
cooperation and critical thinking, which are all needed in the contemporary world. We as
teachers can contribute to that within the EFL context by different models of exercises and

demonstrations in a class. We want students to become ready for life in this day and century.
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RELEVANCE OF TYPOLOGY OF POLITICAL CULTURE BY G.
ALMOND AND S.VERBA FOR CURRENT RESEARCH

DOMINIKA CEVAROVA

Abstract: The aim of this paper is to evaluate the relevance of traditional typology of political
culture by G. Almond and S. Verba for contemporary research of political cultures and political
systems. Based on critical analysis and phenomenology, we describe and explain the original
work of G. Almond and S. Verba. At the same time, we point to weak parts and already
irrelevant conclusions. In addition to the theoretical evaluation, we try to supplement the paper
with practical examples and explanations. In addition to the typology of political culture, we
also deal with its application to the typology of political systems. In conclusion, we offer an

overview of current characteristic tendencies in modern societies.

Key words: political culture, typology, political system, democracy

Introduction

In 1956 G. Almond introduced the concept of political culture into modern political science in
his article Comparative Political Systems. One of the aims of this article was to consolidate the
foundations of comparative political science as a systematic study of consensus and differences
between political units (Almond, 1963). One of the basic theoretical and methodological
frameworks of our work of is represented by the work of G. Almond and S. Verba - The Civic
Culture. Their perception of political culture is based on a behavioral understanding which is
based on the socialization of politics. They perceived political culture as a subjective element
of politics and defined it as "a set of attitudes, beliefs and feelings about politics in a particular
nation at a given time" (Almond-Powell, 1978, p. 25). From this point of view, the concept of
political culture is interesting and attractive for further empirical analysis. In the context of the
theory of political culture, the importance of G. Almond is also due to the fact that he has
initiated a tradition of exploring political culture that is based on quantitative empirical research
and international comparisons, which still have great influence and importance. The notion of
political culture, as well as getting to know specific political cultures, makes sense if they

contribute to our knowledge of political reality. It is interesting how political culture affects the
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observed phenomena and whether it has some causal links to it. Many conceptualizations of
political culture try to explain its function as a causal factor in political life (Skovajsa, 2006).
Most of the studies focus on national cultures, based on the work of Almond and Verba, who
examined the culture of five nations. The theory of political culture has not avoided several
serious criticisms that point to serious shortcomings in theory. One is the ambiguity of the
notion, the variable and the subject of the research are not sufficiently precise and often have
only a descriptive character and ultimately acts as a catch all theory which involves too much

and does not give a relevant output.

1 The typology of political culture according to G. Almond and S. Verba

In The Civic Culture (1963), they established the methodological foundations of
empirical exploration of political culture and defined it as "specific political orientations -
attitudes to the political system and its various parts and attitudes to the role of self in this
system...the distribution of patterns of orientation towards political objects among members of
the nation”” (Almond-Verba, 1963, pp. 12-13). Thus, according to them, political culture is a
set of individual policy approaches and orientations of the subjects of the system. These
"orientations” create a pattern that influences the political system and in which any political
system is embedded. Each political system is thus characterized by its own political culture or
a typical pattern of orientations.

The so-called orientations for political action can be threefold in terms of content:

- Cognitive (cognitive)
- Affective
- Evaluational

Knowledge orientation is a set of knowledge and beliefs about the political system and
its functioning and tasks. A typical observable cognitive element affecting political culture is
eg. education through which political culture can be changed. Emotional orientation is a
manifestation of emotions in relation to political institutions, political goals or current social
problems. Emotions in the political system can radically change the political situation, as
citizens' decisions are often based more on emotions and feelings than on rational foundations.
Evaluational orientation represents the views and judgments of the political system, which
traditionally include a combination of fundamental values and criteria with information and
feelings (Almond-Verba, 1989b; Heywood, 2008).
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Based on an analysis of individual orientations they come in their work with the

typology of political cultures. Based on previous empirical research, they divided political

culture into four basic types (Almond-Verba, 1989):

1)

1)

1)

Parochial political culture - is present in societies at a low level of socio-political
development; primitive, e.g. in African tribal and gender societies in which it has not
yet formed or is still in the process of creating a certain political system. There is no
civic consciousness, people rather identify themselves with a place of residence, not a
nation, and have no desire or opportunity to participate in political life. Political
orientations are most often associated with religious elements and beliefs. Traditions
prevail in such societies and no outputs or changes or changes are expected from the
political system. There is no perception of the existence of the political system in
general.

Subject political culture - is characterized by awareness of the political system and its
outcomes - individuals are aware of the authority of the government, evaluate it and are
interested in it also emotional relationship (positive or negative), but they have very
poor awareness of the possibilities to solve their dissatisfaction with it , with political
institutions. At the same time, they are poorly aware of their own opportunities to
operate politically in the existing political system. In particular, it is characterized by
the passivity of citizens whose capabilities and possibilities to influence the government
are severely limited, and although they recognize existing power authorities, it is no
matter how individuals relate to them and how they evaluate them. They may consider
them legitimate or not. In such a society, democratic institutions have no place and there
is no room for democratic processes in the way we perceive them today - there is no
room for an active citizen to freely express or disagree with the system and to change
the system actively.

Participant political culture - is characterized by a clear orientation of individuals to
the political system, its structures and the orientation of individuals to their own active
role in the political system, regardless of whether they have a positive or negative
relationship to the political system and its individual elements. The citizen acts as an

active player here (Heywood, 2008).

However, in real terms we could not clearly determine which type of political culture it

is. In general, these types do not exist in their pure forms, as they also point out in their work.

They claim that political cultures occur in the form of mixed types. In any political system, we
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can observe elements of several types. “Political culture does not always map onto functional

political structures: political systems may be characterized by high congruence between culture

and structure (which engenders allegiance), weak congruence (which engenders apathy), and

incongruence (which engenders alienation)” (Pavone, 2014, p. 2).

Almond and Verba introduced the so-called. "systemically mixed political cultures”
(Almond-Verba, 1989, p. 22):

a)

b)

Mix of parochial and subject political culture - in this type of political culture,
the majority of the population rejects traditional sources of power (tribe, chief,
feudal, etc.) and turns their interest and trust into a more complex political system
with specialized central government structures. The classic example was the
unification of smaller units into the kingdom and a gradual shift from local
parochialism to centralized authority. However, only until a complete, pure subject
culture has developed. Almond and Verba refer to this mixed type of political culture
as an example of the African kingdoms or even of the Ottoman Empire, where
parochial political culture prevailed. In addition to strong central authority, other
political actors are very bland, weakly recognizable. The problem of cultural change
from parochial to subject political culture has been quite frequent in history and was
typical in the early days of the birth of nations. The ratio of “blending” of types of
cultures can then manifest itself in the stability and efficiency of the political system.
We could look for this mixed cultural type in traditional societies and early political
systems (such as the original absolutist monarchies), when some foundations of
political systems and its structure began to be built, although their importance was
still minimal (Almond-Verba, 1989).

Mix of subject and participant political culture - in this type of mixed political
culture, a substantial part of the population has acquired specialized input
orientations (they become active citizens who enter the political system in the form
of various inputs motivated by their own interests and orientations). Part of the
population continues their orientation towards authoritarian government structures
and has a relatively passive approach to the system itself and its role in the system.
As an example of this mixed type, Almond and Verba described political cultures in
France, Germany and Italy in the 19th century. These systems were characterized
by structural instability with an alteration of authoritarianism and democratic rule.
However, the result of this cultural mix was, besides instability, something else.

Participation orientations spread only among a part of the population and their

157



legitimacy was not unambiguous, given the persistent existence of subject
subculture. Participation-oriented population groups could not therefore become a
competent and confident representative of all citizens. The longer this type of mixed
culture persists, the more likely it is that the character of the subject subculture will
change. At a time of democratization of society, authoritarian-oriented groups must
compete with democratic groups outside the formal framework. However, this
process does not transform the subject subculture into a democratic or participatory
subculture. Authoritarian regimes that have been built in political systems with such
a political culture tend to populism. Likewise, the totalitarian regimes that emerged
took over the democratic infrastructure in a highly distorted form?,

c) Mix of parochial and participant political culture - in this type of culture, the
problem of cultural development for many emerging nations has come to the fore.
In most of these countries, the dominant political culture was parochial. However,
the structural standards that were introduced were mostly participatory and therefore
required a participant culture. These systems were characterized by considerable
parochial fragmentation, which naturally led to instability and a constant change
between authoritarian and democratic governments. There were no such elements as
bureaucracy or the infrastructure created by responsible and competent citizens.
Such a development from parochial culture to participatory culture thus seems
directly impossible, though not entirely excluded. The problem is to penetrate the
parochial systems without being destroyed on the output side. At the same time, to

be transformed into interest groups on the input side (Almond-Verba, 1989).

1 On the basis of a closer characteristic, we could conclude that the features of this mixed
type could now be identified quite clearly in the conditions of the V4 countries. The
current socio-political situation in Hungary, Poland and the Slovak and Czech
Republic points to a shift from a democratic government to an authoritative one (Zgut-
Przybylski, 2017; Rohac, 2018; Fiertz, 2018; etc.). The long-term trend in the region is
the low interest of citizens in public affairs, which is reflected in the lowest average of
voter turnout in Europe. A part of the population shares their role as an active citizen
in the political system, as evidenced by the increasing rate of activism, for example in
the form of demonstrations, protests. In a more complex analysis, we would also show

a relatively significant presence of populism in the region.
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However, in our opinion, such conclusions diminish the relevance of the original
typology of political cultures, since in real social conditions we do not find the pure forms of
political culture as stated. In such a case the meaning and use of the typology in empirical
research is lost, since such typology is purely theoretical without real application in practice.

In addition to mixed types of political cultures, they have identified a type of political
culture in which all three basic types are present and described it as ‘civic culture'. Civic culture
should form the basis of stable democracy, but civic activity must be balanced. Too intense
activity may ultimately have a destabilizing effect (Skovajsa, 2006). According to Almond and
Verba, civic culture cannot be characterized merely as a way of civic action in a democracy, as
prescribed in the previous books on the citizen and his role in society. The standards of civic
behavior have emphasized civic participation as an aspect of political culture. A citizen in a
democracy was expected to have an active approach to politics and engagement. It should make
rational, not emotional, policy decisions (on this basis the rational choice theory is built). It is
expected that it will derive its decisions from sufficient information, which should be reflected,
for example, in elections. In the case of such an emphasis on the rational participation of the
citizen in politics, we would speak of a rational-activist model of political culture in which "the
idea of active participation of citizens who are interested in producing better and more
transparent decisions™ is incorporated (Kovacova, 2011, p. 52). Civic culture shares many
elements with this model, and as Almond and Verba have stated, it is in fact this model of
political culture "plus something extra” (Almon-Verba, 1989, p.29). Importantly, elements of
parochial and subject political culture are preserved in civil political culture, so that they can
balance the elements of participant political culture. The involvement and participation of all
citizens in political life is not very desirable for the functioning, efficiency and stability of the
political system. On the other hand, a traditional policy approach (such as passivity, the
importance of tradition and parochial values), which balances political activity, commitment

and rationality, plays an important role in civil political culture.

2 Political culture as a classification criterion of political systems

At the same time, G. Almond used in his research political culture as one of the
classification criteria of the political system, which he divided into four basic types according
to the type of political culture present:

l. Anglo-American political system - political culture is homogeneous, integrated.

Members agree on political goals and means, and the atmosphere of the market,
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experiment and game is typical. Consensus and compromise prevail in conflict
resolution. The elements in the political system complement and cooperate with
each other, ultimately leading to the stability of the political system as such. He
has identified this type of political system, especially in the United Kingdom and
the United States, hence the name.

Continental European type - political culture is fragmented. Due to historical
circumstances, older cultural strata create subcultures that cause strong and deep
cleavages in society. In his opinion, continental political systems are
characterized by the instability of political systems, conflicting problem solving,
the risk of paralyzing the effectiveness of the system, and the presence of the
threat of usurping power to charismatic leaders (authoritarian tendencies).
Almond characterized three basic subcultures on the European continent:

i. Pre-industrial, Catholic subculture (royalists, Christian Democrats)

ii. Culture of older middle classes (conservatives, liberals)

iii. Industrial subculture (socialists, communists);

Totalitarian political system - there is no consensus and support of the system
is achieved by pressure and coercive force. There is a high degree of apathy and
conformity. Citizens are passive. Distrust of state institutions is characteristic.
Citizens are to some extent aware of their dissatisfaction, but they are not willing
or not. they don’t see the possibilities to change it. They are merely instruments
in the hands of political elites to achieve their own goals and ensure obedience
by spreading fear and uncertainty.

Pre-industrial type resp. partly industrial - political culture is influenced by
social changes as well as social, economic or information development. The
process of globalization is gradually starting. Traditional values are slowly
retreating and cultural and value changes are changing traditional societies and
political systems as well as the behavior and thinking of the population and
political elites. Values such as tradition, religion, material security, prevailed in
this society, but by the gradual evolution and achievement of these goals, values
have changed to post-materialist. This type of political system could now be
identified in less economically developed countries, whose vital issues are the
security and material security of the population. In developed Western states,
where relative security, material sufficiency and social security of the population

are guaranteed, values and orientations towards the political system are different.
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They demand a high degree of freedom in all aspects of life (Kulasik, 2007;
Almond-Verba; 1963).

The typology reflects the social and political circumstances of the 1960s. It would not
only be necessary, but also desirable to extend it, for example, to the postmodern or post-
materialist type, reflecting technological and information progress as well as the change and
shift in value orientations that can be identified in modern developed societies and states. Basic
human values based on materialism are influenced by various circumstances, especially
according to Inglehart, mainly by a sense of security. In developed countries, a high level of
economic and physical security has led to ubiquitous cultural changes in generations. New
generations put increasing emphasis on individual freedom and self-presentation. This cultural
shift has brought major social and political changes, ranging from the increase in the impact of
environmental policies and anti-war movements to the demands of a higher level of gender
equality in government, academic and business life, and ultimately contributed to the spread of
democracy in the world. Such a broad cultural shift means a decline in interest in ensuring
economic and physical security and compliance with group rules and standards. Emphasis is
placed on the freedom of the individual to choose their way of life. The values of self-expression
emphasize gender equality, tolerance of homosexuals, lesbians, foreigners and other groups, as
well as freedom of expression and participation in economic and political decision-making
(Inglehart, 2018).

Conclusion

The socio-political environment has changed significantly since the 1960s. We no longer
consider the fundamentals of political culture research by G. Almond and S. Verba to be
sufficient for current research. We have a few arguments to support our claim. Political
decisions are now largely influenced by human passions and emotions. Affective orientations
support decision-making based on feelings (positive or negative) without rational evaluation of
the situation. This is a strong phenomenon that can be seen in political systems around the
world. Some politicians, by acting on this component of human orientations, very quickly come
to power and consolidate their positions through appropriately chosen and formulated
narratives. As examples we can mention the victory of D. Trump, which was not clear from the
beginning. He based his campaign on human passions and emotions by opening sensitive issues
such as relations with Mexico and the issue of illegal migration, US-EU relations as unequal

partners, pointing out that the US is the largest contributor to the NATO budget,
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disadvantageous trade policies and agreements, etc. Similar examples can be found in Central
Europe (McClory, 2017). V. Orban's policy in Hungary builds on emotions and passions, which
he adapts to his populist rhetoric. It also influences and thinks of Hungarian thinking through
historical experience and their appropriate interpretation. Historical Hungarian injustices, such
as Trianon, still uses V. Orban to mobilize his voters and at the same time contributes to tense
Slovak-Hungarian relations. Strong passions and emotions also ruled in the Slovak presidential
election in 2014, and to a much greater extent in 2019. The murder of a young journalist and
his fiancée disrupted the subject orientation of citizens who, under constant pressure from the
media, transformed the political culture of the Slovak nation from below passive citizens to
active protesters. Protests in Central Europe, as a tool of political struggle, have been gaining
momentum and importance in recent years.

Based on our observations, we have attempted a general overview of the characteristics
of current types of political systems, and these are as follows:

- New societal values and orientations such as environmental protection, homosexuality,
migration, gender equality and opportunities, regulation of same-sex partners, etc.,
which polarize society are at the forefront;

- Citizens are aware of their role and importance in society as a source of power which
they "only" delegate to their representatives in elections,

- Possibilities and ways of civic participation in political issues are expanding - mainly
thanks to information technology and digitization

- Non-traditional actors such as media, multinational corporations, international
organizations, non-governmental organizations, business entities, individuals gain
influence on policy;

- New political parties gain political power and influence, without an ideological
anchorage on the left-right axis;

- The important role of individuals - through impact on social networks (instagram,
twitter, facebook, etc.);

- The media become part of the private sphere and are politically oriented, do not offer
objective information, spread fake news and hoaxes, and are used as manipulation tools;

- Unlimited speed and quantity of dissemination of information, via the Internet and
social networks, irrespective of its truthfulness;

- -Enforcing the political accountability of political elites through media, economic or
civic pressure and public opinion formation;

- Dominance of affective orientations in political decision-making.
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It is only a brief overview of the characteristics that, in our opinion, currently determine
most the political systems and their elements, including political culture. The crisis is currently
being experienced by traditional political parties, which were value-based on a dominant
ideology as liberal, conservative or social democratic parties divided into right-wing and left-
wing parties. This division is no longer very relevant at present. Most support is given to parties
defined as center parties or new political parties that have built on "new" faces without previous
political experience (especially in the Central European area, where politicians associate with
various cases that fragment and radicalize society). As a result, people with no previous political
experience enter politics. Oftentimes, without an adequate education that previously worked in
visible positions (show business). In addition, the concept of political culture in the study acts
as a 'catch all' theory, which may include an unlimited number of variables depending on the
observer. For this reason too, it is very difficult to identify a generally valid model of political
culture that would be applicable to different political systems and states.

States no longer exist on the principle of one nation for which a political culture could
be identified. There are a huge number of subcultures and groups in the nation and state that
are governed by their own value standards and rules. Typology itself seems no longer so
important for political culture research. Political culture, however, affects dimensions of
political behavior that can help to elucidate the many political processes taking place in the

system and can have an explanatory character.
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IMPOSSIBILITY OF REALIZATION OF DIRECT DEMOCRACY OF
GREEK TYPE IN MODERN SOCIETY ACCORDIND TO THE
THEORY OF G. SARTORI

NATALIA KOVACOVA

Abstract: The article generally points to the phenomenon of democracy, its exclusion from
the point of view of several important philosophers within the individual historical period of
social development and its main principles, with a specific emphasis on direct type
democracy. The main aim is thus to bring the essence of direct democracy closer and
according to the prominent political scientist G. Sartori, to answer the question why a
democracy of today's type cannot function in line with the ideal of ancient democracy.

Key words: democracy, direct democracy, Sartori, voters, public interest, public policy

Introduction

A century of democracy can be considered the twentieth century, when the ideas of the
rule of law came to the forefront in global and democracy has become a standard for the
population. The complexity of the democratic mechanism lies in the reflection on how to
achieve all-society satisfaction. How to eliminate its weakness, strengthen citizens' rights and
freedoms, and achieve public interest. Democracy must not stagnate, but must evolve
systematically. It is its own diversity, what we mean by pluralism, divergent views, needs, goals
of society. In the industralist word (countries of Europe, North America, or Australia) we come
across the concept of liberal democracy, whose primary basis is based on the idea of a
"government of consent" (KulaSik, 2007).The government's mission is to meet the needs of
citizens who have handed over power to do it. The theory of liberal democracy also draws
attention to certain principles relating to the electoral cycle. These must be regular, free,
competitive and equal. In the absence of a uniform definition of democracy in the theory of
politics, it is most often referred to the submission of a minority to the majority, the recognition

of the principle of freedom and equality of citizens.
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The concept of democracy in theoretical context

For the efficient functioning of society, the principles of respect and tolerance must be
applied, since democracy creates a space for changing groups in power. Which group or
political party (s) in representative democracy has power in their hands depends on the free
choice of voters. The elected deputies represent the will, interests of the electorate in the
elections, and this is the main principle of representative democracy. It narrows to a narrow
circle of rulers, which means that public affairs are decided by elected parliamentarians.
Citizens are thus freed from participation in political laws and norms. Advocates of unwanted
participation, such as Weber, Downs, Schumpeter, have also identified this idea, which can also
be described as adherents to the modern economic theory of democracy (Kovacova, N., 2014).
They sympathize with the ideas of representative democracy, where primary decision-making
rests with elected representatives, as they more easily arrive at some compromise and
consensus. If decision-making in society were not eliminated to a narrow circle of rulers, it
would be very difficult to reach the conclusions of decision-making, as there would be chaos in
society. Proponents of this theory limit the activities of citizens in the political sphere to voting
and the subsequent passing of voters.

Citizens' interest in public affairs is important for existence of democracy. This also
strengthens the very essence of democracy, which speaks, in a significant way, of the people's
rule. “The civic participation incorporates the idea of active participation of citizens who are
interested in making better and more transparent decisions” (Kovacova, S. 2011, p.52).
Citizens' engagement and rejection of indifference to socio-political events is prevention of the
good functioning of public affairs and of a constantly evolving and advancing society.

The democratic system gives citizens certain rights and, as they have several options to
intervene in public affairs and thus influence social events, they are also responsible for
decisions that determine the direction in which the public interest will go. The roots of public
interest date back to Ancient Greece, when it was associated more with public or social welfare.
Its content dimension has been gradually modified in the light of a changing society. In
philosophy, the public interest identified itself with the common good. “An essential element of
public welfare is to be enlightened in an understanding where every citizen has sufficient and
equal choices in decision-making matters. The basic element of achieving well-being is
therefore the choice he has chosen from his own experience. For the Enlightenment philosophy,
the general well-being was represented, for example, by individual freedom, happiness of all

citizens, law, freedom, property ”(Kovacova, Kralik, 2017, p.45).
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In the Christian era, public interest tied to love for to neighbor. The essence of the general
well-being was outlined by the already known work of the 1752 Social Contract in which J. J.
Rousseau accentuated the association of persons. By concluding a memorandum of association,
the individual enters into civil status, thereby becoming accessary to the common interest of the
public. The public can be understood as an association of citizens, respectively parts of civil
society linked by common goals participate in solving certain problems. If we consider the
goals of this society to be the goals of the majority, then we can speak of the public interest. It
always ties to a certain time and place, so it has no timeless validity. Public interest can be
described as a social interest, as a sum of individual interests, collectivized interests, as an extra-
individual interest (Adamcova, Klus, 2006).

If we go back to the social contract, it cannot exist without the presence of laws. Every
state is a republic which is governed by law, because only then can we speak of dominance of
public interest. The effective functioning of society depends on the interest of the population to
gather, associate, and solve public affairs (Kulasik, 2006). The longing for profit may be a threat
to the social balance.

The modification of the public interest was influenced in the 20th century by the events
of the war, the great economic crisis in the 30s, new ideologies, which recorded their arrival
after the World War II, globalization, feminist currents. Fo example ulitilitarists “defined
politics as a distribution of values” (Briska, 2010, p.40). The prominent representative, J.
Bentham, defined the public interest as "an act of activity that results in the greatest possible
benefit for the maximum number of entities”" (Kovacova, Kralik, 2017, p. 47).

Since this is an inexhaustible topic, we have only referred to a few definitions of the
public interest, which is inevitably linked to public policy. It is a relatively young scientific
discipline that originated in the 1960s and it was first used by H. Lasswell (Adamcova, 2011).
The actual implementation of public policy can only take place in a democratic society, based
on links between individual government departments. Civil participation enhances the quality
of democracy and protects it from advocating the interests of a narrow group of people. In this
sense, therefore, democracy can be described as the rule of the majority, because, given the
diversity of the social spectrum, it is never possible to speak of maximum unity. Modern
democracy rests on certain postulates that cannot be denied. There are part of democracy such
as citizens' rights, for example the right to freedom of life, property, to express one's opinion,
to associate, to pursue a profession, etc. (Dahl 2001).

The second principle of modern democracy is based on the conviction that democracy-

the rule of people, is realized by people for people. If we will the based on these postulates,
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democracy can be described as a state form, or a government system that guarantees citizens'
rights and freedoms to its citizens. It is a system in which there should be a balance of public
interests, groups, political parties’ participation in the realization of political will. The
democratic principles we have mentioned do not only relate to the state-political sphere, but
should also operate and be applied outside it, for example in the sphere of economy, federal
form and therefore we can speak of democracy as "a life form, a social lifestyle” (Kulasik,
2007).

The human in modern democracy is not only part of public life as an individual with
rights, but also enters public life as a member of various political entities (organizations, parties,
trade unions, interest groups, associations). These are political organizations which, to a certain
extent, reflect the social structure of society by drawing attention to the interests and needs of
citizens (Briska, 2010). Cooperation between the government and these political entities leads
to the creation of an institutional base, which is the basis of the political system. It is
characterized by its plurality. Pluralism as a political-sociological term and it can be understood
as a certain social phenomenon, which is explained by the existence of various competing
groups in society. In political science, pluralists understand the association of political English
and French theorists who published their work after the First World War. They reject the
authoritarian state. According to Dahl, a modern democrat must be a pluralist (Dahl, 1995).

In contrast to pluralistic thinking stands the concept of J.J. Rousseau, because according
to pluralism, the general will is not given a priori, but is the result of constant competition
between competing opinions and interests. Pluralism can be seen as the primary criterion for
free democracy. This notion emphasizes the personal freedom of individuals who participate in
public life. The mission of pluralist democracy is to create an institutional framework for
optimizing the realization of citizens' interests while respecting the interests of the majority and
while protecting the interests of the minority. The equilibrium of the democratic system depends
on the extent to which political entities - institutions, the state, political parties, interest groups,
movements, self-government bodies, etc. are capable responding to needs and coming from
civil society. The essence of the functioning of the political system was presented in theory by
Easton. The model is based on inputs, outputs and feedback. Inputs in the form of demands are
directed to the government, political representatives, who transform them into outputs in the
form of laws. They generate feedback based on how they interact with the entourage. The
functioning of the system is endangered, if there are too many public requests for government

and decision-making capacity is overloaded (Kulasik, 2007).
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Criticism of direct democracy according the theory of G.Sartori

Participatory theory of democracy as a modern theory of democracy was based on direct
democracy. Its roots go back to the period of Ancient Greece, when Kleisténes appealed to the
participation of social groups in public life. During this period, there were institute of direct
democracy which was called ostracism. It was a decision to prevent tyranny. Citizens of Athens
have written on ostracone (shrapnel) the name of who they think is the most threat to
democracy. After crossing the set limit - 6000 ostracon, there was a counting of names and the
Athenian, whose name dominated the shards had to leave Athens for a period of 10 years.
According to many, Athens democracy was the ideal of direct democracy. Direct democracy is
thus the opposite of representative democracy, in which public affairs are primarily decided by
representatives elected by the people. As a result of a more critical assessment of representative
democracy, a wider theoretical discourse has been developed in recent decades on those models
of democracy in which citizens acquire not only a feeling but also a real belief in the weight of
their voice and the power to decide on political matters. In order for direct democracy to exist,
it requires a civic-conscious society, politically active citizens interested in interfering in socio-
political life. F. van den Enden is the first theoretician of direct democracy (Verhulst, Nijeboer,
2007).

He eliminated the differentiation in society between the groups and denoted the term
"people™ only to those who can take care of themselves and have the right to vote. The concept
of direct democracy was also developed by Rousseau, mentioned by us, with the idea of a united
and inseparable people, which became part of the French Constitution in 1793. The citizen who
elects does not seem to be his choice of the right to remain a bearer of power (Richové, 2002).
The role of Members is to exercise the will of those who have decided to elect them. MEPs
only become interpreters. He spoke about the importance of referendum, plebiscite, direct
democracy. “The existence of direct democracy is conditional on social equality and the
elimination of all barriers in social, political, economic, and life that undermine equality”
(Kovacova, N., 2014, p. 33).

Sympathizers of direct democracy criticize the representative principle of governance
because, in their view, it reflected the demands of the past when the human's individuality was
not as visible as it is today. They note that in the past it was very difficult to come to final
solutions and make decisions because the society was too heterogeneous. Therefore, the
introduction of representative democracy, when was decided by a narrow circle of elected

answers to the question of how to reach a united view. Direct democracy is, according to its
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supporters, the answer to the demands of modern times. It is important to note, however, that
advocates of direct democracy do not look strictly skeptical about representative democracy.
They accept the role of representative body when certain decisions need to be taken, but citizens
do not show interest in public affairs. However, there is a hierarchy in which decisions taken
by the will of the people (laws adopted by referendum) over decisions by the representative
body (parliamentary laws) (Verhulst, Nijeboer, 2007). According to Robertson, "in principle,
participatory democracy can be defined as an alternative term to direct democracy" (Székely,
2018, p. 136). That active citizens who are interested in public affairs do not threaten state
structures it is important that they meet the following prerequisites: (Visiovsky, 2010)

e be capable of dialogue, to control of power,

e beinformed

e De critical of decisions, face pressure

e cooperation of citizens, third sector, networking.

An important Italian political scientist, G.Sartori, stated that "direct democracy is a
democracy without representatives and without ties" (Székely, 2018, p. 137).
He criticized the participatory theory of democracy because: (Kovacova, N. 2014).
* is empirically unverifiable
* human is idealistic, but te theaory does not take into account his egoistic side
* civic participation threaten the stability of society
* is narrowly oriented and one-dimensional

* too many competences available to citizens.

Sartori concludes participatory democracy by "it can be included in any model
(representative, direct, referendum democracy) and none of them, because it is within their
cross-sectional area”’(Sz¢kely, 2018, p. 137)

G. Sartori was a critic of direct democracy and tried to explain why Greek type of
democracy is not possible at present. Today's society has no experience in direct management,
respectively, with the ideal of democracy that was typical of Ancient Greece. Sartori points out
that direct democracy has had its gaps in the past, as in Greece there was a division of society
between liegeman and rulers. But it is approaching to the ideal because these two different
layers have worked together. Democracy of today's type further deepens the differentiation

between the ruling and the controlled, which in the past between the main subjects - the state
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and the citizen - was not so visible. Sartori stated that Greek democracy was not resilient.
Democracy did not apply to civil society as a whole. For example, Aristotle linked democracy
to the government of the poor. In the fourth century before Christ, there were in the Polis, the
differentiation between the rich and the poor so perceptible that they resulted in the fall of ideal
democracy. The individuality of the human was in Greek democracy in the background, and
there was important to sacrifice for the benefit of the public, to be humble with the state.
Citizens' lives were governed by this motto, which logically the citizen neglected his identity

and was so called “total citizen (Sartori, 1987).

In his theory, Sartori draws attention to the benefits of the representative system, which
are often overlooked:

e the presence of certain barriers, security valves that were absent in ancient democracy

e admits a positive sum, not just a zero-sum policy as in antiquity

e today's democracy does not carry too much potential to overthrow or fall the system,
resulting in a state of war as a result of the class conflict of the rich against the poor

e Due to the present day, it is impossible to identify with Aristotle's idea “if a person is
part of the work process, he is not a citizen” (Kovacova, N. 2014, p.41). The past
welfare society has freed the citizen from work, which cannot be identified with modern

times, because work is the main source of welfare.

Conclusion

Based on the participation, Sartori says that the more people show interest in participating
in public affairs, the harder it is to reach a certain consensus, because every citizen, respectively,
the groups have their own specific needs and interests. Therefore, the concept of direct
democracy is easier to implement within a narrower place / smaller number of people. Modern
democracy must accept the ideas of limited democracy, which has elements of direct democracy
in the sense of a referendum, but on the other hand, the exercise of power relates to the political
elite (Sartori, 1987). Today's democracies emphasize what was not possible in a Greek type of
democracy and it is ‘freedom’, because in it the citizens did not follow their consciousness but
acted on the basis of moral respect for the state. The citizen was connected with the city and

had a common destiny.
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It cannot be denied that we regard Ancient Greece as the cradle of direct democracy, but
it was unspecified because the Greek citizens did not know the value of their own 'I'. As Sartori
argues, direct democracy of the ancient type has come into its own in the past, and it’S the end
of debate, because realization in the form presented by us is not possible given today's

circumstances.
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DOMINATING PROCESSES IN SELF-GOVERNMENT
MANAGEMENT

DUSAN MASAR - NADEZDA JANKELOVA

Abstract: In opinions of the expert community, in the Human Resource Management in the
territorial self-administration, there dominates the traditional approach to its management based
mostly on administrative personnel activity. Within the performed research, we were
investigating if these opinions were identical with the existing method of personnel
management in the context of the territorial self-administration consisting of municipalities and
higher territorial units. The main goal was to identify quality of personnel departments and
personnel work in terms of synergy of four new roles of these departments in investigated

territorial self-administration subjects.

Keywords:

Introduction

At present Human Resources are the most important asset of each organisation. However, they
are often taken for granted by many managers and in this sense underrated in a certain way in
matters of investments into their development. The academic community, but also a variety of
empirical researches, confirm that the Human Resource Management belongs unquestionably
to strategic activities because it is exactly people, their knowledge, skills and extent, in which
they give this potential of theirs for the benefit of organisation that decide on its success.

Public administration is a field, which used to be connected in the field of the Human Resource
Management with certain formal and strictly laid down principles; and for long years this
management field existed in perception of personnel agenda or administration. Public
administration reforms on the one hand, but also increasing demands of citizens as clients for
rendered services, pose higher requirements on management of public administration
organisations also in the field of the Human Resource Management. These requirements follow
from the need of changed view and perception of employees, approach to them and change of

way of thinking; and thus represent a significant qualitative change in the management method.
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By mentioned reasons we decided to deal with the topic of the Human Resource Management
in conditions of the territorial self-administration in Slovakia. Our intent was to assess quality
of Human Resource Management Departments in the context of application of new personnel
trends within the framework of the territorial self-administration, to find strengths and to name

problems with outlining the way of their solution.

Theoretical Principals

The Human Resource Management is a concept that is used only for several years and social
and political development of the society points to qualitative changes in this understanding.
Many authors deal with the topic of Human Resource Management in terms of its development,
shifting in perception and new trends. Of Slovak authors, we will mention Joniakova, Bl§takova
(2013) dealing with trends in remuneration and readiness of Slovak organisations for
management of new generation of employees. Authors Antalova (2011), Kachanakova (2011)
deal with the field of company culture and its relation with the Human Resource Management.
Juhdszova and Kollar (2013) Cajka (2011, 2012) warn that current significant demographic
decrease could easily affect employment policy. Kovacova N. (2009) emphasizes the
importance of a participatory aspect in a democratic society, which is a guarantee of the
development of local self-government. Jankurova (2014a, 2014b) suggests on the need of
interpersonal and social competences development of managers in the context of effective
management and also points to demand of continous education in this field (2014c) Kosta
(2011) investigates trends in the Human Resource Management in the view of current problems
of the labour market. Majtan (2009), Suntingerova (2010) deal with creativity in the Human
Resource Management. Of the Czech authors, Lubasova (2001), Adamcova (2014), Dvorakova
(2007, 2012), Hronik (2007), Koubek (2004, 2007) deal with the mentioned topic. A group of
authors Pomaha¢ and Vidlakova (2002), Wright and Némec (2003), Heger (2005), Hendrych
(2003) focus on the personnel field in public administration. Veber (2009) and Styblo (2008)
analyse the Human Resource Management in the context of managerial function and a new
view of this function. Partial trends are described by Frankova (2011) and Hospodafova (2008)
dealing with creativity and creative management. Horvathova (2011) describes talent
management. Koufim (2014) analyses relation of organisational culture and organisational

values.
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Foreign authors complete wide representation of Slovak and Czech experts in the Human
Resource Management. Notable authors are Armstrong (2007), Foot and Hook (2005), Ulrich
(2009), Kazansky (2009), Werner and Desimone (2011). Capelli (2000) deals with talent
management and Hartz (2003) investigates specially ,,job revolution* trend. The research of
Schein (1993), but also of Snell and Bohlander (2012), is dedicated to organisational culture

and leadership in relation to the Human Resource Management.

All above-mentioned authors analyse the subject topic and offer their opinions on management
of human resources and changes constantly arising in this important managerial function. The
mentioned changes substantially influence methods, tools and ways, in which this function is
carried out in practice. They proceed from trends in the world of work and from changes of all-

society social and demographic environment.

The analysis of quality of individual personnel departments must be based on a definite complex
tool pointing to partial processes to the New, but primarily to the need of unity of all mentioned
partial aspects. It is so-called mixed roles model that includes four important roles, namely
strategic management of human resources, management of organisation infrastructure,
management of transformation and change, management of employees” contribution (Ulrich,
2009, p. 45). These matters of facts are particularly important in the public sector where the
Human Resource Management has certain specifics and just the mixed roles model is able to

cover them fully.
Research Methodology

There is a prevailing opinion that, in the Human Resource Management in the territorial self-
administration, the traditional approach to their management dominates, which is mostly based
on administrative personnel activity. We were investigating within the performed research if
opinions of wide expert community were identical with the existing method of personnel
management in the context of the territorial self-administration consisting of municipalities and
higher territorial units (VUC).

47 subjects created a research sample for needs of our research on the topic of personnel trends
in the territorial self-administration. Those were five self-governing regions and 42 cities.
Subjects were selected based on satisfaction of pre-selected criteria of classification in the
territorial self-administration as well as based on their willingness to disclose information on
the investigated topic. We obtained primary data by means of a structured questionnaire that

was sent by email communication to respondents — heads of personnel departments, or
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employees in charge. In some cases we were enabled to supplement answers by controlled
interviews with personnel managers. The return on questionnaires made 75%. In case of self-
governing regions, they were sent to all eight subjects. Only five higher territorial units
answered. In case of the municipal level, we selected cities with number of population over
10,000 for research. The reason was the fact that, in our opinion, in smaller subjects of
municipal self-administration, the personnel activity is aimed mainly at traditional personnel
administration; and data on new trends in the Human Resource Management, which would
reflect a higher degree of their quality, would not be relevant. In case of cities, questionnaires

were sent to 55 cities. We received them returned and filled-in in case of 42 cities.

The main goal of the performed research was to identify quality of personnel departments and
personnel work in terms of synergy of four new roles of these departments in investigated
subjects of the territorial self-administration. At the same time we were interested, which one
of roles is dominant and on the contrary which one the most suppressed. The theoretical basis
of the concept of our research is the above-mentioned model of mixed roles of Human Resource
Management Departments, which, in our opinion, is an efficient and flexible tool of
determination for purposes of assessment of the role of personnel department and its quality in
the context of new challenges and trends. The model was compiled by Ulrich, namely in such
manner that different roles are ascertained in an organisation, which can be performed by
personnel department and personnel work; and their quality is assessed, or given points by the
scale in range from 1 to 5 where 1 is low evaluation and 5 is high evaluation. Individual roles
are divided into four groups. (Ulrich, 2009). We used and adjusted the model for needs of our

research.
Research Results

Obtained data provided us a picture on quality of Human Resource Management Departments
in individual Offices. At the same time they provided us level of individual roles in each Office,
but also in total for cities or higher territorial units and for research sample altogether. The
lower the number, the lower is quality of personnel work, or one of the roles. If each Office
rated all statements with 5 points (hence as highly significant), then the result would be 50
points within each role and 200 points for the entire Office. The author of the mentioned model
presents that the total number of points exceeding number 160 can be considered as high and
indicative of high quality of services rendered by the Human Resource Management
Department to the Office. The total number of points amounting to less than 90 shows that
personnel department activities are perceived as low-quality and irrelevant.
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Our investigated sample reached the total score of 101.9 points. The reached count of points
refers rather to lower quality of personnel departments, which is held on a higher level only by
the role of personnel administration that achieved the total score of 47.1 points, which is
excellent in regard to the maximum possible number of 50 points. Even though, it is the
traditional personnel role, it is not possible not to develop it. On the contrary, the task of
personnel officers is to propose and apply efficient personnel processes, methods and tools in
order to efficiently perform all basic functions of the Human Resource Management, which are
recruitment and selection of employees, education, valuation, remuneration and suchlike. Even
if this role uses to be suppressed by many experts in the personnel management theory by
reasons of shifting to strategic management, partnership and other shifts mentioned also in our
paper, we believe that its successful performance keeps adding a value to the organisation.
Almost the same point evaluation was ascertained from the view of higher territorial units and
cities; and we did not notice any significant differences in perception of this role on the part of

both types of territorial self-administration subjects.

The role of fighter, or advocate of employees placed second in the point evaluation. In
average it was rated count of points 25.1 of the total possible number of points 50 whereas
personnel departments of cities assigned higher significance to this role. We believe that a
reason for this difference may be organisational culture, which is less formal in smaller Offices,
helps employees feel a component part of the organisation and have also respect and
trustworthiness in the personnel department itself. The contribution of employees increases if
they have a feeling that there is free exchange of opinions in the Office; when they are persuaded
that community or region officials and representatives bear their interests in mind; and when
they feel to have a really strong and worthwhile relation with the Office. Even though, personnel
officers have no direct responsibility for the contribution and commitment of employees
because it is mostly on line managers, they can assist managers in this duty and create all

conditions for provision of employees” contribution on a high level.

In most organisations, and that not only in the public sector, we see indistinctive or,
more aptly, inactive work of the Human Resource Management Department in the strategic
management of these organisations. This trend was confirmed in investigated Offices whereas
much more expressively in cities compared to higher territorial units. The strategic role of
personnel department is not dominant in cities, which means that personnel officers are not
perceived as strategic partners. Consequences may show themselves in the process of

implementation of the Office strategy when personnel procedures assist in performing its

179



objectives. However, it is questionable if this declaration to be the strategic partner is not only
formal in higher territorial units either. Many Offices write or have elaborated more strategies
than they need, or how many they actually follow. VVoluminous documents are elaborated, but
they always contain so many thoughts and ideas that in the final end they get lost and are not
implemented. We found also in our sample of Offices that personnel officers did not see
themselves in the role of active strategic partner, but only of specific intermediary of the Office
strategy into personnel programs. They answered completely vaguely the question if credibility
of the Human Resource Management Department originates from assistance in performance of
the Office strategic goals, thus their attitude towards significance of their department is

completely in a different field. Probably in personnel administration.

Change agent and personnel department present no advantageous connection in the
investigated sample of territorial self-administration Offices. A change represents certain
transformation, thus modification of culture in the Office; and personnel officers should be
involved in management of these changes. They should assist to recognize and implement
processes leading to a change. Higher territorial units, but also cities, presented a very low
significance of this role. Personnel officers do not take it for important to assist the Office to
foresee future problems and to adapt to them. They do not feel to be a partner in implementation
of changes of the Office; and have no interest to be an active participant of renewal or change
of the Office either. Of course, they do not consider it important that their credibility follows

exactly from the efforts to implement a change.

Conclusion

The Human Resource Management is an important component part of the overall management
of Offices. In addition to personnel officers, also line managers participate therein who should
create together new ways of thinking in the sense of orientation at client — citizen. Therefore,
also all activities in the field of Human Resources should be strictly predefined according to
needs and criteria of clients and those not only external, but also internal ones, accordingly own
employees. Quality of personnel departments in investigated Offices is for now on insufficient
level in the context of new trends. The role of personnel expert dominates while other roles,
which mean a certain shifting in understanding of the Human Resource Management, are
markedly suppressed in these Offices. In management of the Office as a whole, an active

approach of personnel officers is lacking, which creates value and brings results in the form of
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satisfied employees and clients. Within the meaning of new trends, personnel officers must
orientate themselves more to merits of their work than thereto how to do their work better. In
our opinion personnel departments in Higher Territorial Units and in cities are stricken by
certain myths preventing them to be professionals in their field in the sense of above-mentioned
tendencies. In order to overcome these myths, they should be more proactive, show initiative.
They should act more and not only be a department that reacts within the context of problems

and carries out orders.
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SPORT DIPLOMACY WITHIN US INTERNATIONAL AND
NATIONAL POLITICAL ACTIVITIES

IVAN STULAJTER- JURAJ KALICKY

Abstract: US international political activities and sport policy account for very closely
related topics regarding the efforts of US citizens in this spheres. Presumably, sport as such
plays a very important role in the US home as well as foreign policy not only recently, but it
was also crucial in the past. This fact can be proved by, e.g. ping-pong or baseball diplomacy
or, better to say, by making use of basketball during the long US history in order to enforce
American values. The article is aimed at an integral role of sport, mainly in relation to a great
number of immigrants to the US, wherein socialising processes are crucial. Furthermore, a
level of transparency and significance of four aspects of sport policy incorporated in the US
foreign policy will be taken into consideration, i.e. sport emissaries, visitors, grants and the

enhancement of girls” as well as women's status achieved via American sport diplomacy.

Key words: sport diplomacy, the United States of America, foreign policy, national activities,

international activities, ping pong diplomacy

1 US Sport Policy

Since the end of 19th century until now, professional and school sports served as the two most
influential institutions for the nation and community building by helping to define national
identity in that as it did Hollywood. Within a great nation and multi-ethnic nation, which
experience immigration waves, the fight with racism, permanent economic changes, the role of
sport cannot be ignored. Incidentally, sport helped the Americans eliminate the hardness of life.
One of the key sport dimensions is contribution to the socialising and Americanisation of
migrants and their children. For instance, professional box and basketball became an important
tool to integrate immigrants into the American society, and people from diverse cultures were
given a possibility to turn into icons of that society. Boxers such as John O Sullivan, Jim
Corbett, Benny Leonard, Rocky Marciano, baseball players like Joe DiMaggio and Hank
Greenberg, became symbolic representatives, who proved the potential of Irish, Italians and
American Jews to achieve success and to be socially acceptable in the society in which they

had been previously ignored and not fully accepted. (Naison, 2016)
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Box and baseball produced exclusively American heroes that were Afro-Americans.
Particularly these two sports at the Olympic Games in Berlin in 1936 and 1938 proved that
those Afro-Americans fought for their national interests, thus celebrated their success as their
own triumph. This step helped trainers at schools recruit Afro-American players to baseball and
football teams, which helped to a change of political climate within the nation and sport
integration. During the period of segregation since 1930 til 1940, the best basketball and
baseball players were aware of the qualities of Afro-American players as the sport matches
were won thanks to them. In the 30s, the legendary basketball team New York Celtics
triumphed over and, at the same time, they were beaten by the Harlem Renaissance Five. Later
the Harlem Globetrotter impressively won a majority of matches when confronted with
professional teams. (Naison, 2016)

Sport diplomacy confirmed itself to be an inseparable part of the US effort to enhance internal
relations as well as the relations with other countries. The US started to make use of a universal
passion for sport in order to unify the nations and to overcome language and socio-cultural
differences. Generally speaking, sport improves team work, leadership, communications skills,
and helps young people be successful in social life. US sport diplomacy serves for the bettering
of cultural dialogue and deepening of mutual understanding among people across the world.
The US uses sport as a platform to inform participants from abroad about American culture
and, at the same time, it offers a possibility to form a link between American sport professionals
and their colleagues from other countries.

On the other hand, young Americans are informed about other cultures and challenges young
people face in those foreign countries. What is more, US sport is used to improve capabilities
and skills of the young generation along with the improvement of their study skills. To achieve
this, a US programme was set off in 2002 and since then thousands of participants from 140
countries have joined it. [5] A basis of this programme is incorporation and access to sport and
has four pillars:

Sport emissaries — programme which sends Professional sportsperson abroad to set up sport

camps and to participate in a dialogue on important life lessons such as education, knowledge,

conflict solving, respect of diversity. Since 2005, the US Department of State has already sent

300 sport emissaries to more than 70 countries including Afghanistan, Burma, Japan, and
Venezuela. Those emissaries were, e.g. Michelle Kwan, Carl Ripken Jr, and Ken Griffey Jr.

Sport visitors — represented by non-elite athletes and trainers coming to the US in order to
participate in sport meetings and to get first-hand information on American culture and society.

This programme provides young people with an opportunity to get know success in athletics
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transferred into the development of life skills and life success. Since 2003 more than 1100
young athletes and trainers from more than 140 countries have participated on this programme.
Sport grants — programme involving a yearly run competition for American non-profit
organisations related to sport and non-elite young sportsmen at home and abroad. These grant
programmes deal with topics such as Sport for social changes, Sport and health, Sport and
physical disability. Between the years 2002 and 2012 this programme awarded around 90 grants
for American non-profit organisations, which work in more than 60 countries.

Enhancement of the status of women and girls via sport initiatives — initiative began in
February 2011 as a partnership between the U.S. Department of State and espnW. In order to
increase the number of women and girls, the U.S. Department of State mobilises all the above-
mentioned programmes. A cornerstone of this initiative is the Global Sports Mentoring
Program, which unites women and girls from across the world with woman-managers or
woman-representatives in the sport sector. In 2012 and 2014, 17 people participated in this
programme. Between 2012 and 2014, women from 38 countries participated in it, which
resulted in an action plan realised in a home country).

The US Department of State via Sports United division restarted the programming of sports in
2002, focusing on the Muslim community. In 2003 State Department brought to the US a group
of Iragi archery team in order to compete in the World Archery Championship. For the first
time the programme of sport emissaries was realised in 2007 via the partnership between NBA
and Reebok. In 2006 “World Cup Sports Initiative” pointed to huge efforts of sport diplomacy
by at that time coming into existence a new Sports United Division.

This initiative brought to the US 30 young people from 13 countries in order to take part in the
World Cup with a main motto: “the time to make friends*. This programme resulted in a visit
of Germany where this archery team met with the team of the hosting country. Since then Sports
United encompasses people from more than 100 countries met in sport events in order to
highlight the ideas of sport diplomacy. (Sports United, 2016)

One of the recent activities is Beyond Sports United. This activity is held every year focusing
on the topics from professional sport, which are topical and relevant. In relation to the topic
from 2014, which represented the involvement of young people via digital and social platforms,
the year 2015 focused on a thorough insight: “Power of Sportspersons*. Sportspersons and sport
stars have a huge influence, and particularly this fact is fully realised in the US. There is still a
question if sportspersons, leagues and clubs, can make use of it. (Beyond Sport United 2015)
In August 2016, another incorporation focused on diversity was realised wherein the biggest

teams and leagues were united in order to make conversation on how to incorporate people into
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sport regardless of their origin, religion, or race. The founding partners MLB, MLS, NBA, NFL,
NHL and WNBA once again confirmed their common resolution related to better understanding
of how sports can be used to solve key social problems such as racism, homophobia, bullying,
violence, nutrition, and the access to safe spaces. This was sponsored by Global Partners,
Barclays, Time and UNICEF; National Partners, Equinox, Guardian, along with official
sponsors like WWE and World Boxing Council. (Naison, 2016)

2 US International Activities

Sport diplomacy reflects the vision of the vice chairman Clinton as “intelligent diplomacy*,
which contains the use of the whole series of diplomatic tools including those related to sport
aimed at the unification of people and their mutual understanding. [9] It is one of the most
important roles of sport emissaries! where the US is very effective in its application. For
instance, the U.S. Department of State’s Bureau of Educational and Cultural Affairs (ECA) in
2005 together with the US embassy to Nigeria, Senegal, Algeria and the NBA (the National
Basketball Association) with their partner Reebok who sponsored basketball for young boys
and girls in Africa. Each of the twelve thousands of children got a pair of trainers thanks to this
partnership. What is more, sport emissary of NBA and basketball players Jim Jackson from
Phoenix Suns and Cynthia Cooper, a player from Women’s National Basketball Association
(WNBA) from Houston Comets joined a three-day camp where basketball rules and skills were
presented, and in that way they offered opportunities for African young generation to get
involved into the dialogue with American players and coaches. [1] In 2011, the NBA legends
like Sam Perkins a Dikembe Mutombo travelled to South Sudan as sport emissaries to improve
school and sport conditions within this country. [9] In 2012, US sport emissaries-professional
basketball players were sent to Burma in order to enhance cultural links and to highlight the
importance of academics, cooperation and respect of diversity. [12] One of the important
figures was Barry Larking-a basketball star, who worked as a long-term US ambassador. He
visited Ecuador in order to work together with young people over there on topics such as the

respect of diversity, importance of health and academic results.

1 The complete list of American sport emissaries: http://eca.state.gov/programs-

initiatives/sports- diplomacy/sports-envoys-and-sports-visitors/sports-and-public-

diplomacy

190


http://eca.state.gov/programs-initiatives/sports-
http://eca.state.gov/programs-initiatives/sports-

2.1 Ping Pong Diplomacy

An informal friendly interchange between the players of table tennis from the US and China
signalled a détenté policy between those two countries and a new chapter of their diplomatic
history. In 1971, the Chinese representatives unexpectedly invited the US table tennis team in
order to join them with players from other countries when doing together sightseeing across
China. When the US side accepted this offer, the US officials also invited Chinese table tennis
representatives. Since then the media representatives started to use the term - ping pong
diplomacy. [10] In case of Sino-American relations, the role of sport and sport exchanges was
important as a crucial tool to support bilateral links. Hardly are there better examples how to
make use of sport diplomacy as particularly ping pong diplomacy initiated in the 20th century
when the US was involved in the Vietnam War and China had an ongoing cultural revolution.
The bipolar political division of the world reflected the relationship between the US and China.
Historically, when American table tennis players were invited to China, it can be concluded
that it was ping pong diplomacy which helped to bring closer these two countries. In 1972 the
Chinese table tennis team visited the US. Both these interchanges thus changed mutual of
attitude both countries. (Orlins, 2012) Incidentally, those national sport teams exchanges
opened a way and enabled US president Nixon to visit China in 1972, and in 1979 to establish
diplomatic links between the US and China. [10] These events established trust in sport that it
would play an important role in bilateral US-China relations. In the following decades the
National Committee went on making use of sport diplomacy by sending or hosting teams in
almost all kinds of sport.

Subsequently, this committee sent tennis players, swimmers, basketball players, and hosted
volleyball and football teams as well as acrobats and martial art fighters from China on their
tour across the US. It can be argued that nothing has influence more the American perspective
on China than the Beijing Olympic Games in 2008, when the Americans got impressed by the
opening ceremony as well as by the number of gold medals gained by Chinese sportspersons.
According to Stephen Orlins (President of the National Committee for Sino-American
relations), it has been one of the most important relation in the world, since it is inevitable that
both countries make use of the opportunities which the international sport interchange. Today,
sportspersons have ability to establish a basis for peace and stability in Asia as well as in the
rest of the world. It is inevitable to highlight a unique role of sport in the relation of China and
the US by pointing to the “ping heard round the world.”(Orlins, 2012)
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2.2 Baseball

Baseball was for the first time marked as “national enjoyment* in the 50s of 19" century. Since
then this game tried to keep this status. In order to succeed in this activity, baseball activists
attempted to join this sport game with the values American dream (especially the baseball
league). This game was to be presented in connection with American patriotism and machismo
especially in national war and interventions, e.g. it was in the US army where baseball was
played while US soldiers intervened in the Caribbean and Pacific area, and Asia and, where
baseball was a regular part of the American “ civilisation mission* abroad either economically
or militarily. It exported American culture, thus playing an important role in the globalisation
of the world. In US foreign policy, baseball is frequently termed as a nation’s “moral equivalent
of war.” On the US territory, baseball was used in order to strengthen patriotism and
nationalism. The United States of America has a long war history with a substantial and
frequent involvement of baseball in it.

Baseball forms were already in practice during the American Revolution, played even by
George Washington himself. Baseball was played during the war in 1812, when American
played it in British military camps. It was also played in American Civil War. In WW?2 baseball
players represented “a vivid aspect of a military machine®, where those players became symbols
of heroism. It was introduced not only because of military morale, but also because of military
training during this world war when baseball “batting eye” was connected with “shooting eye,”
and when baseball was used as a training method to throw grenades with a motto “That Arm,
Your Country Needs It.” The Ministry of War adopted a slogan “every American Soldier a
baseball player.” Baseball was used for the goals of American foreign policy and for a very
long time it has been now seen as a tool to maintain peace and diplomacy. To illustrate, during
the decades of the Cold War conflicts between the US and Cuba, Peter Angelos and Baltimore
Orioles proposed a baseball diplomacy with Cuba and its leader Fidel Castro in the 1980s.
Although this proposal was rejected by the US Department of State, baseball series were
respected and contributed to détenté policy between these two countries. (Elias, 2011)

Even uncovered documents from the year 1975 point to secret negotiations between the US and
Cuba, about historical contests of baseball teams of both countries in Havana. National Security
Archive revealed a collection of documents that detail the origin of baseball diplomacy, with
opinions that baseball diplomacy could have removed and obstacles and political animosity
between two nations in the same way as ping pong diplomacy did it between the US and China.

American officials believed that the choice of sport activity in which Americans were able to
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win, would encourage those Americans who were disappointed with the victories of

communists at the Olympic Games. [2]

3 Conclusion

As presented above in the text of the article, sport definitely plays a major role not only in the
US home, but in foreign policy as well. US international activities account for an extensive and
almost ever present agenda in US history as well as in the contemporary period of US policy.
This can be undoubtedly proved by ping pong or baseball diplomacy, which confirmed the

importance of sport within the US society.

Sport diplomacy forms four key aspects of its interest: sport emissaries, sport visitors, sport
bodies, sport grants and the enhancement of girls “and women'’s status via sport initiatives. All
four elements form a substantial element in creation of foreign policy. Sport emissaries create
cultural awareness at home as well as abroad. They spread American culture, customs and
values. On the other hand, sport visitors allow the presentation of other cultures and thus to

encourage the attitude of tolerance among the nations of the world.
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